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ABSTRACT 

Museum field trips can be an important component within the educational life of 

young children. Direct interaction with artifacts, art, animals, and nature stimulates 

imagination and creative thinking in ways not possible within the day to day instructional 

methods of traditional classrooms. 

Each year thousands of school age children visit museums with varying degrees 

of success. While many factors impact the museum going experience, research indicates 

that pre-trip orientations greatly strengthen the museum visit. This thesis examines the 

effects of two pre-trip orientation strategies on elementary school age children upon their 

first visit to an art museum. Using both empirical and non-empirical methods, this study 

incorporates predictive, descriptive, relational, and historical inquiry to explore whether 

students prepared with a focused, pre-trip orientation strategy realized a more positive 

museum experience including a more succinct transfer of knowledge, an ability to engage 

in meaningful dialogue with the tour guide, attentive observation during the tour, and a 

greater sense of purpose about the museum visit overall, than students prepared with a 

generalized, pre-trip instructional strategy. 

A variety of data is anatomized to compare the two groups including experimental 

effects, case-study observations, surveys, and correlations between variables. Literature 

pertaining to the history and current condition of museum education is reviewed and 

interpreted. 

The results of this research revealed that the hypothesis as stated by the author 

was found to be true in part, but not in whole. Analysis of the data indicated the 

experimental, pre-trip orientation strategy as investigated clearly exhibited efficacy in 
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some areas of the investigation, may have exhibited efficacy in other aspects of the study, 

and did not exhibit efficacy in other aspects of the investigation. Further exploration of 

this research topic may support or refute these findings. 

_J 
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CHAPTER I 

INTRODUCTION 

1 

Museum field trips greatly enhance the learning experience of elementary school 

age students. Institutions devoted to specialized scholarship, education and entertainment 

provide unique opportunities to gain insight and perception in art, science, math, social 

studies, and other subject areas. Many students anticipate long awaited field trips. Days 

or weeks prior to a trip, their conversations resound with a sense of adventure. However, 

the museum going experience--the adventure itself--can leave young students feeling 

overwhelmed. The unfamiliar buildings with their unfamiliar objects can be both 

wondrous and intimidating. 

As a community arts educator, this author was asked by young students and their 

parents to organize a field trip component to complement in-house studies and studio 

experiences. Students requested a trip to an art museum. Through discussion with the 

students and their families, a decision was made to introduce students to their regional 

premier art and artifact museum--the Philadelphia Museum of Art. 

In order to offer the best field trip possible, the author began to investigate a 

variety of ways to introduce students to the museum. The investigation was based upon 

museum encounters the author had experienced and the types of pre-trip orientation the 

author had, or had not, received. The author's desire was also to investigate the 

relationship between the students and the museum and determine factors that might 

impact the students' experience and affect decision-making about the desirability of 

future museum visitations. Additionally, the author identified strategies recommended 
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by museum educators, which took into account past successes and failures. 

Building Upon Personal Experiences and Formal Considerations 

This author's consideration of art and artifacts began long before the author 

visited an actual museum. At approximately age eight, the author began to investigate the 

world at large through the publication National Geographic, which brought global 

information directly to the doorstep. Initially, the author perused the magazine for 

interesting photographs. Soon captions were read. By age 12, entire articles were read 

and the author's interest with cultures, people, and the objects they created began to form 

an intellectual basis from which to discern the world. 

The author's first museum visit occurred while in college studying art and art 

history. Attendance was required on a school-sponsored field trip to a major New York 

museum. A bus deposited all students at the doorstep of the museum where they were 

left to their own devices. As an inexperienced museum visitor, this author spent hours in 

galleries contemplating every visible artifact and work of art. Very little was 

remembered about the visit, except the feeling of being mentally and physically 

exhausted and anxiousness about missing the bus for the trip home. The author had not 

been adequately prepared to visit the museum. 

As an adult, the author visited museums occasionally, often without meaningful 

focus. Museums became a backdrop for social outings and gift buying. The feeling of 

being overwhelmed, a memory from the first museum trip, remained. 

The author's interactions with museums changed significantly upon attendance in 
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a course about architectural history offered by a local college. Seeking a place to learn 

more about the subject, the streets and buildings of the city became tools for learning and 

the art museum became a place where architectural artifacts and objects from various 

periods of history could be viewed in selective context. As the author's attention focused 

on select items, the exhibits became more intimate and a meaningful relationship 

developed. 

This personal sensibility became part of the basis from which a museum field trip 

strategy for the students was developed. Consideration was also given to a variety of 

formally recognized factors that impact the museum experience. On field trips, anxiety 

from the speculation of an unpredictable situation, fear about being lost in a large and 

unfamiliar surrounding, mental fatigue arising from the contemplation of many new 

objects, and physical fatigue stemming from constant walking over a sustained period of 

time can interfere with learning and leave students and their teachers feeling 

overwhelmed (Falk & Dierking, 2000; Lowry, 1999). Real concerns, expressed by both 

the students involved in this study and/or their parents, as well as the author in the role of 

the teacher and field trip host, included anxiety about visiting an unfamiliar place and the 

fear of a child getting lost or being left behind. Additionally, fatigue from cognitive 

overload and physical exhaustion was a concern, for fatigue can lead to intellectual 

disengagement negatively impacting the museum visit (Brownlee, 1997). 

By developing a pre-trip orientation that specifically focused on these concerns 

many of these factors were addressed. The orientation included familiarizing students 

with the building's plan and architecture, presenting an itinerary of the field trip day, and 

providing students with instruction about the art. 



Providing students with knowledge about the building involved showing 

photographs of the museum's interior and exterior and providing maps and discussion 

that explained how the students would enter the museum, where facilities such as the 

cafeteria and restrooms were located, and where the galleries associated with the visit 

were located. 

The itinerary was planned so that museum visitation time was structured and 

viewing time limited. The tour was centered around one museum collection and was of 

approximately 1 ½ hours in duration. 
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When considering orientation instruction about the art, it was this author's 

contention that focusing on one collection or theme per visit would allow students the 

opportunity to experience the artwork and the museum in a more meaningful manner. 

This contention became the basis on which this study was established: Would students 

who studied a specific collection or theme prior to a museum visit have a more 

meaningful experience with the artwork and the museum than students who engaged in a 

more generalized course of study? 

Rationale for This Study 

This study investigated the experience of young students as they embarked upon 

their first trip to the Philadelphia Museum of Art. The study explored the author's 

contention that a focused, pre-trip educational strategy introducing students to an 

individual collection, exhibition, or theme would more positively effect the museum 

going experience for young students than a more generalized, pre-trip educational 



strategy. The author's premise was that the focused strategy would create an optimal 

opportunity for young students to enjoy, understand, and respond to the objects on 

display and to have a more positive museum experience overall which could effect 

decision-making about future museum visitations. 

Professional Significance of the Problem 

Attendance statistics indicate that art museums, along with other types of 

museums, draw millions of visitors each year (Falk & Dierking, 2000). In the United 

States, the number ofregular visitors has increased significantly over the past 30 years 

from about "one in ten .. . [to] somewhere between two and three out of every five . .. at 

least once a year" (Falk & Dierking, 2000, p. 2). 
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During the 1990s, a survey conducted by the Institute of Museum and Library 

Services revealed that "seventy percent or more of museums [reported] an increase in 

numbers of students, teachers and schools served" and that "grades three to six [were] the 

most heavily served ... with the fourth grade receiving the highest level of service" 

(Institute ofMuseum and Library Services, 1998, pp. 7, 5). 

The increase in the number of students and teachers has resulted in a stronger 

emphasis on educational programs within the museum and on educational materials and 

activities used beyond the museum walls, primarily "in-service training, resource kits, 

museum visits with pre-lessons, and museum visits with pre and post-lessons" 

(Institute of Museum and Library Services, 1998, p. 7). 

This study investigated the area of museum visits with pre-lessons and how 



different pre-visit orientations affected the quality of the students' visit cognitively and 

attitudinally, and whether the effect subsequently influenced their attitude towards the 

museum. 

Overview of the Methodology 

6 

In order to show how the pre-visit educational strategies affected the museum 

going experience of young children, a study, using both empirical and non-empirical 

methods, was devised. The study incorporated predictive, descriptive, relational, and 

historical inquiry to explore whether students prepared with a focused, pre-trip 

orientation strategy realized a more positive museum experience including a more 

succinct transfer of knowledge, an ability to engage in meaningful dialogue with the tour 

guide, attentive observation during the tour, and a greater sense of purpose about the 

museum using the application of experimental research with elementary school age 

students. The original intention was to conduct experimental research with four groups 

of students, each group subject to a different variation of information given about the 

museum space/itinerary and about a specific collection or exhibition. However, due to 

under-enrollment, the study was modified to two groups with both groups given 

information regarding space/itinerary. The controlled variable occurred in that one 

group, the control group, received a generalized course of pre-trip instruction prior to the 

museum visit, while a second group, the experimental group, received a specific tour­

related course of pre-trip instruction prior to the museum visit. 

Both groups participated in an off site art studio/history series of classes. The 



control group participated in a generalized course of study in drawing, while the 

experimental group participated in a course of study directly related to the specific 

museum collection planned as the focus of a museum tour, in this case the Chinese and 

Japanese galleries at the Philadelphia Museum of Art. 
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Both groups visited the museum on the same date at the same time and attended a 

tour of the specific collection studied by the experimental group. Data were collected 

prior to the tour by survey of students from both the control and experimental groups, 

during the tour by chaperone observation and written notation of both groups, and after 

the trip by survey of both groups. Post-trip data were collected by self-addressed, 

stamped postcards mailed approximately one week after the trip by students from both 

groups. 

Delimitations of the Study 

Nature of the Sample - the students who participated in the study had parents who 

responded specifically to an advertisement for art classes. By responding, parents 

identified qualities in their children that indicated an affinity for art. This may contrast 

with a general student/classroom situation, where students may not all have the same 

affinity to art. 

Size of the sample - the number of respondents who enrolled in the program was 

less than anticipated. This resulted in the creation of two groups, instead of the intended 

four, and the need to revise the study to compare one variable instead of two. The study 

continued with an emphasis on the impact.of a focused introduction to a specific 



collection as contrasted with a more generalized course of study. The portion of the 

study related to site orientation was redefined so that all students received the same 

orientation prior to the visit. 
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Uniqueness of the setting - the setting for instruction was a county-wide 

community center devoted to environmental education. Our program met on Saturdays, 

when the center was closed to the public, except for special events. The setting differed 

from traditional school classrooms located in individual communities, in that the building 

was a renovated barn located in a park, accessible to students from all surrounding 

communities. 

Ways in which the findings may lack generalization - the study may lack 

generalization to the population at large because of the sample's small size and because 

the sample had a predetermined affinity to art. These two aspects of the sample may 

differ from the composition of an average class visiting the art museum. 

Operational Definitions 

The 22 terms listed below are used throughout this study. Definitions are given in 

order to clarify their meaning and distinguish their use within the context of this study. 

1) Aesthetic considerations as posited within the surveys administered to the 

study participants appeared under the terminologies "special" and "beautiful." As used 

by the participants in written narrative the term was defined as having been articulated by 

words such as "liked" and "cool." 
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2) Anticipatory state of mind refers to the thoughts of participants regarding 

objects that mjght be encountered during the field trip to the museum; they were recorded 

by participants as written survey notations prior to the field trip to the museum 

3) Behavioral settings are environments as described through the research of 

Barker and Wright where children's behavior was defined by self-conforming according 

to ''the situations the children were in [rather] than from knowing individual 

characteristics of the children" (Falk & Dierking, 2001, p. 54) 

4) Chaperone/trained observers were persons selected by the author to 

accompany participants to the museum as chaperones, the number of which was dictated 

by museum policy, and who were trained by the author to observe and document 

participant behavior during the museum tour 

5) Child-centered itinerary is an itinerary that addresses the wants and needs of 

students, i.e. , visiting the gift shop, having fun 

6) Collection specific is a term that describes any written or drawing reference to 

an object encountered on the designated collection tour of the museum. Within the 

parameters of this study, the reference would include Asian art or artifacts as encountered 

within the tour of the Chinese and Japanese galleries. 

7) Cognitive overload is the sensation of receiving too many novel stimulations 



in too short a period of a time so as to be unable to comfortably and accurately process 

the incoming information 

8) Control Group was the group of participants who received the general, pre­

trip orientation strategy 
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9) Cyber time is time as experienced through the use of computers and may be 

fast or slow according to the capability of the computer hardware and software; related to 

cyber space as defined below 

10) Cyber space is the "surfable "'data space"' of the internet, or as "'virtual 

reality,"' a technically high-ended software-construction of three-dimensional spaces 

within a computer, which one can visually perceive, manipulate and "'fly through"' with 

the support of head mounted displays and data gloves [on-line]. 

http: //www.jpaul@xpertnet.de--first published in German within Medienbrief2, 1998 

1 1) Elementary school age children for the purposes of this study were children 

in grades 2 through 5 who attend public, private, or parochial schools, or are of 

equivalent grade/age if they are home schooled 

12) Experimental group was the group of participants that was subject to the 

collection specific pre-trip orientation strategy 



13) Emotional state of mind - refers to the feelings and emotions of the 

participants at the onset of the field trip to the museum; recorded by participants as 

written survey notations prior to the field trip to the museum 
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14) Fatigue (museum fatigue) - physical and mental exhaustion; in museums, 

the large scale, novel environment and the large number of novel stimuli are known to be 

contributing factors 

15) Internet - large computer network linking smaller networks worldwide 

(Mass, 1999) 

16) Middle to upper middle class - is, for the purposes of this study, a 

household as defined by US Bureau of the Census, 1990, with income in the range of 

$20,000 to $99,999 (Carbon County Bondata Book, 1993) 

17) Museum education is generally referred to as the educational activities "of 

. . .  museums and the rationale given for them . . .  based on the museum's mission as 

determined by its trustees and director" (Berry & Mayer, 1989, p. 79) 

18) Public education as it occurs within this study refers to the education of the 

public as visitors to the museum 

19) Pre-trip orientation strategies ( also pre-trip instructional strategies) were 



the strategies, or series of classes, used to conduct this study. The experimental group 

was subject to a collection specific pre-trip orientation strategy or treatment, the control 

group was subject to a generalized pre-trip orientation strategy 
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20) Visitor as client references museum visitors as perceived by the museum to 

be "no longer subordinate to the museum"; the museum's "primary responsibility is to be 

accountable to the visitor" (Doering, 2000, p. 2) 

21) Visitor as guest references museum visitors as perceived by the museum to 

be the 'guest' as the museum plays the part of 'host'; the museum "assumes 

responsibility for visitors" (Doering, 2000, p. 2) 

22) Visitor as stranger references museum visitors as perceived by the museum 

to be "strangers (at best) and intruders (at worst)"; the museum's "primary responsibility 

is to the collection . . .  and not to the public" (Doering, 2000, p. 2) 

Organization of the Thesis 

The study is primarily experimental, and utilizes quantitative methods of 

interpretation. The author acknowledges the limitations of this study due to the small 

number of students enrolled. However, while the statistical sample is small, significant 

correlational elements have been derived from the data. 

Chapter I, the introduction, includes the problem statement and its professional 



significance. Included in this chapter is an overview of the methodology, the study's 

delimitations and the operational definitions. 
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Chapter II presents a review of the literature in which the author discusses the 

history of museum education, particularly the positioning of early museum education 

within museums of the late 19th century and its reorientation in the 20th century from a 

peripheral to a more central position. Current trends in the field such as the influence of 

new technologies, reconsideration of the audience as an active and participatory element 

within the sphere of the museum experience, and children as a considerable component of 

museum audiences are examined for cursory implications. 

Chapter III discusses the methodology, examining the procedures used to conduct 

the study including the administration of the experiment and the data collection methods 

used to determine the results. Data collection methods included pre-trip surveys, post­

trip surveys, return postcards, chaperone observations, and museum educator surveys. 

Strengths and weaknesses of the methods and their impact on the outcome of the study 

are addressed in this chapter. 

Chapter IV explores the results of the study through detailed analysis of all 

relevant data including the pre-trip surveys, post-trip surveys, return postcards, chaperone 

observations, and museum educator surveys. Through the data analysis process, the 

author was informed by the literature review and by the use of numerical data, 

spreadsheets, and charts which appear as appendices. 

Chapter V summarizes the results in terms of conclusions drawn and 

generalizations to a broader population and discusses the results in terms of applications 

to the field and ideas for further research. 
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Appendices provide: Information about the art classes (Appendix A), information 

about the museum trip (Appendix B); student surveys - pre-trip and post-trip, parts one 

and two; post card responses (Appendix C); chaperone observation records 

(Appendix D); and museum education surveys (Appendix E). 



CHAPTER II 

CONSIDERING THE MUSEUM 
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Museums have long been integral to the advancement of human knowledge of and 

about our experience within the world. Through consideration, theorization, examination 

and summation, museums provide a foundation of resources from which to consider 

multiple human questions. Established as formal institutions for scholarly pursuit, 

museums now also serve as repositories for informal education, as gathering places for 

social interaction, and as public spaces for singular contemplation. 

In the realm of education, museums evolved from being a centerpiece of 

discourse in ancient times to being an exclusive domain of scholastic pursuit based upon 

holdings of in-house collections. More recently museums have emerged as spaces in 

which the general public as visitors, and businesses as financial supporters claim their 

positions as stakeholders in the visual, intellectual, and social dialogue within and about 

the institutions themselves. 

During the 20th century, technologies impacted on museums' spheres of access. 

Efficient forms of transportation and communication opened museums to international 

communities who now have the option to participate in the life of museums in real time 

and space through on-site visitation or in cyber time and space through Internet access. 

The Muse in Museum 

In ancient Greece, the museum (Gr. mouseion) was a temple of the muses, the 

embodiment of education. Greek mythology chronicled the enlightenment of Calliope, 



Clio, Euterpe, Melpomene, Terpsichore, Erato, Polyhymnia, Urania, and Thalia, the 

daughters of Zeus and the Titaness Mnemosyne, goddess of memory. Tutored by their 

mother in the history of the world, these nine goddesses were a collective source of 

genius, spirits of inspiration (Gurnalik & Friend, 1962). History, literature, and the arts 

and sciences were their domain and their lessons were turned into songs and poems, 

comedies and tragedies--works of arts never to be forgotten ( d' Aulaire & d' Aulaire, 

1962). 

Centers for Learning 
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As centers for learning (Solinger as cited in Doering, 2000), mouseions embodied 

what ''we recognize [as] the precursor of present-day universities, museums, and 

libraries" (Doering, 2000, p. 2). Today, as distinct establishments, each contributes to the 

realm of scholasticism in its own unique manner. Libraries, as document repositories, 

serve as resource centers for the dissemination of information in various technological 

formats. Universities, as formal sites of higher education, offer the opportunity to 

develop and transmit ideas through lecture, discussion and scholarly publications. 

Museums focus on objects, the preservation of objects within collections, and scholarly 

research and dissemination of information pertaining to the objects and/or collections 

both within the field and in the public sector. 
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Lofty Ideals 

The late 1800s and early 1900s brought increasing economic prosperity to the 

United States. Immigrant labor and technological developments spurred growth 

industries and created profits that translated into vast amounts of privately held wealth. 

In industrial cities, wealthy individuals formed civic associations, pooling resources and 

influence to create substantive cultural institutions. Free libraries and history, science, 

and art museums were exemplary organizations established by these public-minded 

citizens. Evoking the spirit of the mouseion as a center for learning, the architecture of 

this era's grand museums often emulated re-stylized Greek temples. 

The post-Civil War construction of art museums initiated the process of 

"sacralization" (Wallach, 1998). This included "the establishment of "high art" ... namely 

plaster casts and replicas of canonical ancient Greek and Roman statuary as a separate 

category from popular culture and the art object as the repository of "society' s loftiest 

ideals" (Wallach as cited in Linden, 1999). Private collections, newly acquired from 

impoverished Europeans, were loaned or endowed. "The museum's major responsibility 

was to serve as a guardian of irreplaceable objects" (Bedno & Bedno, 1999, p. 40). The 

primary emphasis was to attend to the collection. 

Civic notions such as "moral uplift, character development, skill training, 

education for the masses, and acculturation" (Doering, 2000, p. 3) soon prompted 

museums to open their collections to the public, however the mission of museums 

remained focused around the development and preservation of and scholarship about 

objects and collections. Scholarship, the realm of the curator, was the focus of education. 
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"The relationship between the exhibition and the visitor was largely passive" . . .  and 

"attempts at communicating with the public were typically confined to label writing and 

lectures" (Bedno & Bedno, 1999, p. 40). 

Exhibitions were artifact based with attention given to specialization and in depth 

inquiry. "The public felt that exhibitions were a dialogue between experts, to which they 

were invited as guests, with no entitlement to feel any sense of ownership" (Bedno & 

Bedno, 1999, p. 40). 

Museums as Social Agencies/New Social Agendas 

Over the past half-century, changes in the social and educational roles of 

museums have impacted the relationship with the public. Museums, responding to 

charges of elitism and racism, began to seek validity within their own predominantly 

urban, multi-cultural communities. Along with creating exhibitions and caring for 

collections, involvement with the community became a priority (Pitman-Gelles, 1981 ). 

Outreach programs strove to connect to proximal neighborhoods with varying degrees of 

success. Museums, like the Museum of Contemporary Art, San Diego, focused on 

developing sustained relationships with previously marginalized populations (Farrell, 

2000). 

With the advent of "blockbuster'' and theme-based exhibitions, museums began to 

appeal to a wider audience. Exhibition halls featured broader and more general views of 

collections with such themes as "'Africa," "Inside Ancient Egypt," [and] "Traveling the 

Pacific."' (Bedno & Bedno, 1999, p. 40). Income-producing exhibitions sponsored 
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through private funding, coupled with fluctuating revenue from public sources, further 

shifted the relationship between museum and visitor. Corporate sponsorship, whose view 

of audience paralleled a business/client relationship, compounded the interpretation of 

how the museum should regard the visitor and what the visitor should expect from the 

museum. 

In the early 1990s, museums began to incorporate in their missions a redefinition 

of themselves as social agencies, expert in education and the promotion of social pride 

(Hirzy, 1995). Reaffirmation of the importance of education, new thinking about the role 

of museums within the community, region, and the world-at-large, and shifting 

viewpoints between the visitor as guest and the visitor as client brought added 

dimensions to the museum/audience relationship. 

As audiences expanded, museums articulated dimensions of this multi-faceted 

relationship. In an article for the New York Times, Philippe de Montebello (2000), of the 

Metropolitan Museum of Art, compiled a list of 10 components of a great 21st century art 

museum. Among items related to the way museums respond to their visitors, de 

Montebello cited ''Ease of access, physically through amenities, and intellectually, 

through programs that deepen the experience and understanding of art" and ''Ease of 

access fuori le mura [ outside the walls] of services and information through the latest 

technology" (de Montebello as cited in Dobrzynski, 2000, p. 50) . Success of an 

exhibition, which had previously been measured from an institutional perspective, i.e., 

whether the exhibition supported the needs of the museum, began to be measured 

according to newer strategies including whether the exhibition had met the needs of the 

visitor. 
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Not only had the museum changed, the visitor had changed as well. Museum 

visiting, once a requisite of an elite social class, broadened to encompass an increasingly 

educated middle class. The lower classes, previously excluded because of ethnicity and 

lack of education, were frequently targeted for inclusion through special in-house and 

outreach programs. Audiences now encompassed a broader stratum of the American 

public as well as numerous international travelers. 

Museum visiting today, according to de Montebello and others, "tends to be a 

leisure-time activity" (Dobrzynski, 2000, p 50). Visitors often come with highly personal 

social and educational agendas. Museums, in turn, provide more flexibility in the 

options, opportunities, and amenities they make available to the public, thinking in terms 

ofa "full day's "'edutainment"' (Bedno & Bedno, 1999, p. 43). Programs may include 

walk-in, self-guided, and docent led tours, specialized tours requiring reservations, 

lectures, films, studio classes for people of all ages, special needs accommodations, 

special exhibitions, museum/school partnerships, and social events, all in addition to 

curating the permanent collections. Amenities may include cafeterias or restaurants, gift 

shops, educational classrooms or studios, easily accessible restrooms, well designed 

labels and publications, adequate seating, and so on. "This kind of visit provides the type 

of all-day, busy-every-minute, I-got-my money's-worth experience that people have 

come to expect ... It tries to replace the traditional visit, whose problems often include 

entry confusion, arguing over preferences, aimless wandering, and getting lost in run­

down, backwater exhibits that so often characterize many institutions, even very good 

ones" (Bedno & Bedno, 1999, pp. 43, 59). 



Museum Visitors: Perspectives about the Audience 

Research conducted by the Institutional Studies Office of the Smithsonian 

Institution indicates that the way museums perceive their audiences might be classified 

into three interpretative categories: Strangers, guests, or clients. These may exist and 

coexist within institutions, "sometimes harmoniously, sometimes not" (Doering, 2000, 

p. 2). 
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In the "stranger" scenario, more common in the late 1800s and early 1900s, 

visitors were nearly inconsequential to the dynamic of interaction that occurred within the 

concern for and about objects and collections. Visiting hours were restricted, dress codes 

were in effect, and rules and regulations gave an aura of interloper to the museum 

denizen. 

In the "guest" scenario, "perhaps the most common in our museums today, the 

museum [has assumed] responsibility for visitors" (Doering, 2000, p. 2). While the 

objects and collections remain paramount to the mission of the museum, the visitor is no 

longer perceived of as an outsider but as a beneficiary of professional staff guardianship 

and scholarship. In "visitor as guest," the museum aims to align the visitors' thinking 

with its own regarding the interpretation of objects and collections. 

The Smithsonian research suggests that "social trends will force museums to 

[begin to] treat visitors as clients" (Doering, 2000, p. 1), where the primary responsibility 

will be accountability to the visitor. As museums and other social institutions find 

themselves in an increasingly competitive atmosphere for both private and public 

support, they need to be answerable for the manner in which these funds are utilized. 
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Thus, more corporate models of management, including a business to client relationship 

with the museum visitor as the client, are beginning to emerge. With these models in 

place, institutions have begun to "[acknowledge] that visitors, like clients, have needs, 

expectations, and wants that the museum is obligated to understand and meet" (Doering, 

2000, p. 2). 

Disparate opinions abound and the idea of visitor as client is clearly unsettling. 

To Philippe de Montebello, Director of the Metropolitan Museum of Art, "the notion of 

opening to popular suffrage decisions that require a great deal of knowledge and 

discrimination is" ( de Montebello as cited in Dobrzynski, 2000, p. 50) incomprehensible 

and dangerous. In its affirmation of the visitor as guest, the Metropolitan Museum 

commits to a mission where "the primary responsibility [remains focused on] the works 

of art" ( de Montebello as cited in Dobrzynski, 2000, p. 50). 

Museum Education: Reinventing Itself 

In an environment where notions about museum visitors are being reexamined, 

museum education finds itself in similar circumstance. 

Scholarship and connoisseurship have long been central to the mission of 

museums, the mindset behind the collecting and assembly of institutional holdings. This 

personal and astute precept was and continues to be the heart of the reason for the 

existence of museums. Internally focused by nature, this is a style of education that 

examines its subject in detail in order to further the collective body of knowledge and 

sense of appreciation. 



Public education, while long a part of museum missions, has often been 

marginalized. Coinciding with the attitude of visitor as stranger, it was regarded as a 

nonessential component within the realm of the museum. 
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The mid- l 980s signaled a change in attitude toward museum education, when the 

American Association of Museums (AAM) issued the Report of the Commission on 

Museums for a New Century (1984), asserting the "significance of the museum's 

educational role by professing "If collections are the heart of museums, what we have 

come to call education--the commitment to presenting objects and ideas in an informative 

and stimulating way--is the spirit" (Sheppard, 1993, pp. 1, 2). 

Seven years later, Excellence and Equity: Education and the Public Dimension of 

Museums, a report on the educational role of museums published by the American 

Association of Museums, helped shift [public] education from the outer boundaries "to 

the center of the museum's concerns" stating that "'the educational role of museums is at 

the core of their service to the public. This assertion must be clearly stated in every 

museum's mission and central to every museum's activities"' (American Association of 

Museums as cited in Sheppard, 1993, p. 1). Public education was to be considered an 

essential commodity. The emphasis was not that public education should displace 

objects and collections as the center of the museum mission, but that public education 

was to be an enlargement of the central tenet of the museum, transporting it to a surround 

of the objects and collections which were both to be encompassed by the museum 

visitor's experience. 

Popular goals of public education programs during this time incorporated both 

cognitive and qualitative aspects of the visitor's experience. Among them were 
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developing an awareness of the museum visit as an enjoyable, leisure-time experience, 

developing the learner's skills for observing and understanding objects in the man-made 

and natural world, teaching concepts about the created and natural world, and equipping 

the learner for independent study and observation on return visits (Pittman-Gelles, 1981). 

Objects at the Core 

Objects are tangible evidence of the world. Objects tell us who we are, what we 

believe, what our world is about, and about our place in it. Objects are powerful. They 

can transport our imaginations to a different time and place. Objects can stimulate 

inquiry, offer new perceptions and striking insights, and they can captivate and delight. 

Art museums distill man-made objects through research and scholarship to inform 

us about history, political reality, social ambition, and aesthetic ideas and ideals. The 

kinds of objects a museum collects or chooses to accept for exhibition, the way they are 

interpreted, and the manner in which they are presented relate not only to the objects 

themselves, but also to the mission of the museum, the experiences of the curators, and 

the agendas of other stakeholders (members of the board, members-at-large, public and 

private contributors, the surrounding community, and members of the community-at­

large) in the life of the museum. 

Pittman-Gelles (1981) notes that "much of the educational process in a museum 

consists of introducing people to unknown subjects and objects. The museum's 

responsibility is to make learning meaningful, and to relate scientific, historical, and 

aesthetic concepts of the [person's] world of experience, thereby increasing his [ or her] 
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ability to learn and retain the information" (Pittman-Gelles, 1981, p. 47). Research 

(Canby, 1999) indicates that most museum visitors desire contextual information about 

objects and collections. Thematic exhibitions, especially those with "an underlying 

narrative ... that connects and relates all the artifacts or experiential exhibit components" 

(Bedno & Bedno, 1999, p. 41) have greatly enhanced the public's understanding about 

objects in the context of museum collections. Yet, some museum educators maintain that 

the general public does "not want too much information" (Canby, 1999, p. 13) and for the 

sake of uniformity valuable information is left out. Nothing, however, precludes the 

visitor from pursuing in-depth investigation. Whatever the context, it is the responsibility 

of the museum "to provide as many opportunities and strategies for people to explore a 

subject as possible" (Guiran as cited in Nichols, 1984, p. 24). 

Museum Education 

Addressing the Present and Considering the Future 

Compelled by theory, education has changed. Compelled by technology, social 

stratum has changed. Compelled by cultural transformations, museum education has 

changed. Today's museum visitors are treated less often as passive onlookers paraded 

through endless galleries by tour guides pausing to point out significant objects here and 

there. Rather, museums today more often seek to capture the attention of visitors of all 

ages and abilities through a variety of engaging activities. Exhibits and education 

materials are designed to stimulate the viewers' intellect and imagination. Docent tours, 

audio tours, and printed materials have been rethought so as to enhance interaction and 
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establish more meaningful dialogue between the objects and the audience. Changes are 

sometimes subtle, as in the redesign of gallery guides to larger size type making them 

more readable for the partially sighted (Canby, 1999). Changes are sometimes more 

visible. In galleries, children handle samples and materials made available by tour guides 

from portable carts, play seek and find gallery games, or participate in other ventures 

inside and outside the museum. Changes can be departmental, as when educational 

materials are developed to be compatible with standards established by local and state 

authorities, or they may be institutional, for example, when the scope and staff of an 

educational department is expanded to incorporate additional or more substantial 

programming. Museum education will continue to change to accommodate both objects 

and audiences, and the museum as an institution in itself 

Advances in technology through the 20th century have also impacted museums in 

many ways. From the registrar's office to the membership office, new technologies have 

streamlined operations, but perhaps the most dramatic developments are still evolving. In 

education, the Internet has brought added dimensions to museum and school 

relationships. Students and teachers accessing museum web sites can investigate formal 

collections in myriad ways. Exploration can narrow in on a single artist, work of art, or 

artifact; it can be broad, as in the comparing and contrasting of ideas from around the 

world and throughout time. It is a new tool for learning, for probing, for searching and 

researching cultural ideas and ideals as expressed through the making of objects. 

There are those who view the Internet as a place for pre and post-visit inquiry, 

mindful of interplay that may substitute on-line visiting for the real thing. Canby (1999) 

opines that " ... rather it is hoped that people will use the computer to enhance or plan 
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their visit and to acquire more information during their time in the museum than would 

have previously been possible. For younger visitors such an adjunct may take precedence 

over the actual exhibits, but it will still focus their attention on the collections and may 

encourage them to return to the museum" (p. 15). In Past Imperfect Future Tense, Bedno 

& Bedno (1999) write ''The use of digital interactives is becoming widespread, 

particularly for general wayfinding. The number of exhibition specific Web sites are also 

increasing, providing visitors with an introduction to, or a partial substitute for, a real 

exhibition visit" (p. 43). 

Other museum professionals maintain the sanctity of the "real-life" museum 

experience. Thomas Krens, director of the Solomon R. Guggenheim Museum, asserts 

that "people . . .  are social beings, and part of the attraction of going to a museum is being 

in the presence of the actual object" (Krens as cited in Dobrzynski, 2000, p. 50). In 

agreement is Philippe de Montebello, Director of the Metropolitan Museum of Art, who 

stated he was "convinced that Web sites that provide an enormous amount in information 

will tip the scale for thousands of people who are thinking, "maybe, I'll visit a museum 

someday." but have never done it" (de Montebello as cited in Dobrzynski, 2000, p. 50). 

Beyond the realm of concrete institutions, new museum forms are taking shape. They 

exist in cyberspace. On-line museums, such as the Lin Hsin Hsin Art Museum reside 

solely in the digital world, presenting "digital representations of real-world artworks" 

(Hsin Hsin, 2000, p. 8) and works of art produced in new media. In infancy, their future, 

appeal, and impact can barely be envisioned. 



Cognitive and Affective Aspects of the Museum Visit and 

Their Relationship to Pre and Post-Visit Educational Materials 
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Through years of audience analysis, researchers at the Smithsonian Institution 

have identified "four major categories of experiences that individuals [have found] most 

satisfying in museums" (Doering, 2000, p. 1). Three are affective in nature including 

social experiences, object experiences, and introspective experiences. The fourth centers 

on cognitive experiences. A successful visit would most likely include these types of 

experiences, singularly or in combination. 

Cognitive experiences are based upon factual knowledge. Bloom's Taxonomy of 

Educational Objectives (1956) establishes a sequence for determining the level of 

utilization of the cognitive experience upon the introduction of a subject. The hierarchy 

of learning proceeds through six stages: (1) recall and recognition/knowledge, 

(2) comprehension, (3) application, (4) analysis, (5) synthesis, and (6) evaluation. 

In a museum, cognitive and affective experiences can be enhanced when visitors 

are provided with a "'conceptual lens' . .. stated in the form of a single concept or as a "big 

idea" statement of a relationship between two or more concepts"' (Erickson, 2000, p. 42). 

The concept, or theme, provides "an entry point for learners to bring their own 

background knowledge, questions, and curiosity" (Erickson, 2000, p. 42) to the museum, 

thus personalizing the experience and providing an opportunity for visitors to build upon 

their own knowledge. Concept learning enables the learner to move beyond mindless 

observation and rote memorization to a deeper, more conceptual level of understanding 

and thought; the process described in Bloom's ( 1956) Taxonomy. Research conducted 
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by the Institutional Studies Office of the Smithsonian Institution (Doering, 2000) 

supports the idea that visitors "respond best to exhibitions and themes that are personally 

relevant and with which they can easily connect" (Doering, 2000, p. 7). Other studies 

cited in Koran and Koran ( 1983) have found that once 

existing knowledge is there to provide linkages, later retrieval cues can influence 

a retrieval and a response. Novel, complex, or incongruous stimuli in a museum 

setting are processed in a way similar to this and are aided by the curiosity 

response. This response, among others, can act as a stimulus subsequently to 

influence attention, expand perception, and enhance encoding (Koran & Koran 

cited in Nichols, 1984, p. 209). 

Thus, the relationship between pre-existing knowledge and the ability to recall it 

in a personal manner and apply it to the museum experience through a "conceptual lens" 

(Erickson, 2000, p. 42) sets the stage for the investigation on which this study is based. 

Scientists have utilized a variety of methods including experimental, quasi­

experimental, and naturalistic to study the cognitive and affective experiences of museum 

vistitors (Doering, 2000; Eason & Hoth as cited in Nichols, 1984; Falk & Dierking, 

1992; Falk, Martin, & Balling as cited in Nichols, 1984; Gennaro as cited in Nichols, 

1984; Hirzy, 1995; Linn, Chen, & Their as cited in Nichols, 1984; Wright as cited in 

Nichols, 1984). 

Behavioral scientists use these methods to measure cognitive skills associated 

with museum visits and exhibition learning in order to gauge the amount and detail of 

learning visitors acquire. Over the past 25 years, a number of studies focused on the 

effectiveness of pre and post-trip cueing have concluded that pre and post-trip 
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orientations greatly enhance the cognitive experience of museum visitors (see Falk & 

Dierking, 2000; Gennaro as cited in Nichols, 1984; Koran & Longino as cited in Nichols, 

1984; Linn a� cited in Nichols, 1984; Wright as cited in Nichols, 1984). "Spreading 

discussions [and/or lessons] of the museum topic over several days or weeks . . .  greatly 

increases the likelihood that the museum learning will be retained" (Sheppard, 1993, p. 

11). For students, lessons and discussions about the museum topic to be visited would 

likely occur ip their day to day or week to week interaction with their teacher. This type 

of interaction creates the opportunity for the museum visit to become a banking or 

"landmark" experience as described by Gurian in Roundtable Reports, Museum 

Education Anthology, 1976. It permits students to begin to recognize and recall objects, 

concepts or ideas immediately in the museum setting and to proceed more rapidly to 

more substantive levels of thinking. 

Additional studies conducted by University of Minnesota staff and students 

(Gennaro as cited in Nichols, 1984) at various types of institutions (i.e., science, zoo, and 

arboretum) have led to similar conclusions supporting pre and post-visit cueing as 

positive factors in cognitive learning. The impact was not only associated with 

immediate recognition and recall, but also with more effectual use of the information. 

Museums, who are increasingly being asked to validate their exhibitions, benefit from 

these kinds of studies (Pitman-Gelles, 1981 ). 

Affective Aspects of the Museum Visit and Experiential Learning 

Affective aspects of the museum visit, though less measurable, are as important as 
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cognitive aspects. Identified in Bloom's (1956) Taxonomy, the hierarchy of affective 

learning establishes value through receipt of and response to stimuli and organization of 

the value into a system within a whole. Thus, opinions and evaluations of worth outside 

of the cognitive realm are established. 

Experiential learning brings quality to life. Exhibits, while contributing factual 

knowledge, also influence the viewer psychologically through non-verbal means by 

eliciting emotions, initiating insight, and transmitting aesthetic sensibilities. Visual 

stimulation can activate the mind by animating feelings and responses based on formal 

qualities of perception--size, shape, color, etc. ,  or illuminate the mind through 

contemplation of qualities that transcend place and time. Acquisition and exercise of 

skills involving value and evaluation through experiential learning strengthens decision­

making capabilities and provides a basis of comparison to determine equitability and 

worth. 

"In Experience and Education (1938), John Dewey observed, 'The quality of the 

experience has two aspects. There is an immediate aspect of agreeableness or 

disagreeableness, and there is its influence upon later experiences"' (Pitman-Gelles, 

1981, p. 35). Beyond the sphere of objects and collections, the museum's ambiance, 

manifested by design, establishes an overall tone, sense of space, and place within the 

community. Practical considerations like adequate seating, proper lighting, readable 

labels and text, a comfortable temperature, clean, accessible restrooms, stairs, ramps and 

elevators, enjoyable places to eat and shop and other elements associated with physical 

ease of use also contribute to the quality of the visit. Other ambient qualities may leave 

lasting impressions upon the visitor at both the conscious and sub-conscious level. These 
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include aromas from cafes and restaurants--coffee, soup, baked goods, butter, herbs and 

spices; scents from cleaning fluids, moisture and mold; light and/or sight--natural light, 

brightness or dimness, color, vistas and viewpoints; tactile qualities and textures--wood, 

stone, carpeting, wall coverings, and paint; and sound--silence, activity (water/fountains, 

traffic, footsteps), acoustics (loudness or softness) all of which may change throughout 

different parts of the building and different times of the day (Falk & Dierking, 2000). 

The Museum as a Social Space 

Social considerations also play an important role in the decision to visit the 

museum. Groups, large and small, might use the museum as a backdrop for social 

intercourse with or without an emphasis on learning. Individuals might desire the 

museum visit to be a solitary occasion of personal time spent in a public place. School 

groups may attend the museum through classroom field trips, while scholars conduct 

research with assistance from museum personnel (Pitman-Gelles, 1981 ). Some visitors 

come to the museum with a personal agenda that is non-specific. They may wander 

about randomly, pausing to interact with objects that capture their attention. Others may 

prefer an organized schedule with a detailed itinerary. They want to know what to do and 

when to do it. Specific or non-specific, the perceptions they experience may be utilized 

and reacted to immediately or be stored for future use in a phenomenon characterized as 

"subliminal banking" (Gurian as cited in Nichols, 1984, p. 22; Pittman-Gelles, 1981). 

In a study conducted by Michel Cheff for the National Gallery of Canada in the 

late 20th century, qualities of subliminal banking of museum visitors were measured 
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through the use of post cards to be returned to the museum after the visit.1 The study, in 

which participants were asked to recall aspects of their visit, produced longitudinal 

information regarding visitors' thoughts, memories and cognitive gains. 

Museums and Schools in Collaboration: Process in Evolution 

Public education in museums in the early to mid-20th century was primarily 

focused on the adult audience. As experiential learning advocated by John Dewey's 

educational philosophy took hold, schools and museums began to consider a relationship 

inclusive of children. First ventures at collaboration, which "continued to dominate the 

museum-school relationship for many years" (Frankel as cited in Hirzy, 1996, p. 10) were 

in the form of field trips in which museum staff led the students on quick observation 

tours. Gradually, within the context of social changes about and within museums, the 

institutions began to reexamine their educational content and procedures and orient 

programs to meet the needs of young museum visitors. Through the 1970s, museums 

developed substantive approaches to eliciting the interests of children upon their visits 

(Frankel as cited in Hirzy, 1996). But systemic change proved difficult. Museum 

programs, though valued by teachers, continued to be regarded by principals and 

administrators as an addendum to the curriculum. Today, as a result of research that 

identifies the unique contributions afforded by these institutions and the extraordinary 

opportunities available in them for cognitive and affective learning, the benefits of 

visiting museums are becoming recognized at more and more levels of school 

1 Michel Cheff responded to the author's inquiries regarding the National Gallery of Canada project. His 
recollection of the study was that it was successful, however his recall of specific dates was non-specific. 
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administration. Likewise, "as [museum] directors and board members view education as 

a core principle of a museum, they [ more willingly] endorse and actively support the 

formation of long-term relationships with schools" (Frankel as cited in Hirzy, 1996, 

p. 12). 

Museum and School Collaborations: Practical Considerations 

Articles in Roundtable Reports and Art Museum as Educator "have discussed the 

. . .  practical issues of museums and schools working together" (Pitman-Gelles, 198 1 ,  p. 

79). Museum and school collaborations can take many forms, from one-time visits to 

multi-visit programs. Some programs are tied directly to school curriculum and 

standards, while others remain under the direct domain of the museums. Some 

institutions advocate taking programs into school classrooms; still others are committed 

to keeping programs within the museums. The most successful collaborations, whatever 

the parameters, will take into account the wants and needs of both institutions which can, 

and do, change over time (Pitman-Gelles, 1981 ). 

In collaborations with museums, teachers often seek programs in tune "with 

curriculum priorities and [want] the time in the museum to respond to these issues . . .  " 

(Pitman-Gelles, 198 1 ,  p. 79). It is the teachers' responsibility to be attentive to "schools' 

needs in relation to curriculum and state and local education reform standards" (Hirzy, 

1996, p. 50) and to incorporate activities to meet this criterion. Fluctuating budgets and 

school calendar constraints (daily schedules, testing dates, holidays) also require prudent 

consideration. Additionally, teachers should be cognizant of the needs of the students, 



35 

introducing concepts, materials, and itineraries in an age appropriate fashion. 

From an institutional point of view, museum educators are most often "concerned 

with the interpretation and use of the collections that can work effectively within the 

museum's goals and involve the students" (Pitman-Gelles, 1981, p. 79). In an affinity 

parallel to that of teachers, their programs are primarily based "on the goals of the 

museum, its collection, staff, and financial resources" (Pitman-Gelles, 1981, p. 79). 

Museums have traditionally developed programs from two frames ofreference-­

those presented in house and those presented as outreach. In house programs frequently 

focus on a single class or a series of classes offered to members and the general public 

days, evenings, after school and weekends. They also accommodate tour groups on field 

trips, be they single visit tours or multiple visit tours, self-guided, or with a tour guide or 

staff educator (Pitman-Gelles, 1981). 

Outreach programs, as developed through the years, provide many types of 

educational opportunities and materials. In-service training, museum visits with pre-visit 

lessons, museum visits with pre and post-visit lessons, traveling trunks and suitcases, 

resource kits, lesson plans, teaching posters and slides, and more recently, interaction 

with the classroom involving contemporary forms of technology including museum web 

sites and distance learning are representative outreach programs. Many of these 

examples have a "high correlation to school curricula ... 97% or higher" (Institute of 

Museum and Library Services, 1998, p. 7). 

While the expectation is that outreach programs and lessons should be attractively 

prepared, relevant and easy to use, success depends not only on the nature of information 

emanating from the museum but on engaging use by the classroom teacher as well 
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(Pitman-Gelles, 1981). When utilized properly, outreach programs are symbiotic. For 

museums they are a resource to introduce young students to the objects, collections, and 

the museum itself; for teachers they can bring dimension to the curriculum and to the 

learning experience of their students. In a true collaboration, each institution extends 

itself into the . .domain of the other yet still maintains its own integrity and interest-­

compatibility, not adaptability, ensures mutual satisfaction. 

Field Trips and Beyond 

In Museums, Magic & Children, Pitman-Gelles (1981) advocates that museums 

should " . . .  bring the community into the museum" (p. 111). For museums, school age 

children represent a large segment of the community with thousands of children visiting 

art museums on school sponsored field trips each year. "The typical museum provides 

between 100 and 223 instructional hours to students each year, with a low estimate of 3. 9 

million hours collectively for all museums" (Institute of Museum and Library Services, 

1998, p. 4). In a survey conducted in the mid 1990s, museums indicated "a trend toward 

increased educational programming for K-12 school audiences . . . .  Seventy percent or 

more of museums surveyed [ from a total of about 10,000] [ reported] an increase in 

numbers of students, teachers, and schools served" (Institute of Museum and Library 

Services, 1998, p. 7). 

Museums themselves identify guided field trips as the most frequently conducted 

educational activity (Frankel as cited in Hirzy, 1996). How young people are prepared to 

meet the museum and how the museum prepares to meet them significantly impacts on 
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their museum experience and establishes the groundwork for future relationships. 

The Importance of Pre and Post-Visit Materials 

"Since many school groups that visit museums, zoos, and other informal . . .  

learning centers are usually there for only a short time, it is important to maximize the 

benefits of that learning experience" (Gennaro, Stoneberg & Tanck as cited in Nichols, 

1984, p. 201). Research studies (Ausubel, 1960; Barnes & Clawson, 1975; Koran & 

Baker, 1979; Koran & Koran. 1973; Kuhn & Novak, 1970; Novak, 1976, 1977; Pizzini & 

Gross, 1978; all in Gennarro, Stoneberg & Tanck cited in Nichols, 1984, p. 201) indicate 

that pre-cueing students ( exposing them to carefully designed curricular materials before 

a learning experience) can be an effective instructional strategy for acquiring new 

knowledge, of both a cognitive and an affective nature. Pre-cueing, or pre-trip 

instruction, is most effective when it incorporates logistics and education, identified "in 

1989 and 1991 surveys of public school educators and students" (Sheppard, 1993, p. 7) as 

two broad expectation oriented categories. 

In recognition of the effectiveness of pre-trip orientation, museums have 

developed a variety of means to introduce young audiences to the museum prior to an 

actual trip. Teacher preparation programs and a great variety of outreach materials are 

now available, for free or for a nominal fee. 

Most of the responsibility however relies on school specialist or classroom 

teachers. It is they who most often determine what field trips are applicable to help 

students meet curriculum goals and they who, in meeting with their students on a regular 



basis, have an in situ opportunity to prepare their students for making the most of the 

field trip experience. 

Field Trip Logistics 

3 8  

In Building Museum & School Partnerships, Sheppard (1993) asserts that "failure 

to attend to a child's logistical needs [identified as need related to physical comfort] 

could spoil the best of educational experiences" (p. 12). Through personal experience of 

childhood field trips and as an adult chaperone for student field trips, the author knows 

that the preoccupation with fears of getting lost, being left behind, and not finding a 

bathroom in time can negatively affect the dynamics of the visit. 

Museums are complex structures. Philippe de Montebello, appraising his 

museum says "The Met was already too big a museum in the time of J. P. Morgan."2 

"The moment you're too big, you might as well get much better, because what 

you are is a series of individual destinations within the same place" ( de Montebello as 

cited in Dobrzynski, 2000, p. 50). The Philadelphia Museum of Art, at the time of its 

construction, was "the largest museum building ever erected at one time" (Brownlee, 

1997, p. 29). Today, with 200 galleries on 3 floors it is, like many museums, an 

architectural labyrinth. 

In recognition of this sense of individual destinations and in anticipation of 

possible confusion within their buildings, museums now offer visitors assistance by 

providing maps, videos, collection guides, and other publications and materials about the 

2 J. P. Morgan, American fmancier and art collector (1837- 1913); his son, J. P. Morgan, American financier 
( 1867-1943). The author notes it was not designated in the citation which person was referenced. 
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museum space. Orientation about the space as part of pre-trip instruction addresses the 

sense of confusion that arises from being in an unfamiliar place. John Falk, cited in Falk 

& Dierking, 1992, indicated that students often became disoriented and lost their sense of 

purpose when visiting museums. His research suggested that students given an 

orientation about the physical layout of a museum, along with an itinerary, maintained 

significant focus regarding the purpose of their visit (Falk & Dierking, 1992). Other 

research supports these findings (Falk, Martin, and Balling, 1978; Gennaro, 1981; Koran, 

et al., 1982; Linn, 1980; Sneider, Eason, and Friedman, 1979; Wright, 1980; all cited in 

Nichols, 1984). 

For students, a child-centered itinerary best accommodates students' expectations. 

Studies by Balling, Falk and Aronson (1980) have found that "the child-centered 

orientation set the children's mind at ease so that they could concentrate on the 

experience" .... (Falk & Dierking, 2000, p. 77). A child-centered itinerary might include 

"seeing favorite exhibits, buying something at the gift shop, [ and] having fun on the bus" 

(Falk & Dierking, 2000, p. 76). 

Finally, studies have indicated that the selection of and orientation about a 

focused theme provides reduction in novelty, when novelty is considered a distraction 

(Koran, et al., 1982; Screven, 1974, 1975; Wilson and Koran, 1976; all cited in Nichols, 

1984). In art, themes might include culture, history, elements of art (color, shape, 

medium, value, rhythm, pattern, etc.), studio experiences (the consideration of ideas 

through the hands-on use of materials), and aesthetic considerations ( decoration, 

illustration, expression, beauty, etc.) . 



Educational Consideration 

The educational desires of teachers visiting museums may be placed in the two 

categories of learning and enjoyment. Teachers expect their classes to learn something 

about a topic they are studying in school, but they also want children to find museums 

fun. Teachers, as well as museum professionals, want children to think enough of their 

visit that they will return to the museum on their own" (Sheppard, 1993, pp. 7, 8). 
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In the museum, learning and enjoyment should, but sometimes do not, go hand in 

hand. "A critical problem for museums is the tremendous number of stimuli, many quite 

novel, competing for attention" (Koran & Koran as cited in Nichols, 1984, p. 207). A 

major component of new stimuli is the sheer number of objects on display . Display 

objects, taken in their entirety, can overwhelm one's thinking and sense of enjoyment. 

This phenomenon, "technically referred to as 'museum fatigue,"' was identified through 

scientific research of museum visitors (Brownlee, 1997, p . 101) . According to 

management at the Field Museum in Chicago, studies revealed that 10 to 12 minutes was 

the longest expected exhibition viewing time for museum visitors (Bedno & Bedno, 

1999). " In exceptional cases, if visitors had a compelling interest in the subject matter, 

they might stay about 20 minutes" (Bedno & Bedno, 1999, p. 39). Exceptional exhibits, 

too, accounted for a slightly longer viewing time, when timed tickets verified the 

expected attention span for a given number of viewers. Studies have indicated that for 

young children, a positive museum experience is one that focuses on five to ten objects 

(Huber & El-Omami, 1993). 

The Roles of Attention and Curiosity in Museum Learning. a 1983 article written 
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by Koran & Koran and republished in Museum Education Anthology (Nichols, 1984), 

discusses the issue of stimuli and the novel aspect of the museum: "If conceptual learning 

is the desired outcome of a museum visit, a reduction in novelty through advance 

instruction or pre-visits should help" (p. 206). Pre-visit orientations may contribute to 

counteract the novelty reaction and to speed "activation of short term memory and the 

transfer of small bits of information to long term memory" (p. 209). 

The past three decades have seen inquiry into the effectiveness of pre-trip visit 

instruction. In addition to the studies already mentioned, this author acknowledges the 

following studies which also support conclusions about the positive effectiveness of pre­

trip cueing: Gennaro's (1981) investigation on the effectiveness of pre-visit instruction 

materials on learning from a museum visit indicated that an experimental group that 

received advanced instruction on what they would be seeing exceeded the control group 

in a content measure, and Linn's (1980) "study of"6th graders in a "'free choice"' 

environment similar to that which occurs in museum or field trip settings . . .  found that 

instruction combined with exposure to materials was more effective than exposure to the 

materials alone for designing controlled experiments and manipulating variables 

(Koran and Koran as cited in Nichols, 1984, pp. 206, 208). Koran and Koran (1983) also 

offer the opinion that this study "strongly supports the use of concurrent instruction, or 

pre-instructional orientation, to reduce the interference of novel stimuli with attention 

focusing" (Koran and Koran as cited in Nichols, 1984, p. 208). 
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Chance F.avors the Prepared Mind 

"The nature of education in museums differs markedly from that of the school or 

university" (Canby, 1999, p. 15) and from the library. It is the museum in particular that 

establishes the object as the center of its educational focus. Objects communicate to us 

by non-verbal means to initiate thought and discussion that builds upon itself in an 

exponential manner. By providing communication "in nonverbal ways, as well as 

through the written word in labels and catalogues, museums can eliminate many of the 

barriers found in traditional educational institutions" (Pitman-Gelles, 1981, p. 3). 

Museums provide a special connection to the imagination by offering up objects 

to initiate both cognitive and affective investigation and learning. Students can learn 

about facts and figures and their meanings associated with the objects by asking a broad 

range of questions and can experience qualitative learning and sensorial associations by 

considering a broad range of possibilities. Questions and considerations might include: 

What is the object? Who created it? What was its purpose? Why was it used this way? 

What are its physical characteristics? How was it made? What are its aesthetic qualities? 

What are its social considerations? What are its spiritual dimensions? How is it related to 

other objects in the collection or in the world at large? 

By prompting students to investigate objects in this way, that is, by establishing 

links to create enduring understanding (i.e., what significance might the answers to these 

questions have for us today) museums make way for "a meaningful, personal interaction" 

(Erickson, 2000, pp. 42, 43). 

For children embarking on a field trip to a museum, who are just beginning to 
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recognize, differentiate, organize, and remember information about themselves and about 

the world around them, pre-visit instruction before a field trip to a museum may prove 

vital in establishing connections to the objects, the collections, and to the museum 

overall. ''Pre-cueing is important for significant learning during a field trip experience. It 

may be that Louis Pasteur's statement " '  . . . chance favors only the mind that is prepared,"' 

applies, and the nature of that preparation should concern all educators in all settings" 

(Gennaro, Stoneberg & Tanck as cited in Nichols, 1984, p. 204). 

Summary 

Throughout the past century, museum education has assumed a more prominent 

role in meeting and fulfilling the mission of cultural institutions. Within museum 

education, fundamental shifts in the way visitors are viewed and accommodated have 

occurred. School groups that make up an increasing segment of an expanding museum 

going audience are being accommodated in more collaborative ways. Research shows 

that education, particularly pre-trip orientation, greatly enhances the museum going 

experience of young students. The most effective pre-trip orientations include site 

orientation, a child-centered itinerary, and content-related lessons. It was this author's 

desire to investigate the effects of two different types of pre-trip content-related lessons 

on the museum going experience of young students and to determine the impact of those 

effects. 
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CHAPTER III 

THE METHODOLOGY 

The study, as abridged, examined how a pre-trip orientation strategy affected the 

museum going experience of elementary school students, grades 2 - 5. Both empirical 

and non-empirical methods were utilized, incorporating predictive, descriptive, relational, 

and historical inquiry. 

The sample (n=19) included participants that were elementary school students, 

grades 2 - 5, from two rural counties, Carbon and Schuylkill, in northeastern 

Pennsylvania. This site was chosen because it was a location where the researcher 

previously taught regularly scheduled art workshops. The location was also significant 

because the population was presumed to have little or no affiliation with the Philadelphia 

Museum of Art. 

This chapter documents the procedure for conducting the experiment including 

the sample selection, the research context and sites, the participants, the instruments and 

materials used, and the procedures followed. 

Sample Selection 

An advertisement announcing the formation of children's art classes was placed 

in the region's local evening newspaper on three successive dates (see Appendix A2). 

The advertisement included information about the location of the classes, dates, and 

notice of the bus trip to the Philadelphia -Museum of Art. 
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Responses to the advertisements were in the form of telephone calls. In all cases 

but one, the telephone calls were placed by the parents of the students. One telephone 

call was placed by a grandparent who thought her grandchildren would be interested in 

attending the classes. 

Approximately half of the telephone calls were directly received and responded to 

immediately. Telephone calls received by message machine were responded to within 

one day of the initial contact. Parents of children too young or too old for the study were 

informed that their children were not of an appropriate grade level for this particular 

session, and if they so desired, their telephone number was recorded for future offerings. 

Due to the nature of the study, information relayed to the interested parties needed 

to be in a certain sequence to uphold the integrity of the study. This sequence required 

parents and/or guardians to select a time period first. It was only after a time period was 

selected that the content of the course offered during that particular time period was 

revealed. Those who chose the earlier time were told only of the course content for that 

particular time. They were not informed that the later class would have an entirely 

different course content. For those who chose the later time period a similar sequence 

was followed. 

The author would like to note that the sequence of relaying information to parents 

was awkward. In the normal procedure for previous course registrations, the first 

question posed by most parents usually regarded the content of the course. Parents 

wanted to know what their child would be taught. The second and third questions often 

varied between dates and times of the classes and the cost, if any. 3 

3 Normal sequence of questions: (1) What is the course about? (2) What are the dates the course is 
offered? (3) What time is the course offered? (4) What is the cost of the course? 
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The sequence of questions in this instance usually began in a similar mode. 

Parents/guardians wanted to know what the course was about. When the author 

responded with a request for a time period selection and the stated question was not 

immediately addressed, there was often a pause as the parents/guardians reoriented their 

thoughts to answer my question instead. Parents/guardians did, however, select a time 

and discussio_:n of the course content immediately followed. Subsequent discussion 

included the cost of the course, the projected bus trip to the museum, the children's 

interest in art, and the children's talent in art.4 

For interested parents/guardians, telephone calls were followed by the forwarding 

of written information regarding the classes. This information included a class schedule 

with description of the classes, a registration form, and preliminary information about the 

bus trip to the Philadelphia Museum of Art. (Appendix A4, AS, A6, and B 1 ). 

Returned registrations were accepted on a first-come, first-serve basis (see 

Appendix A3 - Notification of student's acceptance to the art class). Students were 

accepted randomly until classes were half full (n = 8) and students were then accepted by 

sex and by grade in order to control variables to insure gender and age equity. Because 

the number of responses was less than anticipated the placement according to sex and 

grade was not as equitable as originally planned. 

All students enrolled for a total of seven workshops (see Appendix A4 and AS). 

The first six workshops were held on site in the students' local area. Workshops for both 

groups were held on the same day but were scheduled for different times. The control 

group attended class from 12:30 p.m. to 2 p.m. The experimental group attended classes 

4 Sequence of questions used in the study: (1) What are the dates the course is offered? (2) What time is 
the course offered? (3) What is the course about? (4) What is the cost of the course? 



from 2:30 p.m. to 4 p.m. 

The first six workshops were devised according to the following format: All 

students were we1comed to the class. Students gathered with the instructor for an 

introduction to the day's lesson which included the distribution of vocabulary words, 

discussion and viewing of reproductions of art and artifacts, studio demonstration of 

materials and technique, studio time for creating the day's project, cleanup time, 

discussion of the day's creation, review of vocabulary, and a formal goodbye. 

The seventh workshop was a bus trip to the Philadelphia Museum of Art. All 

students attended the museum on the same bus on the same day. Prior to boarding the 

bus, students and chaperones placed their names on an attendance sign-in sheet 
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(Appendix B14). The students were randomly placed on a first-come first serve basis 

with one of three chaperones. This selection process combined students from the control 

and experimental groups. The chaperones had no prior knowledge about which students 

belonged to which group. This insured that the chaperones would engage in minimal bias 

with respect to the control group and the experimental group. The chaperones, all female 

with similar physical and personality traits, were unknown to the students. Each group 

including one chaperone and multiple students was identified by a different color--green, 

yellow, and red. Chaperones wore nametags that identified their color, while students 

wore a stick-on dot matching their chaperone's color. Each student had a number placed 

on their stick-on dot in order to be identified in the observation notes written by their 

chaperone. This enabled the chaperones to identify students in a color/number sequence 

such as Green 5, or Yellow 2 (see Appendix B 15). 



Each chaperone was given a small blank notebook in which to record 

observations. A typed itinerary was placed on the first page of each book 

(see Appendix D1). Typed instructions on the type of student behavior to attend to and 

how to record the behavior were placed on the second page of each book 

(see Appendix D2). 
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Both the control group and the experimental group combined into the three color 

groups visited the Philadelphia Museum of Art at the same time on the same day for a 

tour of a specified collection. For the purpose of the study, the collection or exhibition 

was selected in consultation with a museum educator. The Chinese and Japanese section 

of the Asian Collection was selected as it contained art and artifacts that may not have 

been very familiar to any of the students prior to their visit. 

For the purpose of the study, the control group, prior to the visit, studied and 

created art in a manner not specifically related to the collection that would be visited 

(see Appendix A4). The experimental group, prior to the visit, studied and created art in 

a manner related to the collection that would be visited (see Appendix A5). Both the 

control and the experimental groups were given an identical site orientation about the 

museum including museum brochure (Appendix B6), map (Appendix B7), final bus trip 

information (Appendix B2), and an oral itinerary prior to the museum visit.5 

5 The oral itinerary was as follows: (1) Meet at Carbon County Environmental Education Center (CCEEC) 
next Saturday morning (2) Divide into groups and meet chaperones (3) Bus trip to Philadelphia Museum 
of Art (4) Stretch time outside at the museum (5) Lunch in reserved cafeteria (6) Bathroom break 
(7) Meet tour guide and take tour (8) Gift Shop (9) Meet in museum lobby (10) Board bus for home 
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The Research Context and Sites 

Two sites were required to carry out this study. The first site requirement was the 

choice of museum the students would visit. The museum selected was the Philadelphia 

Museum of Art. The museum, one of Pennsylvania's premier cultural institutions, 

maintains an international reputation for its outstanding collections and educational 

programs. The Curator of Education for Youth and Family Programs agreed to 

participate in this study by providing a tour to the students upon their visit to the 

museum. The tour replicated the experience of student groups who come to the museum 

throughout the year. Two known variables occurred in that student groups coming to the 

museum during the school week enter the building through a designated student entrance 

and eat lunch in the student center cafeteria, while student groups visiting the museum on 

weekends enter the museum through the regular public entrances and eat lunch in the 

public cafeteria annex. The groups participating in this study visited the museum on a 

weekend and therefore entered through one of the regular public entrances and ate lunch 

in the public cafeteria annex. 

The second site requirement was the location from which student participants 

were derived. The location selected for this study was the Carbon/Schuylkill region of 

Pennsylvania, a rural area about two hours by automobile or bus from the museum. The 

author determined the rural component of the study was important because children of 

this age and in this location might have had no prior connection to the urban museum 

chosen as the site in which the study was conducted. 

The location effected the study in both ethnic/racial and social-economic 



dimensions. Census data indicated the population of this region, Carbon and Schuylkill 

Counties, was predominately Caucasian and with median incomes of $31-33,000 or 

slightly below Pennsylvania average (Carbon County BonData Book, 1993). 

The Participants 

Families responding to the advertisement appeared to be entirely Caucasian. 

Additionally, this author's past experience in marketing for clients in the area indicated 

that most families in the middle to upper middle class social-economic sector had an 

interest in and could afford enrichment education for their children. This author thus 

asserts that the students who participated in the study were most likely middle class. 
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Students were accepted into the study on a first come, first serve basis as their 

parents/guardians responded to the newspaper advertisements. To eliminate the 

possibility of bias, students were accepted randomly for half of each group (n = 8), then 

assigned by sex in order to insure equity in gender distribution. Due to under enrollment, 

placement was not as equitable as originally planned. A total of 19 students enrolled for 

the classes. They were accepted and assigned into two groups with the following 

distribution: 

Control group: 

Total number of students enrolled - 11 

5 girls - 1 third grade, 1 fourth grade, 3 fifth grade 

6 boys - 1 third grade, 3 fourth grade, 2 fifth grade 



Experimental group: 

Total number of students enrolled - 8 

5 girls - 3 third grade, 2 fourth grade 

3 boys - 2 second grade, I fifth grade 

The breakdown of each group was as follows: 
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The control group was comprised of 5 girls and 6 boys; 2 students were in 3rd 

grade, 4 students were in 4th grade, and 5 students were in 5th grade. Gender distribution 

slightly favored the boys, while grade orientation was towards the 4th and 5th grades. 

The experimental group was comprised of 5 girls and 3 boys; 2 students were in 

2nd grade, 3 students were in 3rd grade, 2 students were in 4th grade, and I student was 

in 5th grade. Gender distribution favored the girls, and the group was oriented towards 

the 3rd grade. 

It should be noted here that not all students who participated in the pre-trip 

orientations were able to attend the museum trip. For purposes related to data collection 

and analysis regarding the museum trip, a breakdown of each group attending the 

museum trip was as follows: 

Control group: 

Total number of students attending - 8 

3 girls - I third grade, 2 fifth grade 

5 boys - I third grade, 2 fourth grade, 2 fifth grade 

Experimental group: 



Total number of students attending - 7 

4 girls - 2 third grade, 2 fourth grade 

3 boys - 2 second grade, I fifth grade 
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The control group had 3 girls and 5 boys; 2 students were in 3rd grade, 2 students 

were in 4th grade, 4 students were in 5th grade. Gender distribution favored the boys, 

while grade orientation was towards the 4th and 5th grades. 

The experimental group had 4 girls and 3 boys; 2 students were in 2nd grade, 2 

students were in 3rd grade, 2 students were in 4th grade, I student was in 5th grade. 

Gender distribution favored the girls, while grade orientation was towards the 2nd and 

3rd grades. 

The Instruments and Materials Used 

Several instruments and recording processes were used to conduct this study. 

These included the control, or generalized, instruction administered to the control group; 

the experimental, or specific, instruction administered to the experimental group; a pre­

trip student survey; a post-trip student survey; chaperone observations of students during 

the museum tour; and postcards returned by the students approximately one week after 

the museum trip. Additionally, a museum educator survey designed to elicit data on the 

use and success of pre and post-visit materials was administered to museum educators 

from across the country. The results of these instruments and recording processes were 

documented and analyzed. 
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The Orientations 

Orientations were designed to ensure that the structure of both the control and the 

experimental group orientations followed the same format and depth of information. All 

students were given instruction and studio experience that addressed basic elements of 

art. These elements included line, 2-D form, 3-D form, time, value, color, symmetry and 

asymmetry, design, and drawing. Instruction was modeled to include aspects from art 

history, art studio, art criticism, and aesthetics. 

The control instruction featured a generalized course about drawing. Students 

were led through a series of workshops that examined drawings as a pattern-making basis 

for creating art and artifacts, drawings as objects of art, and drawings created throughout 

history using a variety of techniques and media. 

The experimental instruction featured a course focused on the art of East Asia, 

specifically Chinese and Japanese art. Students were led through a series of workshops 

that examined the pattern-making behind Chinese and Japanese art and artifacts, and East 

Asian objects of art created throughout history using a variety of techniques and media. 

The experimental orientation examined examples specifically related to the theme of our 

museum tour, The Art of East Asia. 

The Student Surveys 

Two surveys, developed by the author and modeled after those used by the 

Franklin Institute (Philadelphia), the Metropolitan Museum of Art (New York), the 
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Victoria & Albert Museum (London), and AldrichPears Associates (Vancouver, BK 

Canada) were administered to both the control and the experimental groups on the day of 

the bus trip to the museum. Both surveys were designed to provide students with both 

text and image response options with the intent to collect accurate psychographic 

( attitudes, beliefs and values) data. An advisory panel of museum and art educators 

critiqued drafts of the surveys and the author made revisions. 

The pre-trip survey, attitudinal in nature, was intended to gather baseline 

information and to introduce students to the survey format. This survey contained four 

questions that included a combination of closed and open-ended items. 

The post-trip survey was arranged in two parts. The first part, a ten-item, closed 

and open-ended questionnaire was intended to gather substantive information about the 

students' museum experience through questions related to cognitive recall and 

judgmental evaluations. The second part, a seven-item, closed and open-ended 

questionnaire was intended to gather further judgmental evaluations from the students 

regarding the trip. 6 

The surveys, as revised, addressed the following research questions: 

Pre-trip Survey 

• Question 1 - Were all students participating in the study approaching the museum 

visit at the same level of readiness? 

6 Question classifications according to Sternberg ( 1989) are memory, conver__gent, divergent, and 
judgmental/evaluative. The survey developed for this study engaged students in critical thinking through a 
variety of these question types. Question types most frequently utilized included: Judgmental/Evaluative -
through positive/negative and assessment of expectations and feelings (emotive reasoning), Memory -
through visual and written recall, and Divergent - through asking why a selection was made. 
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• Questions 2.1 - 2.12 - Did the experimental and control groups differ distinctly in 

their emotional anticipation about visiting the museum? 

• Questions 3a and 3b - Did the experimental and control groups differ in their 

expectations about what they would see at the museum relative to the tour? 

• Questions 4a and 4b - Did the experimental and control groups differ in their 

expectations about the bus regarding size and quality? 

Post-trip Survey, Part I: 

• Questions l a  and 1 b - Did the experimental and control groups differ in their 

expectations about the museum regarding size and crowds? 

• Questions 2a, b, and c - Did the experimental and control groups differ in their 

recall regarding specific items from the galleries? 

• Questions 3a, b, and c - Did the experimental and control groups differ in their 

recall of aesthetically oriented items from the museum at large? 

• Question 4a - Did the experimental and control groups differ in their desire to 

own something from the museum? 

• Question 4b and c - Did the experimental and control groups differ in their 

identification of objects they would like to own as pertaining to the tour? 

• Question 4d - Could the experimental and control groups be identified by 

distinctions in their reasons for wanting to own something from the museum? 

• Questions 5 and 6 - Did the experimental and control groups differ in their recall 

of objects specific to the tour? 

• Question 7 - Did the experimental and control groups differ in their assessment 

regarding the length of the tour? 

r 



• Question 8 - Did the experimental and control groups differ in their judgment 

regarding the quality of new things they learned from the tour? 
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• Question 9 - Did the experimental and control groups differ in their recall of the 

tour guide's discussion? 

• Questions 1 Oa, b, and c - Did the experimental and control groups differ in their 

recall of aesthetically oriented items from the tour specifically? 

Post-trip Survey, Part II: 

• Questions 1 and 2 - Did the experimental and control groups differ in their 

assessment of the demeanor of the tour guide and the chaperone? 

• Question 3 - Did the experimental and control groups differ in their desire to have 

a parent/guardian as a chaperone, i.e., would they have been more comfortable and 

willing to experience the museum visit with a parent or guardian? 

• Questions 4a, b, and c - Did the experimental and control groups differ in their 

emotional assessment of visiting the museum with our group? 

• Questions 5 and 6 - Did the experimental and control groups differ in their 

assessment regarding what they liked best and least about visiting the museum? 

• Question 7 - Did the experimental and control groups differ in their desire to visit 

the museum again? 

Return Postcards 

Postcards were intended to provide longitudinal information about students' 

reactions to the museum trip. The author was interested in which group might return the 



most cards, which students would recall specific items from the museum tour, and 

whether and in what way vocabulary words were used. 
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All students were given two identical postcards, one of which was stamped and 

self-addressed to the author. They were instructed to think about the museum trip during 

the coming w,ee1<:, write their comments on the stamped, self-addressed postcard and 

return the card via regular mail. The second postcard was included to allow students a 

card to keep - -an added incentive for them to return the first card as requested (see 

Appendix C 19 for returned postcards). 

Chaperone Observations 

Chaperone observations provided an additional source of information regarding 

the students' museum experience. These observations were instrumental in gathering 

information while the museum visit was taking place. The author was interested in 

identifying those students who were the most engaged with the museum tour guide, those 

students who were most engaged with objects in the museum, how and by whom 

vocabulary words were used, and which students appeared to physically and mentally 

fatigue the most rapidly. 

Chaperones were given written and verbal instruction on how to record their 

observations (see Appendix D2). Observations were recorded by written notation in 

small notebooks. A complete transcription of each chaperone's written notation is 

included in this study (see Appendix D3). 
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Museu,m,Educators Survey 

The survey administered to museum educators was a 14 item, open and close­

ended questionnaire. The purpose of the survey was to inform the author regarding the 

broad categories of museum education materials availability and use. The survey was 

intended to provide the author with current information regarding the types of educational 

materials made available by the museums and about their utilization by teachers and 

students, to seek museum educators' assessments of student preparedness upon visitation 

to the museum, and to collect data related to the efficacy of pre and post-trip materials. 

The collected data were used to inform the research and writing of the literature review. 

Developed by the author, this survey was revised upon consultation and 

recommendations from a museum educator. 

Educational materials sent by the survey respondents were generally analyzed for 

attractiveness and ease of use including presentation of the content visually and textually. 

The Procedures Followed 

Data were collected in the following manner. The pre-trip surveys were 

administered to all students during the bus ride to the museum. Upon distribution, the 

author verbally instructed students to indicate answers by circling the appropriate 

response, by writing in words or descriptions, and by making drawings. Students were 

informed there were no right or wrong answers to any of the questions. The surveys were 

completed by the students and collected by the author before arrival at the museum. 
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Post-trip surveys, Parts I and II, were administered to all students during the bus 

ride back to the environmental center. Upon distribution, the author verbally instructed 

students to indicate answers by circling the appropriate response, by writing in words or 

descriptions, and by making drawings. Students were informed there were no right or 

wrong answers to any of the questions. The surveys were completed and collected by the 

author before arrival at the center. 

Postcards were distributed to all students upon collection of completed post-trip 

surveys. Two identical postcards were given to each student. One postcard was stamped 

and self addressed to the author. A notation at the top of each card indicated that students 

should write something special about the museum visit and return the card by post to the 

author in one week. The second postcard contained no address or notation and was given 

to the students as a remembrance of the trip. The author indicated that it could be used as 

a bookmark or wall ornament; the intention being that students might be more likely to 

return the first postcard if they could keep an identical one for themselves. 

Books for recording observations were distributed to the chaperones on the bus en 

route to the museum. The author reviewed the itinerary and recording instructions posted 

in the chaperone books with the chaperones and answered questions pertinent to the trip. 

Recording instructions included the type of behavior to attend to and examples of the 

format in which to record the behavior. 

Chaperones/observers were each responsible for gathering data on each of the five 

students assigned to their color group. Students were each given a colored sticker, 

numbered onethrough five, to wear on their shirts. Chaperones recording observations 

referred to the students by the numbers, i.e. , the "green" chaperone referred to students in 
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the green group as 1, 2, 3, 4, or 5. The red and yellow group students were observed by 

"red" and "yellow" chaperones respectively, and their behavior referred to and recorded 

in the manner specified in the author's instructions. Observation books were collected by 

the author after departure from the museum. 

Twenty museum education departments were identified and selected by the 

author, with guidance from a departmental advisor, to receive a survey regarding the 

types of pre and post-visit materials made available to and utilized by teachers (see 

Appendix E l ). The museums represented various geographic areas of the country and 

included a selection of museums local to the area in which the study was conducted. The 

author contacted each museum education department by telephone to identify the name of 

the person to whom the survey should be addressed and to request a mailing address and 

e-mail address for that person. Eighteen of the 20 museums were successfully contacted. 

A personalized e-mail letter sent from the author to 18 of the intended recipients 

introduced the author, the purpose of the study, and indicated the survey would be 

received in forthcoming mail (see Appendix E2). As an incentive to complete and return 

the survey, the e-mail informed the intended recipients that returned surveys would be 

eligible for a contest, in which the winner would receive an interesting, fun prize. 

The survey (Appendix E3) was sent out within two weeks after the e-mail notice. 

Sixteen completed surveys were returned to the author. Samples of educational materials 

were provided by 13 of the respondents including one museum educator who provided 

sample materials, but not a completed survey. The two museums, for which specific 

names and e-mail addresses were not available, were contacted by telephone. 

Appropriate personnel were identified and a copy of the original e-mail was sent along 



61 

with the survey itself 

The return rate for the museum educator survey was 80%. This high return rate is 

attributed to the author's pre-introduction of the survey before it was actually sent to the 

museum educators and to the "surprise gift" used as an incentive for educators to 

complete and return it. 

Data Analysis 

The data . .were analyzed using several methods as indicated by the data collection 

methods. Student surveys were numerically translated using Excel spreadsheets. This 

provided an appropriate means to measure, compare, and draw conclusions from data 

gathered through student survey responses. Charts were produced for each survey 

question showing a comparison of individuals within the control and experimental groups 

(n=15), eight for the control group, seven for the experimental group. Responses were 

calculated into percentages to further compare the two groups. Post cards were analyzed 

by comparing the responses within the control and experimental groups and by drawing 

conclusions ±);om the comparison. Chaperone observations were transcribed into a text 

format and were reformed into a spreadsheet to compare the students individually and 

within the control and experimental groups. An "icon" key to show attitudinal behavior 

was devised and all responses were classified according to the key. This provided the 

author with aµ appropriate means of drawing conclusions about students' behavior during 

the museum tour. Museum educators survey responses were entered into an Excel 

spreadsheet using numerical and textual formats. The data were analyzed to draw 



conclusions regarding pre-trip, trip, and post-trip materials, and to gather background 

information �-sed in the literature review. 

Summary 

62 

The methodologies utilized in conducting this study included the sample 

selection, the research context and sites, the subject/participants, and the data collection 

instruments - surveys, postcards, and observations. The method of sample selection 

proved less than satisfactory for constructing a sample population with the desired 

number of student participants the author anticipated as necessary to conduct the study. 

Because the number was less than expected, a modification of the study was necessary. 

The research context and sites proved satisfactory to the administration of the pre-trip 

orientations and for the museum trip. The author's correct prediction that students from 

the rural area se1ected would most likely have had no prior knowledge regarding the art 

museum ensured that all students who participated in the study approached the museum 

at the same degree of readiness. The data collection methods proved satisfactory as data 

gathering instruments. 

The student surveys were age-appropriate and easy to administer . The students 

were especially forthcoming when the author indicated there were no right or wrong 

answers to the questions. 

The postcards allowed for comparison and conclusions, however the number 

returned was lower than expected (n = 7 of 15). Chaperone observations provided 

informative data about the students' affective experience during the museum tour. The 
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structure of the analysis (spreadsheet with icon key) was especially effective for 

comparing the students individually and the groups overall. The author notes in Chapter 

IV, The Results of the Study, the analysis may be biased as a result of an uncontrolled 

variable, thati-s, both the original yellow group chaperone and the designated substitute 

chaperone could not attend the museum trip. Therefore, the author served as the 

chaperone/observer and while doing so did not accurately follow the observation 

instructions. 

The museum educators' survey was especially successful with a very high rate of 

return. The data informed the author and the study regarding availability and utilization 

of pre-trip, trip and post trip materials, as well as museum educators' views on 

preparedness of student visitors. Museums provided excellent examples of educational 

materials including brochures, slides, gallery guides, lesson plans, postcards, program 

booklets, gallery games, and videos. 
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CHAPTER IV 

THE DATA ANALYSIS 

As stated in Chapter 1, this study explored the author's contention that a focused, 

pre-trip educ<},tional strategy introducing students to an individual collection, exhibition, 

or theme would more positively effect the museum-going experience for young students 

than would a more generalized, pre-trip education strategy. Chapter IV details the data 

analysis by providing a narrative description and interpretation of the charts rendered 

from the raw pata. For the student surveys, questions were addressed either individually 

or as a series of related questions; for the postcards, narrative responses from students 

were analyze9 and comparisons made; for the chaperone observations, transcriptions 

were collated to compare individual students as well as the control and experimental 

groups; and fs>r the museum educators surveys, overall trends were identified with 

significant findings reported. 

An Analysis of the Pre-Trip Survey 

Question 1 :  Is this your first trip to the Philadelphia Museum of Art? Yes/No 

This question was positioned first to establish a baseline for all subsequent data. 

The question measured whether this trip was the first time the students would be visiting 

the art museum. All students from the experimental and control groups confirmed this 

was their first visit to the Philadelphia Museum of Art. This response was significant in 

that all students participating in the study were approaching the museum visit at the same 
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level of readiness. 

Questions 2.1-2.12: How do you feel about going to the museum? 

This question, with its series of facially expressive icons, was included in the 

survey to establish an emotional state for each group prior to the museum visit by 

measuring anµ comparing responses. The control group expressed a higher percentage of 

excitement, nervousness, and fear than the experimental group. The experimental group 

indicated a higher percentage of not feeling nervous and of not feeling afraid. The 

experimental group also expressed a significantly higher feeling of being very happy 

(100% expedmental vs. 63% control). While both groups had a substantial response in 

the "very excited" category, the control group was 14% higher in this category. Both 

groups expre�sed 0% in feeling no excitement, very nervous, a little happy, not happy, 

and very afraid, indicating that these feelings were not part of the emotional state of 

students from.either group. While the emotional state of students from both groups was 

positive, the experimental group was much more positive, less fearful, and much happier. 

Questi�'°s ·3a and 3b: What do you think you will see? Draw a picture. What 

did you draw? 

Student responses in this category were meant to measure expectations about 

what would be encountered at the museum. All students were informed they would be 

taking a tour with a tour guide accompanied by the chaperones and the author. The 

intention of this question was to record the students' use of words and images that 

anticipated specific objects related to a tour. A response of 50% for the control group 

suggests that all of the questions were answered, but that no students used words or 

drawings that would anticipate specific types of objects they might encounter during the 
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tour of the d�$ignated galleries. It is interesting to note that several responses within this 

group although not specific relative to the intended tour, were quite specific in what the 

students expected to see, i.e., "The Three Musicians by Pablo Picasso", ''Monalisa" [sic]. 

Other responses were general, for example, paintings, sculptures, and the museum. Only 

one student used the word "drawings" which related directly to the pre-trip control group 

orientation. 

The experimental group, instructed in Chinese and Japanese art, indicated (79% 

response; 50% indicated all questions were answered) that they did indeed expect to see 

specific Chinese and Japanese objects during their tour of the museum. 

While subjects in both control and experimental groups gave specific expectation 

examples, the control group did not anticipate or include any response remotely 

connected with the Philadelphia Museum of Art Chinese/Japanese collection. 

Questions 4a and 4b: What do you think about the bus? Size/Quality 

These questions were meant to introduce an evaluative type of question to the 

students and to measure whether the method of transportation met or differed from their 

expectations. Expectations for both groups were exceeded, with the experimental group 

exceeding expectation for the size of the bus and the control group exceeding 

expectations for the quality of the bus. The question was posited as the final question on 

the pre-trip survey as a lead in to the first questions ( la  and lb) on the post-trip survey. 

Summary 

An overview of the pre-trip survey suggests a notable difference in the emotional 

---
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state of each group, with the experimental group being very excited (86% ), very happy 

(100%), not afraid (71%), and a little nervous (29%). The control group exhibited a high 

degree of excitement (100%) and feelings of being very happy (63%), coupled with some 

nervousness (38%), and some fear (13%). 

This information, in combination with each groups' expectations about what they 

would see at the museum, indicated that the experimental group, with its knowledge and 

recall of specific objects at the museum, felt more confident, self-assured, and happier 

about the museum visit prior to the actual encounter. 

An Analysis of the Post-Trip Survey-Part I - Can You Tell Me? 

Questions la and lb: What do you think about the museum? Size/# of people 

Questions I a and I b related to the final questions on the pre-trip survey ( 4a and 

4b) in that they were a self-assessment of the students' expectations. The questions 

measured whether students' expectations about the size of the museum and number of 

people encountered there were as expected or were greater or less than expected. 

Responses to both questions indicated that while both groups experienced the museum as 

being larger and more crowded than expected (above 85%), the control group exceeded 

the expectation of the experimental group (96% to 86% respectively); thus, the 

experimental group was closer to meeting its expectations. 

Questions 2a, 3a, and 4a: Did you see anything special in the galleries? Did 

you see anything beautiful at the museum? Did you see anything you would like to 

own? Yes/No 



This group of questions began each subset (a, b, c, and d) by asking students to 

recall objects ,irom the galleries and museum they considered special and beautiful or 

were things they would like to own. Such consideration called upon students' memory 

and judgment-to evaluate something significant from the visit. 

For the three questions respectively, the control group's response was less than 
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the experimental group by margins of25%, 1 1%, and 36%, indicating the control group 

had less desire or ability to consider and judge when recalling things from a positive or an 

aesthetic persrective. Comparisons, with the control group noted first, are: 75%-100%, 

75%-86%, and 50%-86%. 

Questions 2b, 3b, and 4b: Did you see anything special in the galleries? Did 

you see anything beautiful at the museum? Did you see anything you would like to 

own? Draw a picture. 

As follow-up to the previous memory questions, students were asked to recall the 

objects visually by creating drawings of the objects . The author was interested in 

whether or not students recalled items within the galleries included in the tour even 

though the questions concerned the galleries and museum at large and not the tour 

specifically. When recalling objects from the galleries (2b), the control group cited 

collection specific objects 69% of the time while the experimental group cited collection 

specific items 100% of the time. 

In recall for question 3b, which concerned identifying something beautiful at the 

museum, the control group designated collection specific items 69% of the time while the 

experimental group designated collection specific items 86% of the time. Two responses, 

one from each group, are worth noting in that each refers to the museum overall. Each 

., 
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student created a drawing of the entire museum depicting the museum's  fayade. 

Questi()ns 2c, 3c, and 4c: Did you see anything special in the galleries? Did 

you see anything beautiful at the museum? Did you see anything you would like to 

own? Whatrdid you draw? 

As companion questions to 2, 3, and 4 "a" and "b" questions, the "c" items asked 

students to giye a verbal description of visually recalled objects. The intent of this group 

of questions was to investigate whether students recalling objects visually could identify 

the objects by words used specifically to position the objects within the realm of Chinese 

and Japanese art and/or objects encountered on the tour if the recalled art and/or objects 

were found within that collection. The survey answers indicated students from the 

control group had a more difficult time using vocabulary to place the objects within the 

Chinese and Japanese collection. This is especially evident in questions 2c and 3c where 

the comparison between the control and experimental groups was 56% to 93% and 44% 

to 79% respectively. For example, a student in the control group visually recalled a 

ceramic/glass vessel from the tour, but verbally described it as a '<vase," while a student 

in the experimental group visually recalled a ceramic/glass vessel from the tour and 

verbally described it as "a bottle that has a dragon," thus giving the object more of a 

location in relationship to the Chinese/Japanese collection. Another example focuses on 

the description of a garment. One student from each group created similar drawings of a 

robe. The student in the control group verbally described the garment as "The Dress," 

while the student in the experimental group described the garment as "a komono" [sic], 

thus placing the garment within the Chinese/Japanese collection. 

Question 4c asked students to describe the object selected verbally as something 
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they would li)ce to own. Most students who responded affirmatively to the item 4 

questions (Did you see anything you would like to own?) did choose something from the 

Chinese/Japapese collection, while one student from each group indicated they would 

like to own the entire museum. However, the percentage rate was low overall as one or 

more students from each group indicated there was nothing they would like to own (two 

students from the control group, one from the experimental group). 

Question 4d: Did you see anything you would like to own? Why would you 

like to own it? 

This question completed the item 4 questions by inquiring why students would 

like to own the objects they selected. The author was interested in knowing the nature of 

the selection; was the selection related to the tour, was the selection an aesthetic decision, 

was the selection broad in terms of the museum or narrow in terms of the tour? 

The response rate from both groups was similar, 75% for the control group, 71 % 

for the expervnental group. Within the responses, 83% of the control group selected an 

object for aesthetic purposes, i.e., "It's so neat !," "it is cool," "it is pretty," "It was so 

special to look at and see." and 100% of the experimental group selected an object for 

aesthetic purposes, i.e., "it's nice," "it was beautiful," "it is nice looking," "it is so cool." 

One response from the control group was broad (the student wanted to own all the 

money to buy "stuff') and one response from the experimental group was narrow (the 

student wanted to go into the teahouse). 

Questions 5 through 9 were a combination of memory, recall, and assessment in 

which students were guided through a series of questions specifically about the tour. The 

author was interested in comparing tour-related responses to earlier responses about the 



galleries and museum in general (items 1, 2, 3, and 4) and to subsequent questions 

regarding objects recalled from the tour (items 10 a, b and c). 

Question 5: What kind of art did the guided tour focus on today? 
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This question directed students to think in specific terms about the tour by 

recalling the type of art focused on within the tour. A comparison of the groups indicated 

the control gr,0up named collection specific art and/or objects 75% of the time, while the 

experimental group named collection specific art and/or objects 86% of the time. 

Question 6: What countries did the objects in the tour come from? 

This recall question directed students to think in specific terms about the cultural 

and geographic location of the objects viewed and discussed throughout the tour. A 

comparison between the control and experimental groups indicted the ability to name the 

countries 85% to 100% respectively. 

Question 7:  What did you think about the tour? (Timing) 

Experiential in nature, this question asked students to evaluate their perception on 

the timing of the museum tour, i.e. was it too long, too short, or just right? Responses for 

both groups were at the lower end of the middle range indicating 'just right," with the 

control group slightly lower, but not projecting into the "too short" range (56% control 

vs. 62% experimental). 

Question 8: Did you learn? (Quantity) 

Student responses for Question 8 were intended to measure students' assessment 

about the number of new things learned from the tour. (Students were pre-cued in 

answering questions about the tour by questions 5, 6, and 7). While responses indicated 

students from both groups thought they learned many new things, students from the 
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control group (88%) exceeded those in the experimental group (8 1%). This response rate 

reflects the attitude that control group students, who had not been subject to the pre-trip 

orientation related to the collection specific tour, self-assessed that they learned more 

new things than the experimental group that had been subject to the pre-trip orientation 

related to the tour. The students who studied less about the tour theme indicated they 

learned .many more new things during the museum visit (88% control vs. 8 1  % 

experimental). 

Question 9: What things did the tour guide talk about? 

In Question 9, students were asked to recall things the tour guide talked about. 

Prompted by the "tour" questions, the control group recalled the tour guide's talk using 

more collection specific terms than did the experimental group--81 %-7 1  %, at a margin of 

10%. 

Questions 10a, 10b, and toe: Did you see anything beautiful on the tour? 

Yes/No Draw a picture. What did you draw? 

This series of questions was related to series 3 a, b, and c in that students were 

asked whether they recalled something significant from an aesthetic consideration, i.e., 

"beautiful." Questions in series 3 were oriented to the museum at large, while this series 

of questions focused on the tour specifically. 

In response to Question 1 Oa, both the control group and the experimental group 

had a high response rate, with the control group just slightly higher (88%-86%), 

suggesting a desire and ability of both groups to recall, consider, and evaluate exhibits 

directly from the tour when prompted by the "tour" questions. 

When asked to draw a picture of the beautiful object from the tour, Question 10b, 



the control group scored higher in identifying a collection-specific object - 81 %-71 %. 

In the final question of this series, Question 1 Oc, students were asked to identify 

what they drew as a response to the previous question. Responses for this question for 

both groups were low (63% control and 43% experimental), with many students from 

both groups ry.ot using collection specific words to identify their objects. The 

experimental group response was below 50%, indicating that several students did not 

answer the q4estion. 

Summary 
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An overview of the Post-trip Survey, Part I, Can You Tell Me? suggests that 

students from the experimental group were closer to meeting their expectations regarding 

the size of the museum and the number of people encountered there. Students in the 

experimental group were able to recall and identify objects from the museum as related to 

the tour more specifically in both visual and written formats. The experimental group 

recall was consistent until all students were prompted by a series of questions about the 

tour specifically; Questions 5-10. Upon prompting by Questions 5 and 6, the control 

group exceeded the experimental group when identifying the number of new things 

learned and in the use of collection specific images and words when recalling objects 

related to the tour. Previous to prompting, the experimental group recalled in more 

collection sp�ific terms; after prompting the control group recalled in more specific 

terms. Both groups indicated satisfaction with the timing (length) of the tour; however 

both were at the lower end of being satisfied. The control group, that had not studied the 

. 



74 

collection, was oriented slightly lower towards the "too short" response, indicating they 

might have been better satisfied spending more time looking at the new things they were 

encountering. 

An Analysis of the Post-trip Survey-Part II -Tell Me More! 

Questions l and 2: What do you think about the tour guide? What do you 

think about your chaperone? 

Questions 1 and 2 addressed the students' assessment of the tour guide and the 

chaperones' demeanor. Both groups indicated a high percentage response of"very 

friendly" for both questions, 90% or higher. 

Question 3: Would you have rather had your parent/guardian as your 

chaperone? 

In answer to Question 3, students were asked to indicate whether they would have 

preferred having their parent/guardian as a chaperone. Responses for both groups were 

79% or above, indicating most students from both groups would have preferred a 

parent/guardian chaperone. More students from the control group (86%) wished to have 

their parent/guardian as a chaperone, which was surprising in that the control group 

students were generally older than the experimental group students and had more boys 

participating in the museum trip. 

Questions 4a, 4b, and 4c: How did you feel about visiting the museum with 

our group? Like/Dislike 

This series of questions was an inquiry into how students felt about visiting the 

J 
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m
useum

 as a group in the context of the study. Both gr
oups indicated a 100%

 response 

rate ofliking the visit w
ith the group. In Question 4b, the explanation about w

hy the 

students liked visiting the m
useum

 w
ith the group, the experim

ental group only slightly 

identified col)ection-specific item
s, w

hile the control group cited no collection-specific 

item
s. Q

uestion 4c, regarding dislike of visiting the m
useum

 w
ith the gr

oup received no 

responses, or responses indicating no response, i.e., "nothing," "X
," "I liked it". 

Q
uestions 5 and 6: W

hat did you like best about visiting the m
useum

? W
hat 

did yQu like least about visiting the m
useum

? 

Q
uestions 5 and 6 w

ere designed to collect data about w
hat students liked best 

and least reg�rding the m
useum

 visit and w
hether the attitudes w

ere fo
rm

ed based on 

collection specific refe
rences. Question 5, related to w

hat students liked best, indicated 

students in th� experim
ental group m

inim
ally cited collection-specific item

s (64%
). 

Question 6, related to w
hat the students liked least, indicated students in the experim

ental 

group m
inim

�lly cited collection-specific item
s (57%

). Control group responses fo
r 

Questions 5 and 6 w
ere 44%

, indicating no collection-specific reason fo
r either like or 

dislike. (For Questions 5 and 6, 50%
 indicated any answ

er, above 50%
 indicated a 

collection specific answ
er.) 

Q
uestion 7: D

o you think you m
ight like to visit this m

useum
 again? Y

es/N
o 

This question w
as the final question of the student surveys. Question 7 w

as an 

inquiry into w
hether the groups differed regarding their desire to visit the m

useum
 again. 

Responses fo
r both groups w

ere 100%
 positive. 

·,. 

j 
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Summary 

Overall responses for this group of questions indicates similar responses from 

both groups. Nearly all students rated the demeanor of the tour guide and chaperone as 

"very friendly." Consistent with research that shows children prefer visiting museums 

with their faIIJilies instead of school field trips (Falk & Dierking, 2000), many students 

indicated they would have like their parent/guardian as their chaperone. All students 

liked visiting;he museum with our group and nearly all reasons given were not related to 

the content of the tour, i.e. "all the people were nice," "our group was very friendly," "all 

of my new friends their" [sic]. Students' concerns about what they liked best and least 

about visiting the museum had very little to do with the content of the tour. Rather, 

"like" answer_s reflected more aesthetic consideration, i.e. , "I liked just looking at all the 

artwork," "all the art sculptures and artwork," "all of the cool arts their" [sic] and 

"dislike" ans'fers mainly reflected consideration of physical comfort, i.e., "carrying the 

chairs around," "walking to much," "waiting in the room with the benches," "the long 

time to get down to the museum." 

The last question, which asked if students would like to visit the museum again, 

received a popitive response rate of 100% by all students. The author asserts that 

regarding the overall quality of the museum visit, the control and experimental pre­

orientations e,x:hibited little differential influence when students were surveyed about their 

desire to visit the museum again. 
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An Analysis of the Post Cards 

The post cards, as a data collection method, were intended to provide longitudinal 

information a,bout the students' retained information and attitudes of the museum trip. 

Students were asked to return one of two identical postcards, stamped and self-addressed 

to the author. .Students were asked to "write something special about our museum visit" 

and to "send (return to the author) in one week." 

Seven of .15 postcards were returned to the author within three weeks after the 

museum tour. Five of the seven cards were returned by control group students; two of 

the seven car?S were returned by experimental group students. Of the five control group 

responses, four used collection specific words in the recall of something special. The 

remaining po� card, while not utilizing collection-specific terms, indicated the student 

hoped to return to the museum some day. Of the two experimental group returns, both 

used collectio,n-specific terms in their notation. 

In categorizing by color code groups, three yellow group, two red group, and two 

green group cards were returned. 

Summary 

While itis difficult to know why more than half the postcards were not returned, 

it is notable that most postcards were returned by students in the control group. This 

author acknowledges that parents may have had an influence regarding the return of the 

cards, that is elementary school students might have been dependent upon their parents to 
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mail the cards. However, this author postulates that perhaps more control group students 

remained entpusiastic enough about the trip to ensure that their cards were mailed. It is 

also notable that all but one of returned postcards, which was returned by a control group 

student, utili� collection-specific words. 

An Analysis of the Chaperone Observations 

Chaperone observations provided data about students' experience of the museum 

tour while the tour was taking place. It was the author's intention to identify correlational 

elements benyeen the museum tour experience and groups according to their pre-trip 

orientation, and to identify relational elements between the observation data and the 

survey data. 

It is the author's assertion that the data collection technique may be biased as a 

result of an u]J:Controlled variable. Prior to the trip, the author identified colleagues to 

serve as the yellow, red, and green group chaperones/trained observers and, in case of an 

emergency, an additional colleague to serve as a substitute chaperone/trained observer. 

On the day of the museum trip, both the yellow group chaperone/trained observer and the 

substitute cha)Jerone/trained observer were unavailable to make the trip. The author 

accommodated the vacancy by serving as the yellow group chaperone/trained observer. 

The difficulty occurred during the tour itself, when as observer/recorder, the author did 

not adhere to the specific instructions created for appropriate data collection. Instead of 

noting the behavior of yellow group students only, the author noted the most active 

behavior of students from all the groups. This may have biased the data. 
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In reviewing the chaperone/trained observer data, this author noted that regarding 

recordings of individual students, the chart showed that students with the most active 

behavior and)nteraction during the tour have the longest notations. This anomaly 

occurred because the author, acting as chaperone observer for the yellow group, did not 

follow desigI}ated recording instructions to record only yellow group behavior. Instead, 

the author recorded the most active behavior of all students during the tour. When 

compiling th� raw data for individual students, the author's notations were added to the 

other chaperone notations, thus producing a record showing the most active behavior 

overall. The ,,author has noted an interesting result in that the behavior of the students 

during the tour mirrored their behavior in the classroom during the pre-trip orientations. 

Students who were the most verbal and/or physically active in the classroom exhibited 

similar behavior during the tour; likewise, students who were quiet and shy in the 

classroom were quiet and shy during the tour. It is the author's contention that the 

classroom behavior of the students directly correlated to their behavior in the museum. 

The author made this conclusion mindful of research that shows students ( and the 

population in general) self-restrict their own behavior according to "behavior settings" 

(Barker & Wright as cited in Falk & Dierking, 2000, p. 54). 

Another notable result is that pre-trip orientations appeared not to have influenced 

the students' behavior, i.e., shy students did not talk more, physically active students did 

not calm down, and highly verbal students were not quieter. 

The girls, regardless of pre-trip orientation groups, were more talkative and 

responsive during the tour and tended to position themselves in the front, near the tour 

guide. Near the end of the tour (after approximately 1 hour), a notation for GS states 

a 
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"raises hand but MS doesn't respond". The author would like to note that at this point in 

the tour the tour guide (MS) tried to engage other students in dialogue as GS and G4 had 

noticeably dominated the conversation. 

Several students showed signs of exhaustion near the final minutes of the tour. 

The tour, which lasted slightly less than 1 ½ hours, replicated regular school group tour 

time allocatio,ns at the Philadelphia Museum of Art which are 1 hour for kindergarten 

through third grade and 1 ½ hours for fourth through twelfth grade. Expressions of 

exhaustion w,ere generally noted as restlessness, disinterest, and fatigue. 

All students except one exhibited sustained physical and emotional engagement 

throughout most of the tour. This one student (BS) was disengaged much of the time. 

The author would like to note this behavior was similar to behavior exhibited in the 

classroom. T)iis student was one of two students whose grandparent had initiated 

participation in the program and the student often showed signs of lethargy and lack of 

interest during the pre-trip orientation classes. 

Summary 

The chaperone observations indicated the majority of students were both 

physically and emotionally engaged through much of the tour. Group behavior reflected 

that of the classroom indicating students perceived the museum tour and gallery space in 

a manner similar to that of the classroom. Individual behavior did not appear to be 

effected by tqe pre-trip orientations; rather students retained their individuality. Shy 

students remained shy, vocal students remained vocal, and physically active students 



remained physically active. Girls, regardless of group, tended to dominate the 

conversation and often positioned themselves by or near the female tour guide. By the 

end of the tow several students were noticeably disengaging themselves. Chaperones 

observed restlessness, visual detachment, and signs of physical fatigue, i.e., rubbing of 

eyes and yawping. Overall, the behavior of the group was respectful and attentive, and 

students exhibited signs of being filled with wonder and awe. 

An Analysis of the Museum Educators' Survey 
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The museum educators' survey provided the author with current data regarding 

the availability, dissemination, and use of museum educational materials, informing both 

the author and the study. The survey, however, was not a central data collection tool for 

the experiment directly; therefore the author has analyzed the data in general, not specific 

terms. 

N. B. (n=l6)7 

Pre-trip Questions 1 and 2 (a, b, and c) : This series of questions asked museum 

educators to note the types of pre-trip educational materials their institution had available 

for elementary school teachers and elementary school students, how they were 

disseminated, and which are used most frequently. 

7 A total of 17 museum educators returned information to the author. Sixteen responses included the 
completed survey. Thirteen museum educators sent examples of the types of pre, post, and on-site (trip) 
educational materials provided by their respective institutions. One respondent did not include the 
completed survey, but did provide examples of educational materials. For the purpose of this. study,. the 
sixteen returned, completed surveys were analyzed to provide information relating the questions posed, and 
the materials provided by thirteen respondents were analyzed to provide information about the content and 
quality of the educational materials. 



Question la: Do you provide pre-trip educational materials to elementary 

school teachers? 
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All museums provided pre-trip materials for elementary school teachers, 

predominatel( visual and textual exhibition materials, institutional brochures and maps. 

More than half the museums provide videos (smaller institutions did not), more than half 

provide pre-vjsit materials via the Internet (smaller institutions did not). (Smaller 

institutions were those whose focus was generally on a singular collection, i.e. , fabric, 

regional artifacts; they were smaller in size and in number of visitors/year.) 

Question lb: How are these material disseminated to the teachers? 

More than half the museums disseminate material to teachers upon request. 

Approximately one third provide disseminate materials to teacher through a select 

mailing list. About half disseminate materials when teachers schedule a visit. 

Question le: Which pre-trip educational materials are used most frequently 

by the teach�rs? 

More than half the museum educators thought textual exhibition materials were 

the type most frequently used by elementary school teachers. The next most frequently 

used were visual material and videos. 

Questions 2a and 2b: Do you provide pre-trip educational materials to 

elementary school students? How are these material disseminated to the students? 

Museum educators indicated that most museums do not provide pre-trip 

educational materials directly to the students, rather materials are given to the teachers 

who may then make copies or otherwise share the materials with the students. 
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Question 2c: Which pre-trip educational materials are used most frequently 

by the students? 

Most museum educators did not respond to this question. Of those who did 

textual and visual materials were cited as those most frequently used by the students. 

Trip Questions 3 and 4 (a, b, and c): 

This series of questions asked museum educators to note the types of educational 

materials their institution had available for elementary school teachers and elementary 

school. students during the trip, how they were disseminated, and which were used most 

frequently. 

Question 3a: Do you provide educational materials to elementary school 

teachers during their trip? 

Of the types of materials suggested by the author as those provided during the 

trip, educators cited audio-visual as the type most frequently provided to elementary 

school teachers during the trip. Maps and brochures were the next most frequently 

provided. 

Question 3b : How are these material disseminated to the teachers? 

Materials were usually disseminated to the teachers upon their arrival; however 

some types of material such as gallery information were provided throughout the museum 

or through tour guides. 

Question 3c: Which educational materials are used most frequently by the 

teachers during the trip? 

Museum educators cited maps and textual exhibition materials as those types 

most frequently used by teachers during their trip. 



Q
uestion 4a: D

o you provide educational m
aterials to elem

entary school 

students dur,,ing their trip? 

V
isual exhibition m

aterials w
ere cited as the type m

ost frequently provided to 

elem
entary s<;hool students during their trip to the m

useum
. A

udio-visual m
aterials 

( audio tours) w
ere the second m

ost frequently provided. 

Q
uestion 4b: H

ow
 are these m

aterials dissem
inated to the students? 

Exhibition m
aterials w

ere dissem
inated to the students either upon their arrival 

at the m
useurp.

 or through tour guides. 

Q
uestion 4c: W

hich educational m
aterials are used m

ost fr
equently by the 

students during their trip? 

Educators indicated that textual and audio-visual m
aterial and m

aps w
ere the 

types m
ost fryCi

uently used by elem
entary school students during their trip. 

Post-trip Q
uestions 5, 6 and 7 (a and b): 
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This series of questions asked m
useum

 educators to note the types of post-trip 

educational m
aterials their institution had available fo

r elem
entary school teachers and 

elem
entary school students and how

 they w
ere dissem

inated. Question 7 asked educators 

to indicate w
hether m

aterials cited in all previous responses w
ere available fo

r free and/or 

fo
r a fe

e. Q
uestion Sa: D

o you provide educational m
aterials to elem

entary school 

teachers after their trip? 

M
any of the responding m

useum
 educators provided post-trip educational 

m
aterials as part of pre-trip or trip packets or as separate m

aterials provided after the trip. 

Textual exhibition m
aterials w

ere the types m
ost frequently provided. 

~ .. 
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Question 5b: How are these materials disseminated to the teachers? 

Methods of distributing post-trip educational materials varied between take home 

packets, gift shop/bookstore purchases, those disseminated as part of packages distributed 

upon arrival �t the museum, and as part of packets sent before the visit . 

Questions 6a and 6b: Do you provide educational materials to elementary 

school students after their trip? How are these educational materials disseminated 

to the students? 

Several museums provided post-trip educational materials to students after their 

visit. These materials were distributed to teachers as part of teacher pre-trip or trip 

packets and were to be distributed to the students after the trip. 

Questions 7� and 7b: If you answered yes to any of the above questions, are 

these materials available free of charge or for a fee? Briefly explain what is 

available free and what is available .for a fee. 

Nearly all museums provided education materials free of charge. The materials 

were generally made available to teachers who booked tours or were available to be 

accessed and downloaded via the Internet. Many museums also had educational material 

available for a fee. These might include slides, poster sets, and curriculum kits. Often, 

fee-based items were available for free from museum education departments or resource 

centers. Types of material available from survey respondents included gallery-based 

brochures, curriculum kits, textual, visual, and audio-visual materials, videos, slides, and 

CD-ROMs, as well as information accessible via the Internet. 
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Additional Qµestions 8 through 14b: 

This series of questions was devised by the author to collect data from museum 

educators abqut additional ways and means of providing educational information to 

teachers and students, to acquire a sense of how many teachers and/or students are served 

by varying siyed museums each year, to determine museum educators' sense of student 

preparedness relative to museum visitation, to inquire whether the educators have 

conducted re�earch on the effectiveness of their educational materials, and if so, whether 

they would be willing to share that information. 

Question 8: What other kinds and ways of providing educational materials 

are provided by your institution? 

Many museums provided, or were in the process of providing, Internet materials 

including both teacher-oriented and student-oriented activities. 

Question 9: Do you offer formal teacher educational programs? 

Nearly all museums offered formal teacher educational programs throughout the 

calendar year including programs during the traditional school year and during the 

summer. 

Question 10: Do you offer formal children's educational programs? 

Nearly all museums offered formal children's education programs throughout the 

calendar year including programs during the traditional school year and during the 

summer. 

Question 1 1 :  What is the approximate number of school groups (including in 

school, after school, home school, and community groups) visiting your institution 

each year? 
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Responses for this question were not always answered specific to the question, 

which asked for numbers of school groups. Many respondents answered the question in 

terms of numbers of students. 

Question 12: Of these, approximately how many are elementary school age 

groups? 

Responses for this question were keyed to the previous question in which answers 

were not always specific in terms of groups, but were sometimes answered in terms of 

numbers of students. 

Question 13: In general, how prepared are most elementary age school 

children priqr to visiting your institution? 

Regarding the preparedness of elementary school students visiting the museum, 

museum educators indicated students were never very prepared, but some students were 

somewhat prepared. This question generated the most narrative comments reflecting 

similar sentirpent in that preparedness varied greatly according to the input of the 

students' classroom teachers. In the words of one respondent "Some groups are very 

prepared, i.e. , have been working on the theme as part of curriculum. Others have little 

of no preparation despite the material we send." 

Question 14a: Have you conducted research on the effectiveness of your 

educational materials for children? 

Very few museums have conducted research on the effectiveness of their 

educational materials for young children. 

Question 14b:  If yes, would you be willing to share the nature and results of 

your study with me? 

... 
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Among those museums that have conducted research on the effectiveness of their 

educational materials for young children, all indicated a willingness to share the results. 

An Analysis of Museum Educational Materials 

A varie�y .of educational materials provided by the survey respondents included 

brochures, gallery guides, gallery games, lesson plans, program booklets, postcards, 

posters, slide�, and videos. N. B. (n=13) (see footnote 7, page 81). 

The materials offered a plethora of ideas for use in the classroom as well as those 

relative to thy museum visit. For the purposes of this study, analysis of the materials 

focused on attractiveness and ease of use including presentation of the content, visually 

and textually. The majority of items provided as examples were in the form of printed 

materials. Most examples were of very high quality, with clearly presented material and 

inventive use of graphics. They were visually appealing in black and white and in color, 

and ranged in style, scale, and format. The most successful materials offered clear 

instruqtions on the technical aspects of museum visiting as well as artistic aspects. 

Technical aspects included logistical information on how to plan a visit. Artistic aspects 

included clearly defined programs for students of all ages, art related themes, curriculum 

related themes, and ideas for self-guided tours. 

Materials that were not easy to use incorporated fonts that were difficult to read; 

several, disparate fonts appeared on the same page or in one publication; and some 

publications had pages filled with too much textual information with little or no margin 

space or graphic relief In some cases, materials such as lesson plans were not consistent 
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in style, content, or quality even though they originated from the same institution. While 

much of the content was recognizable in its ability to meet educational standards, other 

content was not. This may be a concern, especially for classroom teachers where 

accountabilit1, even in a field trip venue, may be increasingly linked to producing 

measurable results. 

Slide reproductions, posters, and videos, generally available from more sizeable 

institutions, were of very high quality and were most often accompanied by textual 

interpretatiollfa and suggestions for classroom discussions. They were easy to use; 

however, the author anticipates future reproduction availability through more digital 

media. 

The educational materials provided to the author as part of this study were 

engaging, inviting, and what this author would consider to be a welcome addition to 

most, if not all, classroom teachers' resource materials. Especially notable is that nearly 

all materials are available for free. 

Summary 

The museum educators' survey revealed several points of interest regarding the 

availability, dissemination, and use of museum education materials. Nearly all museums 

provided educational materials to teachers and their students free of charge. The 

materials were generally available upon request or by the booking of a museum tour. 

Fee-based materials were available for purchase, but in many cases were also available 

through museum education departments and resource centers to be loaned at no cost. 
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Most museums, with the exception of smaller institutions, provided teacher and student­

oriented educational materials and activities free via the Internet. The quality of on-line 

materials was not investigated as part of this study. The types of materials available and 

used most freflllently were textual, visual, and audio-visual including institutional 

brochures and maps. Museum educators provided an array of samples for the purposes of 

this study, m�y of which were of very high quality. They were effective in promoting 

the types of programs available and in providing logistical support for field trip planning. 

Overview of the Data Analysis 

The data revealed that a primary impact of the focused, pre-trip orientation 

occurred at tl}e onset of the trip relative to the students' emotional, anticipatory state of 

mind. The experimental group students who had experienced the focused strategy were 

happier, more self-assured and generally met their expectations regarding the museum 

proper and the number of people encountered there than did the control group students 

who had received more general pre-trip instruction. The control group was happy, but 

also indicated feelings of fear and nervousness and exceeded their expectations regarding 

the museum proper and the number of people encountered. 

Effectual impact from the pre-trip orientation during the trip as revealed by the 

observation data of the chaperone/trained observers was not evident in the data as 

analyzed by the author. The chaperone data, which as stated earlier, may have been 

biased as a result of the necessity that the author serve as a chaperone substitute non-the­

less provided the study with notable records of behavior. The author identified three 
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behavior-oriented aspects that were present. The first is that the behavior record from the 

museum tour reflected students' individual behavior within the classroom. Students who 

were reserved in the classroom exhibited similar conduct during the museum tour. 

Likewjse, - students who were highly vocal in the classroom were the most vocal during 

the museum tour. Thus, the pre-trip orientation appears to have had little or no impact on 

the outward q.ehavior of individual students during the museum tour. 

Second, overall group behavior during the museum tour mirrored that of the 

classroom, in,dicating students associated the learning environment of the classroom with 

that of the museum. The presence of adults as tour facilitators, i.e., the author as 

organizer of�e program, the chaperone/observers, and the museum educator may have 

also influenced students' behavior; however, the data collected and previous studies 

would indicate it was an inherent percept of the students themselves, individually or in 

groups, that established the similarity of environment. 

Finally, ,the record of behavior indicated that the students who received the most 

notations in the chaperones' written observations exhibited the most activity during the 

museum tour, The observation record data suggested that girls, regardless of pre­

orientation groups, were the most verbal and interactive during the museum tour. This 

observation �ata supports past research of pre-adolescent girls indicating that "in 

elementary school, girls typically outshine boys in many important ways. They are 

generally more mature and . . .. outpace boys in verbal skills . . .  " (Colman, C. & Eagle, C., 

1993, p. 148). 

In surv�_ys administered after the trip, the pre-trip orientations appeared to 

produce interesting effects. In terms of aesthetic considerations, the experimental group 
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students not only indicated they saw more special and beautiful objects, they also 

identified mo,re tour-related objects than did the control group. The experimental group 

recall regarding cultural and geographical positioning of the objects also exceeded the 

control group, -Students in the experimental group were able to identify the area of the 

world and the countries the objects originated from with greater frequency and capacity 

than the conti;ol group. However, when prompted by "tour specific" questions, i.e., 

questions about the tour itself, the control group exceeded the experimental group in 

acknowledgil)g beautiful objects on the tour and in identifying those objects in collection 

specific terms. Thus, in thinking about the objects from the museum in broad terms, the 

control group responded to questions broadly, but when prompted to think about object 

from the tour specifically the control group surpassed the experimental group. 

Regarding timing (length) of the tour, both groups indicated satisfaction; however 

both groups were oriented toward the lower end of being satisfied. The control group, 

that had not s1udied the collection specifically, was oriented slightly lower toward the 

"too short" response, suggesting they might have been better satisfied if they had spent 

more time loQ-king at the new things they were encountering. Regarding new things 

learned, the control group indicated they learned more new things than did the 

experimental Proup. The author contends that for the control group the experience of 

learning new things may have been more engaging, thus the exhibited desire for a longer 

tour, while the experimental group that had more familiarity with the tour's content 

indicated having been generally more satisfied by the tour's duration. 

In terms ofthe museum visit overall, all students liked visiting the museum with 

our group and all students thought they might like to visit the museum again. This may 
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indicate that factors other than the variable of the pre-trip orientations may have 

influenced the museum experience. Survey responses indicated that factors such as the 

demeanor of the students and groups themselves as well as the demeanor of the attending 

adults might have influenced the students' attitude to an extent equal to or greater than 

the pre-trip orientations. The data results suggest that the pre-trip orientations, regardless 

of content, in conjunction with a planned itinerary, focused tour, and positive demeanor 

of all participants contributed to make the museum experience, overall, a positive 

encounter for all students. 
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CHAPTER V 

THE SUMMARY AND DISCUSSION 

This chapter restates the research problem, reviews the methodologies used to 

conduct the study, summarizes the analysis and interpretation of the results, presents 

conclusions, generalizes results to a broader population, and notes implications applicable 

to the field and for further research. 

Using empirical and non-empirical methods, this study investigated whether 

students prepared with a focused, pre-trip orientation strategy would realize a more 

positive museum experience including a more succinct transfer of knowledge, an ability 

to engage in meaningful dialogue with the tour guide, attentive observation during the 

tour, and a greater sense of purpose about the museum visit overall than did students 

prepared with a generalized, pre-trip instructional strategy. 

The methodologies utilized in conducting this study included the sample 

selection, the research context and sites, the participants, the experimental and control 

pre-trip orientations, the museum tour, and the data collection instruments--surveys, 

postcards, and observations. Two groups of rural area elementary school age students 

(n=19) particjpated in the study. The experimental group was subject to a focused, pre­

trip orientation strategy while the control group was subject to a generalized, pre-trip 

orientation strategy. Both groups visited a designated museum for a tour related to the 

experimental group strategy (n=15). Both groups completed pre and post-trip surveys 

designed to collect data on students' emotional state, anticipation, recall, judgment, and 

assessment about various aspects of the museum experience. Their behavior during the 
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tour was observed and recorded through written notation that was transcribed and 

charted. Stuqents also completed postcards to be returned to the author after the trip. All 

data collection instruments were analyzed for comparative findings relative to the pre-trip 

orientations. 
1
A survey of museum educators with questions relative to the study was also 

conducted . 

Results were reported through narrative description and interpretation of charts 

rendered from the raw data. Student survey questions were interpreted comparatively for 

both individuals and for control and experimental groups; postcards were assessed by the 

number returned and by the student narrative responses; chaperone observation 

transcriptions were collated to compare individual students as well as the control and 

experimental groups; through the museum survey, trends were identified with significant 

findings reported. 

It should be stated here that all students participating in the museum trip portion 

of the study from which the results data were derived (n=15) approached the museum at 

the same level of readiness. None of the students had previously visited the designated 

museum. 

The results revealed the following conclusions: 

Based on the data, the experimental, pre-trip orientation strategy had efficacy 

specific to the students ' emotional and anticipatory state of mind: 

• The more specific the pre-trip instruction, the happier, more self-confident and 

less nervous the students' emotional state of mind at the onset of the museum field trip; 

• The more specific the pre-trip instruction, the more specific the description of 

what students anticipated encountering while at the museum; 
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Based on the;Jata, the experimental, pre-trip orientation strategy had efficacy 

specific to the students ' expectations about the museum environment and recall of objects 

within the museum: 

• Students subjected to the experimental, pre-trip orientation strategy were 

closer to mee):ing expectations about the physical scale of the museum and of the number 

of people encountered there; 

• Students subjected to the experimental, pre-trip orientation strategy were 

able to recall and identify objects from the museum generally, relative to the collection 

specifically, i,n-·both visual and in written notation when identifying aesthetic objects; 
I 

Based on the data, the experimental, pre-trip orientation strategy had efficacy 

specific to the students ' recall of objects within the tour specifically: 

• Collection specific recall was greater for the experimental group until the 

groups were prompted to consider only the tour (Post-trip survey questions 5, 6, 7, and 9; 

see Appendix C 11 ), then the control group was able to recall the collection in more 

specific term�; 

Based on the data, the experimental, pre-trip orientation strategy may have 

had efficacy specific to the recall of objects from the tour, recall of objects subsequent to 

the trip, and in expectations about the length of the tour: 

• The control group students responded that they learned more new things than 

did the experimental group indicating a higher recognition of cognitive gain from the 

museum visi�.,(they knew less, therefore they learned more); 

• The control group returned more postcards indicating a more sustained 

excitement or awareness of the museum trip subsequent to the occasion and a desire to 



share that eff rct with the author; 

• Both groups indicated satisfaction with the timing (length) of the tour, 

however, botµ groups were at the lower end of the satisfied range reflecting a desire 
I 
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towards having a longer tour. The control group, which was not pre-instructed about 

objects enCOUJltered during the tour, was more oriented into thinking the tour was too 

short, indicating they might have found greater contentment by spending more time with 

the objects, t�refore finding satisfaction with a tour of longer duration, however; 

• Both groups indicated satisfaction with the timing (length) of the tour, albeit 

nearing the "t,oo short" range, generally corroborating museum educators' judgment 

regarding appropriate timing of a tour for students of elementary school age-­

approximately 1 to 1 ½ hours duration. 

Based on the data, the experimental, pre-trip orientation strategy may have had 

efficacy specific to the students ' desire to have parents accompany them on the museum 

trip as a chaperone: 

• The control group indicated a higher desire to have their parents/guardians as 

their chaperone than did the experimental group indicating the experimental group may 

have been more secure in visiting the museum on its own (the control group was older 

and oriented toward the boys, the experimental group was younger and oriented toward 

the girls); 

• The control group students, who indicated they learned many new things, may 

have wanted to share the experience of acquiring of this new information with a parent/ 

guardian. This may also relate to the high response for returned postcards which as the 

author postulated may have indicated a desire to share the excitement of, or awareness 
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about, the trip; 

Based on the data, the experimental, pre-trip orientation strategy had little to no 

efficacy specific to the students ' behavior during the museum tour, and students ' 

assessments regarding what they liked best and least about the museum visit: 

• Students' behavior in the classroom was replicated during the tour in the 

museum. This model of individual and group behavior indicated that the classroom space 

and the museµm space suggested a similar learning environment; 

• Girls who participated in this study were more active verbally and more 

centrally posi):ioned (front and near the tour guide), than the boys. This finding is 

compatible with previous research regarding the verbal fervency of elementary school 

age girls (Colman & Eagle, 1993). 

• Aesthetic considerations were foremost in students' responses regarding what 

they like best about visiting the museum; 

• Physical comforts were foremost in students' responses regarding what they 

liked least about visiting the museum; 

Based on the data, the experimental, pre-trip orientation strategy 

had little to no efficacy specific to the students 'judgment of the demeanor of the tour 

facilitators, their judgment about visiting the museum with our group, and reaction to the 

museum experience overall: 

• A very high percentage of students from both the experimental and control 

groups rated the demeanor of the tour guide and the chaperone/trained observers as being 

"very friendly"; 
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• All students indicated they liked visiting the museum with our group. Many 

responses to this survey question were related to the positive demeanor (friendliness) of 

the group as � whole; 

• All students, regardless of pre-trip orientation, expressed a desire to visit the 

museum agaiµ indicating that other factors such as group size, group demeanor, group 

behavior, demeanor of attending adults, museum environment, museum objects, content 

of the tour, the trip itinerary, etc., may have influenced the quality of the trip and the 

students' consideration about the success or failure of the museum experience overall. 

Disc:ussion 

The research conclusions revealed points of interest where the experimental, pre­

trip orientation strategy had efficacy, where it may have had efficacy, and where it had 

little to no efficacy. The greatest area of effect was on the students' emotional and 

anticipatory S):ate of mind upon approach to the museum with the more specifically 

prepared experimental group feeling happier (100%), not afraid (71%), and more self­

assured than t}le control group. The control group revealed themselves to be a little 

nervous (38%) and fearful (13%). Teachers and museum educators might find this result 

interesting, a�•approach and welcome to the museum are important in establishing a tone 

for the field trip day. 

Students from the experimental group also anticipated seeing objects on the tour 

specific to the actual tour, and they anticipated seeing objects discussed in class in a more 

,• 
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succinct manner than did the control group.8 The control group anticipated seeing things 

in a more general way, however several students cited specific objects not discussed 

during the pre-trip orientation. How they were informed to anticipate specific objects not 

previously discussed is an area for further investigation as this may have bearing on their 

emotional and anticipatory state of mind. 

The second area of greatest effect was in recall of objects from the museum and 

galleries at large relative to their aesthetic qualities and positioning within a culture and 

an area of the world. Students from the experimental group recalled aesthetically­

oriented objects specific to the tour in greater numbers and clarity than did the control 

group students. They were also more astute than the control group students at recalling 

the culture and specific countries the objects were from. Teachers who use art museum 

field trips to support other areas of traditional classroom study, history or geography for 

example, may therefore be more interested in implementing an orientation strategy 

specific to a tour theme as it relates to one or more areas of classroom study. 

Contrasting the recall of objects from the museum overall and galleries at large 

was the response regarding aesthetic recall of objects from the tour specifically . Here, 

after being prompted to think of only the tour, students from the control group exceeded 

students from the experimental group. Additionally, control group students returned 

more postcards and in the postcard narrative identified tour specific items at a very high 

rate (80%) even though they were asked to relate information from the museum visit at 

large. To the author, the ability of the control group to recall specifically, when prompted 

8 The author did not compare objects or vocabulary discussed in each group to that group's ability to recall 
objects in anticipation of the tour, however data regarding this type of recall was extracted from the data. 
The experimental group recalled specific to their orientation at 79%, the control group recalled at 63%. 
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to think specifically, was the most unexpected result of all. Also unexpected was the 

control group's ability to recall specifically after a post-trip period of time (7-21 days). 

That the effects of the experimental, pre-trip orientation strategy is evident in certain 

aspects of recfll but not in others raises questions about the importance of prompting and 

of its influence on student cognition. 

One area.where the experimental, pre-trip orientation may have had efficacy was 

related to the students' judgment about the length of the tour. Both groups indicated 

satisfaction r%arding the timing (length) of the tour (1 ½ hours); however both groups 

responded within the lower range of satisfaction towards the "too short" range. The 

control group was lowest at 56% (66.66% was the mean of the 'just right" response for 

satisfaction) and the experimental group was 62%. While this generally supports the 

determination by many museum educators that 1 to 1 ½ hours is an appropriate amount of 

time for elementary school age students, the data revealed that both groups, but the 

control group in particular, might have been more satisfied with a longer length tour. The 

author found significance by correlating the students' responses indicating they might 

have desired a longer tour with the chaperone/trained observer notations which showed 

some students becoming restless and disengaged after approximately 1 ¼ hours. Thus, 

while the students expressed a desire for more time, they also began to exhibit signs of 

"museum fatigue." 

The experimental, pre-trip orientation materials may have also had an effect on 

the control group's ability to recognize that they had learned many new things from the 

tour, and with respect to a desire to share that recognition with the author and 

parents/guardians. The response rate for both groups relative to learning new things was 

• 
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high (88% for the control group, 8 1  % for the experimental group, with 66.66% being the 

mean of the "some new things" response). The control group was highest, in the "many 

new things" range, while the experimental group was in the "some new things" range. 

The control woup had correctly determined that they had acquired less pre-orientation 

knowledge applicable to the tour and therefore learned more than the experimental group 

during the tow. 
r 

The control group returned more post-trip postcards to the author and in the 

postcard narr,iltive used collection specific references at a very high rate (80%). This 

indicated the ability to recall the tour and the objects encountered during it, and a 

sustained excitement or awareness of the trip so as to create a desire to share that 

knowledge and excitement with the author. The control group students also exhibited a 

greater desire to have parents/guardians as their chaperones (86% for the control group, 

79% for the experimental group, see Appendix C 18 Alternative) which indicated they 

may have wanted to share their experience of acquiring new information. 

The pre-trip orientation materials had little or no efficacy specific to the students' 

behavior durifig the museum tour. Assessment of the chaperone/trained observers' data 

indicated student behavior during the museum tour was i'ndividual determinant; that is, 

student behavior in the classroom was replicated in the museum. Active students 

remained the most active, quiet students remained the most quiet, and inquisitive students 

remained the most inquisitive. Students, even when visiting the museum in groups, 

functioned as individuals. Museums, increasingly attentive to visitors' wants and needs, 

as in Doering'.,s references to "visitors as guests" and ''visitors as clients," might 

recognize this individualism; however constraints on time and money as well as primary 



attention to the collections will most likely keep institutions focused on meeting the 

needs of the y-isitors in more broad and general terms. 
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Overall group behavior of the classroom was also replicated in the museum 

during the to9r. This indicated that students associated the learning environment of the I 

classroom to that of the museum. While other factors, such as the presence of the author 

as teacher in the classroom and as facilitator of the tour, may have had an influence, the 

author contends it was an inherent percept of the students themselves that established this 

analogy as th� model of student behavior. 

A final assertion concerning behavior is that the girls' behavior as observed 

supported previous research regarding gender determinant behavior of students of 

elementary school age. The research showed that the girls, regardless of group, 

dominated the conversation and positioned themselves at or near the front of the tour 

group in close proximity to the tour guide. This type of behavior, documented in studies 

of preadolescent girls, reflects consensus that "most preadolescent girls are marvelous 

company because they are interested in everything" (Pipher, 1994, p. 18). 

In keeping with the observations of behavior, the author would like to call 

attention to one small, but pertinent, chaperone notation for Control Group, Green 5, Girl, 

5th Grade that reads "raises hand but MS doesn't respond." This notation occurred near 

the end of the tour when, after the conversation had been dominated by this and other 

female students, the tour guide deliberately ignored this student's attention getting 

mannerisms and chose to interact with less vocal students instead. The author recalled 

this as a pivotal decision-making moment for the tour guide as group facilitator; however, 

as it was already nearing the end of the tour, the shift was less influential than it might 

r 



have been haf it been made earlier. 

In view of the behavioral characteristics as noted, this author believes the data 

revealed no effect pertinent to the experimental, pre-trip strategy, but that behavior 
I 
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patterns followed similar patterns as determined by previous research (Colman & Eagle, 

1993; Falk &,Dierking, 2000; Pipher, 1994). 

Students' assessments about what they liked best and least about the museum visit 

appeared to �� unaffected by the experimental, pre-trip orientation materials. "Like" 

answers reflected more aesthetic considerations about the artwork, i.e., "I just liked 

looking,at all the artwork," "all the art sculptures and artwork" and "all of the cool arts 

their"[ sic], while "dislike" answers considered more physical comforts, i.e. , "carrying the 

chairs around," "walking to much," and ''waiting in the room with the benches." This 

finding revealed that for most students, the emotional and intellectual expectations 

regarding obj�ct encounters were met; but that environmental and itinerary expectations 

and needs were not. Further investigation showed that aesthetic considerations put 

similar focus on the artwork, whereas the physical comfort responses varied between 

activities like carrying, walking, and waiting. Therefore, the findings indicated that it 

was easier for museum educators to meet the aesthetically-oriented, emotional, and , 

intellectual expectations of individuals within groups, but more difficult to satisfy the 

physical exp�ctations and needs of individuals within groups. 

Students' assessments of the demeanor of the tour facilitators, including the tour 

guide and the chaperone/trained observers, and their judgment about whether they liked 

or disliked visiting the museum with our group (the experimental and control groups 

combined) appeared to be unaffected by the experimental, pre-trip orientation strategy. 
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Both groups indicated a high percentage of response of ''very friendly" for both, 90% or 

higher. 

In response to questions regarding whether students liked visiting the museum 

with our gro4P (the experimental and control group combined), all students indicated a 

100% response of liking the visit. Nearly all of the responses were related to the positive 

demeanor of the group, i.e., "all the people were nice," "our group was very friendly," 

and "all of my new friends their" [sic]. The author contends that within the context of 

this study, th� positive, respectful relationship between the participants--students from the 

experimental group, students from the control group, the tour guide, the chaperone/ 

trained observers, and the author as teacher and tour guide facilitator--affected the quality 

of the museum experience overall. All students, regardless of whether they received the 

experimental, pre-trip orientation strategy, indicated they thought they would like to visit 

the museum again. Thus, the positive relationships of and between the participants had 

significant bearing on the students' attitude regarding the museum visit overall, while the 

differential between the pre-trip orientations did not. 

The author therefore asserts a threefold answer to the thesis question of whether 

students prepared with a focused ( experimental), pre-trip orientation strategy would 

realize a positive museum experience including a more succinct transfer of knowledge, 

an ability to engage in meaningful dialogue with the tour guide, attentive observation 

during the tour, and a greater sense of purpose about the museum visit overall than did 

students prepared with a generalized, pre-trip instructional strategy. This answer is one 

of contradictions relating to the areas within the research question examined; the 

experimental, pre-trip orientation strategy did exhibit efficacy in some aspects of the 
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investigation, may have exhibited efficacy in other aspects of the study, and did not 

exhibit effica,cy in others. Regarding transfer of knowledge, the experimental, pre-trip 

orientation did show efficacy with the greatest effect evident in areas of emotional and 

anticipatory s,tate of mind at the onset of the trip, in unprompted recall of objects 

encountered in the museum and galleries at large after the tour, and in the ability to 

identify geographical area and culture after the tour. However, the data showed that 

transfer of knowledge also occurred at the museum as well, measurable as a result of 

series of prorppting-type survey questions and evident in the control group responses for 

recall and use of vocabulary. 

An investigation of the ability to engage in meaningful dialogue with the tour 

guide and attentive observation during the tour revealed no efficacy as a result of the 

experimental, pre-trip orientation strategy; rather museum behavior was gender 

determinant regarding dialogue and individual determinant for attentive observation as 

recorded through behavior notations of the chaperone/trained observers. 

The experimental, pre-trip orientation strategy revealed no efficacy regarding a 

greater sense of purpose about the museum experience overall. The author contends that 

the demeanor of groups and individuals participating in the museum visit and tour 

produced a great effect on the students, and that the positive demeanor as revealed 

through the data may have had significant efficacy regarding the sense of purpose about 

the museum experience overall. 

As this study showed, it is the pre-determined agenda that is important. If 

positive attitude upon approach to the field trip and arrival at the museum is important, 

then an orientation more specific to the actual tour would be most effective; if recall is 

.. 

• 
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important, an,,.orientation more specific to the actual tour may be the most effective; and if 

overall museum experience is important, both tour specific and non-specific orientations, 

along with environmental/building orientations, a field trip itinerary, and interpersonal 

communication--being friendly, polite, and respectful--are extremely effective. 

Generalization to a Broader Population 

Several findings within this study may be generalized to a broader population. 

Observation 9f the students during the museum tour indicated that students began to 

show signs of fatigue (restlessness, physical disengagement, and emotional 

disengagement) after approximately I¼  hours, near the time designated to be the end of 

the tour. This finding was consistent with the determination by many museum educators 

that the length of tours for elementary school age children should range between I to I½ 

hours; I hour at the lower end of elementary school age (grades K-1 ), I½ hours at the 

upper end (grades 2-6). 

This research indicated that student behavior during the tour was individual 

determinant, that is, students' behavior as individuals did not change as a result of the 

change in environment. Also, the environments of the classroom and the museum had 

similarities for the students within groups as group behavior was maintained regardless of 

setting. The transfer of sensibility regarding learning environment is found in previous 

studies concerning participants' behavior in various surroundings. 

Girls who participated in this study were more active verbally and more centrally 

positioned than the boys. This finding is compatible with previous research regarding 



108 

preadolescent girls (Colman & Eagle, 1993; Falk & Dierking, 2000; Pipher, 1994). 

The museum educators' survey revealed that the majority of elementary school 

age students who visit museums as part of field trips are not very prepared to visit the 

museum. Preparedness of elementary school age students visiting the museum as part of 

a field trip remains the domain of the classroom teacher, yet the extent to which the 

teacher attends to this matter varies greatly. 

Implications for Applications to the Field 

Classroom teachers of elementary school age students as well as teachers of 

students of all ages have both an opportunity and a responsibility to make museum going 

field trip experiences as successful as possible. Success may be related to immediate 

classroom activities; however success or failure may go beyond the classroom walls and 

impact the attitude of students regarding more long-term relationships with the museum. 

The museum-going experience for elementary school age students can be especially 

successful when students are subject to pre-orientations that include studio experience, 

history, aesthetic discussion and critique along with a focused field trip itinerary. 

According to Pitman-Gelles: 

By the time children are in their middle elementary school years, aged 7 to 11, 

they have the capacity to reason, based on direct experiences, and have a concept 

of past and present . . .  At this stage, pre-museum visit preparation in classroom 

activities will have real meaning because the children make direct connections 

between what they have experienced before and what they are doing in the 
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present. (p. 49) 

Pre-trip orientations, especially those specific to what will be encountered at the 

museum, affeet the students' emotional and anticipatory state of mind and can create a 

greater degree of readiness for the museum field trip experience. Teachers concerned 

with student ?ehavior upon approach to the museum, on a bus trip for example, and with 

the ability of students to recall objects and utilize vocabulary without additional 

prompting, mrY also find that more specific pre-trip orientations have greater effect. 
i 

Museum educators, who interact with students upon their arrival at the museum, might 

find happier, more self-assured students easier to approach, while excited, nervous 

students might need more initial attending to. 

This study found that transfer of knowledge did occur during the museum tour 

with students from both groups recognizing they had learned new things from the 

experience. Content provided by the museum educator re-enforced and extended the 

knowledge of specifically prepared students, and established a new context of knowledge 

for more gen�rally prepared students . Thus, museum education that complements 

classroom learning can itself deliver knowledge. 

Positiv�_ demeanor of the field trip participants including students, teachers, 

chaperones, and museum educators was important in establishing a "friendly" 

atmosphere t9 -the field trip experience. "Friendliness" was an instrumental factor in what 

students liked about visiting the museum as a field trip group and contributed to the 

success of the overall museum-going experience. How to address students positively as a 

group and relate to them positively as individuals remains a challenge for every teacher, 

chaperone, and museum educator . 
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Museum programs aimed at preparing elementary school educators to visit the 

museum might have an even greater effect if they include ideas on how teachers can best 

prepare the syidents themselves, i.e., providing studio-oriented lesson plans and related 

resources, providing information about the environmental setting (museum building), 

providing a d,etailed field trip itinerary, including as many parents/guardians as 

chaperones as possible, and establishing a positive demeanor among participants. 

Implicc1tions for Further Research 

In addition to providing an answer to the research question as posited, this study 

initiated other avenues of inquiry. These include, but are not limited to the following: 

• First, this study might be conducted with a larger population. A greater 

number of participants may or may not replicate the findings as revealed through this 

study. Also, greater significance to the broader population could be generated by 

conducting the study with more traditional classroom populations of public and private 

schools. 

• Mor�. than half the respondents to the newspaper advertisements about the art 

classes, whose children were too old or too young to participate in the study, were the 

parents/guard�ans of 1st grade students. This finding may indicate that parents/guardians 

are seeking leisure-time "edutainment" activities for students who may be too young for 

other types of youth-oriented programs such as organized sports. Further research might 

examine what types of activities are available for children of this age, and whether art 

based programs might be appropriate to meet parent/child needs. 
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• Several control group students anticipated seeing specific objects such as 

Mona Lisa by Leonardo da Vinci and The Three Musicians by Pablo Picasso at the 

museum which were not introduced as part of the pre-trip orientation. Further research 

might investigate how young students became so specifically informed and retained 

knowledge of these specific artworks. Influences such as family interests, television, 

movies, books, and other forms of literature might be examined. 

• This study found that students from the control group returned more postcards 

after the trip i}ldicating that students pre-oriented with a more general course of study and 

who assessed themselves as learning many new things may correlate to a greater long 

term enthusiasm about the museum experience. For students who previously studied the 

collection, the museum field trip might have served as the "grand finale" experience, 

while for those who did not, the museum field trip might have been a "prelude" 

experience. Further research might examine the meaning of the field trip as it relates to 

pre-trip orientation strategies. 

• This research indicated that student behavior during the tour was individual 

determinant, that is students' behaviors as individuals did not change as a result of the 

change in environment or pre-trip orientation. Additional research might examine the 

effectiveness of pre-visit orientation programs and materials as they relate to being more 

or less individual-oriented. 

• This study revealed that a transfer of knowledge occurred during the museum 

visit. Further investigation might offer a comparison between convergent levels of 

thinking that may have been utilized by the control group to gain new knowledge, and 

memory and recall levels of thinking that may have been utilized by the experimental 
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group to reinforce previously learned information. How the greater use of one type of 

thinking infl�,ences long-term responses and/or recall regarding the museum experience 

differently than another might be an area for further exploration. 

• This .study revealed positive demeanor of the field trip participants including 

students, teachers, chaperoned, and museum educators was important in establishing a 

"friendly" atrposphere for the museum field trip and may have been a major factor in 

determining the quality and success of the museum-going experience overall. Further 

investigation might focus on the extent to which demeanor of field trip participants 
( 

affects the quality of the museum going experience of students of elementary school age 

and/or students of any age. 

• Finally, the response of all students to the museum going experience as 

offered through this study was overwhelmingly positive. As museum educators develop 

more cooperative and collaborative programs with schools individually and with school 

districts as a whole, the extent to which the novelty of the museum-going experience is 

interwoven into school curriculums may be an area for future investigation. If the 

museum becomes an extension of classroom learning to such a degree that content recall 

becomes the most significant aspect of the visit and this recall is then measured by 

testing, the excitement of learning freely and joyfully may be jeopardized. For students, 

this type of programming could translate into a negative, rather than positive, type of 

learning experience. For museum educators, it signals an area for continued thought and 

consideration. 



Conclusion 

This study revealed that the hypothesis as stated by the author was found to be 

true in part, bµt not in whole. Analysis of the data revealed the experimental, pre-trip 
! 
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orientation strategy as investigated exhibited efficacy in areas of readiness for the 

museum visit, especially in the emotional state of mind of the students and in their 

anticipation of specific objects to be encountered. Students subject to the experimental 

orientation wre happier and less afraid at the onset of the trip than were the control 

group students and more closely met their own expectations regarding the museum 

environment, _specifically building size and number of people encountered. The 

experimental strategy also impacted the students' ability to recall objects from the tour 

without specific prompting. For the experimental students, the museum trip presented 

itself as a capstone or grand finale experience to the pre-trip orientation. These students 

not only antic�pated seeing the specific objects they studied but had their learning 

reinforced by the actual encounter as well, thus enabling more specific recall when 

thinking about the museum trip generally. 

The control group students anticipated the museum experience in more general 

terms; howev�r several students from this group anticipated seeing very specific objects, 

i.e., The Three Musicians by Pablo Picasso, which were not introduced as part of the 

control group, pre-trip orientation. How students became so specifically informed and 

retained knowledge of specific artwork is an area of study from which significant 

findings may be discovered. 

Transfer of knowledge during the museum trip did occur. The control group, 
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when prompted, had the capacity to recall specific objects from the tour. This group also 

assessed theny.;elves, as did the experimental group, of having learned many new things. 

For the control group, the museum tour presented itself as a prelude experience, an 

opportunity t9 encounter new types of objects and ideas. 

Grand finale or prelude, each experience had a meaning unto itself The ability of 

pre-trip orient_ations to create experiential meaning out of an identical museum tour was 

significant. For teachers and museum educators it offers an opportunity to recognize and 

determine th�--appropriateness and desirability of field trips and tours with greater 

subtlety and intention. 

An area .where the experimental, pre-trip orientation may have exhibited efficacy 

was in regard to students' assessment about the timing (length) of the tour. While both 

groups expre�ed a desire for a longer tour, the control group exhibited the highest desire. 

Thus, the experimental group was slightly more satisfied by the amount of time spent 

looking at objects which reinforced their previous learning, while the control group, 

which was encountering new objects, preferred more time. Chaperone/trained observer 

data showed that regardless of the desire for a longer tour, students from both groups 

became restless and disengaged after 1 ¼ hours or the approximate time designated by 

museum educators as an appropriate length tour time for students of elementary school 

age. 

The experimental, pre-trip orientation may also have exhibited efficacy regarding 

experimental group confidence in experiencing the museum with less accompaniment by 

parents/guardians. While both groups indicated a high desire to be accompanied by 

parents/guardians as their chaperones, the control group exhibited a higher desire than the 

. ' 
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experimental group. This may correlate to the control group's experience of learning 

many new th�.ngs and the immediate desire to share that experience with parents/ 

guardians and to the control group's high rate of postcard return, indicating a desire to 

share sustainyd excitement with the author. 
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The experimental, pre-trip orientation did not exhibit efficacy regarding students' 

behavior duriµg the museum tour. Student behavior during the tour replicated that of the 

classroom individually and as groups. The research showed that the girls were more 

verbally activ,e than the boys, a finding compatible with previous research of elementary 

school age girls. 

The experimental orientation exhibited no efficacy regarding what students liked 

or disliked about the museum experience. Aesthetic considerations were foremost in 

students' responses of what they liked best; physical comfort issues were foremost in 

what students liked least. 

Regarding the museum experience overall, the experimental, pre-trip orientation 

exhibited little to no efficacy; rather the research showed that the demeanor of 

participating parties in conjunction with other factors such as the trip itinerary, the 

museum environment, and content of the tour contributed significantly to impact on the 

students' assessments regarding field trip "success." 

Whereas the content of pre-trip orientations did exhibit efficacy, further 

exploration of this subject, alone or in conjunction with other factors mentioned or 

unmentioned, can establish new benchmarks for future field trip endeavors. As research 

in the area of youth-learning in museums continues, findings may emerge from 

unanticipated, measured responses of young participants in studies that may be more 
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significant than data reconfirming the efficacy of more traditional approaches. Focusing 

on strategies �at appear not to have much efficacy may be most consequential for 

engendering important, new information to museum and art educators. 
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APPENDIX Al 
ADVERTISEMENT INFORMATION SENT TO THE TIMES NEWS 

ANNOUNCEMENT OF CHILDREN'S ART CLASSES/FEBRUARY 2000 

CHILDREN'S ART CLASSES 
NOW FORMING 

at the 
Carbon County Environmental Education Center 

Jim Thorpe 
Saturdays, February 26 - April 8 

includes a bus trip to the Philadelphia Museum of Art 
for schedule and tuition information 
call Carla Bednar @ 

Registration deadline is February 2 1  
Call early! Class size is limited. 

125 



APPENDIX A2 
NEWSPAPER ADVERTISEMENT ANNOUNCING 

CHILDREN'S ART CLASSES 

Advertisement appeared in The Times News on the following dates: 

1) Tuesday, February 8, 2000 
2) Saturday, February 19, 2000 
3) Tuesday, February 22, 2000 

The Times News 
First and Iron Streets 
Lehighton, PA 1813 5 

10. TIMES NEWS TUESDAY, FEBRUARY 8, 2000 

CHILDREN' S  ART CLASSES 
NOW FORMING 

at the 
Carbon County Environmental Education Center 

- Jim Thorpe 

• Saturdays, February 26 - April 8 
includes a bus trip to the Philadelphia Museum of Art 

for schedule and tuition information 
call Carla Bednar @ 
Registration deadline is February 2 1  

Call early ! Class size i s  limited. 
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APPENDIX A3 
NOTIFICATION TO PARENTS/GUARDIANS 

OF STUDENTS' ACCEPTANCE TO THE ART CLASS 

Children's Art Classes at CC EEC 
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This letter is to inform you that your child ___________ _ 
has been accepted into the ______ class for the Spring 2000 session. 
The first class begins __________ . Please come to the 
Carbon County Environmental Education Center at the Mauch Chunk Lake 
Park. See you there ! 

Carla Bednar 



APPENDIX A4 
SCHEDULE OF PROGRAM THEMES AND DATES 
MAILED TO CONTROL GROUP PARTICJPANTS 

CHILDREN'S ART CLASSES 
Carbon County Environmental Education Center 

Program Themes and Dates 

I DREAM OF DRAWING 
Winter/Spring 2000 
12:30 - 2:00 p.m. 
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February 26 
March 4 
March 11 
March 18 
March 25 
April 1 * 

READY, GET SET, DRAW!-50 drawings in an hour ! ;  thumbnail, gesture, sketch 
WHAT'S MY LINE?-straight, wavey, diagonal, zig-zag; explore the shapes of line 
BLACK & WHITE & SHADES OF GRAY- value drawings, ink on paper 
CUT IT OUT!-drawing with scissors (no pencils allowed!); collage on paper 
ALL WIRED UP!- wire sculptures, drawings in space 
MO VE IT ! -an introduction to animated flip books, sequence drawing on paper 

*Class will run until 2 : 15 p.m.on this date. 
The children will be given an introduction to the art museum in preparation for the next 
week's trip. 

April 8 BUS TRIP TO THE PHILADELPHIA MUSEUM OF ART 

**Bring three of your favorite, small toys (hand-sized) to the first class on February 26. 



APPENDIX AS 
SCHEDULE OF PROGRAM THEMES AND DATES 

MAILED TO EXPERIMENTAL GROUP PARTICIPANTS 

CHILDREN'S ART CLASSES 
Carbon County Environmental Education Center 

Program Themes and Dates 

THE ORIENT EXPRESS 
Winter/Spring 2000 
2:30 - 4 p.m. 
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February 26 
March 4 
March 1 1  
March 18 
March 25 
April 1 * 

OH MY GOSH, IT'S SUMINAGASHI!-Japanese marbelized paper/printmaking 
LEGENDARY TALES OF KIMONOS-cut paper, Japanese designs & stories 
JAPAN TO A TEA-tea ceremony and tea bowls 
CHINESE ART UNROLLS-Chinese "zen" scrolls, sumi-e ink & calligraphy 
GREAT IMPERIAL ROBES-"celestial" self portraits/dynastic garments, drawing 
LUXURIOUS LACQUERS-Chinese style painted "lacquer" boxes 

*Class will run until 4 : 15 p.m.on this date. 
The children will be given an introduction to the art museum in preparation for next 
week's trip. 

April 8 BUS TRIP TO THE PHILADELPHIA MUSEUM OF ART 



APPENDIX A6 
REGISTRATION FORM DISTRIBUTED TO ALL PARTICIPANTS 

CHILDREN'S ART CLASSES 
Carbon County Environmental Education Center 

Saturday's, February 26 - April 8 
Bus trip to the Philadelphia Museum of Art on April 8 

Registration Form 

Student Name 

Parent/Guardian Name 

Grade 
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Street Address City State Zip Code 

Home Phone 

Emergency Contact and Telephone Number 

Tuition: $48 
Bus Fee: $ 13 
Museum Admission: $ 5 

Total Class Fee: $66 

Make check payable to Carla Bednar. 

______ p.m. 
Time of Class 

Please return completed Registration Form and Total Class Fee to: 
Carla Bednar, 

Registration due !!I February 21.  
(You will receive confirmation of acceptance and time of class before the session begins.)  



Control Group Vocabulary 

APPENDIX A7 
VOCABULARY WORDS 

Gesture drawing - a drawing showing simple form or action of something 
Graphite - soft, black carbon, used in pencils 
Thumbnail sketch - a very small, quickly made drawing 
Value - light and dark and everything in between - White, Black, and Gray are examples of values 
Highlight -the part that shows the brightest light; Low key value - middle gray to black; High key value -middle gray to white 
Types of lines - straight, diagonal, wavy, zigzag, squiggly. 
You can use these types of lines to create drawings. What type of line do you use most often? 
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Paper cutout - style of art where pieces of paper are cut out using a line made by scissors to make a shape 
Henri Matisse - French artist who "invented" paper cutouts as a form of art 
Papiers decoupes - paper decoupage, attaching pieces of paper together with glue 
Sculpture - art that has 3 dimensional form; can be made of rock, metal, clay, plastic and other materials 
3 dimensional form - form that has height, width, and depth 
Harry Bertoia and Alexander Calder - artists who made sculpture out of wire; the wire was used to 
make a drawing in space 
Animation picture - a cartoon made from a series of drawings that appear to show movement from one 
page to the next. When viewed quickly, the objects in the drawings look like they are moving. 
Phenakistiscope - "deceitful view"; a flat, circular board that spins like a pinwheel. There are movement 
drawings around the edge of the circle. Viewing holes are cut out between each picture. When you hold 
this up to a mirror and spin it while looking through the peepholes, it appears as though the drawings are 
moving. 
Flip book (flicker book) - a small book with drawings made in the movement style. When the pages are 
flipped quickly, it will look like the drawing is moving. 

Experimental Group Vocabulary 

Suminagasbi - floating ink way of coloring paper (Sue em na gash ee) 
Mulberry paper - paper made from squashed, wet bark of the mulberry tree 
Deckle edge - a torn edge of paper 
Scroll - books or drawings created on paper which is kept rolled 
Calligraphy - in China it is an art form of writing created by making strokes of ink onto paper 
Sumi ink - black ink sticks made from soot, cowhide glue, and perfume; sumi ink is used by Asian 
calligraphers 
Kimono - a Japanese robe made of rectangular pieces of cloth. It is often made from fancy silk. 
Tea ceremony - in Japan it is an elegant ritual to which guests are invited; tea bowls are created by 
handbuilding or throwing clay of porcelain 
Hand building -the way coiled or slab pots, bowls, cups are made; Throwing -the way a container is made on a potter's wheel 
Dragon - symbol of China, the dragon appears as a symbol of the emperor or empress 
Dragon robe - "cosmic diagram" of the universe - water, land, and sky 
Dynasty portrait - painting of an important person created on silk with rare colors including gold 
Lacquerware - wood, ceramics or metal coated with layers of sap from a tree that grows in typhoon 
areas: China, Japan & Korea. Examples of lacquerware are bowls, boxes, cabinets, necklaces. 
Sometimes little bits of sea shells or gold are laid onto the layers of sap. 
Painted lacquerware - usually has about twenty to thirty layers of sap and pigment 
Carved lacquerware - can have up to two or three hundred layers of sap and pigment. Layers are 
carefully carved away to show colors underneath 

.. 

.. 



APPENDIX AS 
PERMISSION TO EXHIBIT AND PUBLISH STUDENT ARTWORK 

LETTER SENT TO FOUR STIJDENTS-TWO STIJDENTS EACH FROM CONTROL AND EXPERIMENT AL GROUPS 
SIZE REDUCED FOR REPRODUCTION 

Name of Student and 
Name of Student's  Parent/Guardian 
Street Address 
City, State and Zip Code 

Dear Name of Student, 

Carla Bednar 

August 28, 2000 
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This letter is to ask permission to exhibit and/or publish examples of the art work you created in the Spring 
art class at the Carbon County Environmental Center in Jim Thorpe. Your work will be used to show examples of the 
art produced by students in my classes at the center. Exhibition and/or publishing of your art will be used only for my 
art education graduate classes at The University of the Arts, Philadelphia. In order to protect your privacy only your 
first name and last initial, along with your age, will be used. I would very much appreciate the opportunity to 
showcase your art. All work will be returned to you before mid-December. 

Please sign both copies of this letter. Have your parents' sign, too. Keep one signed copy for yourself 
Return the other signed copy to me in the enclosed envelope by September 1 5, 2000. Thank you! 

Sincerely, 

Carla Bednar 
Artist/Educator 

"I hereby grant permission to Carla Bednar to exhibit and/or publish examples of my art work for art education 
purposes at the University of the Arts, Philadelphia." 

Student Sigpature Date 

"I hereby grant permission to Carla Bednar to exhibit and/or publish examples of my child's art work for art education 
purposes at the University of the Arts, Philadelphia. " 

Parent Sigpature Date 



APPENDIX B 
MUSEUM TRIP 

B 1. Preliminary bus trip information 

B2. Final bus trip information 

B3. Pre-trip information provided by the Philadelphia Museum of Art 

B4. Philadelphia Museum of Art letter of confirmation 

BS. Philadelphia Museum of Art guidelines for self-touring groups 

B6. Philadelphia Museum of Art visitor information 

B7. Philadelphia Museum of Art map 

B8. Bus confirmation - Trans-Bridge Tri-City Coaches 

B9. Trans-Bridge Tri-City Coaches request for directions 

B l O. Directions provided to Trans-Bridge Tri-City Coaches (textual) 

B 11. Directions provided to Trans-Bridge Tri-City Coaches (regional map) 

B 12. Directions provided to Trans-Bridge Tri-City Coaches (local map) 

B 13. Remote parking instructions from the Philadelphia Museum of Art 

B 14. Student and chaperone bus trip sign-in sheet 

B 15. Color code sheet for students and chaperones 
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APPENDIX Bl 
PRELIMINARY BUS TRIP INFORMATION 

DISTRIBlITED TO ALL PARTICIPANTS 

Preliminary information about the bus trip to 
The Philadelphia Museum of Art 
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Who: All children registered for Spring 2000 art classes at the Carbon 
County Environmental Education Center. The children will be accompanied 
by Carla Bednar, Program Director; Denise Prowell, Adjunct Professor of 
Drawing, Keystone Junior College; Susan Gallagher, Chief Naturalist, 
Carbon County Environmental Education Center; and Jeannie Carl, 
Naturalist, Carbon County Environmental Education Center. At the museum 
we will be given a guided tour by Marla Shoemaker, Curator of Education 
for Youth and Family Programs. 

When: Saturday, April 8, 2000. Trans-Bridge Lines, motorcoach with 
restroom on board, leaves the Carbon County Environmental Education 
Center at 9 a. m. to arrive at the museum by 1 1  a. m. We will eat lunch at 
the museum ( children will asked to bring their own lunch in a brown paper 
bag as the cafeteria and restaurant food is expensive). Tour and free time at 
the museum. Bus leaves for home at 2 p. m. We will plan to arrive at the 
Center in Jim Thorpe by 4 p. m. Light refreshments will be served at the 
Center. Pickup is at 4 :30 p. m. 

The bus fee and museum admission are included in the Total Class Fee 
paid at the time of registration. 



APPENDIX B2 
FINAL BUS TRIP INFORMATION DISTRIBUTED TO ALL PARTICIPANTS 
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INFORMATION ABOUT THE BUS TRIP TO THE PHILADELPHIA 
MUSEUM OF ART 

APRIL 8, 2000 

TO MUSEUM 
DEPARTURE: 9 a.m. from the Carbon County Environmental Education 
Center (CCEEC). 
ARRIVAL: 11  a.m. at the west wing entrance of the Museum 

TO CCEEC 
DEPARTURE: 2 p.m. from the west wing entrance of the Museum 
ARRIVAL: Approximately 4 p.m. at the Carbon County Environmental 
Education Center ( depending on road conditions . . . .  there is construction in 
the northbound lanes of the turnpike between Lehighton and Allentown and 
sometimes traffic is delayed) 

WHAT TO BRING: 
Brown bag lunch and 2 drinks. Label with your child's first name. One 
drink (bottled water would be a good choice) will be left on the bus for the 
return trip home. 
Cameras - there are no photographs allowed in the galleries; however 
children may take pictures of the lobby and outside of the museum. 
Money - I suggest no more than $5 - 10.  We will have time to shop in the 
gift shop. Children can buy things like postcards, erasers, pins, notecards, 
etc. 

WHAT TO LEAVE AT HOME: 
Leave backpacks at home; they will not be allowed in the galleries . Leave 
expensive items at home; things like GameBoys, CD players, etc. 



APPENDIX B3 
BACKPACK INFORMATION 

PRE-TRIP INFOR.i\llATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEillvl OF ART 

1 3 6  

ATTENTION: TEA.CHERS NO BACKPACKS ! !  

Please do not have your students bring 
. -

backpacks to the Museum. - _ They are not allowed 
in our galleries , and we · do not have enough ·. 
secured storage space to promise theit safety . 

. We will not be held responsible for them. 
Tha�s for your cooperation. · - •• 



APPENDIX B4 
LETTER OF CONFIRMATION 

PRE-TRIP INFOR.v!ATION PROVIDED TO THE AITTHOR BY THE PHILADELPHIA NIUSEUM OF ART 

Letter Of Confirmation 
...... ·-::::, Contact Person ( • .C-u, k-,,. • \·_,,. cU\ ,, u 

Group Name & Number OL-A r·, nch +\p,ll,..,,;"X t\f+--

B o o k i n g # ______ _ 
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Please arrive 15 minutes ahead of your lesson time. If you are an unguided _ . group, please arrive at the time specified below. Report to tht: \Vinternteeen w�s.t 1=- rv\·.,.-<J.'Y\c.L 
Student Center (located on the south side of the Museum, facing the 
Schuylkill River and adjacent to the Spring Garden Street Bridge). 

Dear Teacher, 

Thank you for making reservations at the Philadelphia Museum of Art. 
You are expected on ScJE ,,c! c,, 2i"c· R >s with iS 
__ _._ __ chaperones for: <'S 1 students and 

_,/" Museum lesson titled_..,_f,\ ... ':::,...,· .µ' C=IM..u...........,_-f_,'.\"",r--'-}: ___________ _ 
Your lesson (s) will begin at_· ________________ _ 
Please have your students divided into ___________ _..,,,!rroups .. 

Philadelphia Museum of Art Unguided-Tour. 
Arrival Time ________ _ 

Rodin Museum Unguided-Tour. 
Arriva! Time ________ . r · ii... �c..,_\:,\ ,\._ C c.. �  d�u C\. '\.'V\ f.:f 

� You have a reservation to eat in the Stttdent Center Cafeteria from_l�­
to l ! •. ·50 . Please bring your lunches with you. 

STUDENT ADMISSION FEES AND POLICY: 
Philadelphia Public, Private and Parochial . . .  . . . . .  $3 .00 per student 
All Other Groups  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  $5 .00 per student 
All Rodin Unguided-Tour Groups . . . . . . . . . . . . . . . . .  $ 1 .00 per person 
Required number of Chaperones . . . . . . . . . . . . . . . . . . .  FREE 
Extra Chaperones  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  $8.00 per person 
Chaperone Requirements: Grades K-6: I chaperone per 5 students 

Grades 7-12 :  1 chaperone per 10 students 
Maximum number of people in a group with a lesson, including 
chaperones,  i s  3 5 .  

Please have your students assigned to chaperones upon arrival. You are responsible for the 
behavior of your students while in the museum. 

PLEASE BRING THIS LETTER OF CONFIRMATION WITH YOU. 

u 



APPENDIX BS 
GUIDELINES FOR SELF-TOURING GROUPS 

PRE-TRJP INFOR.v!ATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEUM OF ART 

G U I DELI N ES FOR SELF-TOURING GROUPS . 

I n  order to i ns u re that a l l  v is itors have a good experience i n  the 

M useu m ,  and to p rotect the safety of our o bjects , the . 

fo l lowi n g  ru les h ave been  esta b l ished for  s e l f-to ur ing  schoo l  

g roups.  We want  you  a n d  your  students to e njoy you r sel f-

g u ided t ime  i n  the  g a l ler ies ,  and  a l though th is  l ist  o f  ru les 

seems d a u nt ing ,  t h i n g s  wi l l  work more smoothly if you 

carefu l l y  review these g u i d e l i n e s  before you  a rr ive.  

- Groups who sched u le Museum lessons  may s e l f - t o u r  f o r  up t o  one hou r  
a f te r t h e i r  l esson , bu t  may n o t  s e l f - to u r  be fo re t h e i r  lesson .  

- Students  m u s t  be accompanied by the req u i red number  of  chaperones.  
Grades K - 6  m u s t  s t ay t o g e t h e r  as a c lass  as much as poss ib le .  
Chaperone Rules :  G rades K - 6 :  1 chaperone per 5 s tuden ts  

G rades 7 - 1 2 :  1 chaperone p e r  1 0 stu d e n ts 
Students m u s t  s t a y  w i th t h e i r  chaperones a t  a l  I t i m e s .  

- The m a x i m u m  s e l f - t o u r  g roup s i z e  i s  6 0  s tud ents f r o m  a school .  
- To make a reservation in the Student Lunchroom, p lease cal l  684-7582. 

Students must bring their own lunches . A soda macbioe is available. 
- You cannot b r i n g  any g u m ,  food , .o r  d ri n ks i n t o  t h e  g a l l er i es .  We f i n d  

gum s t u c k  t o  w o rks  o f  a rt ,  and food at t r a c t s  i n s e c t  pests .  Ll:IOOfle&-may 
oo stored in the Student Genter until your reserved l1rncbtim� 
Sttldent Ce11te1 Lu11chroom .  

- F lash p hotog raphy i s  n o t  a l l ow e d  i n  t h e  museum. 
- Fold i ng  s t o o l s  and ca rpe t  squ ares  may n ot be used by  s e l f - t o u r  groups.  
- Knapsacks, l a rge  handbags ,  and bags f r o m  the g i f ts  h o p s  a re  n o t  

p e rm i t t e d  i n  t h e  g a l l e r i e s .  Leave a 1 1  t h e s e  be long i ngs  i n  t h e  Student  
Center. A lso ,  e l e m e nt a ry s tude nts  are not  a l l ow e d  t o  use c l i p b oard s i n  
t h e  g a l l e r i es .  They m ay b r i n g  card board t o  use as a vv r i t i n g  s u rfac e .  

- P e n c i l s  a re t h e  o n ly w r i t i n g  i n s t r u m e nt s  a l l owed i n  t h e  g a l l e r i e s .  
- B e  ca re f u l  n o t t o  t o u c h  w o rks  o f  a rt .  Remember, p o i n t i n g  c a n  cause  

acc iden ta l  touch i n g .  Never p o i n t  a t  an  ob jec t  w h i l e  ho ld i ng  a penc i l .  
- Groups o n  Museum Staff l ed  tours take precedence i n  the gal leries. I f  you 

see a g u ided to u r  g roup  i n  a g a l l e ry ,  p lease w a i t  t o  e nte r  u n t i  I a f t e r  t h e y 
are th rough .  

I f  t h e re are any  g u i d e l i n e s  l i s t e d  above t h a t you do n ot u nderstand , 
p lease f e e l  f r e e  t o  c a l l  u s  a t  6 8 4 - 7 5 8 2 .  
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VISITOR INFORMATION 

PRE-TRIP INFOR�IATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEillvl OF ART 

1 3 9  



APPENDIX B7 
MAP PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEU?vl OF ART 
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APPENDIX B8 
BUS CONFIRMATION - ITINERARY - INVOICE 

PRE-TR1P INFOIUvfATION PROVIDED TO THE AUTHOR BY TRANS-BRIDGE TRI-CITY COACHES 
PAGE I OF 2  
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2012 lndystrial Drive • Bethlehem, PA 18017-2134 
(610) 868-6001 • (610) 253-01 10 • (610} 433-4110  

www.transbridgebus.com 

C t1 � ·t o i1)e r  # :  8 Y Al 4  
C h ;-� r t e:: r CJ r J H· r :ii: : ·:, ':) 1 ·::• ;1 
(: () n f i r ma t :i c n  o � -�- � : ri a r c t1 2 ,  20 0() 

C ;:�, R L. A  G E O N ,� R  R E : F H I L r.; f'i U '.3EU :'1 0 1·:· t� !-� T 
CAR BON CO ENVI RGMEN"fA t_ E D  Cl" R  

fJ �• a r C A  Rt.. ,-.:� 

T r1 a ,�, 1< y o u  f o r· c: h o o !:- i: n g  ··( ;. ; n �-- G :·· :i d g e  L i n E· ��- , I n c ,  't 1.> p r Z; v i cJ :i y· o u.  11J i t h  y o  H r  
t r "3 n ��.; p o r t a t. i a n  n <:: G·d s .  lJ t:::• a t  T r- a n s- B r· i d g r_,::, L. i n e �3- ., I r: c ,  p r i d ,2 o tt i  ... S t:· l •  ... • r? ·:1 :i. n 
h a v i ng t h �  ·f i Tl es ·t mo t ,, r c o a c h  s e r v i c e  a va :l l a b l e ,  

r n  o r d e r  t o  i. r, s t1 r e  t h a t  y o u  r ec e i v e t h e  b � s t  p () S s i. b l e  s e r v i c e ,  w e  a s k  
·t h a t  � o u  r e v i e tJ ·t h e  i n f o r m a t i o n  l i st e d  b e l i> tJ .  

O <.-::• p a r t u r ;?. d � t •? :  
O r :i g i n : 
0 e:· s t :i. n ;3 t i. o n : 

S a t u r d ay � A p r i l  8 ,  2000 9 : 0 0 A M  
-.I I l'-l  THO R P E , · P f'i 
P H I L. 1; 0EL PH I ,'°'1 

fl fz. t u l' i", d � -i:. e :  S a t u r· d a:r , A p r i l  8 ,. 2 00'<) a t  a p·p r o x- i m a :t e:<ty ·· :5 ; ·1 :S PM • •  
l) e f l i c l e  H E• c1 u. i r r..:- ns e?. n t s (  1. / 4 7' 4 7  PASSFNGEf� C :Jt\CH 
P i c k u p  I 2f o r ma t i o n :  
1 . MAUCH CHUN K L A KE P /4 R K  8 : 50A 

l 11 
0 I I I I I I I I I I • 0 I ♦ t I • I I I 

2/ . . . . . . . . . . . . . . . . . . . .  . 

···-----

( __ "· * *  T H I S  80Cl i< I N G  MAY BE SU ,3 ,JECT TO 1� F U E L  
---------

1 : S a t  u r·c1 ay , 
O R I G I N : 

1� r;- r,i 1. 8 ,  2 0 0 0  
MAUCH CHUN K L AN K  PARK  
,J I M  THCl f� P E , P A  

D I R E C T I O i\f'.3 .T O  O R IG I N :· T BiC1 

··-............ 

SU RCHt-� i�G E  * ·k ·J� ... ) 

-------- ---

D ES T H/ A T I O N : PHILA DEL PHIA  MUSEUM OF � R T  
. 2 6 T H  S T l, E E T  t, _ BE N -I Mi HI F Rf.ii'! lil. I N  P l( lJY 

2 1 5 -/'rS 3 •w8 1 ()0 

ADD i C:-lr-,NGE. / CORRECT i~:3 ·NEEDED 
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�:::::::::::::::::::· �=:::::::::::::::::::::::: 
2012 Industrial Drive • Bethlehem, PA 18017-2134 

(610} 868-6001 • (610) 253-01 10 • (610) 433-41 1 0  
www.transbridgebus.com 

C u s ·t (J f�e r  i :  :3 � 4 4  
c: 1, a r t e r O r ci e ;• * :  2 3 1 2 3  
C o �·f i 1· rn cl ·t i o 11 IJ a t e : M a r c tl 2 ,  2 0 0 0  

i�/ ';- ·:..� 'bt,·o ·: · · 
J'l ::, r ,: h  B ,  ��iooo , 

!J l ea se r ea d  t h e  e n c l o sed  g e n e r· a l  t ern)S  a r, d  c o n d i ·t i o 11 s  €> f t h :i s  c: o n ·f i r·-· 
m a ·t i () TI , P l e� se s i g n  � 11 d  r � t t1 r n  o n � c o 1,y o ·f c <> T1 f i rma t i o n .  

I f  y o u  h a l_.•,� z, ny  c rl a n g es o r- q u e s t i o n s .,· p l F.·· a sf.:• c cr·n t a c t  u s  �, t b 1 ()·-868-�600 :i . 
tJ •: 1 a (., k 'f o i' u, .:'! i- d -t. o s er v :i. n g y o u a nd ma k i n g y o u r • t 1' :i. p a ·s F 1 ,:-:· a �::- :3 n t a s 
p o ;;;s i b l e .  

13 est R \?9 ;; r ti s ·, 

K') , \  �(· r c· ·· ,. 11 \., J \ ; \ '  ' ,  

\\J , . �-� ,--
ROSEANN B I LL I NGS 
T r a n s �- B r i d g G-� L i n es , I n c . 

S i g n ;::1 t l1 r 1::.' D a t e  
Please si9n ~nd date: 
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REQUEST FOR DIRECTIONS 
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INFORMATION PROVIDED TO THE AUTHOR BY TRANS-BRIDGE TRI-CITY COACHES 

Pl•ease provide dl rn..::ton.s to your pickup pc,int from tt,e nearest major road. If you 
have a map leading 'Jf your !o:::atlon,  1t 'N0wid also b,e he!pfui. Please return this 
form with your  signe,;:i confirn-::atlori.  

ORDER NUMBER: 

NAME OF GROUP: 

GROUP U::..\OER: 

DEPARTURE DATE 

DESTlNATlON:  

-··--·--·------·---.. ------····---·---·----·--·------­,-, 

---· . . ..... Li ! c '; r..\ - - · ... _.lccc;) .. • (·� r�- -· __________ _ 
,,r: :• 

\���� • .  1,· t,(� ·1· ;;;;:::r::Cl_.,_ ------- ., ____ _ -·---.. ----- � , 
·-

--
l>(·; ·• .. -):_t-_.l ___ �·�_-1_) __ /_/��c u r:," : __ ;-::[� f)r· !-- _,, _____ _ 

---- __________ , _____ ,,._. ____ _ 

··------------------�-

-----------------·--------

__________ ,, ______ , _____________ ----·-----------------

(use rever<.;e side if a,jdi�iona1 :space is needed) 

.--·~ 

ADDRESS OF PlCi< UP P01NT: ·-- f/:().i_.<~!.· _{/i>L //)k.f f(~rY-_ 

--- ···-· . ---•--·--·------------

----------·-·--·----------

----------·-···--·-----·--·--------

-----------------· ---------------·--------

12/1a.96 RJ9 "FOR~ . .oo,;• 
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DIRECTIONS TO THE CARBON COUNTY 

ENVIRONMENTAL EDUCATION CENTER - TEXT AND MAP 
INFORMATION PTOV1DED BY THE AUTHOR TO TRANS-BRIDGE TRI-CITY COACHES 
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DIRECTIONS TO THE CARBON COUNTY ENVIRONMENTAL CENTER 

Take Route 248 or PA Turnpike (Mahoning Valley Exit, the first exit north of the Lehigh tunnel). 
Follow signs to Lehighton. 

Cross McCall Bridge, over the Lehigh River, to Lehighton. 
At the end of the bridge the road makes a Y. Bear left onto Route 443. 

Go straight, pass shopping areas and shopping center (Laneco, Walmart) 
Go straight several miles to Blinking Yellow Light. 

Turn Right at the Blinking Yellow Light (gas station on the right) 

Road is very winding - go slow! 
Straight through another blinking yellow light, you will see signs for Summit Hill and Lansford. 
Road goes up mountain, down other side. At the bottom of the mountain is a small straight stretch of 
road. Sign on the right for Mauch Chunk Lake Park. 
Just beyond is a small intersection called White Bear Drive. 
Turn right onto White Bear Drive. 

Go a few hundred yards to sign for Carbon County Environmental Education Center. 
Turn right at the sign onto a gravel road and continue to big barn (the Center). 

Carbon County Environmental Education Center 
1 5 1  East White Bear Drive 
Summit Hill, PA 
Contact: Carla Bednar at 
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APPENDIX B 1 1  
DIRECTIONS TO PHILADELPHIA - REGIONAL MAP 

INFORMATION PROVIDED BY TIIE AUTHOR TO TRANS-BRIDGE TRI-CITY COACHES 

.,,, Montgomery Co. 
<> .. 

- -�- ---·- • ······ 
PENNSYLVAN IA . 

f \��i::-;� .• :(:���-�:o_-_,:�. ·•. \ ,.-_;,· ... 
\\ // 

l Y/ LANCAmR � °"'°' eo.r.a-,, r:. ·;11_-::. __ _ _ 
:,�·fm\ - -�c� - >-� ---

·. ;;;;;�to Washington DC 

MARYLAND 

\ ... ,,... ,., . .. .  

.. 'Joi· .. . -1.-:!J 

PHILADELPHIA'S COUNTRYSIDE 
POCONOS 

N EW J E RSEY 

A i r p o r t  

A m t r a k  S t a t i o n  

M a j o r  P l a c e s  o f  I n t e r e s t  
0199 1 - 1 998 Terr:a.gnphix Incorporated. Rev. 2/98 

145 

:_----::..-:: .... 
. -

,. ,, 

··.□ . 
,_. 

·:••,:.'.□.:\ 

"*Crymic. ... 

-·c"~:~\\ 
c:..' '•<:-

···""'"'"""""'A.vi' 

□ .... 

. , .c0·· :• □ ·-. 
'.:~:□::•:::--

---~:.::~- :i 
\· 

BETHLEHEM ., 

.),.-CF'" 

-: .... :•D,-· ........ *. . :, ,. 
W~ Mi.~'.Pne _ 

West Chester 0 • / 1;:::;:.;"!C":":"-:'">-= 
BRANDYWINE ~ -~_,c::-:P···' ._:_,,;, ,RcCM · · ·-_-o' ""' 
~~ ~ ~~~ ~- ! 

Loog,-,ood~ * • :o\:i·· □~''"' '6::-J§w;.~ _,,, -(~-.. -~* Ch,dd, Fon1 :: ,. ~--· • l'hi~d,lpho ·• 
RM!t'~•~'tf-- . ~~-' 1ntenu~·.:.·~·:·, @ 
~&l~~,~:~L~;,::· -0 

ILMINGTON .·.· '.- ,·/ \< . (;:;\ ,_. ,/:;;·:-~•"' -~-
MILES 

·\ 
ELAWARE i 

10 



146 

APPENDIX B12 
DIRECTIONS TO THE PHILADELPHIA MUSEUM OF ART - LOCAL MAP 

INFORMATION PROVIDED BY THE AUTHOR TO TRANS-BRIDGE TRI-CITY COACHES 
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APPENDIX B13 
REMOTE BUS PARKING 

rNFORMATION PROVIDED BY THE PHJLADLEPHIA MUSEUM OF ART 
TO TRANS-BRIDGE TRJ-CITY COACHES 

PHILADELPHIA MUSEUM OF ART 

DIRECTIONS TO REMOTE BUS PARKING 

147 

BUSES MAY NOT RETURN TO THE ART MUSEUM UNTIL GIVEN CLEARA.�CE 
BY ART MUSEUM PERSONNEL AT THE REMOTE BUS PARKING SITE TO DO 
so . 

BUS DRIVER MUST LOOK FOR MUSEUM PERSONNEL AT THE REMOTE 
PARKING S ITE FOR DIRECTION . 

POLICE WILL NOT ALLOW BUSES TO WAIT FOR THEIR GROUPS AT THE 
ART MUSEUM SITE . 

�k•-
B USES MUST LEAVE THE ART MUSEUM -WEST ENTRANCE AS SOON AS 
THEIR PASSENGERS HAVE BEEN DROPPED OFF . 

TO REMOTE BUS PARKING ON JFK BLVD . : 
Take Parkway to 2 0th Street . Make a right on 2 0th Street . 
Continue to JFK Blvd . Make a right - From 20th Street to 3 0th 
Street park anywhere on the righthand side of the street (going 
West ) . 

RETURNING TO ART MUSEUM : 
Continue to the end of JFK Blvd . Make- a right ; look for entrance 
to 76 West ; at bottom of ramp bear right onto 676  East ; exit 
irnm�diately at 2 3 rd Street exit ; go one block to 22nd street and 
turn l e ft ;  continue to Parkway and turn left. Follow s igns to 
the Art Museum and Kelly Drive . Turn left into Art Museum Drive . 
( Driveway to West Entrance . )  



APPENDIX B 14 
STUDENT AND CHAPERONE SIGN-IN SHEET 

Sign in sheet for the bus trip to the Philadelphia Museum of Art 

Sign In: Students & Chaperones 
1 .  ---------------------
2. ---------------------
3 .  ---------------------
4.  

5 .  

6 .  

7 .  

8 .  ---------------------
9. ---------------------
10 .  ---------------------
1 1 .  ---------------------
12 .  ---------------------
1 3 .  ---------------------
14 .  ---------------------
1 5 .  ---------------------
16 .  ---------------------
17 .  ---------------------
1 8 . ---------------------
19 .  ---------------------
20. 
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APPENDIX B15 
COLOR CODE SHEET FOR CHAPERONES AND STUDENTS 

Color Code - see below for example of color code stickers* 
Yellow Chaperone-C.B. (substitute for M.O. and J.C.) 
Yellow 1-A.V. 
Yell ow 2-C. G. 
Yellow 3-M.S. 
Yellow 4-J.M. 
Yellow 5-C.R. 

Red Chaperone-S.G. 
Red 1-S.S .  
Red 2-J.S. 
Red 3-M.L. 
Red 4-K.M. 
Red 5-T.M. 

Green Chaperone-D.P. 
Green 1-N.M 
Green 2-R.S. 
Green 3-V.M. 
Green 4-T.H. 
Green 5-L.M. 

* example of yellow color code stickers 

Chaperone N ametag Student Stickers 
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APPENDIX C 

STUDENT SURVEYS 

Cl.  Pre-trip survey - Can You Tell Me? (CYTM) 

C2. Pre-trip survey - CYTM - control group responses 

C3. Pre-trip survey - CYTM - experimental group responses 

C4. Pre-trip survey - CYTM - numerical data of responses 

C5. Pre-trip survey - CYTM - comparison of responses by groups 

C6. Pre-trip survey - CYTM - comparison of responses by individuals 

C7. Post-trip survey - What Do You Think? (WDYT) 

C8. Post-trip survey - WDYT - control group responses 

C9. Post-trip survey - WDYT - experimental group responses 

CIO. Post-trip survey - WDYT - numerical data ofresponses 

C l  1. Post-trip survey - WDYT - comparison of responses by groups 

Cl2 .  Post-trip survey - WDYT - comparison ofresponses by individuals 

Cl3. Post-trip survey - Tell Me More! (TMM) 

Cl4. Post-trip survey - TMM - control group responses 

C l5. Post-trip survey - TMM - experimental group responses 

C l  6. Post-trip survey - TMM - numerical data of responses 

C 17. Post-trip survey - TMM - comparison of responses by groups 

Cl  8. Post-trip survey - TMM - comparison of responses by individuals 

C 19. Post card responses 
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APPENDIX Cl 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

TO EST AB LISH BASELINE INFORMATION AND MEASURE A TI!Tu'DES AND EXPECTATIONS 
ADlv!INISTERED TO ALL PARTICIPANTS 

Color __ _ 
Number 

Can You Tell Me? 

l .  Is this your first trip to the Philadelphia Museum of Art? 

2. How do you feel about going to the museum? 

© Very excited 

Very nervow 

Very happy 

Very a(r.tid 

3 .  What d o  you think you will see? 
Draw some pictures. 

Yes No 

g @ 
A tittle excited Not excited 

® © 
A little nervow Not nervous 

g @ 
A little happy ·Not happy 

A little afraid Not afraid 

What did you draw? -------------------------

4. What do you think about the bus? Is it. . .  

� . x 
81::er th.an 

you n�ctcd 

© 
Nicer than 
you e1ped.ed 

�� @r 
you ex�ctcd you expected 

g 
Justwh:at Not u nJce as 
yo11 expected you e1pected 

151 
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APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

I .  Is this your first trip to the Philadelphia Museum of Art? G) 

2. How do you feel about going to the museum? 

Ver,: nervou.,: 

Very arr.ud 

3 . What do you think you will see? 
Draw some pictures. 

No 

PAGE 1 OF 8 
CONTROL GROUP 

\ !  " 
Color /:;' >:- . .  , 
Number J- /. 

@ 
A little excited Not excited 

@ \\ @  
A little nervow / Not nervous ... 

A lit1le happy ·Not happy 

Not afraid 

4. What do you think about the bus? Is it. . .  
- -� r�\ �  �k Big:« tlun ;I: Just ,..hat * Smaller tlun 

you expected 

J'!icer than 

you expected 

you expected 

Q 
Jmt what 
you exp«ted 

you c tpected 

Not a., nice a., 

you c1pected 
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APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

PAGE 2 0F 8  
CONTROL GROUP 

Color v-· . 
Numb�r -...::1_ 

Can You Tell Me? 

I . Is this your first trip to the Philadelphia Museum of Art? (8 
No 

2. How do you feel about going to the museum? 

A little excited 

Very ncrvoU!!J A little nervow 

Very afraid 

3 .  What do you think you will see? 
Draw some pictures. 

A little ruoppy 

A little afr:aid 

- ' 

Not happy 

I "7" ' What did you draw? d, ( f (.A re s ?l nd 
I ) ' 

j-(,I C i--5 �- !(�- . ...-.: ! ., : 

4. What do you think about the bus? Is it. . .  

,©1 
,Nicer than 

,· yoq expected 

�� 

Ju,twhat 
you expected 

Not as nJcc as 
you c1pcctcd 

® 



APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

1 .  Is this your first trip to the Philadelphia Museum of Art? 

2. How do you feel about going to the museum? 

. : !  � 

Very nervous 

Very happy 

Very a(raid 

No 

PAGE ) 0F 8 
CONTROL GROUP 

r'; .... t Color Lt L.' 
Number __ \ _ 

@ · 
A little excit<d Not excited 

@ © 
A little nervous Not nervous 

© @ 
A little happy "Not happy 

A little afraid Not afraid 

di'(" ,, I . • 
What did you draw? __ ---'-/ __ V_,>'-,-'_r'\_,,·_J_J_l-.,_0_-

··_: 
1
. _____________ _ 

4. What do you think about the bus? Is it. . .  

Jwt ,.hat 
you expected 

Not a.1 nke c 
you expected 
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~-- g 
Vuy excited 

3. What do you think you will see? , -C~\ ·;., 
Draw some pictures. .·· ~\ 

·~ LW \::, . ,, f ~L_J I ·,: 

cE} ~r~~K 
you "'cxpccte/ you expected you upccted 

(.:?~ g @ 
~ you upccte41, 

'-......_ __ / 



APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

1 .  Is  this your first trip to the Philadelphia Museum of Art? 

2. How do you feel about going to the museum? 

3 .  What do you think you will see? 
Draw some pictures. 

@\ Very uciu:d ) 
/ 

Very nervow 

Very happy 

Very afraid 

_, 

PAGE 4 OF 8 
CONTROL GROUP 

.,·· - t Color Y ... ·"'·, 
Number 

No 

Not excited 

A little nervow Not nervous 

A little happy ·Not happy 

A little afraid Not afroid 

,/·' / II--,___...,,_-,m a-;:: J 
I I) ) 

What did you draw? 

4. What do you think about. the bus? Is it. . . 

: ; I 

you n�cted you exped.t:d you npcctcd 
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A little excited 

® 

[ 



APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

1 .  I s  this your first trip to  the Philadelphia Museum of Art? 

2. How do you feel about going to the museum? 

3 .  What do you think you will see? 
Draw some pictures. 

...,,-
_.i.:: ;__ 
./ 

. _,:,/ P I 

· (  jf 
'(,.�;. . 

,i 

�-

/--� .. 
./ � \ 1 

Very eidted \ 

·�@ 
V cry ncrvowi 

Very a(nlid 

PAGE 5 OF 8  
CONTROL GROUP 

Color (. ·. 
Numb-e�r

--

No 

A little excited Not excited 

Not nervous 

A little happy ·Not happy 

A little afraid 

(--A - .  
! \:::::;) · 

\ Not afraid 
·--- .,,,,,.,,.,.� 

What did you draw? __ -='-__ __,__-�·=-/�[_i►..:,,:,,;' ·oe-1 ----------------
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4. What do you think about the bus? Is it. . .  

@x �r @X 
you_cxpccud 

1�
' 

/ Nicer than 
I 
I you cxpect.M 

�- - . .. . . · 

you expected you n:pected 

g 
Just ,.hat Not as nice as 
you expected you expected 



APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

PAGE 6 OF 8 
CONTROL GROUP 

Color c. re_,, ,·, 
Numb�t'--2__ 

1 .  Is this your first trip to the Philadelphia Museum of Art? � No 

2. How do you feel about going to the museum? _ .. ....._ /_.r@� 

3 .  What do you think you will see? 
Draw some pictures. 

What did you draw? vJ·, r'E 

� 

@ 
Very nervow 

A little happy 

A little afraid 

@ v-
....... 

Not excited 

© 
Not nervous 

·Not happy 

1 57 

4. What do you think about the bus? Is it. . .  

@�IEJ: 
you expected ou expected you expected 

�" td, .. 8 @ 
Nicer than Just what Not iu n1ce as 
JOU CJ:pc� you expected you cx-pcct,,d 

A little excited 

® 

~~ 

lJ 
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APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

PAGE 7 0F 8  
CONTROL GROUP 

/ ,, d Color•'j-f" • (( • 

Number�
,.

/ 

I . Is this your first trip to the Philadelphia Museum of Art? cs;;) No 

2. How do you feel about going to the museum? 

� 
� Very excited 

Very nervow: 

Very afraid 

Draw some pictures. �. . � .- -
3 .  What do you think you will see? 

If}
·"'--·

�
-
-
--

: .,7. :�Zf;1 

A little excited Not excited 

A little nervous Not nervom 

A little happy ·Not happy 

A little afraid Not afraid 

What did you draw? /11\_ A �-(JG) • •  
��--�e,,.,.�, "'"''----.....,..,..... __________ -------------

4 . What do you think about the bus? Is it. . . 

� 
Bigger than X 
you expected 

Nicer than 
you erp<c:ted 

� �r Just ffllat * Smaller than 
you erp«ted 

Just what 
you expected 

you «pected 

Not as nice as 
you es:peckd 

Q @ 

® @ • 



1 59 

APPENDIX C2 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

CONTROL GROUP RESPONSES 

Can You Tell Me? 

I .  Is this your first trip to the Philadelphia Museum of Art? 

2. How do you feel about going to the museum? 

V cry nervous 

Very happy 

Very afraid 

3 .  What do you think you will se<J po I T\ + I l'I. 4:, o � 
Draw some pictures . • ~ 

What did you draw? 6,, QO I r:: ,. ' 1�, ;:; . -
4. What do you think about the bus? Is it. . .  

PAGE 8 OF 8 
CONTROL GROUP 

Color G , e �  n 
Number� 

8 No 

A little excit,,d Not excited 

® © 
A little nervous Not nervous 

© @ 
A little happy 'Not happy 

A little arr.lid Not arr.lid 

� �x Just ,mat '}:: Smaller than 

you expected you expected 

8. 
Jwtwhat Not a., nke a., 

you expected you expected 

@ 
Nicer than 

you expected 

O :'-peon le. . r--· 



APPENDIX C3 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

EXPERIMENTAL GROUP RESPONSES 

PAGE I OF 7 
EXPERii'vlENTAL GROUP Color Ye> 5'.-: hf ' ' Number� 

Can You Tell Me? 1 .  Is this your first trip to  the Philadelphia Museum of Art? {;;) No 2. How do you feel about going to the museum? 

3 .  What do you think you will see? - Draw some pictures: 

4. What do you think about the bus? Is it. . .  

Very nervous 

Very happy / .,______,,,. 

Very afnid 

A little excited 

A little nervous 

A little happy 

A lit!Je •rnid 

Q 

you expected_ 

8 
Just .. hat 
you cxp«tcd 

Not excited 

© 

Not happy 

you expected 

Not a, n.icc a.s 
you expected 
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Pi 
® 

~~r 
Just what '}: Smaller th>n 



APPENDIX C3 
PRE-TRIP SURVEY - CAN YOU TELL 1\'IE? 

EXPERI1\1ENTAL GROUP RESPONSES 

Can You Tell Me? 

PAGE 2 OF 7 
EXPERI!v!ENTAL GROUP 

Color_/// P /(}, '.J-·· 
Numb� 

I .  Is this your first trip to the Philadelphia Museum of Art? G No 

2. How do you feel about going to the museum? 

3 .  What do you think you will see? 
Draw some pictur.es. 

'· 
4. What do you think about the bus? Is it. . .  

Very afcaid 

�x 
Big:er than 

you upecud 

Nicer than 
you upeded 

A little excited 

® 0 
..;--

A little nen·ous 

A little happy 

A little afr:i.id 

'<�) ·Not happy 

.you expected 

Not a.s nice a.s 
you ·expected 

16 1  

Not nenou.s 

® 



APPENDIX C3 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

EXPERIMENTAL GROUP RESPONSES 

PAGE 3 0F 7  
EXPER11vl.ENTAL GROUP Colo�vfr/4'.) vV Num er.§__ 

Can You Tell Me? 1. Is this your first trip to the Philadelphia Museum of Art? GJ No 2. How do you feel about go ing to the museum? 
A little excited 

Very nervous A little nervous 

Very hapry A littlc happJ 

Very afr:tld A little afraid 3 .  What do you think you will see? Draw some p ictures: 

@ 
Not excited 

Not ncn-ous 

·Not happy 

Not afraid 

,f_ . n./r-f_ · What did you draw? _ _,_L-=�==---"�=t�---(J=-------------4. What do ydu think abciut th� bus? Is it... 
yot1 expected. 

Nicer than 
yoo. expected 

JOU crpcctcd 

Not a:s nice as 
you cxp.ectcd 
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]~'\ 
Very 7citcd > 0 

'----· . 
.. ~:-

@ • © 

• © @ 

® ® • 

you u:pcdt:d 



APPENDIX C3 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

EXPERIMENTAL GROUP RESPONSES 

Can You Tell Me? 

L Is this your first trip to the Philadelphia Museum of Art? 

2. How do you feel about going to the museum? 

3 .  What do you think you will see? 
Draw some pictures. · 

What did you draw? t{ fl� 7Cu> 
,:/' (} 

4. What do you think about the bus? Is it. . .  

Very ncnous 

Very afraid 

PAGE 4 0F 7 
EXPERIMENT AL GROUP 

Color , �, 
Numb-e�r -l/--

No 

.Q @ 
A little excited Not cxcited 

@ © 
A little nervous Not ncn·ous 

© @ 
A little happy "Not happy 

A li�c afraid Not afr.i.id 

you expected you expected 

(;;) 
Just what Not as nice as 
youcx�ctcd you crpectcd 

1 63 

® 



APPENDIX C3 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

EXPERI1\1ENTAL GROUP RESPONSES 

PAGE 5 0F 7  
EXPERIMENTAL GROUP Color Pt:o Number_s__ 

Can You Tell Me? 1 .  Is this your first trip to the Philadelphia Museum of Art? ® No 2. How do you feel about going to the museum? 
@ V cry excited 

Very nervow A little nervous 

A little h2ppy 

Very afraid A little afraid 3 .  What do you think you will see? Draw some pictures. 
"Not happy 

What did you draw? ___ C�b'+-'-'t n'--'-1t_y_P_� ___ r/}_i�n�• "---�:'--a-;�c�,_C-f--1 ��;· ------, i • • ... / 4 .  What do you think about the bus? Is it. . . 
f5iSm �;1' Big:c r- than. 

yo« expected 

Nicer than 
yoa. c:cpcct.ed 

you cx�ctc:d 

Not as nice as 
you C'l"pcdcd 

164 



APPENDIX C3 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

EXPERIMENTAL GROUP RESPONSES 

Can You Tell Me? 

PAGE 6 OF 7 
EXPERHv!ENTAL GROUP 

I .  Is this your first trip to the Philadelphia Museum of Art? 9 No 

2 . How do you feel about going to the museum? 

©> Very c:rcit.ed 

Vcry nen-ous 

Very a.fr.lid 

3 .  What do you think you will see? 
Draw some pictures: 

0 @ 
A little excited Not excited 

@ © 
A little nervous Not ncrvow: 

A little h•ppy Not happy 

A little afraid Not afraid 

/JJ� - ·771 I I 

What did you draw?_-1�,1---· -�-�---+)-·· _t_
1 
l/o"ri_
· 

__ v_✓�=-�·-_.,_"'r"
!
._.,_-�_. _____ _ 

4. What do you think about the bus? Is it. . .  

you expected you cxp«tc:d 

8 
Nicer than Ju,t ffh;tl Not a..s nice as 
you cxpcded you cx�cted you ei:p,eckd 

165 
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Color o[1Q£.•Y...., 
Nurnbef'7 
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APPENDIX CJ 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

EXPERIMENTAL GROUP RESPONSES 

PAGE 7 0F 7  
EXPERI�CENT AL GROUP 

Color (, r -fe__ 'r·1 
Number -� 

Can You Tell Me? 

L Is thi, you, fast trip to  the Phi ladelphia Museum of  Art? E) ,. 
2. How do you feel about going to the museum? 

I@ V cry excited 

Very nervous 

Vcry h•ppy 

Vcry afraid A li�c afr:iid 

3 .  What do you think you will see? 
Draw some pictures : 

@ '-' 

� 
Not r:1dtcd 

Not ncrvow: 

Not happy 

0 
What did you draw? O.JY\ )4l .tJ1.2,J'U:._ >.o\)�J-·-, Ct_, 

I 

4. What do you think about �he bus? Is it. . .  

\Nicer than J 
you CXr><=ctcd / 
--� 

you upectcd 

Jurt ,.hal 
you u:pcctcJ 

you cxp«tcd 

No�as nice as 
you crp� 

1 66 

~~~ 
.Just what * Smaller th.m A 



1 67 

APPENDIX C4 
PRE-TRIP SURVEY - CAN YOU TELL ME? 

NUMERICAL DATA RECORDING OF CONTROL AND EXPERI1\.1ENT AL GROUP RESPONSES 

PRE-TRIP SURVEY - CAN YOU TELL ME? 

Control Group (C) and Experimental Group (E) C C C C C C C C E E E E E E E 

Chaperone Groups and Student Numbers-Yellow 1 (Y1}, Red 1 (R1}, Green 1 (G1) Y1 Y2 R1 R2 R3 G3 G4 G5 Y3 Y4 Y5 R4 R5 G1 G2 

1 .  I s  this your first trip to the Philadelphia Museum of Art? Yes--1 No-0 1 1 1 

2.1 How do you feel about going to the museum? Checked-1 Not Checked-0 0 

2.2 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.3 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.4 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.5 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 

2.6 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 

2.7 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 

2.8 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.9 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.10 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.1 1  How d o  you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

2.12 How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0 0 0 

3a. What do you think you will see? Draw some pictures. 2 1 2 2 1 2 

Collection non-specific drawing-1 Collection specific drawing-2 No answer-0 

3b. What do you think you will see? What did you draw? 2 1 2 2 1 2 

Collection non-specific words--1 Collection specific words--2 No answer-0 

4a. What do you think about the bus? Size - 3, 2, 1 No answer-0 3 2 3 3 3 2 0 3 3 2 3 3 2 3 3 

4b. What do you think about the bus? Quality - 3, 2, 1 No answer-0 0 3 3 3 3 3 2 3 3 2 2 3 2 0 3 

1111111 

1 1 1 1 1 1 1 1 1 1 

1 1 

1 1 

1 1 1 1 

111111 

1 1 1 1 1 



APPENDIX CS 
PRE-TRIP SURVEY CHART - CAN YOU TELL ME? 

COMPARISON BY PERCENT OF CONTROL AND EXPERIMENT AL GROUP RESPONSES 

120% 

1 00% 

I• 1 : 
80% � 

I: I: 
(:, h 

60% 1-� I:• '--1• 

I: 
40% 

[, 
I • 
I: I: 

i• � f. 
20% � 

I 1 . . 
n I': 

0% 
1 2.1  2 .2 2.3 2.4 2.5 2.6 2.7 2.8 2.9 2 . 16 2. 1 1  

le Control Group 100% 100% 0% 0% 0% 38% 25% 63% 0% 0% 0% 13% 

I■ Experimental Group 100% 86% 1 4% 0% 0% 29% 43% 100% 0% 0% 0% 0% 

Question: 
1 .  Is this your first trip to the Philadelphia Museum of Art? Yes-1 No-0 
2.1  How do you feel about going to the museum? Very excited Marked-1 Not marked-0 
2.2 How do you feel about going to the museum? A little excited Marked-1 Not marked-0 
2.3 How do you feel about going to the museum? Not excited Marked-1 Not marked-0 

� 
I': 

1 :• I: 
; 
; 
: 

2.12 
50% 
71% 

2.4 How do you feel about going to the museum? Very nervous Marked-1 Not marked-0 
2.5 How do you feel about going to the museum? A little nervous Marked-1 Not marked-0 
2.6 How do you feel about going to the museum? Not nervous Marked-1 Not marked-0 
2.7 How do you feel about going to the museum? Very happy Marked-1 Not marked-0 
2.8 How do you feel about going to the museum? A little happy Marked-1 Not marked-0 
2.9 How do you feel about going to the museum? Not happy Marked-1 Not marked-0 
2.1 O How do you feel about going to the museum? Very afraid Marked-1 Not marked-0 
2.1 1 How do you feel about going to the museum? A little afraid Marked-1 Not marked-0 
2. 1 2  How do you feel about going to the museum? Not afraid Marked-1 Not marked-0 

rc � 
F: 
I • 

I'. 
1-: 

I: 

" I , 

I: 

3a 3b 
50% 50% 
79% 79% 

3a. What do you think you will see? Draw some pictures. Collection non-specific-1 Collection specific-2* 
3b. What do you think you will see? What did you draw? Collection non-specific-1 Collection specific-2* 

· • 

4a 
79% 
90% 

4a. What do you think about the bus? Size Bigger than expected-3, As expected-2, Smaller than expected-1 * 
4b. What do you think about the bus? Quality Nicer than expected-3, As expected-2, Not as nice as expected-1 * 

*Questions 3a, 3b, 4a, and 4b ; 0 indicates no answer. 

Types of Questions: 
Question 1 - Informational Response-Memory 
Questions 2 . 1 -2. 1 2  - Emotional Assessment-Judgmental/Evaluative 
Question 3a - Visual Expectation-Memory 
Question 3b - Verbal Description of Visual Expectation-Memory 
Question 4a - Bus Expectation/Assessment-Judgmental/Evaluative 
Question 4b - Bus Expectation/Assessment-Judgmental/Evaluative 

4b 
88% 
71% 
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1 .  Is this your first trip to the Philadelphia M
useum

 of Art? Yes-1 No-0
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APPENDIX C6 
PRE-TRIP SURVEY CHART - CAN YOU TELL ME? INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 

1 .2 
1 

0.8 
0.6 
0.4 • 
0.2 

0 

1 .2 

0.8 
0.6 
0.4 
0.2 

0 

0.8 

0.6 

0.4 

0.2 

0 

PRE-TRIP SURVEY - Can You Tell Me? Question 2.1  
Emotional Assessment - Very Excited 

2 3 4 5 6 7 8 9 10 1 1  12 13 1 4  15  
Control Group - 1 00% Experimental Group - 86% 

2.1  How do you feel about going to the museum? 1 -Circled 2-Not Circled 

PRE-TRIP SURVEY - Can You Tell Me? Question 2.2 
Emotional Assessment - A Little Excited 

2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4  1 5  
Control Group - 0% Experimental Group 14% 

2.2 How do you feel about going to the museum? 1-Circled 2-Not Circled 

PRE-TRIP  SURVEY - Can You Tell Me? Question 2 .3 
Emotional Assessment - Not Excited 

0 0 0 0 0 0 

2 3 4 5 6 7 8 9 1 0  1 1  1 2  13 1 4  1 5  
Control Group - 0% Experimental Group - 0% 

2.3 How do you feel about going to the museum? 1-Circled 2-Not Circled 
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APPENDIX C6 
PRE-TRIP SURVEY CHART - CAN YOU TELL ME? INDIVIDUAL COMARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 

0.8 

0.6 

0.4 

0.2 

0 

1 .2 

0.8 
0.6 
0.4 
0.2 

0 

1 .2 

0.8 
0.6 
0.4 
0.2 

0 

PRE-TRIP SURVEY - Can You Tell Me? Question 2.4 
Emotional Assessment-Very Nervous 

2 3 4 5 6 7 8 9 10 1 1  12 13 14 15  
Control Group - 0% Experimental Group - 0% 

2.4 How do you feel about going to the museum? 1-Circled 2-Not Circled 

PRE-TRIP SURVEY - Can You Tell Me? Question 2.5 
Emotional Assessment-A Little Nervous 

0-0
,-------

0 

2 3 4 5 6 7 8 9 1 0  1 1  1 2  13 1 4  1 5  
Control Group - 38% Experimental Group • 29% 

2.5 How do you feel about going to the museum? 1-Circled 2-Not Circled 

PRE-TRIP SURVEY - Can You Tell Me? Question 2.6 
Emotional Assessment-Not Nervous 

2 3 4 5 6 7 8 9 10 1 1  1 2  13 14 15  
Control Group • 25% Experimental Group - 43% 

2.6 How do you feel about going to the museum? 1-Circled 2-Not Circled 
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APPENDIX C6 
PRE-TRIP SURVEY CHART - CAN YOU TELL ME? 

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 
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PRE-TRIP SURVEY - Can You Tell Me? Question 2.7 
Emotional Assessment-Very Happy 
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2 3 4 5 6 7 8 9 10 1 1  1 2  1 3  1 4  15  
Control Group . 63% Experimental Group - 100% 

2. 7 How do you feel about going to the museum? 1-Circled 2-Not Circled 

PRE-TRIP  SURVEY - Can You Tell Me? Question 2.8 
Emotional Assessment-A Little Happy 

0.8 +------------------------------< 

0.6 +------------------------------< 

0.4 +-------------------------------! 

0.2 
o_o_o_o_o_o�o-o 

0 +-
-

-,---r-='--,�--r--r--.-
-

-.-
-

....-� ....... �r-"'"'--i�"--r�-.�-.---'---1 

0.8 

0.6 

0.4 

0.2 

0 

2 3 4 5 

Control Group • 0% 

6 7 8 9 1 0  1 1  1 2  13 1 4  1 5  
Experimental Group • 0% 

2.8 How do you feel about going to the museum? 1-Circled 2-Not Circled 

PRE-TRIP  SURVEY - Can You Tell Me? Question 2.9 
Emotional Assessment-Not Happy 

0 0 0 0 0 0 0 0 

2 3 4 5 6 
Control Group • 0% 

7 8 9 10 1 1  1 2  1 3  1 4  15  
Experimental Group • 0% 

2.9 How do you feel about going to the museum? 1 -Circled 2-Not Circled 
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APPENDIX C6 
PRE-TRIP SURVEY CHART - CAN YOU TELL ME? 

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 
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PRE-TRIP SURVEY - Can You Te l l  Me? Question 2. 1 0  
Emotional Assessment-Very Afraid 

0 0 0 

2 3 4 5 6 7 8 9 10 1 1  1 2  1 3  1 4  15  
Control Group - 0% Experimental Group - 0% 

2 . 10  How do you feel about going to the museum? 1 -Circled 2-Not Circled 

PRE-TRIP SURVEY - Can You Te l l  Me? Question 2. 1 1  
Emotional Assessment-A Little Afraid 

2 3 4 5 6 7 8 9 10 1 1  12 13 14 15 
Control Group - 13% Experimental Group - 0% 

2.1 1 How do you feel about going to the museum? 1-Circled 2-Not Circled 

PRE-TRIP SURVEY - Can You Tell Me? Question 2 . 12  
Emotional Assessment-Not Afraid 

1 1 1 1 1 1 1 1 

< -- - - -1; -I·:': -- - - ;,. ,, .· '? .,, 
,; 

I--- - - ' I'. 
_o_ci_ - - .,_ , -

110 - -0- B i� 
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2 3 4 5 6 7 8 9 10 1 1  1 2  1 3  1 4  15  
Control Group - 50% Experimental Group - 71% 

2.12 How do you feel about going to the museum? 1-Circled 2-Not Circled 
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APPENDIX C6 
PRE-TRIP SURVEY CHART - CAN YOU TELL ME? 

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 
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PRE-TRIP SURVEY - Can You Tell Me? Question 4a 
Bus Expectation/ Assessment 

3 3 3 3 3 3 3 

w !' [· 
j - - -> 

i 
1,·., 

2 2 2 F,, 2 Ii - r- 'ff ' t: . ,,, 
I? 

;, I> ' I·'>--- >---- >-- -
(.'- ! >-- -

I•' 
ti .' ! ., f - � - - - - ,. -·'·-

/ "., i..· f .. , 
i'5// 11- ·}t [ , 

C >-- - r- - r- -k-0 
,, k le.-;, , .. 

3 3 

� I· ?, T ' 
.• 

:� . 

:. -
' ''· 
-� -
·

i
;·:  

,; 

_,;', -i', 

" 
.• :,;., 

2 3 4 5 6 7 8 9 10 1 1  1 2  1 3  1 4  15  
Control Group - 79% Experimental Group - 90% 

4a. What do you think about the bus? Size-3, 2, 1 No answer-0 
3-Bigger than expected; 2-As expected; 1-Smaller than expected 

PRE-TRIP SURVEY - Can You Tell Me? Question 4b 
Bus Expectation/ Assessment 

3.5 ,--------------------------------, 
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2 +---I -

1 .5 +----1 -
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3 3 3 
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2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4  15  
Control Group - 88% Experimental Group - 71% 

4b. What do you think about the bus? Quality - 3, 2, 1 No answer-0 
3-Nicer than expected; 2-As expected; 1 -Not as nice as expected 
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APPENDIX C7 
POST-TRIP SURVEY - WHAT DO YOU THINK? STUDENT RECALL AND JUDGMENTAL EVALUATIONS ADMINISTERED TO ALL PARTICIPANTS PAGE 1 0F 2 

What Do You Think? 

l .  What do you think about the museum? Was it . . .  

UfilTilix 
Bigger than 

you expected 

you expected 

2. Did you see anything special in the galleries? Yes No 

If yes, what did you see? Draw a picture. 

Color __ _ 
Number 

mix 
Just -what 

you expected 

00000 

rut1t 
you expected 

Smaller than 

you expected 

Less people than 
you expected 

What d id you draw? ________________________ _ 

3 .  D id you see anything beautiful at the museum? Yes No 

If yes, what was it? Draw a picture. 

What did you draw? ________________________ _ 

176 



APPENDIX C7 
POST-TRIP SURVEY - WHAT DO YOU THINK? 

STUDENT RECALL AND JUDGMENTAL EVALUATIONS 
ADMINISTERED TO ALL PARTICIPANTS 

PAGE 2 0 F 2  

4. Did you see anything you would like to own? Yes No 

If yes, what was it? Draw a picture. 

What did you draw? ________________________ _ 

Why would you like to own· it? ______________________ _ 

5. What kind of art did the guided tour focus on today? ______________ _ 

6. What countries did the objects in the tour come from? ______________ _ 

7. What did you think about the tour? Was it. . .  

8 . Did you learn. . .  

Too long 

Many 
new things 

.Just right 

Some 
new things 

Too .1hort 

Nothing 
new 

9. What things did the tour guide talk about? __________________ _ 

1 0. Did you see something beautiful on our tour? Yes No 

If yes, what was it? Draw a picture. 

What did you draw? __________________________ _ 

177 



APPENDIX CS 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

What Do You Think? 1 .  What do you think about the museum?. Was it. . .  

C 

you cxpt=cted 

2. Did you see anything special in the galleries? G· No If yes, what did you see? Draw a picture. 
/ - - ,�1�:: 

. {���1\ • • 
. L , , . .. . 

(.,,J. ' What did you draw:�-fb e \\'0-3.  Did you see anything beautiful at the museum? G No If yes, what was it? Draw a picture. 

PAGE l OF & 
CONTROL GROUP 

V ' !/ Color 1Q, ocv Nuinber:.L...l___ 
miJ illillill k 
Just what Smaller than 

you cxpcct.:d you expected 

oOO Oo 

&l�t Less people than 
JOU expected Jou expected 
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4. Did you see anything you would like to own? 
If yes, what was it? Draw a picture. 

What did you draw?Ll,; 0 ec=: s::e le.c\ 0 I o.c.e-. I • 
- " I f / / ( l f '· ..J.- I,,. \ /;; -L -{2 ,-. r'tr [),, __Q \ Why would you like to own it? ,±: ,Cbi\e.(l_ C r201 Cl.I}◊ 1 ! '/D'-C"-., C"-' v l o ' ·  1 : <JJ J � V-J2:l

'ji!) 

5. What kind of art did the guided tour focus on today?Cb :ne ese; 0,,cl-:::e. , ,,r\-<'. - -

• 6. What countries did the objects in the tour come from? c��n fl?,P5c' __ cJo.-p
,c,;_a 

7. What did you think about the tour? Was it. . .  Too !on: 8- • Too short 

8 .  Did you learn.. .  · • r-;� _ Some Nothing 

t.::, """ thin:s 
new 

9. What things did the tour guide talk about? C 6 1 l\r":ESP/ o�r-' c.,v J-\=....J -Jc--

-
pe1.11 • 

' (1, \ \ \ \. L ,..._. �� 
t2 /\ tov0� '

\>
<5f1' ts�o..._(rt' C �_s) c,,...ci c'- .,e.,, O • 

What did you draw? o-J \ ➔\.. e... CA�<-V ci.....__\.,-._ 



APPENDIX C8 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

What Do You Think? 1. What do you think about the museum? Was it... 

PAGE 2 OF 8 
CONTROL GROUP Color y=-ff O �J Number� 

mix 
.Just what 

JOU expected 
Smaller titan 

JOQ eip«ted 

.• il 
� 

you npectcd 

2. • Did yoti see anything special in the galleries? If yes, what did you see? Draw a picture. 

3 .  Did you see anything eautiful at the museum? If yes, what was it? Draw a picture. 
· � -� \ 

1 80 

WMt Wd you d,a� �· � \� r 

tt 
U$S people than 

.G No 



4. Did you see anything you would li:ke to own? iv:) No 

If yes, what was it? Draw a picture. p 

Why w�id you like to own it? ..,LH so near! --------------------
5 .  What kind of art did the guided tour focus on today? . ·. /JhC c nf 4.rf. 

18 1 

6. What countries did the objects in the tour come from? _ 
)�t?0q, C:���I �� f)J;dcJ k. b 

7; What did you think about the tour? Was it. . .  TO? long Just ri:ht ' _  �,..., .1..]_it4Jsiiort • 
k,P:-

8. Did you learn ... 

9 _ What things did the tour guide talk about? 

-f.L_<: ar-f w t.e.re ;J, 
l,v-a s .n-74 Jc. t..1.lza-f ;-f 

10. Did you see something beautiful on our tour? /G] 
If yes, what was it? .Draw a picture. f ._______/ 

Some 
new things 

Noth.in: 
new 

1v-f.. ..s °'-�� ':1 o-f 

+rOfJ11 Aow I 0'03 �o 

WA[ 1 .. 

No 

What did you draw? __ <:.,...._ A_Jf},_°'--_· _h_v_f__,1_£_>_-.,,-+
k:-e_r_o_r_s_

77"'L2�tJ,_/,-=a,_C"-C.=------



APPENDIX CS 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

What Do You Think? 

1 .  What do you.think about the museum? Was it. . .  

2 .  Did you see anything special in  the galleries? Yes 

If yes, what did you see? Draw a picture. • 

PAGE J OF 8 
CONTROL GROUP " 

0 \ \ Color Y '---· \...J 
Number_/_ 

mi :l miX 
Just ..-hal Smaller than 

you expected you npectcd 

(,o o oo 

A3fflt ff 
Less people than .. 

you expected you expeckd 

What did you draw? ___________ --,-___________ _ 

3 .  Did you see anything beautiful at the museum? 
If yes, what was it? Draw a picture. 

'----•··· 

What did you draw? _______________________ _ 

182 



4. Did you see anything you would like to own? c_9 No If yes, what was it? Draw a pictu e� 

183 

6. What oo�ntrie, did the object, in the touc come from? j?"_J(, •
7J

J! \  .. �} /,t?J1,{,V)
j 7 . What did you think about the tour? Was it. . .  ( r� {J 6� right Too short ... ______ _.,.. 

IO. Did you see something beautiful on our tour? 0 No If yes, what was it? Draw a picture. 
r-:�-----

G 1 \ ,o . n . _ r, o /\ What did you draw? ___ ���··_'·-��•,i-'"'....,C�,· �'--::;;,.,..,_�_,_..,...... ___________ _ 

I 

i 

~dyo 

Why would you like to 

~•'' r .. 

8. Did you learn ... 

,, 

-

Nothing 
new 

,. 



APPENDIX CS 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

/ 
What Do Y oti Think? 1 .  What do you think about the museum? Was it . . .  • 

2. Did you see anything special in the galleries? � No If yes, what did you see? Draw a picture. c_) 

3 .  Did you see anything beautiful at the museum? If yes, what was it? Draw a p icture. No 

PAGE 4 OF 8 
CONTROL GROUP Color f1 (1 j) Numb� 

·, '--.. 

illillillx rnillill x 
Just what intailer than 

you expected • you expected 

:moOOOo 

As pie Less people than 
youeipeckd you expected 
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4. Did you see anything you would like to own? Yes No 
If yes, what was it? Draw a picture. 

5 .  

7. What did you think about the tour? Was it. . .  T"'! lon: 

• 8. Did you learn . . .  9.  . Many 
,r-::s 

-!>f\�Q 

10. Did you see something beautiful on our tour? No 
If yes, what was it? Draw a picture. 

1 85 



APPENDIX C8 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

What Do You Think? I .  What do you think about the museum? . Was it .. . 

2. Did you see anything special in the galleries? � :  No • If yes, what did you see? Draw a picture: U 

PAGE S OF 8 
CONTROL GROUP Color ftflf/_ Number� 

illix 
Jwtwh.at 

you expected 
Smaller than 

JOll expected . 

e Les! people than •· 
you expected 

What did you draw?_·_.._.,_>_,_1.,_t(l;-'4,-'·....,· ;JJ8· ��•'-----'----------------3 .  Did you see anything beautiful at the museum? 6 No If yes, what was it? Draw a picture. 

What did you draw?_--=J!}(l-'<--"�"'-'-=· -· -----'----------------
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4. Did you see anything you would like to own? Q No If yes, what was it? Draw a picture. 

What did you draw?_� . ...,,01,;t-vr=-ft"-'ij'"'"'.,._,�"-'l:.........:,...c.tl...,t:d ............ �'='' {}""-,-------------Why would you like to own it?_...,J.v. i'"'-----'J .... · .,..J,_. �- �-· pf'f=·�'fZ�::-.
1f""':{...,.r--------5. What kind of art did the guided tour focus on today?��A.....,�X...,,tl,,..,._ ',1)/4..,..: f......_,("f-4tt.,,-,..., <;,1¢.,,,,..,9-14---11 1) C· • 1J // 

'±'FNt//46 6. - What countries did the objects in the tour come from? . -fl /j(___;Jf{iflr f1. 7. What did you think about the tout? Was iL 8. Did you learn __ _ Too.Ion: 

/;_ ... � � Some 
new thing, 

Too ,hort 

Notrun: 
new 9. What things did the tour guide talk about? LJ..ta .J /!,J,.. l . fu _f,, ;,,L-fl tJ •• 

,,lcvr {Vf/IA--• fc. V 

IO. Did you see something beautiful on our tour? If yes, what was it? Draw a picture·. 
\ 

\ '  \' 
Q No 
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APPENDIX CS 
POST-TRIP SURVEY - PART I - WHAT DO YOU THJNK? 

CONTROL GROUP RESPONSES 

What Do You Think? 1. What do you think about the museum? Was it... ___ ----, ___ 

PAGE 6 0F 8 
CONTROL GROUP Color �r:ee b Numbe � 

rrnix �* mirnnX 
Bi::cr th.an 

you expected 

2. Did yoti see anything special in the galleries? (S) · N<> If yes, what did you see? Draw a picture. 

What did you draw? � hry,:� . .:SR : 3 .  Did you see anything beautiful at the museum? . G No If yes, what was it? Draw a picture. 

Just what Snullcr titan 
yoa expected yoa expected 

\ . 
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4. Did you see anything you would like to own? E:) No If yes, what was it? Draw a picture. 

What did you draw? Aole . .V0'i'J §?,( Uit---
t;;,'--

189 

. ---1-Why Would you like to own it? ,kf \.A)q, $ 5. What kind of art did the guided tour focus on today? • c;o s:fY.;, r; c:-- f le) �c) f-< q· 
1h-e Ci , \, d o ·-fnws <:: d Cz.fttc( .. 0 -= Se_E( C>h A-scG !'.':\ cJ"'±- , 6 . What countries did the objects in the tour come frorn?_A'--t..._s....,;�0,c..,,,.---'----------7. What did you think about the tour? Was it. . . TO\' long 8 . Did you learn . . . .  � Some 

�� ncw things 9. What things did the tour guide talk about? • 1fb,e ·• i do u. r,. 
a k:nu..T lls7o, _b, ct+) f'>c<Jr.·-I 111 � 

J ,., ,r'"' I . • 
�--("'(? _L o ; �"'"- \.......J;\ <.. n �.,:-_;-.,.--...___ e=re,; . 

10. Did you see something beautiful on our tour? 0 No If yes, what was it? Draw a picture. -----i 
:rr-, 

ft· 

Nolhinj: 
new 

What did you draw? _ __,_,5"-CU"'o:::..!.....:=..L\ ..,_I -+f-�-; o_r....;...:__fi[J-' =+--'-;,......_ ________ _ 



APPENDIX CS 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

What Do You Think? I .  What do you think about the museum? Was it... 
mix 
Bi:ger tlu.n 

JOU expect,d 

you expccud 

2. Did you see anything special in the galleries? Yes . (Y If yes, what did you see? Draw a picture. 

PAGE 7 0F 8  
CONTROL GROUP Color 61}_ e-e ltl Number--1:,L-

.* 
Just what 

mux 
Smaller than 

you expccud yo11 npected 

What did you draw? __________ �------------3. D id you see anything beautiful at the museum? Yes � If yes, what was it? Draw a picture. U 

Wha! did you draw? ___________ �-----------

1 90 
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4. Did you see anything you would like to own? Yes 
If yes, what was it? Draw a picture. 

What did you draw? ________________________ _ 

Why wo:itd you like to own it? _____________________ _ 

5. What kind of art did the guided tour focus on today? _____________ _ 

6. What countries did the objects in the tour come 'from? _____________ _ 

7. What did you think about the tour? Was it... Too Ion: 

8. Did you learn . . .  

� Too short 

Some Notftin: 

191 

&:' L..=-1 ,.) new thin:• . mw • 

Mr%L�4:� 9. What things did the tour guide talk about? 

10. Did you see something beautiful on our tour? 
If yes, what was it? Draw a picture. 

Yes @) 

What did you draw? ________________________ _ 



APPENDIX C8 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

CONTROL GROUP RESPONSES 

What Do Y oti Think? I. What do you think about the museum? Was it... 

you expected 

2. Did you see anything special in the galleries? (9 · No If yes, what did you see? Draw a picture. 

PAGE 8 OF 8 
CONTROL GROUP Color Green Number ::i 

illillllit 
Just.what 

• you uped.cd 
Smaller tlwt 

you expected 

uss people than 

you expeckd 

What did you draw?_'--"'--""'----�L...L"-----"="--,__.__ ____ --t--------3. Did you see anythi�g beautiful at the museum? '°. No If yes, what was it? Draw a picture. • � 
/ What did you draw? ____________ �-----------
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4. Did you see anything you would like to own? 
If yes, what was it? Draw a picture. 

What did you draw? __________________________ _ 

Why would you like to own it? ______________________ _ 

5. What kind of art did the guided tour focus on today? Mt:LJ .fl o I C 2 L(Yld'& .' 

6 . What countries did the objects in the tour come from? ( J�"'&,<ll,, , 

7. What did you think about the tour? Was it.. . Too Ion: Jost right 

8 .  Did you learn . . .  Some Nothln: 
RCll' 

.9. What things did the tour guide talk about?-1.���3.::!:.___,_---l!LJJ.LJ.!.�-J,.U.:,,���.......:... 

l).�,�, 

I 0. Did you see something beautiful on our tour? @ No 

lfyes, what was it? Draw a picture. 

Wh,t did you draw? 1h /¼::,11.. P<J. td:i!-� 

1 93 

new things 

'-Ar?~!"'" " 
I 

I\ --• " § (I 



APPENDIX C9 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

EXPERIMENTAL GROUP RESPONSES 

What Do You Think? 1 .  What do you think about the museum? Was it. . .  
mix 

Bi::cr than 

you expected 

2. Did you see anything special in the galleries? <;;)- . No If yes, what did you see? Draw a picture. 

PAUE I OF 7 EXPERINIENTAL GROUP Color )J Number-3_ 
Smaller than 

you expected 

Less people than 
yoa expecud 

1 94 

~fl. ll 
youc1~cted 

~y
ou draw? What 1 ~ , • , _,..., 

·J ·ne,. a1 anythin e 
3. Did you see as it? Draw a . 

If yes, what w . 

What did you draw? 
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4. Did you see anything you would like to own? 
I f  yes, what was it? Draw a picture . 

What did you draw? _________________ --'--------

Why would you like to own it? ____________________ _ 

Io{1 a r1 e9-2 a p:f onJ 5 .  What kind of art did the guided tour focus on today? 

-,r- !] • i 
6. What countries did the objects in the tour come from? .._J 0.,.llfl_JI 0.f'//f , h.1 (\/). I . - . 
7. What did you think about the tour? Was it. . .  Too long 8 Too short 

8. D id you learn. .. � • Some Nothing 
( nnr tfililgs ,) , new things nf!'ff 

9. What things d id the tour guide talk about? .s a 1 ked about k,lf1!1 nc)<:. 
-r.-1 ,.., 1 . .•. -L..._ .� . --. t,/"7 • • , I - . -� .- ,-- nt) fl r I,, t/ na+

s 

• ':J 
� uJ 1L n-- -.., ·., .- �•/ / \ f"\O � ), -�. i,c./ ';:. W Al Jr,{, , . )j� ,. 

I O. D id you see something beautiful on our tour? {;) No 

If yes, what was it? Draw a picture. 

I I 
What did you draw? '"frr(_ 

Yn 

;-- ·1 
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APPENDIX C9 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

EXPERThfENTAL GROUP RESPONSES 

PAGE 2 OF 7 
EXPERIMENTAL GROUP 

What Do You Think? 

1 .  What do youJhink.about the museum? Was it. . .  

• 
yoa upcct<d 

2. bid you see anything special in the galleries? 
e · 

No 

If yes, what did you see? Draw a picture. 

3. Did you see anything beautiful at the museum? (5} ·No 

{;,

"'• what was '
)�

,aw a pictu<,. 

. µ 

/1 1n /1 • f?it ·v 

Color� 
Number L(.. 

illillillx 
Just ,-hat 

you expected 

ooo 01) 

ru'ffl�t \ ..., 
you upttte:d 

! r/ 

lDX 
Smaller th:m 

you c1pccU:d 

yoa <I pcct<d 

What did you drnw? JhJ;,,� � 

~ 
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4. Did you see anything you would like to own? No 

If yes, what was it? Draw a picture. 

Why would you like to own it?.6�1.....,c��Lc�=;__-�---5..,f,.LJ..t,�,::__µ_:.(....��a.----¥,,1C1 

5 .  What kind of art,did the guided tour focus on today?---"""---""--"'�-1-------C-----"----"'--=-----"""="-----

6. What cou�tries did the objects in the tour come from?�/?V➔- _-
7. What did you think about the tour? Was it. . . T� Jong 

� 
Too short 

_ 8. Did you learn. . .  � - Some Nothing 
\. � new things new 

9: What things did the tour guide talk about?�)�&) 

�Jd/.J)du1j�J)/ 

10. Did you see something beautiful on our tour? 
Ifyes, what was it? Draw a picture. 

What did you draw? ___________ "-----------------

..., 

Yes e 
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APPENDIX C9 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

EXPERIMENTAL GROUP RESPONSES 

What Do You Think? 

1 . What do you think about the museum? Was it. . .  

illillillx 
Big:cr th.an 

you npecttd 

you ex�ct.ed 

2. Did you see anything special in the galleries? 
Ify_es, what did you see? Draw a picture. 

PAGE J 0F 7  EXPERJIYIENT AL GROUP 
Color \ id/,.,, vV 
Numb� 

illillllh 
Just what 

you npcekd 

/ 

c_ 0--vrz,� (1 
- 3 .  Did you see anything beautiful at the museum? 

If yes, what was it? Draw a picture. 



4. Did you see anything you would like to own? 
6) 

No 
If yes, what was it? Draw a picture. 

1 99 

6. What countries did the objects in the tour come from?Q L.5;2:5� h.-<Sf".f:Z, t-c/Q,.l'Y}- rJ 7' . �, U, 
7. What did you think abouUhe tour? Was. it. . .  Too Ion: B Too short 

8. Did you learn. . .  Many � Nothing 
nf!?fthings � new 

9. What things did the tour guide talk
.
about?_Q_"""""__,,_f"J_C��-•------------

10. Did you see something beautiful on our tour? 
If yes, what was it? Draw a picture. 

What did you draw? __ __.__, ___________ -r---,--,-----

Why would you like to own it?___,::.i......-,c..--"=-f___,_-+----1--~,'-1~~.i;...,......,"=-",.__.,"-=7".,,__ ___ _ 

5. What kind of art did the guided tour focus on today?_.,,.-1--e,,-~~-=c.=-.._,,__,_-=->__,. _ _,_.,:.-..L._ 

(;} No 
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APPENDIX C9 
POST-TRIP SURVEY - PART I - WRA T DO YOU THINK? 

EXPERTh'lENTAL GROUP RESPONSES 

PAGE 4 0F 7  
EXPERJlvlENT AL GROUP Color___d_ Number Ji__ 

What Do You Think? 1 .  What do you think about the museum? Was it. . .  � 
/g, \ Dx UX 

2 .  Did yoti see anything special in the galleries? If yes, what did you see? Draw a picture. 

J Bigger than f Just what Smaller than 

\ : you expected / you upected :you expected -�.v Ri /-:��:� I � i ff 
o le an \, :...MA�l

�
le 

l 
USS people than 

you expected '\"-you exa;ccud j yon experted 

'� 

/� - No 

\V 

d ,-. What did you draw? 0l ·Ji,t.,,'-' >�x/l..x...-3 .  Did you see anything beautiful at the museum? @ No If yes, what was it? Draw a picture. 

What did you draw? �< ✓i:=.q ,-,2_ ----,;;-----��=�-'-----------------
V 



4. Did you see anything you would like to own? 
If yes, what was it? Draw a p icture. 

\Vhat did you draw? t{, C. P-[J-.p.g,-J-

··� 
\.y.,f 

--...:J 
No 

20 1 

' 1j • ' 
Why would you like to own it?_�;=J .... ·-... �--fa�·'---"--�· �,<:.�-.>':--�1 _. _____________ _ 

5 .  What kind of art did the guided tour focus on today? o Q/yylcf&vo-d) Ii tcr-�11,.._, 

7. What did you' think about the tour? Was it . . .  

8 .  Did you learn. . .  

Too long 

Many 
neff things 

9. What things did the tour guide talk about? 0.. �-

• • (/. (J v 

1 0. Did you see something beautiful on our tour? 8 No 
If yes, what was it? Draw a picture. 

Too short 

Nothing 

r, 

.A:._,{j?,t'(./'l;, l (.') 'p,,') '--(_'0;._ 

....... -----------
. - \ , 

I 

~ 
~ 
fl 

,{ C'-.,.,... ; ',,-Q.,& 

.. ,. 
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APPENDIX C9 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

EXPERIMENTAL GROUP RESPONSES 

PAGE 5 0F 7  
EXPERllvlENT AL GROUP 

What Do You Think? 

1 .  What do you think about the museum? Was it. . .  

you expected 

2. Did you see anything special in the galle • • No 

If yes, what did you see? Draw 

.;:;;..-

Color {?£ 0 
Number 5" 

filillillx 
Just what 

you expected 
Smaller than . 

you npected 

Less �pie than 

you expected 

What did you draw? i f(), h{)Cf 5 e ------'----'---'---'-----------------
3 .  Did you see anything beautiful at the museum? Yes No 

If yes, what was it? Draw a picture. -------,-.-� 

What did you draw? _____ _,_K'--'-/ m--'-', 6'...._,_Y}.;,.J..,__/ ___________ _ 



4 . Did you see anything you would like to own? @ No 

If yes, what was it? Draw a picture. 

- ,. 
/.f� · �--..J 

/1 1// 

What did you draw? ____ J,...,./�/_y'_)j_l)_iO_· _·_' _L,_J_i _+-_h_.,,,._:_1�·1-_c_ .. _� 1_._i_c-_. �_i' ,_. _r _____ _ 
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I I ' I ' {'- ; 
Why would you like to own it? __ ,_1 _r--'

l
"'-JJ"--"-C..,__,.

5�_t)�_,,_-r-_a�-�V�- �--
-
'_r-v.�;_..,,_/��;-' ------

5. What kind of art did the guided tour focus on today? Ch{'t)g -. Jo.pl\() 

6. What countries d id the objects in the tour come from?_C=-..... h�'-'--;_,,__i7'----'G.,,,_. _ ________ _ 

7. What did you think about the tour? Was it. . .  Just right 

8. Did you learn. . .  � Some 

� 
neff things 

9. What things did the tour guide talk about? It nc/tr1 l�li/Jlc S • • 

1 0. Did you see something beautiful on our tour? (G No 

If yes, what was it? Draw a p icture. 

Nothing 
new 

What did you draw? ___ /(;_\_/_>_�1_d_n_O_/ _________________ _ 

Too Ion: E~ 

~
:::'\,. } 

) I 
I 

I 

/F" 
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APPENDIX C9 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

EXPERTh1ENTAL GROUP RESPONSES 

PAGE 6 0F 7  
EXPERI!v!ENTAL GROUP 

What Do You Think? 

1 .  What do you think about the museum? Was it. . .  

@ 
( Bigger th3Jl ) 
' I �>d./ 

2. Did you see anything special in the galleries? Q) No 
If yes, what did you see? Draw a picture. 

o Jr: 

Color �';- , 
Number_\_ 

filillllix mi t 
Jwt wh2t Smaller than 

you expected you upected 

o O O  Oo 

rume tt 
Less people than 

as 
you npected you ci:pecud 

What did you draw? • \;',,e-i,, __ ,-...{./7_ -----"------------------------
3 .  Did you see anything beautiful at the museum? � No 

If yes, what was it? Draw a picture. c__J 



4. Did you see anything you would like to own? Q No 

If yes, what was it? Draw a picture. 

L) 
What did you draw? __ _:___,,�1 ==-°'-"'c.V1�-�- ------------',------------

- + \ ,\ o i. n 
Why would you like to own it? M ,UL ... ,?y.,� ,x.o-c--t-:..-' .. 

-¥'
#

..-J 

5 . What kind of art did the guided tour focus on today? J X�c..u,.J.. ft-_;1• 

I cji� 
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6. What countries did the objects in the tour come from? • .  '/\ ( , , ::c-. l !. .. 
----_-:--7-t-�'-;-, "--\-,�-�-----

� 7. What did you think about the tour? Was it. . .  

8 .  Did you learn . . . Many 
new things 

I 0. Did you see sorn�thing beauti�l on our tour? @ No 

If yes, what was 1t? Draw a picture. 

Just right 

� �¥ o;£/, __ �}. ,') )"',µ � 

Too short 

What did you draw? __________________________ _ 

~ N:::: 
-') ,-._r. -t-. ~~ -/+·\ 

9. What things did the tour guide talk about?--'·1...:c,·'-,..):_.:..: .. t'.-J;vl\...c' c_' __ ..,,O.'i.X.==-.-"-lr..Jx..,__,_r...c.P.:.......:..-~_i_c.,__:!.~Y:..ll.-i!,<.!l.!.§18~-J,...==----

Ct,--.--Yl.k.✓- -er-7'.fi::rTf'l.; I 
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APPENDIX C9 
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK? 

EXPER.Il\1ENTAL GROUP RESPONSES 

PAGE 7 0F 7  
EXPERI!VIENrAL GROUP 

What Do You Think? 

1 .  What do you think about the museum? Was it.� 

-
r" mmm. \ 
I mix 

Bigger than 

you expected 

Color b· ::� f ( :  
Number� 

miJ 
Jwt ,,-hat 

you npected 
Smaller than 

you npectcd 

•• ffi/ � 

� (, 
_

_ I '"JL_ 
you expect.rd \ou np«Ud you n: pecteJ 

2. Did you see anything special in the galleries? � No ' ?fl���_\ v ,.�� If yes, what did you see? Draw a picture. 

/4;: / \ ': �\� / �  '· \ ; \ l '  \ ., \ 
I ' 
\ .. 

I '  

What did you draw? L'{1\0R...., \· ('")'\S 
\ 

·. \ ; �� 

�n \ o·f\ � -�\, o CYf(\ 
3 .  Did you see anything beautiful at the museum? Q No 

If yes, what was it? Draw a picture. U 

7� 
What did you draw? -----------------------0: 

J 

\ 



4. Did you see anything you would like to own? (S) No 
lf yo� what wa, ;t? �f w , 

p
-
i .
ctu

_
re:-
-

-�--.,,.l__. 

c
--

�
-

\ \ 

L-- u \i \j__J 
What did you draw? ____ ·_- -_r_'n __ e____, ___ f_(\_. ·_-,_)\_ .. _S_i _·::

-:-

_, __ )_, _'rY_1 ____ _ 
Why would you like to own it? __ \_,___�,_-_

1 

..... \_S,____-----'S�a�-�C-1=:.'_.
-
- ·�;1)-"-_ _:,-'-er; ______ _ 

- \ 1\ ft c; \ . • 

5 .  What kind of art did the guided tour focus on today? __ QY_·_J_',_'--_�('�-; '�-; -f'--_:;_-'. ,_J_' .. _S..._· -___ _ 

f"\ ,.j:-(1 " " ' (t �· 0. ;--, -t 
.1,--l,{ I -...l(J LA>j"-) ; 'I J,,))Jr,J'/'1 ·-· •-✓ ,  r Q --

6. What countries did the objects in the tour come fi"om? __ o_-_- ..;.;_"_:_�-�---------

7. What did you think about the tour? Was it. . .  Too long 

8. Did you learn . . .  Many 

I 0. Did you see something beautiful on our tour? � No 

If yes, what was it? Draw a picture. \J 

Just right 

207 
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APPENDIX ClO 
POST-TRIP SURVEY - WHAT DO YOU THINK? 

Nillv1ERICAL DATA RECORDING OF CONTROL AND EXPERIMENT AL GROUP RESPONSES 

POST-TRIP SURVEY/PART I - WHAT DO YOU THINK? 

Control Group (C) and Experimental Group (E) C C C C C C C C E E E E E E E 

Chaperone Groups and Student Numbers - Yellow 1 (Y1), Red 1 (R1), Green 1 (G1) Y1 Y2 R1 R2 R3 G3 G4 GS Y3 Y4 YS R4 RS G1 G2 

1 a. What do you think about the museum? Size - 3, 2, 1 No answer-0 3 3 3 3 3 3 2 3 2 3 3 3 3 3 

1 b. What do you think about the museum? # of People - 3, 2, 1 No answer-0 3 2 3 3 2 2 3 2 3 2 2 3 2 

2a. Did you see anything special in the galleries? Yes-1 No-0 0 0 

2b. Did you see anything special in the galleries? Draw a picture. 2 2 0 2 2 0 2 2 2 2 2 2 2 2 

Collection non-specific drawing-1 Collection specific drawing-2 No answer-0 

2c. Did you see anything special in the galleries? What did you draw? 2 2 0 2 0 2 2 2 2 2 2 

Collection non-specific words-1 Collection specific words-2 No answer-0 

3a. Did you see anything beautiful at the museum? Yes-1 No-0 0 0 0 

3b. Did you see anything beautiful at the museum? Draw a picture. 2 0 2 2 2 0 2 2 2 2 2 2 

Collection non-specific drawing-1 Collection specific drawing-2 No answer-0 

3c. Did you see anything beautiful at the museum? What did you draw? 2 0 2 0 0 2 2 2 2 

Collection non-specific words-1 Collection specific words-2 No answer-0 

4a. Did you see anything you would like to own? Yes-1 No-0 0 0 0 0 0 

4b. Did you see anything you would like to own? Draw a picture. 2 2 2 2 0 0 0 2 2 2 2 

Collection non-specific drawing-1 Collection specific drawing-2 No answer-0 

4c. Did you see anything you would like to own? What did you draw? 2 2 2 0 0 0 2 2 2 

Collection non-specific words-1 Collection specific words-2 No answer- 0  

4d. Did you see anything you would like to own? Why would you like to own it? 0 0 0 1 0 

Answer -1 No answer-0 

5. What kind of art did the guided tour focus on today? 2 2 2 2 0 2 2 1 2 2 2 2 

Collection non-specific words-1 Collection specific words-2 No answer-0 

6. What countries did the objects in the tour come from? 2 2 2 2 2 0 2 2 2 2 2 2 2 2 

Collection non-specific words-1 Collection specific words-2 No answer-0 

7. What did you think about the tour? Timing - 3, 2, 1 2 2 3 2 2 2 2 2 2 3 

8. Did you learn? Quantity - 3, 2, 1 3 3 3 2 3 3 3 3 3 2 2 3 2 2 

9. What things did the tour guide talk about? 2 2 2 2 2 2 1 2 2 

Collection non-specific words-1 Collection specific words-2 No answer-0 

1 0a. Did you see something beautiful on our tour? Yes-1 No-0 0 0 

10b. Did you see something beautiful on our tour? Draw a picture. 2 2 2 2 2 0 2 2 0 2 2 2 

Collection non-specific drawing-1 Collection specific drawing-2 No answer-0 

10c. Did you see something beautiful on our tour? What did you draw? 2 2 0 2 0 0 2 2 0 

Collection non-specific words-1 Collection specific words-2 No answer-0 

, , 

1 1 1 

1 1 

, 1 1 1 1 1 1 1 

1 1 

, 1 1 1 

, 1 1 1 1 

1 1 1 1 
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APPENDIX CU 
POST-TRIP SURVEY CHART - WHAT DO YOU THINK? 
CO:MP ARIS ION BY PERCENT OF CONTROL AND EXPERIMENT AL GROUP RESPONSES 

1 20% 

1 00% � ,, 1, 
80% " � -

f,: � ' 
� [; � 60% I' 

1, 

[I � i� I ' 15 1.-. r( f 40% � 
I:' I� , ,. 

Ii 1 , 1, 
11 1: 

20% 1·. Ii 11 
I 1 : 1•, 

ll Ii I', I'. 2 
1:. R ; 1.- Ii 1-: 1, 0% 

1 a  1 b  2a 2b 2c 3a 3b 3c 4a 4b 4c 4d 5 6 7 8 

� 
r, 
fl r I.' 

1, 
� 

, 

,, 1; i :. 

p 
I-' 

i, 

9 10a 10b 

le Control Group 96% 83% 75% 69% 56% 75% 69% 44% 5 0% 63% 56% 75% 75% 81% 56% 8 8% 81% 88% 8 1 %  

I■ Experimental Group 86% 6 7% 10  0%10 0% 93 % 8 6% 86 % 79 % 8 6% 71 % 64% 71 % 8 6% 10  o•,( 62% 8 1 %  71% 86% 7 1% 

Question: 
1 a. What do you think about the museum? Size Bigger than expected-3, Just as expected-2, Smaller than expected-1 * 
1 b. What do you think about the museum? # of People More than expected-3, As expected-2, Less than expected-1 * 
2a. Did you see anything special in the galleries? Yes-1 No-1 
2b. Did you see anything special in the galleries? Draw a picture. Collection non-specific-1 Collection specific-2* 
2c. Did you see anything special in the galleries? What did you draw? Collection non-specific-1 Collection specific-2* 
3a. Did you see anything beautiful at the museum? Yes-1 No-0 
3b. Did you see anything beautiful at the museum? Draw a picture. Collection non-specific-1 Collection specific-2* 
3c. Did you see anything beautiful at the museum? What did you draw? Collection non-specific-1 Collection specific-2* 
4a. Did you see anything you would like to own? Yes-1 No-0 
4b. Did you see anything you would like to own? Draw a picture. Collection non-specific-1 Collection specific-2* 
4c. Did you see anything you would like to own? What did you draw? Collection non-specific-1 Collection specific-2* 
4d. Did you see anything you would like to own? Why would you like to own it? Answer-1 No answer-0 
5. What kind of art did the guided tour focus on today? Collecton non-specific-1 Collection specific--2* 
6. What countries did the objects in the tour come from? Collection non-specific-1 Collection specific-2* 
7. What did you think about the tour? Timing Too long-3, Just right-2, Too short-1 * 
8. Did you learn? Quantity Many new things-3, Some new things-2, Nothing new-1 * 
9. What things did the tour guide talk about? Collection non-specific-1 Collection specific-2* 
1 0a. Did you see something beautiful on our tour? Yes-1 No-0 
10b. Did you see something beautiful on our tour? Draw a picture. Collection non-specific-1 Collection specific-2* 
10c. Did you see something beautiful on our tour? What did you draw? Collection non-specific-1 Collection specific-2* 

*Questions 1 a, 1 b, 2b, 2c, 3b, 3c, 4b, 4c, 5, 6, 7, 8, 9, 1 0b, and 10c, O indicates no answer. 

Types of Questions: 
Questions 1 a and 1 b - Museum Expectation/Assessment-Judgmental/Evaluative 
Questions 2b, 3b, 4b and 1 0b - Visual Recall-Memory/Judgmental/Evaluative 
Questions 2c, 3c, 4c and 10c - Verbal Description of Visual Recall-Memory/Judgmental/Evaluative 
Questions 2a, 3a, 4a and 1 0a  - Positive/Negative Response-Memory/Judgmental/Evaluative 
Question 4d - Emotive ReasoningNerbal Description-Memory/Judgmental/Evaluative 
Questions 5, 6 and 9 - Verbal Recall-Memory 
Questions 7 and 8 - Assessment-Memory/Judgmental/Evaluative 

-

·: 

10c 
63% 
43% 

}; 
--,. 

fi II 

~: I• ( .. I ~ 

11 

I> ~I"' -
I~ I'• ~ 

" ll j; 

{ 11 ,. 
- - - - -,, 

Ii 
I• 
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APPENDIX C12 
POST-TRIP SURVEY CHART - WHAT DO YOU THINK? 
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 

3.5 

3 

2.5 

2 

1 .5 

0.5 

0 

3.5 

3 

2.5 

2 

1 .5 

0.5 

0 

POST-TRIP SURVEY - What Do You Think? Question 1 a  
Museum Expectation/Assessment 

3 3 3 3 3 3 3 3 3 3 

·': 'ii 1-. 
- - - - - #, ¥ 1¥, 

2 2 t t:;i It - - f--
,-A ') 1, ,.-- -
/! 

1{; .... 
::. "' Ii., 1,-; - - - - - - -
:"-'. } I i' 

1 
. 

ii/ -t ";_ -. - - - - - - - <' - 1,,. 
�·-

J. ,.,. li: .'-- - - - - - - _,., '.,·-,, 1s·, [ : :-•· "ii ,,. __ ,, i,c:i-

3 3 

. ,. 

1: 
;h-

I:/ it -
1 1.· 

I.::: 
I J 
-I•· -

:. f-- .... 
1 · -
:,:-_ I• -

2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4  15  
Control Group - 96% Experimental Group - 86% 

1 a. What do you think about the museum? Size-3, 2, 1 No answer-0 
3-Bigger than expected; 2-As expected; 1-Smaller than expected 

POST-TRIP SURVEY - What Do You Think? Question 1 b  
Museum Expectation/Assessment 

3 3 3 3 3 

\· 
.. ,. - ,, 

2 2 2 2 : 2 2 - ... 

-� : 
- - - - - - - ,,. 1, . ,,· ::: 1 1 Ii - t ., 1., - - - - - - - -\ ,,, '? 

'.•. I:'.' 
{:,- .•. 1,r !U ti ,-"· 

':�' -- - - - - - -
:1 

1� -t i,;' .•I 
�'\! ,1, 

3 
""' 
'.,.-
, 

--
.• 

,;,, -
'. 

.. ,- · 
-"-
:·-
.. 

2 3 4 5 6 7 8 9 1 0  1 1  1 2  13 1 4  1 5  
Control Group - 83% Experimental Group - 67% 

1 b. What do you think about the museum? # of People-3, 2,  1 No answer-0 
3-More than expected; 2-As expected; 1-Less than expected 
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3a. 
Did you see anything beautiful atthe m

useum
? Yes-1 No-0 
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3b. Did you see anything beautiful at the m
useum

? Draw
 a picture. 

C
ollection non-specific draw

ing-1 
C

ollection specific draw
ing-2 No answe

r-0 
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ST-TRIP SURVEY -W

hat Do You Think? Q
uestion 3c 
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3c. D
id you see anything beautiful at the m

useum
? W

hat did you draw
? 

C
ollection non-specific w

ords-1 C
ollection specific w

ords-2 No answ
er-0 
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APPENDIX C12 
POST-TRIP SURVEY CHART - WHAT DO YOU THINK? 

INDIVIDUAL COMPARISON BY% WITHIN CONTROL AND EXPERIMENT AL GROUP 

1 . 2  

1 

0.8 

0.6 

0.4 
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1 .5 
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-, I 

-
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POST-TRIP SURVEY - What Do You Think? Question 4a 
Positive/Negative Response 

I I I I 1 

,,, t - " - D -
l'C' - , ... -o--or- - -o-o 

'- � .r }, 

1 I 

:) '\ 
i' ,;: 

,:. \ c· ; 
:-:; I: 

2 3 4 5 10 1 1  12 13 14  
Control Group - 50% Experimental Group - 86% 

4a. Did you see anything you would like to own? Yes-1 No-0 

2 

4b. 

2 

POST-TRIP SURVEY - What Do You Think? Question 4b 
Visual Recall 

2 2 2 2 

0
.--

0 

4 10  11  12  

2 

13 
Control Group - 63% Experimental Group - 71% 

Did you see anything you would like to own? Draw a picture. 
Collection non-specific drawing-1 Collection specific drawing-2 No answer-0 

POST-TRIP SURVEY - What Do You Think? Question 4c 
Verbal Description of Visual Recall 

2 

14 

I 

:-:: ,� 
k'. 
,,. 
I\ 
re" -
15 

15  

2 3 4 5 8 9 10 11 12 13 14 15 
Control Group - 56¾ Experimental Group - 64% 

4c. Did you see anything you would like to own? What did you draw? 
Collection non-specific words-1 Collection specific words-2 No answer-0 

POST-TRIP SURVEY - What Do You Think? Question 4d 
Emotive ReasoningNerbal Description 

2 3 4 5 
Control Group • 75% 

10 11 12 13 14 
Experimental Group - 71% 

4d. Did you see anything you would like to own? Why would you like to own it? 
Answer-1 No answer-0 
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nd of art did the guided tour focus on today? 
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ollection non-specific wo
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6. W
hat countries did the objects

 in the tour com
e from

? 
C

ollection non-specific w
ords-1 C

ollection specific wo
rds-2 No answ

er-0 
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hat did you think about the tour? T
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hat things did the tour guide ta

lk about? 
C
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APPENDIX C12 
POST-TRIP SURVEY CHART - WHAT DO YOU THINK? INDIVIDUAL CO:MP ARJSON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 
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POST-TRIP SURVEY - What Do You Think? Question 1 0a 
Positive/Negative Response 
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2 3 4 5 6 7 8 9 1 0  1 1  1 2  13 1 4  15  
Control Group - 88% Experimental Group - 86% 

1 0a. Did you see anything beautiful on our tour? Yes-1 No-0 

POST-TRIP SURVEY - What Do You Think? Question 1 0b 
Visual Recall 

2 2 2 2 2 2 2 2 2 2 
�· ---- I--- I--- I--- � 
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.. .-- I--- I--- I--- I---

[''. - - - - - - I ,g 
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V 1 �  

2 3 4 5 6 7 8 9 1 0  1 1  1 2  13 1 4  1 5  
Control Group - 81% Experimental Group - 71% 

1 0b. Did you see anything beautiful on our tour. Draw a picture. 
Collection non-specific-1 Collection specific-2 No answer-0 

POST-TRIP SURVEY - What Do You Think? Question 1 0c 
Verbal Description of Visual Recall 

2 2 2 2 2 
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1 1 1 1 1 
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1 

,·. 

2 3 4 5 6 7 8 9 10 1 1  1 2  1 3  1 4  1 5  
Control Group - 63% Experimental Group - 43% 

1 0c. Did you see anything beautiful on our tour? What did you draw? 
Collection non-specific-1 Collection specific-2 No answer-0 
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APPENDIX C13 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

STUDENT RECALL AND JUDGMENTAL EVALUATIONS 
ADNllNISTERED TO ALL PARTICIPANTS 

Tell Me More! 
©) I . What do you think about the tour guide? Was she or he. . .  Very friendly 

© 
A little friendly 

© 
2. What do you think about your chaperone? Was she or he . .  Very friendly 

© 
A little friendly 

3 .  Would you have rather had your parenUguardian as your chaperone? Yes No 

4. How did you feel about visiting the museum with our group? 

Not too friendly 

Not too friendly 

I liked it [ did not like it 

If you circled liked @ , what did you like? _______________ _ 

If you circled not like ® , what did you not like? _____________ _ 

5. What did you like best about visiting the museum? _______________ _ 

6. What did you like least about visiting the museum? _ _____ _________ _ 

7. Do you think you might like to visit this museum again? Yes No 

216 



APPENDIX C14 
POST-TRIP SURVEY - PART J1 - TELL ME MORE! 

CONTROL GROUP RESPONSES 

PAGE I OF 8 
CONTROL GROUP \(_, i J ) 'f l 1 · ... ·. � ,, 

Tell Me More! 
. . (/@�, © § 1 .  What do you think about the tour guide? Was she or he-.,, .. Very friendly) A little friendly Not too friendly • �---, g 0 2. \Vhat do you think about your chaperone? Was she or he . .  "ery friendly A little friendly Not too friendly \_)O 

. , .... S't.J '---:�•?':;,;;.>-' ve,�"J1 , ,_ ,-. .,,,.�. 3 .  Would you have rather had your parent/guardian as your chaperone? �-
4. How did you feol about v;sitiog tho museum with o"' grnup? (@ 

• �/ I did not like it If you circled liked @ , what did you like01 _-, O\ , �v � \.]'-J =�� '.J e,· ... ,:;. 

*( \ e t\J- ( -.. / � 
A _L '  If you circled not like "C) ,  wl}at did you not like? /)(1 1 i,..,�0G\ �� 

6. What did you like least about visiting the museum? C, .0-.....-;',...._ j, !V) .),·Iv-, (�.- C... • . · . .,,. _; , 
, _,/ 

• •  

7. Do you think you might like to visit this museum again? G No 
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APPENDIX C14 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

CONTROL GROUP RESPONSES 

Tell Me More ! 

I .  What do you think about the tour guide? Was she or he . . .  

2. What do you think about your chaperone? Was she o r  h e  . . ,,_ 

3 .  Would you have rather had your parent/guardian as your chaperone? 

4. How did you feel about visiting the museum with our group? £_' 
... /

· 
p. 

PAGE 2 OF 8 
CONTROL GROUP 

'1{ ! / 1 ·JJ 
C 1]_ 

A little friendly Not too friendly 

A little friendly Not too friendly 

./ 

I did not lil,:e it 

If you circled liked 
�·� © , what did you like? __ 7_f __ "'1_. fi-'/'---------

If you circled not like @ ,  what did you not like? ____ �=--3>.--------

5.  What did you like best about visiting the museum? 

6. What did you like least about visiting the museum? 

7. Do you think you might like to visit this museum again? @ No 

t 

rcz..ql/ C{ �n'.7/.,'' . 

n..oi li0 -· :r 

g § 
CJ § 



APPENDIX C14 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

CONTROL GROUP RESPONSES 

PAGE 3 0F 8  
CONTROL GROUP 

Tell Me More! 
. • /� © Q 

'c) 

219 

L What do you think about the tour guide? Was she or he. . Very rnenJ{y A little friendly 

• ( -� © 
Not too fri�ndly 

2. What do you think about your chaperone? Was she or he. �;?, A little rnendly Not too r riendl y 

3 .  Would you have rather had your parent/guardian as your chaperone? G No 

4. How did you feel about visiting the museum with our group? ,-A 
. �) 

• �� 

\___If you circled liked © , what did you like? Ll, ..... a.Jl z(jl'\e_, 

--{' vf f M. , ) 

I did not like It 

r�. 
If y1tiu ·'cfrcled not like ··, what did you not like? ---- ---------

/. I} # ----l-1? 
5 . What did you like best about visiting the mtiseum? LA:¼ c /1._.l,,..e 

/ I - . . ')-1-,-
• 

fl /1
,1 r1 -Jc-{\ t::Jt, � �, ,0 ,_,,, x, J 1 �-RD q 

6. What did you like least about visiting the museum?_�/}_vitL __ v_,._.._L��VWl----�· s.:�'>17"<-�----zr 

7. Do you think you might like to visit this museum again?_ �.;) No 

··--·' 

!\ 
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APPENDIX C14 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

CONTROL GROUP RESPONSES 

PAGE 4 OF 8 
CONTROL GROUP 

p pj· r, " . , 

Tell Me More! l-

1 .  What do you think about the tour guide? Was she or he . . .  A little friendly Not too friendly 

© 
2. What do you think about your chaperone? Was she or h . Nlittle friendly Not too friendly 

-------' 

3 .  Would you have rather had your parent/guardian as your chaperone? ,0:';. No 
I • •  
\.__/ . 

4. How did you feel about visiting the museum with our group? / .. A\'·, N 
f \::::!) • \ \::::)) 

f', 
_ { I liked it j l did not like it 

If you circled liked @, what did you like? Q,. i/U\,� ___ _,// _\ ___ ./4. ... 
')l C • · --· ' ) 

rrrv? , ,,., /-.-""\ n ,  ., 1·-· ·.07 _;· :1 • _..., [} . .. ~, ,/// r /--�1 : ,j 

·�--' u ' \j - .i 

7. Do you think you might like to visit this museum again? 0 No 

,., 

( I / t . , 
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APPENDIX C14 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

CONTROL GROUP RESPONSES 

Tell Me More! 

3 .  Would you have rather had your parent/guardian as your chaperone? 

4. How did you feel about visiting the museum with our group? ('©\ 
� 

� 

·\ (} ( ) ,., "' --1- ; If you circled liked � , what did you like? -v .. U n//. i.'[ ,,,_ ; ,  . . u 

PAGE 5 OF 8  
CONTROL GROUP 

'Ke} 
3 

No 

Not too friendly 

Not too friendly 

I did not like ii 

If you circled not li�c ® , what did you not like? ____________ _ 

//] i 5. What did you like best about visiting the museum? �.) _ ; ,:_ ,, ,\£0, /{/'it_ --'="-',.�.,-'--,-. -'-'-"--'cc,.,A.--"-'-;,.,- /�
i) 

--
------

6. What did you like least about visiting the museum? ... h)-:r fh� r{.drt:< ,.,.,7'.tL __ /1/' .f .t,_�f? 
1.,,··._ -:,.. . • V 

7._ Do you think you might like to visit this museum again? (� No 
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APPENDIX C14 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

CONTROL GROUP RESPONSES 

PAGE 6 OF 8 
CONTROL GROUP 

(:,,,o;, '" V t  t, (., I ;  

Tell Me More ! 
3 

. . /@l © 
1 . What do you think about the tour guide? Was she or he .. \. Very friendly A little friendly 

' 

� 
' \:::d  

2. What do you think about your chaperone? Was she or he. , A little friendly 

3 .  'o/ould you have rather had your parent/guardian as your chaperone? --�":) No 

4. How did you feel a
.
bout visiting the museum with our group? 1� -

@ 
Not too friendly 

Not too �ri�ndly 

.. � r � ) • 
. 

�--
I did not like it 

If you circled liked © , what did )'OU like? 1J [ t} 0, S, -'i'. , 
. I I 

,;: m::n�: ��@ . ;�,�:: not ,;.�_�_\_

1
_ .. -·_, __________ _ 

5. What did you like best about visiting the museum? See; n r-, -/-b,£ 
i . ,... . • \.) 

W O (
. 

(' .-.·_•;-+1:.'-· _/7 .. r_LJ._1 f ( /\ 1-- ,,.. - ;'c�-' 1 . . .  ;- i ·- . l f )_ , _  I 

7. Do you think you might like to visit this museum again? ® No 
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APPENDIX C14 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

CONTROL GROUP RESPONSES 

PAGE 7 0F 8  
CONTROL GROUP 

Tell-Me More ! 
/✓�---> e 

i � / � 1 .  What do you think about the tour guide? Was she or . . .  Ve�nendly' A little friendly 

-� © 
2. What do you think 1bout your chaperone? Was she or he. .�.u) A liUle friendly 

Not. too fc:iendly 

Nol too friendly 

3 .  Would you have rather had your parent/guardian as your chaperone? 0 No 

4. How did you feel ,bout visiting the museum with ouc g,oup(:
SJ § 

� 
I did not like it 

If you cicdcd liked © , wh,t did you lilie?c:9-¾ � e,-, M /l,y--17'1,{� 

If you circled not like ® , what did you not like? ________ �----

_L J1 
5 .  What did you like best about visiting the museum? f.Zq,A:A.94 ... J...]( )/1?f_;q.,.,,...-r__ 

- V r..>-

6. What did you like least about visiting the museum?_�/�t1.-��-t,��-,, __ l��=
�,u-�

-
=- <�------

7. Do yo, tlllnk yo, might like to visit this muscom ag,in? /0 '" 

~ - .. 
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Tell M
e M

ore! 
©

 
1. W

hat do you think about the tour gu
ide? W

as she or he ... 
V

ery m
endly 

. 
. · 

@
 

2. W
hat do you think about your chaperone? W

as she or he .. Very
rn

endly 

3. W
ould you have rather had your parent/

gu
ardian as your chaperone? 

4. H
ow

 did you fe
el about visiting the m

useum
 w

ith our group? 

PA
G

E 8
0

F
8

 
C

O
NT

RO
L G

RO
U

P 

Green 
s 

A
 little rr

iendly 
N

ot too friendly 

A
 little rri

endly 
N

ot too rriendly 

Yes
 

N
o 

I lik
ed it 

I did not like it 

If you circled liked �
 , w

hat did you like? 
�

 
7 

-
-

-
-

-
-

-
-

-
-

-
-

-
-

-

If you circled not like ®
 , w

hat did you not like? -
-

-
-

-
-

-
-

-
-

-
-

-

5. Wh
at did you like best about visiting the m

useum
? _

_
_

_
_

_
_

 �
-

-
-

-
-

-
�

-

6. Wh
at did you like least about visiting the m

useum
? _

__
_

_
_

_
_

_
_

_
_

_
_

 _
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o you think you m

ight like to visit this m
useum

 again? 
Y
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N
o © 

® 
©© 

©® 
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APPENDIX C15 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

EXPERIMENTAL GROUP RESPONSES 

Tell Me More! 1 .  What do you think about the tour guide? Was sl}e or he . . .  2 . What do you think about your chaperone? Was she or  he. 3 . Would you have rather had your parent/guardian as your chaperone? 4. How did you feel about Vlsiting the museum with our group? 

PAGE 1 OF 7 
EXPERIMENT AL GROUP 

A little friendly Not too friendly 

A little friendly Not too friendly 

Yes 0 

I did not like it 

r::;::-... • T I· � V .0 .J
I 

1-_ 1_1.,,.,-... • .  J -, fl, ," __ { If you circled liked � , what did you like?-====--�-�4.,...,...1 ,�< =CL�- -+-L�•'�-'--' '-�--11<���-�-

-If you circl�d not like ®,  what did you not like? ____________ _ 
5, What did ;OU like best about VlSiting the museum? t-Az:;.. .Jo/2G }'.!/':..::.-:£.'.: fea .. h ou >8::� 

t, / I /  i I ) I 6. What did you like least a7out visiting the museum? WrJ.[1't"y--i/ 1' }') [frf_/ 
-rh. r, . 

• v' 
- f.c! ,D (\ .-··- I'· ,,_.::, ..., ,· 

;\.__ '\. ..._,., I t \ . .  I .' ,, ,!: 

7. Do you think you might like to visit this museum again? 0 No 

".)-) {1cnlt1 hi Ii i\ 

© § 
© 8 



APPENDIX ClS 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

EXPERIMENTAL GROUP RESPONSES 

PAGE 2 OF 7 
EXPERlMENf AL GROUP 

Tell Me More ! 
p P  

1 .  What do you think about the tour gu ide? Was she or he . . .  y Not too friendly 

2. ·what do you think about your chaperone? Was she or he. 

3. Would you have rather had your parent/guardian as your chaperone? 
� 

No 

4. How did you feel about visiting the museum with our group? 

Not too friendly 

I did not like it 
\ 

If you circled liked © , what did you like? . . · 
• • • 

If you circled not like @ ,  what did you not like? ____________ _ 

5. What did you like best about visiting the museum? �-

_ _  .-.1. 0� ,  _.p) a  6. What did you like least about visiting the museum? {YL!JJ.Lll/J VYJ-

7. Do you think/you might like to visit this museum again? © No 

,:.-· 
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APPENDIX C15 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

EXPERIMENTAL GROUP RESPONSES 

PAGE J 0F 7  
EXPERJl'v!ENTAL GROUP 

Tell Me More! 

1 .  What do you think about the tour guide? Was she or he . .  A little friendly 

2. What do you think about your chaperone? Was she or he . .  

3 .  Would you have rather had your parent/guardian as your chaperone? G No 

' 1
1s l l  �'ii 

� •/ 

Not too friendly 

Not too fricmUy 

4. How did you feel about visiting the museum with our group? � § 

227 

�} 
I did not like it 

- If you circled l iked © , what did you like?�e� rn l(_,,.52.,_u......fn 

If you circled not like ®,  what did you not like? ____________ _ 

._L ,  . ..,.,. ,, ,... . 
5 Wh d.d 1·k b . b ·  • - • h ? G/''.,t_Od-__., r -.;

! , "'7'-- ( .  ,; __ {J> . at I you I e est a out V1s1tmg t e museum. / � ( , i u -�)// /" 

6 .  What did you like least about visiting the museum? li/Lf";;;._) Cfil._ _. 
i.r,LO· 1 / C ,C> :.: f l  � _\ __ ;, r 

7. Do you think you might like to visit this museum again1 G No 



APPENDIX ClS 
POST-TRIP SURVEY - PART II - TELL ME MORE! 

EXPERIMENTAL GROUP RESPONSES 

PAGE 4 0F 7  
EXPERllvlENr AL GROUP 

Tell Me More! 

1 .  What do you think about the tour guide? Was she or he . . .  �\ © 
·ery friendly) A little friendly 

/@<\ g 
2. What do you think about your chaperone? Was she or he . . :\',ry fri,ndly iA littJ. rri,ndly 

'-----·-�.,_,.-� 

3 . Would you have rather had your parent/guardian as your chaperone? 

·-

4. How did you feel about visiting the museum with our group? / A 
I �  

Yes .:::: No 

Rd 
' j  

Not too friendly 

Not too friendly 

I did not like it 

If you circled liked 

If you circled not like ® ,  what did you not like? -------------

5 .  What did you like best about visiting the museum?_�.'L.�·· _. •_· ·_✓_-:_:?.._· .,,_• ·._•-_ •• �,,,0_, ... _{,,_f_\._<✓_\
;. 
_ _..-=cc,;..-. __ _ 
0 

6. What did you like least about visiting the museum? ft'-0•-·\.J,..._.,;.�c, 
· 

7. Do you think you might like to visit this museum again? (t2 No 

228 

r-... 

© , what did you like?_---=---!.<!-.A~...-::..:s...,.z..=,c _ _,,,;s~-4-=,;;;p...,......a"-'"'· 

/, l\J'~.'..,'1...2._ ::::::::-:Y;,,& 

I/ 



APPENDIX ClS 
POST-TRIP SURVEY - PART II - TELL ME MORE!  

EXPERThfENTAL GROUP RESPONSES 

PAGE 5 0F 7  
EXPERilvfENTAL GROUP 

fl ;./ 
,'(c,.i)._ 

Tell Me More! 

1 .  What do you think about the tour guide? Was she or he . . .  
© § 

A little friendly Not too friendly 

© 
2. What do you think about your chaperone? Was she or he . .  Very rn,ndly 

3 .  Would you have rather had your parent/guardian as your chaperone? @ No 

4.  How did you feel about visiting the museum with our group? @ 

Not too friendly 

�) I did not like it 

Ifyou circled liked @ ,  what did you like? CJ fher .,o,o.?,Ple: a.sl,,1ilj 

qoo I Ou €5Y-.-';::h? .r 

(I ( @q If you circled not like ----, , what did you not like? -------------_______________ , _ ---------
S. What did y�u like best about visiting the museum? ,f-�� � - tJ<X/<;P) 

6. What did you like least about visiting the museum? __ f+-+h...,�.___/,_..t')�/ ..... �y=;--"--f-�1�
1i1�:�e-�f-o�·---

�L ... /1) / I ., 
§er 0/01/.;(t ro +12"" lk-1iH0·5,e--1m. 

7. Do you think you might like to  visit this museum again? G No 
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APPENDIX C15 
POST-TRIP SURVEY - PART IT - TELL ME MORE! 

EXPERIMENTAL GROUP RESPONSES 

PAGE 6 OF 7 
EXPERJMENT AL GROUP 

Tell Me More ! 
© 1 .  What do you think about the tour gu ide? Was she or he. . .  Very friendly 

2. What do you think about your chaperone? Was she or he . . Very friendly 

3 .  Wou ld  you have rather had �our �ardian as your chaperone? 0 No 

@ 
0 
t too friendly 

4. How did you feel about visiting the museum with our group? 

1
�\ § 

230 

� 

I did not li.ke_ it 

If you circled liked © , what did you like? f).__ -1,,v:Q� ,j_.J/Lu-,.,._,,. 7Jl,;.01., 

A fl ,1.r, (', ' -+ 
If you circled not like '0 ,  what did you not like? cA!�;!,u:,.;j. •• �✓-

. .  1 . . I 

5 .  What did you like best about visiting the museum?_---'-'·i_'._u_)\-'--,;,.'-'.·_·�'-}fr::_' ,r-_· ·=-�- •·_. ,_�:'""r'"":,__---=;o_ci::•.A....;iS!.,.·,_t_. __ a \:  'L 
4Jt\o:p· ' 

----,------------------------------- -, 

6. What did you like least about visiting the museum?_
1

-_L-!_v_�_...0_. _t�~-�_:\_.-, _ _J.-,-_., • ..,_, ___ �-��·?-,.,.�-

\ 

7. Do you think you might like to visit this museum again? Q No 
n 7 , .. 1 w .,Y1.1,r\.. :./-- qe r C'/;k!:r 

'-- . 

.. , 
i)• r(t:~\ 

Not too friendly 



APPENDIX C16 
POST-TRIP SURVEY - TELL ME MORE! 

NUMERICAL DATA RECORDING OF CONTROL AND EXPERIMENT AL GROUP RESPONSES 

POST-TRIP SURVEY/ PART I I  - TELL ME MORE! 

Control Group (C) and Experimental Group (E) 
Chaperone Groups and Student Numbers-Yellow 1 (Y1 ), Red 1 (R1), Green 1 (G1) 

1 .  What d o  you think about the tour guide? Demeanor - 3 ,  2 ,  1 

2. What do you think about your chaperone? Demeanor - 3, 2, 1 

3. Would you have rather had your parent/guardian as your chaperone? 

Yes-1 No-0 * 0.5 indicates the student marked the answer between 0 and 1 

4a. How did you feel about visiting the museum with our group? Like-1 , Dislike-0 

4b. How did you feel about visiting the museum with our group? Like-explain 

Collection non-specific words-1 Collection specific words-2 No answer -0 

4c. How did you feel about visiting the museum with our group? Dislike-explain 

Collection non-specific words-1 Collection specific words-2 No answer -0 

5. What did you like best about visiting the museum? 

Collection non-specific words-1 Collection specific words-2 No answer -0 

6. What did you like least about visiting the museum? 

Collection non-specific words-1 Collection specific words-2 No answer -0 

7. Do you think you might like to visit this museum again? Yes-1 No-0 

Note: It appeared as though control group student G5 was not aware of this 

page of the survey, as questions on this page were not answered. 

The author presented the data as received, but has also created an 

alternative set of charts which do not include this student's responses. 

The author used the alternative data to create the "results". 

C C 

Y1 Y2 

3 3 

3 3 

0.5 0.5 

0 0 

C C C C C C E E E 

R1 R2 R3 G3 G4 G5 Y3 Y4 Y5 

3 3 3 3 3 0 3 2 3 

3 3 3 3 3 0 3 3 3 

0 0 

0 

0 2 

0 0 0 0 0 0 0 0 0 

0 2 

0 2 

0 
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E E E E 

R4 R5 G1 G2 

3 3 2 3 

3 2 2 3 

0.5 

0 0 0 0 

2 

1 1 1 1 

1 1 1 1 

1 1 1 1 , 1 1 1 

1 1 1 1 1 1 1 1 1 1 



APPENDIX Cl 7 

POST-TRIP SURVEY CHART - TELL ME MORE! 
COMPARISON BY PERCENT OF CONTROL AND EXPERIMENT AL GROUP RESPONSES 

1 20% ,..,..----------------------------------. 

1 00% +------------

80% 

60% 

40% 

20% 

0% 
2 3 4a 4b 4c 5 6 

□ Control Group 88% 88% 75% 88% 44% 0% 44% 44% 

■ Experimental Group 90% 90% 79% 100% 57% 0% 64% 57% 

Question: 
1 .  What do you think about the tour guide? Demeanor Very friendly-3, A little friendly-2, Not too friendly-1 
2. What do you think about your chaperone? Demeanor Very friendly-3, A little friendly-2, Not too friendly-1 
3. Would you have rather had your parent/guardian as your chaperone? Yes-1 No-0 
4a. How did you feel about visiting the museum with our group? Like-1 Dislike-0 

7 
87% 
100% 

232 

4b. How did you feel about visiting the museum with our group? Like-explain Collect. non-specific-1 Collect. specific-2 * 
4c. How did you feel about visiting the museum with our group? Dislike-explain Collect. non-specific-1 Collect. specific-2* 
5. What did you like best about visiting the museum? Collection non-specific-1 Collection specific-2* 
6. What did you like least about visiting the museum? Collection non-specific-1 Collection specific-2* 
7. Do you think you might like to visit this museum again? Yes-1 No-0 

*Questions 4b, 4c, 5 and 6, O indicates no answer. 

Types of Questions: 
Questions 1 and 2 - Assessment-Judgmental/Evaluative 
Questions 3 and 4a - Emotive Reasoning-Judgmental/Evaluative 
Questions 4b and 4c - Verbal Explanation of Assessment-Judgmental/Evaluative 
Questions 5 and 6 - Emotive Reasoning-Judgmental/Evaluative 
Question 7 - Positive/Negative Response-Judgmental/Evaluative 

**Author's note: Appearances indicate one student from the control group skipped this entire sequence of questions. 



APPENDIX C17 ALTERNATIVE 
POST-TRIP SURVEY CHART - TELL ME MORE! 

COMPARISON BY PERCENT OF CONTROL AND EXPERIMENT AL GROUP RESPONSES 

1 20% ,--,-------------------------------, 

□ Control Group 100% 
■ Experimental Group 90% 

Question: 

2 
1 00% 
90% 

3 4a 
86% 1 00% 
79% 100% 

4b 4c 5 6 
50% 0% 50% 50% 
57% 0% 64% 57% 

1 .  What do you think about the tour guide? Demeanor Very friendly--3, A little friendly-2, Not too friendly-1 
2. What do you think about your chaperone? Demeanor Very friendly--3, A little friendly-2, Not too friendly-1 
3. Would you have rather had your parenUguardian as your chaperone? Yes-1 No-0 
4a. How did you feel about visiting the museum with our group? Like-1 Dislike-0 

7 
100% 
1 00% 

233 

4b. How did you feel about visiting the museum with our group? Like-explain Collect. non-specific-1 Collect. specific-2 • 
4c. How did you feel about visiting the museum with our group? Dislike-explain Collect. non-specific-1 Collect. specific-2* 
5. What did you like best about visiting the museum? Collection non-specific-1 Collection specific-2• 
6. What did you like least about visiting the museum? Collection non-specific-1 Collection specific-2• 
7. Do you think you might like to visit this museum again? Yes-1 No-0 

*Questions 4b, 4c, 5 and 6, 0 indicates no answer. 

Types of Questions: 
Questions 1 and 2 - Assessment-Judgmental/Evaluative 
Questions 3 and 4a - Emotive Reasoning-Judgmental/Evaluative 
Questions 4b and 4c - Verbal Explanation of Assessment-Judgmental/Evaluative 
Questions 5 and 6 - Emotive Reasoning-Judgmental/Evaluative 
Question 7 - Positive/Negative Response-Judgmental/Evaluative 

.. Author's note: Appearances indicate one student from the control group skipped this entire sequence of questions. 
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APPENDIX C18 
POST-TRIP SURVEY CHART - TELL ME MORE! INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS 

3.5 
3 

2.5 
2 

1 .5 

0.5 
0 

3.5 
3 

2.5 
2 

1 .5 

0.5 
0 

1 .2 

0.8 
0.6 

0.4 
0.2 

0 

-3 

POST-TRIP SURVEY - Tell Me More !  Question 1 
Assessment-Judgmental/Evaluative 

.., .., .:> 3-3 .:> .., .:> 3 

- r-- t-- t-- - - L 
- - - - - -
- r-- ,__ ,__ f-- -
- - - - - -
- - - - - - -o 

.:> .., 

L 
Ii/ ,, , -

1·. .. 

I·. J 

; -

2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4  1 5  
Control Group - 88% Experimental Group - 90% 

1 .  What do you think about the tour guide? Demeanor-3, 2, 1 
3- Very friendly; 2-A little friendly; 1 -Not too friendly 

POST-TRIP SURVEY - Tel l  Me More! Question 2 
Assessment-Judgmental/Evaluative 

,-3 .., .., .., .., .., .., 3 3 .., 
- - r-- ,__ f-- f--

- - - - - -
- - r-- - t-- t--

- - - - ,__ ,__ 
- - - - - - �a, " 

L L 

� 
.s 

3 

� 

>--

� 

2 3 4 5 6 7 8 9 10 1 1  1 2  1 3  1 4  15 
Control Group - 88% Experimental Group - 90% 

2. What do you think about your chaperone? Demeanor-3, 2, 1 
3-Very friendly; 2-A little friendly; 1 -Not too friendly 

POST-TRIP SURVEY - Tel l  Me More! Question 3 
Emotive Reasoning-Judgmental/Evaluative 

1 1 1 1 1 1 1 1 

'.' '• - - - -

nc: nc:  nc: t - - - -- -
!); ;1 - - - - - /; '? 
i< ·t ) - - - - - - s :, > c'· - "·· .

·
• 

1 1 
;;, 
o) I•; 

) l':c• 
··-

;:: ': ., ,,,-:! 1}:-"' 1:_ 

2 3 4 5 6 7 8 9 1 0  1 1  12 13 1 4  15 
Control Group • 75% Experimental Group - 79% 

3. Would you have rather had your parent/guardian as your chaperone? 
Yes-1 No-0 
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APPENDIX C18 ALTERNATIVE 
POST-TRIP SURVEY CHART - TELL ME MORE! INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 

POST-TRIP SURVEY - Tell Me More !  Question 1 
Assessment-Judgmental/Evaluative 

3·5 ,-:3=----3;-
-,

3::::--.3c--3::::--.3.,-----=3----=3----=3--:3::--,--=3----=3,-, 
3 +-r-.---r-..---r-,r--�---r--.--r--r--r-.-----,,.,,....--......,,.1,J_......,___,__.---.-. .. ,,'M 

2.5 2 "·' ··:: 2 .:: 
2 �z i, •'" 

� if ,,, :\ 1 .5 1-----1·:f:>1' 1--tPl--f0'\l--tt,11-_ --te,J 1--f•'.';'.t---f'•. 
,,, �' . :. j 

0.5 - :: .\'!! 
w ·1 ,: •  l 0 +-'--'-,-,........__,,_.___.__,_ ........ --.--'......_..-'-.........,_._.__,__-,-J......_...,........_,,_,.......__,,__.__.'--,--J._._...,........._,-,...."'--1 

3.5 
3 

2.5 
2 

1 .5 

0.5 
0 

1 .2 

0.8 

0.6 

0.4 

0.2 

0 

2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4  15  
Control Group - 100% Experimental Group - 90% 

1 . What do you think about the tour guide? Demeanor - 3, 2, 1 
3-Very friendly; 2-A little friendly; 1 -Not too friendly 

POST-TRIP SURVEY - Tel l  Me More! Question 2 
Assessment-Judgmental/Evaluative 

3 3 3 3 3 3 3 3 3 3 3 
,:,/ /: :;; 

� 
- - - - - - D - - - - - - - : 

� .. ·r - f-- - f-- - f-- - f m 
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2 
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I�:. 

3 

iz 
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2 'i 
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1 < 
; ii: 

-
2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4 15 

Control Group 100% Experimental Group - 90% 

2. What do you think about your chaperone? Demeanor 3, 2, 1 
3-Very friendly; 2-A little friendly; 1 -Not too friendly 

POST-TRIP SURVEY - Tell Me More! Question 3 
Emotive Reasoning-Judgmental/Evaluative 

1 1 1 1 1 1 1 1 

rt 'i; - - f-- - ·,· :\ 
nc: nc: ,,., nc: I/ - - - - r - - :? 

0-- - - - - -

�-�' >: - - - - - - B \ 1t T j 

1 1 

ij . 

f t 
f,� < 
r} c:, 

r,t-, 
' 
I> e,', 

2 3 4 5 6 7 8 9 10 1 1  1 2  13 1 4 15  
Control Group - 86% Experimental Group - 79% 

3. Would you have rather had your parent/guardian as your chaperone? 
Yes-1 No-0 
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APPENDIX C18 
POST-TRIP SURVEY CHART - TELL ME MORE! 

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 

1 .2 
1 

0.8 

0.6 
0.4 
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2 .5 
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1 .5 
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POST-TRIP SURVEY - Tell Me More! Question 4a 
Emotive Reasoning-Judgmental/Evaluative 
1 1 1 1 1 1 1 1 1 1 

\ ' ,i ·,, 

I ·�· >: 
t-- - t-- t-- -

I � 
t-- - - t-- -

,, ? 't; 
t-- - - t-- -

f ,,i 
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2 3 4 5 6 7 8 9 1 0  1 1  1 2 13 1 4  15  
Control Group - 88% Experimental Group - 100% 

4a. How did you feel about visiting the museum with our group? Like-1 Dislike-0 
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APPENDIX C18 ALTERNATIVE 
POST-TRIP SURVEY CHART - TELL ME MORE! INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENT AL GROUPS 
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7. Do you think you might like to visit the museum again? Yes-1 No-0 
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APPENDIX C19 
POST CARD RESPONSES 
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OBSERVATION RECORDS 
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D3 . Transcriptions from chaperone observation books 
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APPENDIX Dl 
ITINERARY PLACED IN CHAPERONE OBSERVATION BOOK 

Chaperones 

Intinerary 
approximate times 
9 am - depart CCEEC 
1 1  am - arrive at PMA 
check in 
1 1- 1 1 :30 am - lunch in the 
cafeteria annex 
1 1 :30-1 pm - tour 

PLACED IN CHAPERONE OBSERVATION BOOK 

1-2 pm - visit gift shop, walk around 
1 :50 pm - meet at benches in the 
West entrance - where we entered 
2 pm - board bus for home 
4 pm - arrive at CCEEC 
snacks, get artwork & goodbye 
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APPENDIX D2 
CHAPERONE INSTRUCTIONS FOR RECORDING OBSERVATIONS 

PLACED IN CHAPERONE OBSERVATION BOOK 

At the Museum 
You will be guiding approximately 
4 children through the galleries on 
our private tour. They will be color 
coded with stickers to match you. 
I suggest placing two students together 
on each side of you. 

As we arrive and move throughout the 
museum, I would like you to notate the 
actions of the children with you. Your 
observations might include such things 
as the look on their faces, what they are 
doing with their hands and feet ( are they 
calm or fidgety), are they interested in 
what the tour guide is saying and showing 
or are they unfocused, are they looking 
at the other gallery visitors, is anyone 
asking questions . . . . and so on. 

Please record your notations something 
like this : 

Yellow 2 - always stands at front middle 
of tour group 

Yellow 4 - keeps looking behind her to 
see what others are doing 

Red 3 - asked question about the materials 
used to create an object (Japanese teabowl) 

As we move through the tour, your observations 
will tell me if children are interested or not, 
that they are getting tired and want to move on, 
that the younger ones are listening better than the 
older ones, etc. 
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APPENDIX D3 
TRANSCRIPTIONS FROM CHAPERONE OBSERVATION BOOKS 

(Editor's note, C. B. Chaperone Book - yellow group) 
(C.B. was acting as the chaperone of the yellow group because scheduled yellow chaperone and the desigpated replacement were 
unable to attend the museum trip) 
(Editor's note - yellow group members were: ) 
1. A.V 
2. C.G. 
3. M. S. 
4. J. M. 
5. C. R. 

(Editor's note, page 1 contains itinerary instructions from the author to the chaperones) 

(Editor's note, page 2 contains observation instructions from the author to the chaperones) 
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(Editor's note, chaperone did not follow author's instructions for recording information - chaperone (author) knew all 
students and recorded information not only from the yellow group, but from the green and red groups as well; chaperone also 
referred to students by first name instead of numbers, which for privacy have been changed to initials throughout the 
tr-.mscription; the tour guide, who's initials are M. S. is referred to as MS to distinguish comments from # 3 above. 

(Editor's note, page 3) 

C. R. - thought tour would be 
stupid, but it isn 't 

K. M. - I can 't believe 
art is in the lunchroom 

yo - S. S. 
ah - R. S. basement 

Where are the stools? - J. M. C. R. 
explain -

C. R. to T. M. - What's your name 
again? 

big doors - look like a dungeon 
tunnel 

(Editor's note, page 4) 

J. M. (to MS) 3 questions about chair to hold 

(Editor's note, we take the elevator to the beginning of the Asian galleries, to the room where the Islamic tiles line the walls) 

C. R. - Whoa - this is awesome 

Rules - MS Q & A 
no run, no touch 

J. M. - touch - nail loose could fall + 
break 

K. M. - old paintings 
could get scratches 



L. M. - new could get smeared. 
1 million visitors - imagine 

to your house-
T. M. - looking around 
MS look at J and China 
J. M. - MS do you have 

Kimono 

(Editor's note: Tour begins in a room with Chinese ceramic sculpture, large and small) 

Chinese sculpture - 1000+ years old 
What kind of animals did they 
have in ancient China? 
points 
? 
look at pictures 
N. M. - What are these made of? 
A V. - These are 1 000 years old. 

(Editor's note, page 5) 

MS find out about the past 
Mulan - T'ang Dynasty 

came to museum they came to 
look at art 

Bactrinian 
oxen cattle 
pig horses J. M. - squel 
camel - 2 hump 
ram/goat greyhounds 
boar lion 

(Editor's note, page 6) 

K. M. - 2 hump camel came from the 
Alps 

Magic animals -
hands flew up. 

dragon's 
chimera - monster 

MS - Why did they bury people with these? 
J. M. - because you like them 
K. M. valuable things in tombs so 

they could live with them forever 
MS - Chimera - for protectors to scare 

bad spirits away. 
A V. - where the monster's evil 
MS - evil hates to look upon itself 
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(Editor's note, page 7) 

Clay discussion - Asian art kids 
could relate to clay 

some 
other group " perplexed 

M. S . - dancing girl 
Andrew - do the Chinese still dress like 
\CB that? 
J. M. - one has long arm - maybe they 

are long sleeves look like long 
arms 

L. M. - Why do the horses have no tails. 
horsehair tails 

(Editor's note, MS - discussion about the original tails being made of horsehair- "horsehair tails") 

(Editor's note, page 8) 

V. M. yawned 12:30 
C. R. yawned 12:30 

Ming Dynasty 

MS - What did they choose for decoration? 
T. H. - blue & white 
L. M. - flowers. 
J. M. - Dragons 
C. R. - Sharks - fish 
L. M. - plants. 
N. M. - fire 

(Editor's note, page 9) 

T.H. / Chinese shirt 
J. S . - sitting back from group. 

yawned 

lines 
leaves 
rocks 

K. M. - nature 

N.M. - is it really from the 
Chinese Emperor. 

R. S . - mouth dropped open when 
&V. M. MS said 

throne room. 
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(Editor's note, page 10) 

(Editor's note, we entered the) 
throne w/ pill ors 

(Editor's note, children looking at the) 
ceiling and columns 

(Editor's note, MS talking about) 
dragons - emperor - nature 
set on one chest 

3. dog cage -

5 peony - empress of China 

6 long life 
peaceful death 
?? 

plenty of food 
lots of children 

(Editor's note, page 1 1) 

hands chopped off 

MS 
something about violence? 

something about art.? 

SYMMETRICAL 
L. M. (Editor's note, L. M. posed in a symmetrical pose, then an WJSymmetrical pose) 

L. M. - (Editor's note, is there a) 
Key for lock on cabinet. 

(Editor's note, page 12) 

(Editor's note, MS) 
not symmetry? Japan tea 

house 
look like nature -

Teahouse 
J. M. - (Editor's note, Where is the) mud place where they stored 

valuables 

C. R. Yes! place in the house 
to store valuables 

247 

(Editor's note, they were remembering a lesson on Japanese architecture where we talked about construction; that in 
Japanese houses prone to catching fire because they are made of wood and paper, mud storage areas were constructed as a 
place to keep valuables) 

(Editor's note, MS) 
no paint - nature 

(Editor's note, MS) 
gate 

limbo bar - for teamaster 

C. R. - handout as binoculars (Editor's note, he was making his hands in the shape of binoculars so as to focus in on something 
interesting on the tea house) 



(Editor's note, page 13) 

kneel + crawl in to bow low for 
resped for 

nature 

bow to say hello 
lower for more resped 

tea bowl-

(Editor's note, MS) 
you 
can comment only about what is 

arotmd you? nature +  senses -

1 2:55 (Editor's note, p.m.) 
A. V. - will we go 

gift shop 

Kimono 
R. s. - water at bottom 

w/ items from nature 

N. M. 
flower. 

MS - chrysthanemum-

(Editor's note, page 14) 

folding screen -Jap . . .  stories 
?place to gct dressed? 

MS 

stories - kitten & football 
boys like butterflies 

technique? they didn't know the 
word - (Editor's note, the students did not recall the meaning of the word technique) 

MS how did they make it? 

N. M. - play with jackct. (Editor's note, she lost focus on the discussion and began to play with her jacket) 

Assymetry? 

Favors family 

(Editor's note, page 15) 

viewing pavallion 
pavillion days - day off from 

school 
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(Editor's note, this was the end of the tour with MS. By this time the children were beginning to look a bit distracted and not 
as interested as they were when the tour first began. We thanked MS and after she left, we made arrangements to break into 
our chaperone groups and visit the bathrooms, bookstore and gift shops) 



(Editor's note, S. G. Chaperone Book: red group) 
(Editor's note - red group members were: 
1. s. s. 
2. J. s. 
3. M. L. 
4. K. M. 
5. T. M. 

(Editor's note, page 1 contains itinerary instructions from the author to the chaperones) 

(Editor's note, page 2 contains observation instructions from the author to the chaperones) 

(Editor's note, page 3) 

#'s 1,3 & 4 - pointing things 
out to others 

3&5 - gravitating toward 
MS 

1 &2 impressed w/ tunnel 

2 - pointed out carpet 

(Editor's note, chaperone notation beside written documentation - "SITTING") 

2&3 -put hands up to answer 
questions 

4 - answered questions about 
not touching anything 

(Editor's note, page 4) 
(Editor's note, chaperone notation beside written documentation - "SITTING") 

I - Looking at artwork 
while MS spoke 

1 - smiled when he heard 
about 1,000 year old 
Chinese clay sculpture -
answered question 

5 -keeping to himself -
quiet, but interested 

4 - looked a little bored 

2 - hand up to answer 
question 

4. answered chinese 
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(Editor's note, page 5) 
(Editor's note, chaperone notation beside written documentation - "SITTING") 

animal question 
1 & 2 - shared a joke, 

laughing with each other 
4 - commented on camels 
3&4 put hands up to answer 

questions 
5 - helped point out "weird 

things" (chimeras) 
4 - answered questions a bout 

valuables in tombs 
2 - a little disinterested 

(Editor's note, page 6) 
(Editor's note, chaperone notation beside written documentation- "SITTING") 

3 - answered questions 
about dancing girl 

(Editor's note, chaperone notation beside written documentation - "WALKING") 

1 & 5 - interested in 
seeing all the pieces 
as we walk along 

5 - likes to stay by 
MS 

2 -watching museum 
guards 

(Editor's note, chaperone notation beside written documentation - "SITTING") 

4 -hand up to answer 
questions 

(Editor's note, page 7) 
(Editor's note, chaperone notation beside written documentation - "SITTING") 

5 - hand up to answer questions 
2 - sitting in back of group 
5 - examining objects closely 
1 - listening intently 

(Editor's note, chaperone notation beside written documentation - "EMPEROR'S ROOM") 

3 & 4 examining objects 
closely 

5 - very interested in 
teapot & bowls 

1 - looks a little bored 
3 &5 answering questions 
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(Editor's note, page 9) 

(Editor's note, chaperone notation beslde written documentation - "EMP. ROOM") 

5 - listening intmtly 
4 - commented on 

ch ii dren in Chinese 
culture 

4 - commented on getting 
hands chopped off 
as punishment 

JAPANESE GARDEN 
3 - lots of ooohs and aaahs 
5 - yawn 
5 - answering questions 

(Editor's note, page 10) 

3 - a little fidgay while 
sitting 

3 & 4 - stood up to see 
water fountain 

2 - looks a little bored 
keeps looking bmind 
him 

2 - yawn 
3 4 5 - listening intently 

(Editor's note, page 1 1) 

5 - straching 
1,2 - looking at art behind 

them while MS 
talks 

3,4,5 - raising hand 
to answer questions 

2 -pointing things 
out to # 1  

1 & 2 pointing out things 
on Japanese panel 

3 & 4 answering questions 
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(Editor's note, page 12) 

5 - fidgety 
4 - rubbing eyes 

2 - sitting still & listening 
but not answering questions 

3 - pointing out things 
on kimono 

TAPESTRIES 
5 - at front of group 
3 - looking at museum 

guards 

(Editor's note, page 13) 

2 - looking in next room 
l ,2 - examining seals 

closely 
5 • yawn 
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(Editor's note, D. P.'s Chaperone Book - green group) 
(Editor's note - green group members were: ) 
1. N. M. 
2. R. s. 
3. V. M. 
4. T. H. 
5. L. M. 
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(Editor's note, tour guide referred to as "S" has been changed by the editor to "MS" for consistency between the chaperone 
books) 

(Editor's note, page 1 is blank, instructions appear at end of book- book was reversed for recording) 

(Editor's note, page 2, instructions appear at end of book- book was reversed for recording) 

D. P. 
Green Group. 

(Editor's note, page 3) 

Intro of MS 
All interested 
I looking around 

elevator. 
all p leased. Paying attention 

4 looking at elev. helper 
all paying attention during chair directions 
5 clapping hands idly rhythmicall 
all good humor looking at things. 
1 talking to someone 
4 standing looking at tour guide 
for more direction, after MS she stopped 
talking: 
3 + 5 talking laughing clapping when we 
go outside of elevator. Excited 
about tunnel, clapping. (Not 4 but inside) 

(Editor's note, page 4) 

all taking chairs. 

(Editor's note, page 5) 

(S) 
MS asks to repeat 

5 volunteers 
museum 
rules 



5 + 1 volunteer (Editor's note, arrow drawn from 5 to this phrase .. ) says dont toudi work 
(Editor's note, arrow drawn from 1 to this phrase .. ) says dont run. 

1 raises hand 
4 interested alert but not talking 
5 + 1 always have hand raised 

(Editor's note, arrow drawn from 5 to this phrase .. ) says dont smear paint 

How to wash things 
2 raises hand 

5 very responsive to questions, hands 
folded under chair. All paying attention 

All still, calm looking at MS talking 
about things that got mined in museum 

(Editor's note, page 6) 

Talk about Asian Art. 

1 hand raised - tells her about 
kimono. 

MS: "This stuff is about Iran". 
MS: Chinese sculpt made of clay very 

old - dug up from ancient tombs. 
"What animals did they have?" 

5 first one in, reciting animals 
4 attentive, looking, not talking 
1 next to guide, asking quest., 

answering animal quest.ions, 
1 following grade closely. 
All sit down 
1 + 5 raises hands constantly. 
2 raises hand when MS asked about 

Mulan movie. 

(Editor's note, page 7) 

MS says Mulan people came here 
for costumes researdi. 

5 1 + 2 raise hand to answer 
question on animal-

4 answers without raising hand 
3 raises hand - greyhounds 
l pointing, interested. 
All attentive! 

All Bactrian camel joke - all laugh. 
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1 fidgeting w/ museum sticker because 
it fell off. 

5 raises hand. + I + 3 for question 
about made-up animals. 

(Editor's note, page 8) 

Chimera. 

1 raises hand w / question. 

S: Why all in tombs? 
4 looking at display 

others look at S, interested. 
5 raises hand "Why do camels have 

stuff on humps? 
(beast of burden) 
another question. 

1 raises hand 
"Why camels sudl long legs!" (Editor's note, the "Why" is crossed out in the notebook) 

Yes 

"Evil hates to look upon itself. 
5 has comment about brother. 
2 raises hand when asked about 

clay project. 

(Editor's note, page 9) 

Roll out clay, molds are made. 
1 raises hand. 
Color? Glaze. Glaze mns. 
1 raises hand to point where it runs. 
All pointing at runs. 4 not 

pointing but intere�ted. 
found 

MS: "These are " broken, and they glue it" 
5 asks question about big ears on 

monster. 
All looking at display 
MS: 
One person who isn't chinese. Find that 

sculpture." 
1 raises hand + 2 + 5. 

4 interested but not speaking or asking 
or raising hand. 
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(Editor's note, page 10) 

1 has question - about "Is anyone 
still alive who these things 
were made for?" 

5 question - Why don't the horses 
have tails? "Because horsetail 
was maid ofhorsehair." 

Ne:,,,_1 room. 

MS talks about Arabic writing 
5 + l always with guide! 
5 , 1  + 3 raise hand ( +2) raise hand 

4 doesn't raise hand but answers 
MS's question about blue & white 

5 says "flowers" 

(Editor's note, page 1 1) 

1 says "fish" 
5 says "plants 
1 says "fire". 
5 has hand raised. 
4 talks to guide, says "I have dragon 

+ Chinese writing on shirt". 
5 says "lines". 
3 biting nails, yawns, but interei.ted 
2 points at display ?'!???? 

1 stands up & responds to say 
what it is, responding to MS 's que5iion. 

4 laughi.ng at a kid's joke silently. 
1 takes chair to move on before others. 
MS says "read these clues & look 

at art "to find out. Hands out 
paper. 

(Editor's note, page 12) 

Lets move to find out. 
All looking. 

2 + 3 looking in a case 
so is l 
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4 is looking + happy. 
I ask 5 if she found 

one +  she said yes, here. 
All sit down after hunt. 

MS: thing in middle is a throne. 
Whole ceiling from China & all 
wood. 

(Editor's note, page 13) 

1 sitting in back.. 
All raise hand ????? when asked 

how many found the clues? 

All attentive when she talks about 
84 dragons on cabina. 

Dragon stands for emperor, rain, 
good &tutl; nature. 

Chinese air conditioner. 
Foo dog, good luck. 
Emperors dog cage, All interested 

in everything., pointing where 
they forn1d them. 

"Empress of China, peony". 
#6 question, All G's raise hand, 

,excited., health, lots of children. 

(Editor's note, page 14) 

MS talks about kids getting 
sick, 

1 looking around, at at other 
things. 

Another kid talks about Japanese cutting of 
patts ofbodies. 

5 has smtg about violence, but . . .  
MS says know what symmruical 
means? 
5 answers correctly., 

MS uses her as an example. 
to show symmary, standing. 

5 stays standing 
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But find me some 
Japanese examples that 
are not symmetrical. 

(Editor's note, page 15) 

Japanese tea Room. 

All interested. 

MS says asymmetry cause looks 
like nature. 

l + 5 right next to MS! 

2 + 3 look at kid who talks (Editor's note, "is as" is crossed out) 
about the hard mud place. 

MS: drinking tea. 
l + 5 raise hand. & answer. 

MS: house just for having tea. 
"use bamboo, left all the color 
of nature". "paper windows." 
"limbo bar?" No, a gateway" 

(Editor's note, page 16) 

MS uses 4 as example "You're 
having a tea, you're the 
tea master, inviting 5 people, 

lift off that limbo bar. leave tea 
house, walk on rocky path, so 
you can think about nature, look 
at water dripping 

l ask question "What's that?"_ 
(_11ole (vent) in fence.) 

MS: kneel down because bow. 

5 + 2 imitating bowing. 

T. H. serves you a tea - tea is 
so terrible - he did his job. See 
hear, taste, touch. - talk only 
about the present! ! 

(Editor's note, page 17) 

MS: things only look like they're from nature 

l looking at bamboo, touching, next to 
her. 

5 laugjiing at MS's joke. 

New room: to 
laquer kimono. (Editor's note, the word laq_uer is crossed out.) 

kids make 3 rows with their stools. 
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5 + 1 sit next to MS again 

2 + 3 second row 

4 in back. 

kimono. "What see from nature?" 

1 raises hand, says "bushes" 

(Editor's note, page 18) 

MS: kimonos 

1 asks "Why chrysanthemum?" 
stands for 

MS: Superfamous family. 

1 very actively looking 

1 + 3 raise hand, + 5 does too. 

4 looking around but interested. 

in descrip of Japanese 
rooms. 

MS: men play football, women 

entertain - "women loses kitty cat. 
"story" 

5 raises hand. found cat. 

MS: men dresses butterfly" 

1 raises hand, stands up to see. 

(Editor's note, page 19) 

Next room, books, masks, etc. 

3 asks about masks. 

5 responds to quest about "where's 
water on kimonos". 

MS: game of go 

1 + 4 
in back row. 1 is briefly 
distracted by people entering. 

5 + 3 are in front + very responsive 

2 is in 2nd to back row, 

MS talks about colors and fabric on 
kimono 

5 raises hand but MS doesn't respond 

3 + 5 very responsive to all q's. 
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(Editor's note, page 20) 

2 looking down at floor 

5 raises hand but yawning. 

1 restless on stool 

4 looking over other kid, interested in 
what MS is saying. 

1 rocking. 

2 looking at what shes saying, but 
not animated. 

(Editor's note, page 21) 

New room Scrolls. 

1 following MS closely! !  

4 tigeting w/ chair, but 

regains interest quickly. 

All interested! In story 

About lame beggar on scroll 

5 � responsive & laughs. 

Kids talk to each other after! 

MS : calligraphy, chop. 

1 pointing to another scroll. 

5 tries to look at my book, 
this writing. 

(Editor's note, page 22) 

Scroll: viewing pavilion, 
watching geese. 

4 interested but eyes somaimes 
down to floor, shifting 
feet. 

kids a rent sitting, earring chairs, 

2 serious face, asks me 
"is that to write infor­
mation?" 

New Room: 
Looking at a pinkish colored, more modern 

Plate. 

MS : mixes color into clay. 

2 + 3 stay with her. 
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(Editor's note, page 23) 
(Editor's note, no writing on this page) 

(Editor's note, page 24) 
(Editor's note, no writing on this page) 

(Editor's note, page 25) 

Laquer room 
(just pass through). 

(in MS, s office:) -- all interested 
ailerwards: 

5, 2 + 3 comment on how 
great it is & we're only 
seeing a tiny part of museum! 

All excited, didn't want to wait in 
hall, wanted to go to giil 
shop. So we go. 

Things too expensive in first one, so 
they want to go to discount gift 
shop. 

(Editor's note, on page at the other end of the chaperone's book is written:) 

D. P. - Green. 
I .  N. M. 
2. R. s. 
3. V. M. 4. T. H. 
5.  L. M. 

(Editor's note - there is a note attached over these names that reads:) 

UNDER THIS NOTE 
are the names of the 
"green group" 
students. 

D. 
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figeting wittl chair, W � has smtg abcM..t viohmco. 

r•gajns lritte,t q.icldy but ..  

interested but eyes answers COf'Tectiy abou p 
sometimes down to ❖ synmetry 

floor, shifting feet � 

used as an ex:ampe to (,' 

model • po<e4 In � 

s)'ffffleb1cal and 

asyrrrnetricaJ positions 

by MS 

next to MS (,' 

imi1aUng bowing {} 

secoodrow (,' 

raises hand- fol.nd cat � 

responds to Cf,J&&tlon p 
abol.A. 'Nhere's water on 

kimono 

very responsive p 
raises hand but MS � 

doe&n'I respond 

very resonsive to aa q's t} 

raises hand '{} 

but ya'wnng D 

ver, responsive • p 
lau;t,, © 

conment on how o-eat p 
It ls + we're o�y seeing * 

a tiny part of museum 





1s it realy from the 

Chinese Emperor." 

takes chair to movo on 

before others 

looking In a case 

slWng in back 

raJse hand ·  excited 

!coking around at other 

things 

next to MS! 

raise hand and answer 

ask q.,Mtlon -

What'•tlr.lt? 

k>oking at barrooo, 

touching, next to her 

sit ne)d to MS again 

'wshe<" 

asks 

'Why clYysanlhellNITI" 

"flower" 

(dYysthanemun) 

very activ�y looking 

raise hand 

raises hand. 

stands upto see 

in back fCNI 

Is briefly dstractod by 

people entering 

restless on stool 

rocking 

lolowing MS cio•elyl 

playing with her jacket, 

she klst focu$ of the 

dscvsslon 

p 

0 

❖ 

0 

f1, 

0 

p 

❖ 
'(J, 

0 

p 

p 

❖ 

'(J, 

e, 

0 

� 

0 

� 

poacefu death, plorty olfood. lot• or col<hn 

hands chopped off 

another kid taLl<s about Japanese 

cutting of part& of bodes 

said something about vlolenco 

said something abo\A art 

•ymmetrylasyrmietry 

posed sl\Jdenl In both position 

"not synvneiry?" 

"Japan tea house• 

1ook Ike n.atll'e• 

"'no palnt - naha'e• 

•gat• • tirnbo bar for team.aster" 

1a)cel and era wt In to bow low fot respect foe natwe• 

'bow low to say heAo lo'N'er fOf m«e re$pe'Ct" 

"you can comnent only abotA. what ls uoc.nd yoo? 

house just for h.Mng tea 

"\Jse bamboo, k?fl: all the cok>r of naature."' 

"paper windows." i;,-bor?" 'llo, a gateway· 

MS uses G4 as sa� 

"You're the teamastel', lrrvltiog 5 people, lift off that 

limbo bar. �ave tea house, 'W3G( on rocky path, to 

you can tNnk about natll'e, k)ok at water atppng. 

G4 se-rves you tea - tea is $0 t&nit»e - he dd his job. 

See hear, taste, touch. - talc only 21bol.t the pre,entU 

"11-ings only look Ike they'r• from nature" 

Kimono - what see from mdure? 

"ctvysthanemun• 

stands for Supe,famovs lamlly 

'Yoking $Cf'een - Japanese stories? 

place to get c:tessed' 

stories a� kitten & footbal, boys Ike Wterllles 

·•where·s water on klmonor 

talks a.bout cok>rs and fa.bric on Id mono 

1•ctri-• (nobody knew tho word) 

'llow dd they make �r 

Al lnterHted in story &bot.t lame beggar on scrol. 

'\,fo�ng pavl�on, pavl�on days 

days off from schoor 

watching geese 

�ng at ,:inldsh cotores, mon, modem pate 

1nxes cok>r Into clay" 

nahro • senses 



APPENDIX D4 
CHAPERONE OBSERVATION BOOK DATA 

CONTROL AND EXPERIMENT AL GROUPS 

Control Group Control Group Experim&ntM Group Exporimonlol Group ExpertmDntal Group Exporimentol Group 

;rade Green 4-Boy, 4111 Grade Green 5-Grl, 5th Grade Yeiow 3-Girl, 3rd Grade Ye8ow 4-Boy, 2nd Grade YeBow 5-Boy, 2nd Grade Red 4-Girl, 4th Grade 

p loc»ong at elevator ? clapping hands ldy i,, "dancing ,;rr p 'Where are the -stoolsr p 'lhoug,t the tour would p , canl beleve art Is p 
© helper rhyttmcai be sl\Jpid. l>Jt ii lsn\" ln the lunchfoom" 

, go  "' qui« snd ihy, $h8 was qJestions about chaJr lo p 
:or standng looking at tour () talking p lnforestod in �erything, * hold yawned D pointing things out to t5-
>el, * �de for more drectlon, ❖ laug-ing © but onfy made one others 

� after MS she stopped clapping � nct&abls commont "Nhat's your name again?" p "Shall<s - fish" p 
talking 'Nhen we go outside of answered q;estlons 

� ekwator. "'Whoa, this Is awe£orne· p -Yesl ?tace In the house p about not touching 

p excite<l about tunnel, * Excited about ll>'V\el, * to store valuabfos: thlngs 

clapping. txA Inside {J, clapping t, 1ouc�nail Jo05e p •old paintings could gel p 
< 6' co\ld fal aod break" using paper hanck>u; as � scratched' 

lnte<..ted alert l>Jt not * binocu!ars to focus in on le-<JP volunteer'$ 

talking (to repeat I\HO) says p "'Seca\JSe you jke them" p somettvng irteresting In * looks a little bored © 
•don't touch work"" the tea house 

� attentive, * "new coud get smeare<f" p "one has long arm - p commented on camels p 
looking. not lalldng ❖ maybe they are long "2 hunp camel came 

at-Hays have hand raised '(} sleeves from tho AJpo" 

.ted D answers withOU raising: p look Mk12 long arms'" 

D hand very responsive to p p.t hand up to an,v;er t} 

q.iestions "mud place 'Nhere they p qJestions 

,en fi, looking at dsplay ❖ hand> folded under chair � stored valuatjes.'" 

answered cp.testiom p 
M pointing at runs, flrst one in, reciting p about valuables in tOff'bs 

<34 not polrl!ng, arlmal< "valuable thing, In tombs 

❖ but lnter&sted so they col.Id ivc w/ 

ralstt hands constartiy tJ, them forever" 

� lrderested tu not * * speaking« asking or raise hand to anSW'e< t;, hand up to answer � 
ralslng hand �stJon on anlmal c:i,,es1!ons 

I<> ❖ 
Jd docsnt raise hand bt.t raisu hand for CJ,1estfoo '(!, exalrinfng obtects ❖ 

answers p about made-op animals dosely 

'blue +white"' 

0 asks q.resllon about big p commented on child'en p 
talks to g..idc, says p ears on monster In Chinese culture 

f!, , have ctagon + 

Chinese writing on shirr raisos hand '6- commented on getting p 
<S p "CHl\eso shirt" hand> chopped off as 

'Vi/hy do the horsas have p punishment 

() laugis at kicfs Joke © no tatls" 

� �lently "Vlh'i don't the horses stood up to see () 

have tails?" water fountain 

.a q's p Is looking+ ❖ 
happy © always with g.Jide () istening lntont!y ❖ 

() 

ralse hand- tJ, raise hand ff, raising hand to answer fl, 
eat tt p excited * (Jlestions 

nga * says "flowers" p 
rn G4 used as an example In '{1, '11owers" "natt.r"e· p 

story abot.t tea master says "'ftre• p 
ani'Nering q.,estlom. p 

In back () has hand raJsed 6' 
says "lines" p rubbing eyes D 

looking arOt.1"'4bcA ❖ 
interested �·- p 

in back rCHI () (chaperone asked If GS 

had found a '"ctuer 

looking aver other kid, ❖ she said "yes, here" p 
interKted in W'hat MS is "'· 

p 

• 



Conlrol Group Contol Group Conlrol Group Control Group Control Group Control Group 
Yelow 1-Boy, 4th Grade Yelow 2-Boy, 3rd Grade Red 1-Boy, 5th Grade Red 2-Boy, 5th Grade Red 3-Girt, 3rd Grade Green 3-Gir1. 5th Grade 

'lhese are 1000 years p this child Is vory talented -Yo" p imp"essed with l\l'Vlel * pointing things o<A lo � talking and � 
old." artistica/fy, and V8fY others laug-ing @ 

a,t;culats, however he poirting tNngs ot.t to fJ, pointed out carpel t} clapping 'Mlefl we go "' 
"'where the monster's p wm onfy talk whan others gavitating toward MS <? ootside of elevator 

...,;r spoken to ons on ons puCs hands up lo t, Excited abot.t tume-1, * 
impressed with h.nnel answer q.;estions "do you have Kimono" p clapping � 

"do the Chinese stil p he was engaged * 
cress like u,atr througl the entire tour, looking at artwor1< 'While ❖ hand up to answer t, put hands up to anSoNer '{;, raises hand � 

but,would not say a MS spoke q.Jestion q.;estions "geyh<><.nds" � 
"wit we go to g:n shop· p word "Dragons· p 

sn-iled when he heard © p.d: hands up to anS"Wer tJ, raises hands for � 

atxx.( 1,000 year old sitting back from goup <? q.,e5tions q.Jestion abol.t ma� 

sculptUl'e - answered p yawned D animals 

q.1estion answered questions p 
shared a joke (with R 1) p abo<t dancing grt raise hand t} 

shared a joke (with R2) laug-ilng with each other @ 
1aug.ng 'Nith each other © examining objects ❖ biting nails, 

a ittle dsinterested @ closely yawns, but interested D 
intereste<S in seeing al * yawns D 
the pieces: as we walk ❖ watching museum gJards ❖ answering q.Jestions p 

along mouth <topped open ij, 
sitting in back of goup <? lots of ooohs and aaa.hs p whenMS uid 

listening intently ❖ ttvone room 

Jooks a iWe bored @ a ittle figely whle sitting ::::: 
k>oks a lilUe bored @ keeps Jooking behind him ❖ looking In a case ❖ 

stood up to see water <? 

looking at art behind ❖ yavmed D fountain raise hand• tJ, 
them �le MS taks excited * 

looking at art behnd ❖ listening intently ❖ 
pointing OU things on 6· them 'while MS taks look at kid� talk$ ❖ 

Japanese panel raising hand to answer '6- abou. the hard mud 

pointing o<A things lo ti, q.,estions place 

examining seals closely ❖ R1 

answering q.sestlons p second raw 0 
Key to Symbols polnting O<Jt things on t), 

<? physical engagement - locatiorw'proximity Japanese panel poinl:ing 01.A things at 6- raise hand 

p physical engagement - vocaization kimono 

❖ physical engagement • visuallaudtory slttingsti l ll  <? asks about masks � 
physical enagement - gest1r.1! 6s1ening, W not ❖ 

::::: physical eng3gement • restlessness answering qJestioos looking at museum ❖ in front + <? * mertaVemotionaJ eng:agnent - excitement guard very respoMrle � 

© mentavemotional enga!JTient • hatpiness looking in next room ❖ 
@ menlal/emotional dsengagement - dsinlerest very responsive to al c(s 

ment.a.Vphysical dsengagement • fati9,Je examif'4ng seals closely ❖ 
stays'Nith MS <? 

corrrneri on how s,eat it � 
is + we're My seeing a * 

tiny part of museun 

0 
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Experimentol GrO<J!) Experimeotol Groop Experim8fllol Group ExperimMdol Group Tou,-Oulde ot Philadelphia Museum of Art 

Red 4-Girl, 4th Grade Red 5-Boy, 5th Grade Gn!en 1-Girl, 3,d Grado Green 2-0irl, 4lh Grade MS 

p , canl bdeve art Is: p "this <tawing has a p looking around � "M" p "no nm, no touch" 

In the lunchroom" decide •clgo" 
taldng to someone p raises hand 0 •1 million visi10f5 -

D pointing things out to tJ, looking arOlrld ❖ imai;jne to your house" 

olhers say5 oon, run p raises hand ¥,-tum MS {J, 

p g-avitating toward MS " au.ked abcxt Muan ask$ studerts to repear museun nJe-s 

an-swered q.Je5tions p atways have hand rals&d t} movie 

p about not touching k&e,ping to himsetf - raj( about �an arl 

things cµe( but Interested * hand raised - '6, raise hand to answer ff, 'look at J and China'" 

"old paintings could get p tels her about klnOfTio p q.Jestlon on animal 

sa-atchod" helped point out "weird '{), "Chinese sc�ure - 100(lt years old 

things• (chimeras) nm.to �de, ?' ralstt hand INhen asked t} "'Wllat ldnd of animals ddthey have in ct'inaT * looks a little bored €) asking <pest. p about clay project 

aMWoring animal p "11nd out about tho past Wan • rang Dynasty" 

commented on camels p Interested In seeing a» ❖ �stlons raises hand tJ, "came lo museum they came to Jook at art• 

'"2 Ml? camel came tho ?eces as we waO< * 
from the Alp<" along fo«lov.ing !J'll0e closely ?' points at dsplay t'J, All Bacrlan camel joko 

al la\lfll 

p.t hand up to .s.m"'ft'ff t,. lkes to stay by MS ?' raJses hands constantly t'J, looldng In a case ❖ 
'1,18stions 'Masjc animals• 

hand up to answer {;, raise hand to answer � raise hand· '(J, "Dragon's, chimera-monster 

answered q..rostiom p qiestions cpJest.ion on anlmal excited * 'Why dd they bury people with lhese7 

about valuables in tomb$ 

"valuable things In tomb,; examining objects ❖ poll'ling. 0- mouth <topped open tJ, " Chimera • ror protecto,s to scare bad spirits away."' 

so they col.Ad ive w/ closel)' lrtercsted * when MS said '"evil hates to look upon ttsetr' 

them foreve,.. throne room 

very Interested.In * 6dgetlog w/ museum r� out clay, molds are made 

hand up to answtr '(} teapots and bawls sticker because it fe8 off look at a kid 'Who talks ❖ Colo(? Glaze. Gtazs runs. 

q.,esttons about the hard muc pace 

answering qJesUon� p rai!-e$ hand for q.iestlon tJ, MS talks about Arabic wriUng 

exarrinlng �s: ❖ about made-up animaki: lmitaling bowing '(} MS says "read these dues -t- look lit a.rt"to find OIA. 

dos-ely &stening interaJy ❖ Hands <><t paper. 

raises handw/ QJ&stion 'f1, second row 0 
commented on chil<ten p yawn 0 ""1/w'hat are these made y:l Lets movo to find 04.A. 

In Chinese c!Jture of/" "kimono • water at p /:IJ sit dct-Hn ;after hunt. 

zmswering questions p bottom wl Items from 

commented on getting p ralse1; hand tt, nature" '1hing In rridde Is a ttvone• 

hands chopped off as htening intently ❖ 
punishment rai$ed hand � second to back row 0 V'lhole ceiing from China + al wooi 
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qJes-tiOhS at front of goup " "Is anyone stii aive serious face, asks me p 
'W'ho these things were (lhe chaperone} 1s that Dragons stands fOf emperor, tain good Quff, natlxe 

'm.hse· p 'I""" D made for'?" to write lnfoonationr 

Ct.nesc air condt.ioner 

answering questlom. p alw'ays with guide 0 stays 'Mth Wo. S. 0 
Foo dog, good luck 

rutting eyes D raise hand � comment on how g-eat it p 
Is + we'ro only seeing * Emperors dog cage. AJ lnte<ested in everything, 

"11sh" I p a tiny part of the IT'llJ$eum pointing where they fOU'ld them. 

"fire• (noted enw) 

'VV'hat dd thoy choose for decoration" 

stands up -t- " 
responds to say what it is, y:l Empress of China, poony 

rMpondngto MS's 't'J, 
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Barbara Bassett 
Curator of Youth & Family Programs 
Philadelphia Museum of Art 
P.O. Box 7647 
Philadelphia, PA 19 101  

Nancy Jones 
Director of Education 
Detroit Institute of Arts 
5200 Woodward Avenue 
Detroit, Ml 48202 

Robert W. Eskridge 
Director of Museum Education 
The Art Institute of Chicago 
1 1 1  S Michigan A venue 
Chicago, IL 60603 

Jill Rullkoetter 
Director of Education 
Seattle Art Museum 
P.O. Box 22000 
Seattle, WA 98122 

Elizabeth Garrison 
Curator of Education 
Portland Art Museum 
12 1 9  SW Park Avenue 
Portland, OR 97205 

Allison Reid 
Curator of Education 
New Orleans Museum of Art 
P.O. Box 1 9 123 
New Orleans, LA 70179 

Gill Wakely, Director of Education 
Museum of Archeology/Anthropology 
The University of Pennsylvania 
33rd & Spruce Street 
Philadelphia, PA 19 104 

APPENDIX El 
MUSEUM EDUCATORS 

MAILING LIST 

Dr. Kent Lydecker 
Assoc. Director of Education 
Metropolitan Museum of Art 
1000 Fifth Avenue 
New York, NY 10028 

Beth Schneider 
Director of Education 
The Museum of Fine Arts Houston 
P.O. Box 6823 
Houston, TX 77265 

Louise Cameron 
Youth & Family Programs 
The Saint Louis Art Museum 
One Fine Arts Drive, Forest Park 
Saint Louis, MO 631 10 

Carol Genshaft 
Director of Education 
Columbus Museum of Art 
480 E. Broad Street 
Columbus, OH 432 1 5 

Ray Williams 
Head of Education 
Freer & Sackler Galleries 
MRC 707, S1nithsonian Institution 
Washington, D .C. 20560 

Veronica .Tenke 
Head of School & Youth Programs 
National Museum of African Art 
950 Independence Ave. SW 
Washington, D.C . 20560 

David Young 
Director of Education 
Atwater Kent Museum 
15 S 7th Street 
Philadelphia, PA 19 106 
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Pam Donahue 
Family & Community Programs 
Dallas Museum of Art 
1717 N. Harwood 
Dallas, TX 75201  

Maria Garcia 
Family & Youth Program Coordinator 
Denver Art Museum 
100 W 14th Avenue Pkwy. 
Denver, CO 80204 

Brandon Noble 
School Programs Assistant 
Walters Art Gallery 
600 North Charles Street 
Baltimore, MD 21201  

Carol Royer 
Director of Education 
Museum of American Art 
1 1 8 North Broad Street 
Philadelphia, PA 19102 

Blake Bradford 
Director of Education 
The Fabric Workshop & Museum 
1 3 15 Cherry Street, 5u, Floor 
Philadelphia, PA 19107 

Elizabeth Escamilla 
Student, Teacher & Family Audiences 
The Getty Center 
2 100 Getty Center Drive 
Los Angeles, CA 90049-1681 



APPENDIX E2 
E-MAIL INTRODUCTION LETTER TO MUSEUM EDUCATORS 

Subj : Carla Bednar/Graduate Student/University of the Arts/Philadelphia/Thesis Info 
Date: 6/16/01 5:52 :  17 PM Eastern Daylight Time 
From: 

To: bbassett@,philamuseum.org 
To: Kent.Lydecker@metmuseum.org 
To: jones@dia.org 
To: bschneider@mfah.org 
To: reskridge@artic.edu 
To: cameron@slam.org 
To: P.DONAHUE@dm-art.org 
To: mgarcia@denverartmuseum.org 
To: elizabeth. garrison@pam.org 

Dear Museum Educator, 

To: ray. williams@asia.si.edu 
To: jenkev@nmafa.si.edu 
To: bnoble@thewalters.org 
To: fwmeducation@yahoo.com 
To: croy@pafa.org 
To: gwwakely@sas.upenn.edu 
To: EduYoung@aol.com 
To: areid@noma.org 
To: cgenshft@cmaohio.org 
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I am writing as a graduate student of Art Education at the University of the Arts in Philadelphia, 
Pennsylvania. I greatly value your knowledge and expertise in the field of museum education. My 
particular interest relates to your ex'I)erience with elementary school age children as a museum audience. 

In a few days, I will be mailing and/or telephoning you with a survey created to further my thesis research 
on the effectiveness of pre-visit education. Your answers are very important in understanding the 
preparedness of young children as they visit museums and are vital to my analysis of the current state of 
affairs regarding such matters. In addition to asking you to complete my survey, I am interested in having 
you send me examples of teacher material, exhibition kits, educational brochures, etc. A self-addressed, 
stamped envelope will be forwarded to facilitate your response. 

Thank you in advance for your time. Your insight and experience and the sharing of educational materials 
from your institution are truly appreciated Please look for my mailing in the days to come. 

Sincerely, 

Carla Bednar 
Graduate Student/University of the Arts 

P.S. In order to entice you to return my survey, I am going to appeal to your sense of humor! One returned 
survey will be selected to win a special GRAND PRIZE selected from the gift shop of the Philadelphia 
Museum of Art. The prize will be fun and the lucky winner will be announced via my e-mail list serve. 
Thanks again! 

Comments or questions: 
Carla Bednar 

. 
Telephone: 
Fax: 
E-mal1: 



APPENDIX E3 
SURVEY LETTER TO MUSEUM EDUCATORS 

(SIZE REDUCED FOR REPRODUCTION) 

Name, Title 
Business 
Address 
City State Zip Code 

Dear Name Here: 

Page 1 of 4 

Carla Bednar 

June 1 5, 2001 

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate 
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of 
pre-trip, post-trip, and tour information available to your audiences, and the impact of the use of these materials 
on young musetnn visitors. I am seeking information regarding your institution's educational programs. My 
particular interest lies in the types of information you have available for elementary school students and their 
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. 

Will you please take a moment to answer the following questions? 
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift 
shop of the Philadelphia Museum of Art and v,ill be acknowledged in my thesis! )  

PRE-TRIP 
l a. Do___you provide pre-trip educational materials to elementary school teachers? If� check all that apply. 

LJ Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ___________________________ _ 

1 b. How are these materials disseminated to the teachen? 
D Upon request 
D Select mailing list 
D Other ____________________________ _ 

l e. Which pre-trip educational materials are used most frequently by the teachers? 
D Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ____________________________ _ 

2a. D2.,.YOU provide pre-trip educational materials to elementary school students? If� check all that apply. 
LJ Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ------------------------------
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2b. How are these material disseminated to the students? 
0 Through teachers 
0 Through school libraries 
0 Downloading through the Internet 
0 Other 

267 
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--------------------------------
2c. Which educational materials are used most frequently by the students? 

0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
0 Exhibition materials (visual) i.e., slides, posters, reproductions 

TRIP 

D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-aissettes 
0 Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
0 Other ___________________________ _ 

3a. Do you provide educational materials to elementary school teachers during their trip? 
lfves, check all that apply. 

UExhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-aissettes 
0 Institutional brochures 
0 Maps □ Other --------------------------------

3b. How are these materials disseminated to the teachers? 
0 Upon their arrival to the museum/admissions 
0 Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
0 Other --------------------------------

3c. Which educational materials are used most frequently by the teachers during their trip? 
0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-aissettes 
0 Institutional brochures 
0 Maps 
0 Other --------------------------------

4 a. Do you provide educational materials to elementary school studenu during their trip? 
If� check all that apply. 

LJ Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
0 Maps 
0 Other --------------------------------

4b. How are these materials disseminated to the students? 
0 Upon their arrival to the museum/admissions 
0 Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
0 Other --------------------------------



4c. Which educational materials are used most frequently by the students during their trip? 
0 Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
0 Maps 
0 Other 
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-------------------------------
POST-TRIP 
Sa. Do..-rou provide educational materials to elementary school teachers after their trip? If� check all that apply. 

U Exhibition materials (textual) i.e., mitten biographies/descriptions, gallery games, brochures 
0 Exhibition materials (visual) i.e., slides, posters, reproductions 
0 Exhibition materials (audio-visual) i.e. , CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
0 Other -------------------------------

Sb. How are these materials disseminated to the teachers? 
0 For pickup throughout the museum 
0 Take home packets 
0 Gift shop/bookstore purchases 
0 Other -------------------------------

6a. D5!....YOU provide educational materials to elementary school students after their trip? If� check all that apply. 
U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
0 Other --------------------------------

6 b. How are these educational material disseminated to the students? 
0 For pickup throughout the museum 
0 Take home packets 
0 Gift shop/bookstore purchases 
0 From their teachers 
0 Other --------------------------------

7a. If�u answered � to any of the above questions, are these materials available 
U free of charge 
0 for a fee 

To. Briefly explain what is available free and what is available for a fee ___________ _ 



ADDITIONAL QUESTIONS 
8. What other kinds and ways of providing educational materials are provided by your institution? 

9. D�ou offer formal teacher educational programs? If!!:!!, dteck all that apply. 
LJ During the swnmer 
D During the school year 
D Throughout the calendar year (after school and/or weekends) 

I 0. D,Q_)'oU offer formal children's educational programs? If!!:!!, check all that apply. 
lJ During the swnmer 
D During the school year 
D Throughout the calendar year (after school and/or weekends) 

1 1 . What is the approximate number of school groups (including in school, after school, home school, 

269 
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and community groups) visiting your institution each year? ______________ _ 

12. Of these, approximately how many are elementary school age groups? _________ _ 

1 3 .  In ..J:leneral, how prepared are most elementary age school children prior to visiting your institution? 
LJ Very prepared 
D Somewhat prepared 
D Under prepared 
0 Varies greatly from group to group (please explain) ______________ _ 

14a. Have you conducted research on the effectiveness of your educational materials for children? 
D Yes 
0 No 

14b. If;t,es, would you be willing to share the nature and results of your study with me? 
LJ Yes □ No 

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. 
Samples of pertinent education materials are an important component in my data colledion. Please include samples 
( educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) 

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! 

Best Regards, 

Carla Bednar 
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APPENDIX E4 
MUSEUM EDUCATORS SURVEYS RESPONSES 

MUSEUM I -PAGE I Carla Bednar 
June 15 ,  200 1 Robert W. Eskridge, Director of Education The Art Institute of Chicago 1 1 1  S Michigan A venue Chicago, IL 60603 Dear Mr. Eskridge: This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate ·' student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of p re-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational p rograms. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 

PRE-TRIP - • catio1tal materials to elementary school tea � all that apply. . , iel ·als (textual) i.e., written biographies/descriptions, press releases, rochur c,' , .,,:.... �'-' - 'f'V',A 1 "als (visual) i.e., slides, posters, reproductions � i'Jlfi -� , v- (/.. (,, {1' • C OM' "d di .1na�Ja�t ve.Cl,\J),\" :�(},� 1rr,I' dio-visual) i.e., D R s, Vl eos, au o-cassettes . <-·1 -;(,� 1w..,._,.., ternet) i.e., website, website links � av'I � 
l b .  How are these materials disseminated to the teachers? 

"0 Upon request "-J Q Select mailing list 
"","0 Other llll teJtdt,1.6 l,(jiu) <;J,wlu1e o.. §ifkW tfC CAfv(IM;We:uj. ·h)ujr l e. Which pre-trip educational materials are used most frequently by the teachers? 

D Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
0 Exhibition materials (visual) i.e., slides, posters, reproductions 

2a. 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
.:KJ Institutional brochures 
':Kl Maps 
D Other -----------------�-------------Do you p rovide pre-trip educational materials to elementary school students? Ifm, chock all that apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition g;imes, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures Q Maps � Other 



2b. 

2c. 
lf9w are these material_ disseminated to the students? 
fl Through teachers 
D Through school libraries 

tvlUSEUM I-PAGE 2 

0 Downloading through the Internet D Other ___________________________ _ Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written.biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
D Maps � Other � l-0--
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TRIP 3a. Do you provide educational materials to elementary school teachers during their trip? Ifvrs check all that apply. LJ Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures ./ tJ.C}J v ( ftt 5, ()Y[ tfu!. l r @ Maps 0l11e.11 7 t_J µu�itS TV J¼ ¥1 Other (,,\)( i?VJCL?uv� �e1 f-50tW @�> it) d.weldf , • ol).) 11 ,, O-P�

f"'IA'.l1l v'1 ty <;1.iJ;t!,/ 3b. rare these materials disseminated to the teachers? Upon their arrival to the museum/admissions Through tour guides Throughout the museum 
t,TT . CJVl. tk.. u,  :,i u lkA totJ\� O <; rYlUZ-h IC.5 
poss. b1 e 

3c. 

4a. 

4b. 

0 In a gift shop/bookstore 
D Other -------------------------------Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-{)n demonstrations, audio-cassettes 
0 Institutional brochures 
D Maps � Other OLt\\l'rt'<'.S N -ftp_clv,r? /Jrd!WZl DVI '(1,ci,tr ,;Wn -<yu_ 3A 

I Do you provide educational materials to elementary school students during their trip? Ifveo, check all that apply. 
U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
0 Maps � Other 36\ 
iw are these materials disseminated to the students? Upon their arrival to the museum/admissions Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
D Other ____________________________ _ 
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4c. Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps pQ Other A 

POST-TRlP Sa. Do you provide educational materials to elementary school teachers after their trip? lfm, check all th,t ,pply._ 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
_g] Other ±WlliS va,Rt<JR._ M't ajfYIJfVlaH. lV!tlf.lZJJf) dV1 1bvW1 Sb. How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases � Other UfJVI (,l,</V! V,<,( cJ..t � M 6a/Do you provide educational materials to elementary school students after their trip? If� chedc ,11 th,t ,pply. c.? D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets flSv (,( 1 1  D Exhibition materials (visual) i.e., reproductions, postcards, posters . JJ,rt; Ov1 □ Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 

S-tv J � __ j D Exhibition materials (Internet) i.e., website, website links 1,J\ µ1..,t-'eP' D Institutional brochures 1,e \H.# v2- □ !V[aps 
-tixJ:" �-€½\Y11l'{ yr Other �tv UMB_1/'\ '7/J{.Uhc U?ll4,�ve ,OY1J9rLms mr:;t'lt Vt@.i l<2 'i�{l,t I � Is, i1.. fve.l .. - lA. Lttt-efl. tr, 'tu.-t frtJ/JrU11- v:=-<- 24 fo.C,;, V ( iJVl 6b. How are these educationar materia diiseminated to the students? t,.J;VIV .\.I . D For pickup throughout the museum 

D Take home packets 
D Gift shop/bookstore purchases 
N From their teachers 
D Other ___________________________ _ 7a. Jfyou answered lli to any of the above questions, are these materials available � free of charge J'J.{! / ¥ for a fee - p,1tL> � {vr 1/-tfn<, fUV/:.,� (Vl Tf24.Jd/<4{, f.-{�UYf....R._ lV/) f-e;v' -<:µ ,l nduf'r-.A 7b. Briefly explain what is available free and what is available for a �ee bf'ZX.h Uve_s 
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MUSElftvl I-PAGE 4 
ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 
U£ /yµ� J bt S+M4-ed tv p vv vltf..L v12 <;,ot.fvU_ iiUJJ0VJa I ov; t flu! -VJ__,,- /IVW«-um web;ifc'. i).)WW . Q/Vnl- . oM 

9. 
I 

you offer formal teacher educational programs? If= check •II that 3J'ply. . During the summer During the school year � Throu-ghout the calendar year (after school and/or weekends) 10 .  Do you offer formal children's educational programs? If= check all that apply. {/4-bf-e yv,i,z:�l,-0 During the summer J\lo bul- -fovtYY<( c)a,ChVDCiYV! f(l)')�S � tu/Z{,I /w , / D During the school year 1 ¥-e }l hO°D{ tlf � JV+ {/IISfd11 /-e - <;-(...e.  rYIU'> vY!f 
D Throughout the calendar year (after school and/or weekends) <;t, hooi w e  /,;5{ f-p fvr rnfv wiO /,(J , t,{,'0:\(, . =L 1 1 . What is the approximate number of school groups (including in school, after school, home school, and commumty groups) visiting your institution each year? l. IR (JZJQ <;fv/..u1-f> t- �rt..e.S (?)t?<,� 

OV- ilx;uf- 'Z5l0- 30DO ''J r?N('S ' '  o 12 .  Of these, approximately how many are elementary school age groups? aRo(bf. 'Z� ·7U ID ( ,JP.!,j VbU1f1 n e. <; ti "'4Lte) 13 .  In general, how prepared are most elementary age school children prior to visiting your institution? 
D Very prepared 
D Somewhat prepared 
D Under prepared J1 Varies greatly from group to group (please explain) (j{, wtf:vi OAA ytv11� ±1::t (C, a. I (  J.4{)U<)c; ovi tug tll'I\.O... cu;J abt ldy M- ,tu t&.lW - soi-tee_ twk.aY� � i7> fu;u,r­

l£�hS :tD fVtp:Mre. <;ivMvrt� 1 yDAf WdJtltf- to l;,tA- d,DVl + ltla.� i<u-. ifl"Al. OV ve <,pu1Ut; , 0,) rit-e. C,1 (r\Plf d,.Jvi + � Wl  TT) (j}Jfe. to fM uyf1,1 tj 14a. Have you conducted research on the effectiveness of your educational materials for young children? 0 Yes r,t:J No \ \ U.) Lt.,Vl wt W tlA..L. fl /IL(! '.  14b. If yes, would you be willing to share the nature and results of your study with me? 
D Yes 
D No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 

Carla Bednar 
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David Young, Director of Education Atwater Kent Museum 15 S 7tll Street Philadelphia, PA 19 106 Dear Mr. Young: 
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Carla Bednar 
June 15, 2001 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) PRE-TRIP la. tyou provide pre-trip educational materials to elementary school teachers? If�. check all that apply. Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition·materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links gJ Institutional brochures • / / J= &los§"6J7'<6 , -1,�Q /",,-.v oAer m4'4dj) rbJ)� +-¼ 0t. l \-for-te%� 

I --lb .  How are these materials disseminated to the teachers? 0 Upon request � Select mailiI\g list � � b faJ v· _ .  � :M' Other Uf8:0-� 00 0.. /"}'\_ ({� , '::,  le. �ch pre-trip educational materials are used most frequently b y  the teachers? � Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ___________________________ _ 2a. Do you provide pre-trip educational materials to elementary school students? If� check all that apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
J 
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2b. How are these material disseminated to the students? 

D Through teachers 
D Through school libraries 
0 Downloading through the Internet . J I D Other S::�& o.,D b 2c. Which pre-trip educational materials are used most frequently by the students? "§1 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Instirutional brochures 
D Maps 
D Other --------------------------------

TRIP 3a. Do you provide educational materials to elementary school teachers during their trip? If check 311 that opply. Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures Exhibition materials (visual) i.e., reproductions, postcards, posters 
1a Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes -Q_ Institutional brochures <E.l" Maps 
D Other -------------------------------3 b. sJI ow are these materials disseminated to the teachers? 

3c. 
� Upon their arrival to the museum/admissions 
0 Through tour guides 
D Throughout the museum 
0 In a gift shop/bookstore 
D Other --------------------------------�ich educational materials are used most frequently by the teachers during their trip? <QI Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) (e., hands-on demonstrations, audio-cassettes 
D Institutional brochures 
0 Maps 
0 Other ____________________________ _ 4a. Do you provide educational materials to elementary school students during their trip? � check all that •pply. � Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 12'.J Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes � Institutional brochures 121. Maps 
D Other --------------------------------• 4b,fiiw are these materials disseminated to the students? � Upon their arrival to the museum/admissions 
D Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
0 Other --------------------------------
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4c.�ch educational materials are used most frequently _by_the students during their trip? � Exhib1l!on matenals (textual) i.e., exhibition guides, exh1b1uon games, brochures, booklets 
D Exhibition materials (visual) i .e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
D Maps 
0 Other --------------------------------POST-TRIP 
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�o _you provide edu�ational materials to ele�enta� school_ teachers after their trip? tr� check all that app ly. -rfF Exhibition matenals (textual) i.e., wntten b1ographies/descnpt10ns, gallery games, brochures 
0 Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other -------------------�------------

5 b .  How are these materials disseminated to the teachers? s_Q_ For pickup throughout the museum l6'.> Take home packets 
0 Gift shop/bookstore purchases 
D Other --------------------------------

6 a .1 you provide educational materials to elementary school students after their trip? tr�. check all that apply. Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
D Other --------------------------------

6 b. How are these educational material disseminated to the students? 
0" For pickup throughout the museum � Take home packets 
TI Gift shop/bookstore purchases 
0 From their teachers 
D Other --------------------------------

7 a. If.you answered lli to any of the above questions, are these materials available Li free of chargl;.. � for a fee •• 
7b. Briefly explain what is avail�ble free and what is 

tA (YlJ-e.r ':,:,)s 
0. (( +� � -Q 
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ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

9. Do you offer formal teacher educational programs? lf= check all that apply. � During the summer }d' During the school year 
')d Throughout the calendar year (after school and/or weekends) 10. Do you offer formal children's educational programs? If= check all that apply. 
fil During the summer 
8 During the school year 
'8l Throupout the calendar year (after school and/or weekends) 1 1 . What is the approximate number of  school groups (including in school, after school, home school, and community groups) visiting your institution each year? __ ��_D ___________ _ 12.  Of these, approximately how many are elementary school age groups?_/_5�O _______ _ 13 .  In general, how prepared are most elementary age school children prior to visiting your institution? 
0 Very prepared 

-:gr Somewhat prepared 
jJ Under prepared l9 Varies greatly from group to group (please explain) _________________ _ 

�1:, \,'ifitj 6�: ,,.,_,,_J -It,_ +� .,,,__, +1-, @r� - v;, ,'f 

14a. Have you conducted research on the effectiveness of your educational materials for young children? 
0 Yes H No 14b. If yes, would you be willing to share the nature and results of your study with me? 
0 Yes □ No 
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Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 
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Carole Genshaft, Director of Education Columbus Museum of Art 480 E Broad Street Columbus, OH 432 15 Dear Ms. Genshaft: 

Carla Bednar 
June 15 ,  2001 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational p rograms. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE-TRIP la .  Qs,Jl01:f provide pre-trip educational materials to elementary school teachers? If�. check all that apply. �.,,Exhibition materials (textual) i.e. , written biographies/descriptions, press releases, brochures ,;;gJ',,Exhibition materials (visual) i.e. , slides, posters, reproductions c�V'i�L6 .E, :b!tion materials (audio-vi�al) i.e., CD ROM's, ".'1deos, audio-cassettes l • Exhib1t1on matenals (Internet) 1.e., website, website links Institutional brochures 

g ����rt��-lb. l:!g),r'are these materials disseminated to the teachers? . ./ - 1.!'.:J Upon request knV1:'.'V-V- , we )i f ii v,Jk/ -Af ll� • 
0 Select mailing list 
D Other -------------------------------l e. Which pre-trip educational materials are used most frequently by the teachers? Q _9hibition materials (textual) i.e., written biographies/descriptions, press releases, brochures W Exhibition materials (visual) i.e., slides, posters, reproductions 

--

B"'Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes Q---'Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
D Maps 
D Do you provide re-trip educational materials to elementary school students? If!!!!, check all that apply. 
D Exhibition ma erials (textual) i.e., written biographies/descriptions, exhibition games, brochures � D Exhibition ma erials (visual) i.e., slides, posters, reproductions 
0 Exhibition erials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 

1/\ n \ \[JU. § b;:;':;,"'<=ct) i, , web>i<e, websis links 
'\ I" tv' � �· -------------0 :::;r-·------------- � �\J; A AP; (JV ��✓

� ��-� 



2b. �e these material disseminated to the students? 
'!:J Through teachers Q .Jhrough school libraries 
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..f::r Downloading through the lntcmet 
D Othcr _ _ ______________ _____ ____ _ 2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
.ff Exhibition materials (visual) i.e., slides, posters, reproductions t-Er'Exhibition materials (audio-visual) i .e., CD ROM's, videos, audio-cassettes MExhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Othcr -------------------------------

TRIP 3a. Do you provide educational materials to elementary school teachers during their trip? I� check all that apply. U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other ___________________________ _ 3b. How are these materials disseminated to the teachers? 
0 Upon their arrival to the museum/admissions 
D Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
D Othcr -------------------------------3 c. Which educational materials are used most frequently by the teachers during their trip? 
.0 Exhibition materials (textual) i.e., wri H15iographies/descriptions, exhibition games, brochures 

/ D Exhibition materials (visual) i. , productions, postcards, posters 
/ D Exhibition materials • -visual) i.e., hands-on demonstrations, audio-cassettes . _ _ j D Institutional b ':'\: \ \,)} □ Maps ., -_.\ • :'>- '  ,Je □ cr 'if/�\· J  (�Q -------------------• -.� • � :  Jlrf- 1 4a. ,·Do you provide educational materials to elementary school students during their trip? 
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{:)-"VI\ ,to � <heck all tbal apply. q .. ,a AA.. U Exhioition materials (textual) i.e., exhibition guid • • • es, brochures, booklets ( WU '{(-wt, & vJ ql�� � Exhibition materials (visual) i.e., reproduction , postcar , posters W1f-{i._ (J1Rlfr'1::> �-� 
�):'.{ B =�::;. m,:��".:,,�""''-�=O ie , hmuh o o�<ratioM, •""'�"� , '.J- \,._i;;J: ,/-� er: /B ::!: I)\ o 1,l / �� lli>! d C&Vj2M .fn � 1b0 dlU "J:t � ¼1b. / How are these mateAals disseminated to the students? � i O Upon their arrival to the museum/admissions 

� 
; D Through tour guides 

. ,,;/ 0 Throughout the museum 
� , .\' D In a gift shop/bookstore , �-�- '1 0 Othcr . ¼ .  -------------------------

tk \ '  
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4c . Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps .J. □ OtherS)«e �.ut6�uAHci ◊(UJL 

POST-TRIP 5a. Do you provide educational materials to elementary school teachers after their trip? Ifyg, du:dc all that •pply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions / 1 D D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes .I 1 /_, J � fl ll�J-. 
D Exhibition materials (Internet) i.e., website, website links � , tD W� \ 8 �!:tional brochures 

Clu'n\J\1''e ') -(v&_ A�cJ:. , ,  ,e_ . D Other ___________________________ +/-+j,,1 {){jJ); cJ)lv -o ( rlfi- 1. � , " }9J . t Je CLL�, J.�' 
nn\)I,'--

5b. 1:!9rare these materials disseminated to the teachers? k'.:I For picla1p throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D Other ___________________________ _ 6a. Do you provide educational materials to elementary school students after their trip? Ifm, chedc all th•tapply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 1 0 Exhibition materials (Internet) i.e., website, website links .--1 ,.. ,. ·, fl/ , ·,.::  :i , /: , ,, J .  (i : -. _:: D Institutional brochures ! J-, ./. •.· • -- 1 • '  • 0 Maps ._, , ..,, 
D Other Ot&'Y\51{ s\iood;j CA·UfffVt .i r6W:y/fvtf: {Cvtds 6b. How are these educational material disseminated to the students? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases □ Frorn their t'flchers ,,/ . . ,/ J -' l' � Ir. 1i D Other ClQ� dlB1f(�w,J CAM!-:� J]) U1LaA/0'.'.\ ..f �C,Lllflr, 7a. tg:ou answered � to any of the above questions, are these materials available q_J.:fl'Vl 11.{ �{'5 � 
m :��o;;harge ·faAk- ( i'Uwl✓-kQ__ �k Zs i� fRA sW- hclu,,v To. Briefly explain what is available free.and what is available for a fee_---,-_________ _ 
�ii i � ="Lr �1 ,:5�-t7 iC tid ----

W{ 
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ADDITIONAL QUESTIONS 8. What other kinds and ways of p roviding educational materials are provided by your institution? 

9. Do wiCoffer formal teacher educational programs? lfru. check all that 'l'Ply. ft"�� the summer W" During the school year oughout the calendar year (after school and/or weekends) 10 .  ,Do yciioffer formal children's educational programs? If� check all that apply. 
4:::J .J;)unng the summer � ,Puring the school year , � Throughout the calendar year (after school and/or weekends) 

28 1  

1 1 .  What i s  the approximate number o f  school groups (including in s ool, after school, home school, S.l._ , J , ., ,!,-and community groups) visiting your institution each year? ' I § 000  • lj).JJWYli) 12.  Of these, approximately how many are elementary school age groups?_Ho>+->-.,_,,,,'-=-+---"-'-LJ<...Cj_J,"4''--1/ l K_��) 13 .  In general, how prepared are most elementary age school children prior to visiting your instiMion? □ ��� s D Somewhat prepared (jJI< D Under prepared (J..c_; D Varies greatly from group to group (please explain) � 
/4w.t ){)\;to � v'{ W rtu s\rd o. �AO �k{i I¼- �1 dt cw&!° <w < &zst-yVQ,f MtuC 
14a. Have you conducted research on the effectiveness of your educational materials for young children? 8 �:s t)I� (Ll{&:Jkd unl � eff;.UUL'hW �,WW �i 1 4b . If yes, would you be willing to share the nature and results of your study with me? 

D Yes □ No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of$2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 
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APPENDIX E4 
l\HJSEUM EDUCATORS SURVEYS RESPONSES 

Pam Donahue, Family & Community Programs Dallas Museum of Art 17 17  N. Harwood Dallas, TX 7520 1 Dear Ms. Donahue: 

l'vfUSEUM 4-PAGE 1 Carla Bednar 
June 15, 2001 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc . Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis !) 
PRE-TRIP la .  �you provide pre-trip educational materials to elementary school teachers? Ifm, ctux:J< all that apply. _,li Exhibition materials (textual) i.e;wntten biographies/descriptio press releases, brochures 
I

E.xluoition materials (visual) i.e. ides pos ers, repr 10ns Exhibition materials (audio-visual) i.e., CD ROM' , vide_ audio-cassettes 17,(;-/ re,�'aw,j-,j bed u-e. E�oition materials (Internet) i.e., website, website • ------ ---- h IIA� ' 1? £w- -fo /Jro.HtiP D Instttullonal brochures . w � , 'OU -_J D Maps WU In cf1.-.t pqS1 • 
D Othcr __________________________ _ l b .  How are these materials disseminated to the teachers? 
D Upon request � Select iwi�g list

{( (' i,, 1 .J.,, • /11, ., , , u � _,.,...J. h 1_ � l�,, ,./ d,, 1• JJ,v,.h..-()(,U;it.t/ rfOU. 'f"'"--..Othcr/lUl{Y{a _ a re. J((JJ_ IU c/etl� '1"VlU7!° MY: tJV[Jl2{;V a:. (/ t,,"(//()1 o l e. Which pre-trip educational materials are used most frequently by the teachers? 
D Exhibition materials (textual) ie., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) ie., slides, posters, reproductions 
D Exluoition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures _1 0 Maps 
D Othcr __________________________ _ 2a. Do you provide pre-trip educational materials to elementary school students? If�. check all that apply. 
D Exluoition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exluoition materials (visual) i.e., slides, posters, reproductions 
D Exluoition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
D Othcr __________________________ _ 



2b. How are these material disseminated to the students? 
0 Through teachers 
0 Through school libraries 
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D Downloading through the Internet 
D Other ___________________________ _ 2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
D Other -------------------------------

TRIP 3a. Do you provide educational materials to elementary school teachers during their trip? r""",-�lfve,, ched< •ll th•t opply. 
rtf-' Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures - 1 " ' \Exhibition materials (visual) i.e., reproductions, postcards, posters jf (j\C1i a. �I l, ·f., Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 

I CL V tu re,h a� [i] Institutional brochures �-'{ f�l jl51'Dre, , [D Maps Th bOO p Other _ ______ ___ ___ ___ _______ _ • lij) 3V. How are these materials disseminated to the teachers? 
• / D Upon their arrival to the musewn/admissions 

D Through tour guides /�oughout the museum � a gift shop/bookstore Other ____________________________ _ 3c. Which educational materials are used most frequently by the teachers during their trip? 
0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 
0 Institutional brochures 
D Maps 
D Other ____________________________ _ 4a. Do you provide educational materials to elementary school students during their trip? 

�- died< all that apply. U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets '1i( Exhibition materials (visual) i.e., reproductions, postcards, posters tJ 'Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
0 Maps 
D Other ____________________________ _ 4b. How are these materials disseminated to the students? 
D Upon their arrival to the musewn/adrnissions 
0 Through tour guides � Throughout the museum ;a- In a gift shop/bookstore 
0 Other ____________________________ _ 
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4c. Which educational materials are used most frequently by the students during their trip? 

D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other ----------------------- -------

POST-TRIP 
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Sa. Do you provide educational materials to elementary school teachers after their trip? If� d:m:k ,11 th,t apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM' s, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
D Maps 
D Other -------------------------------5 b. How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
0 Take home packets 
D Gift shop/bookstore purchases 0 Other -------------------------------6 a.  Do you provide educational materials to elementary school students after their trip? Ifm, d!eck all that apply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ____________________________ _ 6b. How are these educational material disseminated to the students? 
D For pickup throughout the museum 
0 Take home packets 
D Gift shop/bookstore purchases 
D From their teachers 
D Other -------------------------------7 a . .!!i:,ou answered � to any of the above questions, are these materials available � free of charge� .:&:17 for a fee 

i:C a/k/,ifi@ aJ -tadlln.9 pa c kf:i:s � /Z- -kachi
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ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

"/}LP., O)A 14- ·-> / 
• 

J� lftlth/. 

/f y auail clblc 1?J Kacll/J/?j 9. Do you offer formal teacher educational programs? If� check ,II that apply. 
D During the summer 
D During the school year )4J Throughout the calendar year (after school and/or weekends) 10 .  Do you offer formal children's educational programs? If� check all that apply. 
D During the summer 

. Q, During the school year � Throughout the calendar year (after school and/or weekends) 

285 

1 L What is the a�proximate n_u�ber of s�ho?I gm ups (includin3 u,_�p._ool,_ after schrl'· ilomK ,�cpool,,t,,, rl k and community groups) VISlttng your mstrtutJon each year? 1 UUU -1Dllt1 {J U, UUU .JTUf){/1 I.) 12 .  Of these, approximately how many are elementary school ag:1t!tui� 150 1ours / l5i ooo 5fu di 17fs 
T I 1 3 .  In general, how prepared are most elementary age school children prior to visiting your institution? "1;:J Very prepared /Pf;! Somewhat prepared 

D Under prepared Varies ti from 
IOO M2,H{JU -

17t1VM'U_ 1 4a. Have you conducted research on the effectiveness of your educational materials for young children? 
D Yes _yNo 1 4b. If yes, would you be willing to share the nature and results of your study with me? 
D Yes □ No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of$2.02 or about 45 sheets of paper.) 
Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 

Carla Bednar ~v/,:Y A~ ( 

Crm (]1-&kd bij ~ 'wJllu k4~ar1 lllr Coord!M~I' 
v,,,, ) J PAiia.I H!J[-et{f/LVf fir:!-



APPENDIX E4 
MUSEUM EDU CA TORS SURVEYS RESPONSES 

Nancy Jones, Director of Education Detroit Institute of Arts 5200 Woodward Avenue Detroit, MI 48202 Dear Ms. Jones: 

MUSEUM 5-PAGE 1 Carla Bednar 
June 15 ,  200 1 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be aclmowledged in my thesis!) 
PRE-TRIP l a .  Do you provide pre-trip educational materials to elementary school teachers? If� check all that apply. fil Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
I 

Exhibition materials (visual) i.e., slides, posters, re�roductions v ';.J I) .ti I A� .I..� Ii I I I I Al (1 fixbibilio11 raatc:ials (audio-visual) i.e., �' , video , • i\!,.c....v .S V"' '/Y V \.!M. �� Exhibition. materials (Internet) i.e., website, we6site _ fZl,U,{ �lacL.--8 =�tional brochures 6) l,lY -trips Me,, t\-lt-f- @ d� fv 
D Other • �{\� ..e¥-tt{r.3;h'l'=v\s. �UAL- � l b .  �o/ are these materials disseminated to the teachers? W,., IJ7 ,._� £" ti..e.,,t 6,u}ld.Mf I.Y' Upon request W'.$elect mailing list }" i J IMiJuJIM'I DYOther �{J€4U),/ � le. �ich pre-trip educational materials are used most frequently by the teachers? � Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
0 Exhibition materials (visual) i.e., slides, posters, repr�ns � E,clcibition ma!eRals (211dio ,;,1111) i e, CD RGr.-i's,�m;l�g ..assettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
0 Other ___________________________ _ 2a. Do you provide pre-trip educational materials to elementary school students? If�. check all that apply. � Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures Exhibition materials (visual) i.e., slides, posters, rep�ns ExbibitioR R!elefials (audio-visual) i.e., CD ROM�udio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
D Other ___________________________ _ 
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2b. How are these material disseminated to the students? 

_gJ Through teachers 
D 11irough school libraries 
D Downloading through the Internet �-: . J_}J,-,,, l& Other k� dutV I� 2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
8 �: () f)  �6+ � 

TRIP 3a. Do you p rovide educational materials to elementary school teachers during their trip? 

3b. 
3c. 

4a. 

4b .  

I� ch eck  all that 3Pply. � Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters gt_Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
tJ Institutional brochures @ Maps 
D Other __ ---"Qly=�,U)-"'M------'�c..:......:.�------------How are these materials disseminated to the teachers? � Upon their arrival to the museum/admissions 
¼!. ::��:;��th��:eum J:� ;f ; ,:-L} ;(i. 1}./,,.cn:.//:)-/_ .. .-0 In a gift shop/bookstore , , - ! 1 � v f1. Other �4') �t�B (,< iib.1 tJjb M iwu1_h iich educational materials are used most frequently by the teachers during their trip? Exhibition materials (texiual) i.e., written biographies/descriptions, exhibition games, brochures Exhibition materials (visual) i.e., reproductions, postcards, post�rs g Exhibition materials (audio-visual) i.e., hands-on demonstratio (!dio-cassettes 
D Institutional brochures 
D Maps 
D Other ____________________________ _ Do you provide educational materials to elementary school students during their trip? 
W check all that apply. � Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demons� 
D Institutional brochures -� D Maps � Other ______________________________ _ �w are these materials disseminated to the students? P Upon their arrival to the museum/admissions 0 Through tour guides m Throughout the museum 
D In a gift shoplbooksto(e (;. \ , c,. J J/ A.,{ h fiJ_ Other vi,, H,W.1:'v fltu\vt--.� er=== 
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4c. Which educational materials are used most frequently by the students during their trip? r@' Exhibition materials (textual) i.e., exhibition gwdes, exhibit10n games, brochures, booklets '0� Exhib11ion materials (visual) 1 e , reproductions, postcards, posters [2] Exhibition materials (audio-Visual) 1 e , hands on demonstration� .' Q Inst1tut1onal brochures C �-�---- •. � Maps 
0 Other --------------------------------

POST-TRIP 
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5a.  Do you provide educational materials to elementary school teachers after their trip? lfm, cnecloll thn apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
0 Other --------------------------------5 b .  How are these materials disseminated to the teachers? 
0 For pickup throughout the museum 
0 Take home packets 
D Gift shop/bookstore purchases 
D Other --------------------------------6 a. Do you provide educational materials to elementary school students after their trip? !fm, check all that apply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
0 Other --------------------------------6 b. How are these educational material disseminated to the students? 
0 For pickup throughout the museum 
D Take home packets 
0 Gift shop/bookstore purchases 
0 From their teachers 
0 Other --------------------------------7 a. !£you answered lli to any of the above questions, are these materials available LJ free of charge 
D for a fee 7b. Briefly explain what is available free and what is available for a fee ____________ _ 
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ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

weksi� CJALVY\� �1 pi � 

9. D,2 you offer formal teacher educational programs? If= check all that apply. W' During the summer � puring the school year 
ll.Y" Throughout the calendar year (after school and/or weekends) IO .  J29 ,YOU offer formal children's educational programs? !fm, meek all that apply. lM During the summer � ,During the school year Dr" Throughout the calendar year (after school and/or weekends) 1 1 .  What is the approximate number of school groups (including in school, after school, home school, and community groups) visiting your institution each year? ___ �;l.�SZ>�_Q _______ _ 12 .  Of these, approximateiy how many are elementary school age groups? / S?;)--() -----------13 .  In general, how prepared are most elementary age school children prior to visiting your institution? 0 /very prepared � Somewhat prepared 
0 Under prepared 
D Varies greatly from group to group (please explain) _________________ _ 

14, �;" �t'��,��"wi-'�'dW�'rR'�dren1 

14b. If,�es, would you be willing to share the nature and results of your study with me? �- Yes □ No 

289 

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage ofS2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! 
Jiwv!v.v fa � ! 

Best Regards, 
Carla Bednar 
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� 

Blake Bradford, Director of Education The Fabric Workshop & Museum I 3 15 Cherry Street, 5th Floor Philadelphia, PA 1 9 1 07 Dear Mr. Bradford: 

Jl.,fUSEillv! 6-PAGE 1 Carla Bednar 
June 1 5 ,  2001 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. · As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of p re-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's  educational programs. My particular interest lies in the types of information you have availabie for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE-TRIP l a. Do you provide pre-trip educational materials to elementary school teachers? lf?S check all th•t ,ppty. 

D Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM;s, videos, audio-cassettes 
D Exhibit_ion materials (Int1rnet) i.e., website, website links � ;:i;:nonal brochures \_ 0" ( 1 ;P r� � -Ll) 
D Other ___________________________ _ I b. How are these materials disseminated to the teachers? @ Upon request 
0 Select mailing list 
D Other ____________________________ _ l e. Which pre-trip educational materials are used most frequently by the teachers? [11 Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (au'dio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ___________________________ _ 2a. Do you provide pre-trip educational materials to elementary school students? If�. check all th•t apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ____________________________ _ 
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2b. How are these material disseminated to the students? 

D Through teachers 
D Through school libraries 
D Downloading through the Internet 
D Other ______ _____________________ _ 2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other --------------------------------

TRIP 3a. Do you provide educational materials to elementary school teacheq during their trip? lfves, ched< all that apply. � Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 0 Exhibition materials (visual) i.e., reproductions, postcards, posters IZJ Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes I] Institutional brochures 0 Maps 
D Other ____________________________ _ 3b. How are these materials disseminated to the teachers? IZJ Upon their arrival to the museum/admissions 
D Through tour guides 
liJ Throughout the museum 
D In a gift shop/bookstore 
D Other --------------------------------3 c. Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes [jJ Institutional brochures 0 Maps 
D Other ____________________________ _ 4a. Do you provide educational materials to elementary school students during their trip? lfvH ched< all that apply. U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) _i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures □ Maps 
D Other ____________________________ _ 4b. How are these materials disseminated to the students? 
D Upon their arrival to the museum/admissions 
D Through tour guides 
D Throughout the museum 
D In a gift shop/bookstore 
D Other --------------------------------

291 
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4c. Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other -------------------------------POST-TRIP 
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Sa. Do you provide educational materials to elementary school teachers after their trip? If�. check all that ,ppty. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
D Other -------------------------------

Sb. How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets . 
D Gift shop/bookstore purchases 
D Other -------------------------------6 a. Do you provide educational materials to elementary school students after their trip? If�. check all th,t ,pply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exlubition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other. ____________________________ _ 6b. How are these educational material disseminated to the students? 
D For pickup throughout the museum 
0 Take home packets 
D Gift shop/bookstore purchases 
D From their teachers 
0 Other -------------------------------7 a.  If.you answered lli to any of the above questions, are these materials available � free of charge 
0 for a fee To. Briefly explain what is available free and what is available for a fee ____________ _ 

�;I.'- a !=- e,1,--r&:(= • T� ½J � .J 
Wt. h."L �+-k"'s :.,t. 6ol.....< ,..._  \..,_r ul"�kMJ!.j...,i NJ ;., I) o,_l1 � v ._ ; \  .. � ',,., - � 1k . � �,_ ;.J. .,.,, _ ;k, ,� j J�-h.-o, u l-: ( 1, � , r  

> ........ .JI .. , 
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ADDITIONAL QUESTIONS 8 . What other kinds and ways of providing educational materials are provided by your institution? 

9. Do you offer formal teacher educational programs? If= chcdc all that apply. 
D During the summer 
D During the school year 
D Throughout the calendar year (after school and/or weekends) 10.  Do you offer formal children's educational programs? If�. chedoll thJt apply. 
D During the summer 
D During the school year � Throughout the calendar year (after school and/or weekends) 1 1 .  What is the approximate number of school groups (including in school, after school, home school, and community groups) visiting your institution each year? __ ,B_() ____________ _ 12 .  Of these, approximately how many are elementary school age groups?_����--------13 .  In general, how p repared are most elementary age school children prior to visiting your institution? 
D Very prepared 
D Somewhat prepared □ Under prepared '- l r � I n lll Varies greatly from group to group (please explain) d1,-,d�--" ,t' IV\!.- e 1>.<Mu,Jt.,,-7 sc-1/\Do l 

S.f -1 .,._ � ,  tV\t.. /"'\",Yu -. +1 aJ/7; u -"'>-, b,"-... "<.� J- ll:fu✓ c,,. / L \.. r.J:� 
14a. Have you conducted research on the effectiveness of your educational materials for young children? 0 Yes � No 14b. lfyes, would you be willing to share the nature and results of your study with me? 

0 Yes □ No 
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Thank you for answering these questions. Please return this s-JrVey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 

,, . 
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This lett
er is a fo
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ail forwa
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r this we

ek regar
ding my

 thesis. 
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student i
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pre-trip,
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 please t
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2b. �w are these material disseminated to the students? )U Through teachers 
D Through school libraries 
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D Downloading through the Internet D Other ___________ _______________ _ 
2c. Which educational materials are used most frequently by the students? ... 

D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
� ���: w�'-'wh 

TRIP 3a.  Do you provide educational materials to elementary school teac�ers during their trip? If ves check all that apply. U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes � lnstiMional brochures 
� :: 'f!Otk-SWs "tb Wf flrf �f -8'J 1'J U 

3b. How are these materials disseminated to the teachers? 
D Upon their arrival to the museum/adrnissio� 
D Through tour guides 
D Throughout the museum 1 . g In a gift shoµlbookstore f . • I. • ·+ 1WM' s aJ--h pt, pa.rt tw- 'f\-e \ V" v1r ,'t � Other M ?Mi &� "f¼ e� �V{. 

3c. Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 
D Institutional brochures 
I :�: w�k,<;� 

4a. Do you provide educational materials to elementary school students during their trip? 
W check all that apply. � Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other _____________________________ _ 

4b. How are these materials disseminated to the students? 'fl Upon their arrival to the museum/admissions tJ Through tour guides 
D Throughout the museum 
D In a gift shoµlbookstore 
D Other _____________________________ _ 
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�ich educational materials are used most frequently by the students during their trip? � Exhibtllon materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes � Institutional brochures 
Kl Maps 
D Other ---------------------------------POST-TRJP 
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Sa.  122' you provide educational materials to elementary school teachers after their trip? Ifl'.!'!!, check all that apply. � Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 

Sb.  

D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other _____________________________ _ How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets 
[J Gift shoplpooksto�e �clµ,-;es ., _ J  ., .A--� , • L,, � Other k, p� I II..( f � StlN\ l vt '¥1 � 6a. QI?' you provide educational materials to elementary school students after their trip? If�. check all that apply. � Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ___________________________ _ 6b. How are these educational material disseminated to the students? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D From their teachers tl � ,,__ _ 1 -I-A 

:;ia' Other -fr;, ¢ � �r(-Vhl I ::ftlW..VI 7a. IDou answered � to any of the above questions, are these materials available 
JS.I free of charge 
D for a fee 7b. Briefly explain what is available free and what is available for a fee _________ _ 

A-\\ R � W\ct�'J5) (,� vi51t, Jtw:�Ji, t�) Mt �Vl-l�k,., 
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ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

9.  Do you offer formal teacher educational p rograms? lfm, chock all that apply. 
0 During the summer 
0 During the school year 
K'J Throughout the calendar year (after school and/or weekends) 10 .  Do you offer formal children's educational programs? If�, check all that apply. 
D During the summer 
[:J ))uring the school year � Throughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number of school groups (including U;,�hool. after school, home school, and community groups) visiting your institution each year?_. _-1")��tni ___________ _ 12 .  Of these, approximately how many are elementary school age groups?�v�?�_IT-v __ . _____ _ 13 .  1!!._.general, how prepared are most elementary age school children prior to visiting your institution? LJ Very prepared :;gJ Somewhat prepared . • 
-□ Under prepared . 
D Varies greatly from group to group (please explain) ____________________ _ 

1 4a. *ve you conducted research on the effectiveness of your educational materials for children? Yes - \� p�_s No 1 4b. fif es, would you be willing to share the nature and results of your study with me? Yes No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 
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APPENDIX E4 
MUSEUM EDU CA TORS SURVEYS RESPONSES 

.JUN 2 1  2001 
r.,IUSEIBv! 8-PAGE 1 Carla Bednar 

June 15,  20U l Dr. Kent Lydecker, Assoc. Director of Education Metropolitan Museum of Art 1000 Fifth Avenue New York, NY 10028 Dear Dr. Lydecker: This letter is a follow-up to an,e-mail foiwarded to you earlier th is week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of p re-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's  educational p rograms. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis ! )  
PRE-TRIP la .  Do you provide pre-trip educational materials to elementary school teachers? lfyg, chock all that •�ply. 

D Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions )4 Exhibition materials (audio-visual) i.e., CD ROM's�udio-cassettes � Exhibition materials (Internet) i.e., website, website 'riiiks" 
D Institutional brochures 
D Maps 
D Other._£..,._,_o;:::_.c_,·k,,,,.,,,;t-· �-=cc'2""--CD=�"-�=;...,.=· ::...i\,,,_c-"'-..\,.,,_,__,,�,..,,,.______::,<;:;>..._�.>...-L.-S:::Z� ..... G==r-)_,_,-,.._��-+_ • ' l b. How are these materials disseminated to the teachers? 

'f'.l Upon request 
/U Select mailing list 
D Other ______ �--------------------le.  Which pre-trip educational materials are used most fre uently by the teachers? 
D. Exhibition materials (textual) i.e., written biographie _escriptions, ress releases, brochures 

'0 Exhibition materials (visual) i.e., slides, posters, reproductions 
2a. 

/U Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
1il: Exhibition materials (Internet) i.e., website, website links {J Institutional brochures 
D Maps 
D Other (fk=s:c:'&:zl:::'.> 1 qo\½S)lrl' Do you provide pre-trip educational materials to elementary school students? rr�. chock all that apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D --Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes �Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ___________________________ _ 

---
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Zb. ! are those =to rial dUsemlnatod to the ,tudont,1 Through teachers Through school libraries Downloading through the Internet Other ______________________________ _ 2c. Which pre-trip educational materials are used most frequently by the students? D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures D Exhibition materials (visual) i.e., slides, posters, reproductions D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes D Exhibition materials (Internet) i.e., website, website links 0 Institutional brochures 0 Maps D Other --------------------------------

TRIP 
3a. 

3b. 
3c. 

4a. 

4b. 

Do you provide educational materials to elementary school teachers during their trip? 
lfvn, check aU that apply. 
IT Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 0 Exhibition materials (visual) i.e., reproductions, postcards, posters D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes (:] !µstitutional brochures WMaps 0 Other ____________________________ _ Ho\o/<lre these materials disseminated to the teachers? [;f' JJpon their arrival to the museum/admissions � Through tour guides 0 Throughout the museum 0 In a gift shop/bookstore 0 Other ____________________________ _ Which educational materials are used most frequently by the teachers during their trip? 0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 0 Exhibition materials (visual) i.e., reproductions, postcards, posters 0 Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 0 Institutional brochures G"'Maps 0 Other ____________________________ _ Do you provide educational materials to elementary school students during their trip? 

lfvcs dieck all that apply. 
U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 0 Exhibition materials (visual) i.e., reproductions, postcards, posters 0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 0 Institutional brochures □ Maps 0 Other ____________________________ _ How are these materials disseminated to the students? D Upon their arrival to the museum/admissions D Through tour guides 0 Throughout the museum 0 In a gift shop/bookstore 0 Other --------------------------------
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tvfUSElflv! 8-PAGE 3 4c. Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e. , reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
0 Maps 
D Other ___________________________ _ POST-TRIP 
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5a. Do you p rovide educational materials to elementary school teachers after their trip? lfru, check all that apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
D Other Q?<K\:.�µ 5b. How are these materials disseminated to the teachers? 
0 For pickup throughout the museum ATake home packets ;0--Gift shop/bookstore purchases 
D Other --------------------------------6 a. Do you provide educational materials to elementary school students after their trip? If�. ,hed:. ail that apply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM' s, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
D Other ____________________________ _ 6b. How are these educational material disseminated to the students? 
0 For pickup throughout the museum 
0 Take home packets 
0 Gift shop/bookstore purchases 
D From their teachers 
D Other --------------------------------7 a .  Ifyou answered � to any of the above questions, are these materials available � free of charge '"\ , , J_ IZ:1 for a fee j � ""--7b. Briefly explain what is available free and what is available for a fee ____________ _ 

�<-: �:� ���=�
b 

��
"' 

I 
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ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

9. Do you offer formal teacher educational programs? lfm, check all that apply. 
0 During the summer 
0 During the school year 
D Throughout the calendar year (after school and/or weekends) 10 .  Do you offer formal children's educational programs? If= check •II that apply. 
D During the summer 
D During the school year 
D Throughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number o f  school groups (including in school, after school, home school, and community groups) visiting your institution each year? ______________ _ 12.  Of these, approximately how many are elementary schoo l  age groups? __________ _ 13 .  In general, how prepared are most elementary age school children prior to visiting your institution? 
0 Very prepared 
0 Somewhat prepared 
D Under prer,ored 
D Varies greatly from group to group (please explain) __________________ _ 

14a. Have you conducted research on the effectiveness of your educational materials for young children? 
0 Yes 
0 No 14b. If yes, would you be willing to share the nature and results of your study with me? 
D Yes □ No 

301  

Thank you fo r  answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 
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Carol Royer, Director of Education Museum of American Art 1 18 North Broad Street Philadelphia, PA 1 9 102 Dear Ms. Royer: 

Carla Bednar 
June 15,  2001 

3 02 

MUSEUM 9-PAGE 1 

1hls letter is a follow-up to an e-mail forwarded to you earlier this week regarding my th66is. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be  entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis !) 
PRE-TRIP l a . f:ou provide pre-trip educational materials to elementary school teachers? If�. check all that apply. Exhibition materials (textual) Le., written biographies/descriptions, press releases, brochures Exhibition materials (visual) Le., slides, posters, reproductions 

0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes i}t Exhibition materials (Internet) Le., website, website links � Institutional brochures Q?.l Maps tJ Other -------------------------------1 b .  How are these materials disseminated to the teachers? 
Oil Upon request 0 Select mailing list 
0 Other ____________________________ _ l e. Which pre-trip educational materials are used most frequently by the teachers? ,gJ Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures • d Exhibition materials (visual) Le., slides, posters, reproductions 
0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
0 Other ____________________________ _ 2a. Do you provide pre-trip educational materials to elementary school students? lfm, check all that apply. 

I 
Exb!bit!on mate�als (t�xtual)_ i.e., written biographies/des�riptions, exhibition games, brochures Exhibition matenals (visual) 1.e., slides, posters, reproductions Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes � Exhibition materials (Internet) i.e., website, website links 0 Institutional brochures 

0 Maps 
D Other ------------�------------------



2b. 
2c. 

l;!s)w· are these material disseminated to the students? � Through teachers 
D Through school libraries 
M"' Downloading through the Internet U Other 

�IUSEUM 9-PAGE 2 
--------------------------------Which pre-trip educational materials are used most frequently by the students? � Exhibition materials (textual) i.e., written biographies/descriptions, exhibition g;imes, brochures 

D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
D Maps 
D Other --------------------------------

TRIP 3a. Do you p rovide educational materials to elementary school teachers during their trip? 

3b. 
3c. 

4a. 

4b. 

If,., check all that apply. ' 
tf Exlubition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters � Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other --------------------------------How are these materials disseminated to the tea\:hers? Q Upon their arrival to the museum/admissions ..nJ Through tour guides 
D Throughout the museum 
D In a gift shop/bookstore 
D Other --------------------------------Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 6? Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 'D Institutional brochures 
D Maps 
D Other ____________________________ _ Do you provide educational materials to elementary school students during their trip? lfv••. meek all that apply. 
IT Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters � Exhibition materials (audio-visual) i.e., hands on demonsIT?.tions, audio-cassettes 
0 Institutional brochures 
D Maps 
D Other --------------------------------How are these materials disseminated to the students? 
D � 
D 
D 

Upon their arrival to the museum/admissions Through tour guides Throughout the museum In a gift shop/bookstore Other _______________________________ _ 
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4c. Which educational materials are used most frequently by the students during their trip? 
D Exhibition materi:ils (textual) i.e. , exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters � Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-c:issettes 
D Institutional brochures 
D Maps 
D Other -------------------------------POST-TRIP 

3 04 

5a. Do you provide educational materials to elementary school teachers after their trip? lfm, check all that apply. ,§ Exhib!tion materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
_)Q Exhib11Ion matenals (Visual) i.e., slides, posters, reproduchons 

Sb. 

6a. 

6b. 
7a. 

D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes � Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ____________________________ _ How are these materials disseminated to the teachers? 
D For pickup throughout the museum � Take home packets ·� Gift shop/bookstore purchases 
1J Other ______________________________ _ Do you provide educational materials to elementary school students after their trip? If�. check all that apply. � Exluoition materials (textual) i.e., exhibition guides: exhibition games, brochures, booklets Exhibition materials (visual) i.e., reproductions, postc:irds, posters Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes � Exhibition materials (Internet) i.e., website, website links 0 Institutional brochures 
D Maps 
D Other ____________________________ _ How are these educational material disseminated to the students? 
D For pickup throughout the museum 
I 

Take home packets Gift shop/bookstore purchases From their teachers 
D Other -------------------------------It)'ou answered lli to any of the above questions, are these materials available � free of charge � for a fee 7b. Briefly explain what is available free and what is available .for a fee ____________ _ 

1 8/i~ 1 i~ Mr rf3nr/1(le£ ~-f T7/tt.l oftri( Ct16f- 5,2.:5~ 

• /11Nt:rrm .ft1JIJ t:/vidv i;1/4 </2oJ/;s/?Jye-a.re pv,r~ 
✓ 
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ADDITIONAL QUESTIONS 8.  What other kinds and ways of providing educational materials are provided by your institution? 

9. Do you offer formal teacher educational programs? lfm, check all that apply. 
D During the summer B.During the school year 
'D Throughout the calendar year (after school and/or weekends) I 0. Do you offer formal children's educational programs? If�. check all that apply. J During the summer During the school year Throughout the calendar year (after school and/or weekends) 1 1 .  What is the approximate number of school groups (including in school, after school, ome school, and community groups) visiting your institution each year? ()0() �bwfs O rt!Vf<S �l(Y"', 12 .  Of these, approximately how many are elementary school age groups? "ij �{) 0 + bsu ,� 'l,,,,,- . 13 .  In general, how prepared are most elementary age school children prior to visiting your institution? 
D Very prepared D(' Somewhat prepared 
'CJ Under prepared ,,,.-,,gihr,"' ,I J& Varies greatly from group to group (please explain) 8d'>'VW 9r7Jll f 3 evre ti UZ} f,�H/ '-"'I J 

r:e. h.f4f re111'tWed s/t'/.pg ·m/1:dalrwt /fxl.ltfYl rn � dY � 
keUJ p,;fr'lltJ cm --tf.f, il-M1t ..w �L arr/a/Mn. � 
hM't !tHu b @� dup7e--ti£ � Nt; 1 4a. Have you conducted research on the effectiveness of your educational materials for young children? 0 Yes .t?//� ,:0 No NP /- I" v..,..., . - O • 14b. If yes, would you be willing to share the nature and results of your study with me? 0 Yes □ No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 

Carla Bednar 

IS,, ..s 
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MUSEUM 10-PAGE 1 Carla Bednar 
CRH i-t �GlV\SlV\- CDl¥\f\QY\ 

June 15, 200 1 Beth S,;hReider, Director of Edttcation The Museum of Fine Arts Houston P.O. Box 6823 Houston, TX 77265 Dear Ms. Schneider: This letter is a follow-up to an e-mail forwarded to you earlier this week regarding· my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE-TRIP l a. Do you provide pre-trip educational materials to elementary school teachers? lfm, check all that apply. � Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures Exhibition materials (visual) i.e., slides, posters, reproductions Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 

D Exhibition materials (lnterriet) i.e., website, website links � Institutional brochures Maps Other ______________________________ _ lb .  I:!9w are these materials disseminated to the teachers? Q'j Upon request � Select mailing list 
D Other -------------------------------l e. Which pre-trip educational materials are used most frequently by the teachers? 
rzl Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures � Exhibition materials (visual) i.e., slides, posters, reproductions 

2a. 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
!il Maps 0 Other -------------------------------Do you provide pre-trip educational materials to elementary school students? Ifru, check all that apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
0 Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures □ Maps 
D Other -------------------------------



MUSEUM 10-PAGE 2 2b. How are these material disseminated to the students? 
D Through teachers 
D Through school libraries 
D Downloading through the lntemet 
D Other --------------------------------2 c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (lnternet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other --------------------------------

TRIP 3a. Do you provide educational materials to elementary scho ol teachers during their trip? If veo check all that 3J>ply. 
�Q LJ Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
/ 0 Exhibition materials (visual) i.e., reproductions, postcards, posters 

3b. 
3c. 

4a. 

4b. 

D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
D Maps 
0 Other --------------------------------How are these materials disseminated to the teachers? 
D Upon their arrival to the museum/admissions 
0 Through tour guides 
D Throughout the museum 
0 In a gift shop/bookstore 
D Other --------------------------------Which educational materials are used most frequently by the teachers during their trip? 
0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
0 Other ____________________________ _ Do you provide educational materials to elementary scho ol students during their trip? lfv.,,, check all that apply. 
U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
0 Maps 
D Other --------------------------------How are these materials disseminated to the students? 
0 Upon their arrival to the museum/admissions 
0 Through tour guides 
D Throughout the museum 
0 In a gift shop/bookstore 
0 Other --------------------------------
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MUSEUM 10-PAGE J 4c . Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures D Maps 
D Other -----------------------------

POST-TRIP 
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5a .  Do you provide educational materials to  elementary school teachers after their trip? rrill, ch eck  all that apply. 
D Exhibit.ion materials (textual) i.e., written biographies/descriptions, gallery games, brochures D Exhibition materials (visual) i.e., slides, posters, reproductions D Exhibition materials (audio-visual) i.e., CD ROM' s, videos, audio-cassettes D Exhibit.ion materials (Internet) i.e., website, website links D Institutional brochures 0 Maps lZJ Other ggl,idoswp--,,fov ½ids - v,11-- i\l:w bi �0(.Cl'J.t fk:t>c{ o..wl Coovdivi(),_\-ov 5b. How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
0 Take home packets D Gift shop/bookstore purchases 0 Other IYJ..fovma+:ion cles\:-- Jocey't,t$ �1s:h:ibuk Ka..le-1doscpr<!2 o..f-.\-e.v -toiJY-$ . 6a. Do  you provide educational materials to elementary school students after their trip? If�. meek all that apply. 
D Exhibit.io!I materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets D Exhibition materials (visual) i.e., reproductions, postcards, posters D Exhibit.ion materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links D Institutional brochures 
0 Maps * 0g Other K,11.leidoswpe, -f,v k-,·J� - wtiltili by, J0CAf'.l:t fvt?u (Wl1 cao��-\,i y 6b. How are these educational material disseminated to the students? 
D For pickup throughout the museum D Take home packets D Gift shop/bookstore purchases D From their teachers D Other Sa.me a,� 5 b. 7a. If.you answered � to any of  the above questions, are these materials available � free of charge 
D for a fee 7b. Briefly explain what is available free and what is available for a fee A:1-d j O O Vid es coc; J- -f s rev f>dS0\1 . 

.Al\ <:c.haa I ±ovc;; axe {reelwhd:her: 4ocevtt:,\d o v  se!f-J'-'ided) . 

* Av:!:line, - S<lto ol rytJrdJ'\'\s new�ldw: - dismbv-kd i x  iea.v - -&:e� ­
¥- l1-,l,sovru Ce.nk - wiH1 -k�+vcd , visva.l , � Mdio vi�11a. l  madenals -fov: fr:eG lhakovt tu teg,ch.u--5 <t t J. we.c.\L i"-kvvo..\,;; . 
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MUSE UNI l 0-P AGE 4 ADDITIONAL QUESTIONS 8 .  What other kinds and ways of providing educational materials are provided by your institution? 

9. Do you offer formal teacher educational programs? lfru, ch<ek all that apply. 

D During the summer 
D During the school year � lnroughout the calendar year (after school and/or weekends) 1 0 . Do you offer formal children's educational programs? Ifru, check all that apply. 

D During the summer 
D During the school year � lnroughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number of school groups (including in school, after school, home school, and community groups) visiting your institution each year? �/16-4'? , /� 00 12 .  Of these, approximately how many are elementary school age groups? �- c:3oo 1 3 . In general, how prepared are most elementary age school children prior to visiting your institution? 
0 Very prepared � Somewhat prepared 129 Under prepared l2l Varies greatly from group to group (please explain) _________________ _ 

14a. Have you conducted research on the effectiveness of your educational materials for young children? 
00 Yes 
0 No 14b. If yes, would you be willing to share the nature and results of your study with me? � Yes - C.0"1-r-o-c.+ C a.vV\CJ "¥ob1 nS o n �  Co-v,,n on ov Gte.pha.n-,ei 'Piefev 1Yl Doc.�\'\-\- o{ffce No (1 1 3 ) '- 3't · 13 1 '1  (1 /3 ) �3"1 -11f4 Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 

Carla Bednar 



APPENDIX E4 
MUSEUM EDUCATORS SURVEYS RESPONSES 

Allison Reid, Curator of Education New Orleans Museum of Art P.O. Box 1 9 123 New Orleans, LA 70 179 Dear Ms. Reid: 

Carla Bednar 
June 15 ,  ZOU l 
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Tllis letter is a follbw-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE-TRIP la. Do you provide pre-trip educational materials to elementary school teachers? lfm, cnock ,n that apply. 

---B Exhibition.materials (textual) i.e., written biographies/descriptions, press releases, brochures 
----£l Exhibition materials (visual) i.e., slides, posters, reproductions �----=--- Te;,4-u/f;;R. NO�$tfo.P ---8 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-ossettes P,4c.KerS D Exhibition materials (Internet) i.e., website, website links 
...--El Institutional brochures 

D Maps � �•1 ,, -----El Other $"(\.)-C::,E::H( woev.uor;.s AH ... ON REA\Jf.<:: .\IZfS Of== kQVl�(ANA 
"�':, o r  0/R.PPE. 1

' I b. How are these materials disseminated to the teachers? 
0 Upon request � Select mailing list 
D Othcr ________ �-----------------lc. Which pre-trip educational materials are used most frequently by the teachers? 
D Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audiO-QSSettes 
D Exhibition materials (Internet) i.e., website, website links 

-EJ Institutional brochures 
D Maps 
D Othcr __________________________ _ 2a. Do you provide pre-trip educational materials to elementary school students? lfru, check all that •pply. 

D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-ossettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochttres 
0 Maps 
D Other ---rii:i2:0u frl\, ""f Mr:A:1h-\<; M M@A:½ t;,rv'iicl ::n :T€A� 
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2b . How are these material disseminated to the students? 

--tJ Through teachers 
D Through school libraries 
D Downloading through the Internet 
D Other ___________________________ _ 

2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, e:<ltibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e. , website, website links 
D Institutional brochures 
D Maps 
D Other -- -----------------------------

t>,,-.,::.ir--1,;; ·* -r 12..,_ "?_, 
TRIP 50Mt.- L�S 
3a. Do you provide educational materials to elementary school teachers during their trip? -ke.(<A1�.2i E: A_�i-AL-

3b. 

3c. 

4a . 

rr,.-.. check •11 that ,pply. t..e"M.t,h� ��&Uel IT Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures�S �u:, 1 1'(£..-t.>:l"i:::.G-
0 Exhibition matenals (\'.ISUal) i.e., reproductions, postcards, posters ✓I S  q D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes A l,I) � •• •-ctt:£.lM. c> 
D Institutional brochures A �$--ON AQ:! � 
D Maps -A VlDeD �-te:t. i5 □ �  �,� ----------------------------i't\e" fot'\G1 l (--1 - �""--i 
How are these materials disseminated to the teachers? A<;<; t4rJM&1lI1 GfC.. D 
D 
D 
D 
D 

Upon their arrival to the museum/admissions 1� ,v,� J\t-W-1\tf S Through tour guides -.----
Throughout the museum r/eu,.D Me= IF 1'Ll'l"•'<e.:> 
In a gift shop/bookstore 1rJ N)vkrJC/;. We-
Other _________________________ fv',/)e£ 4G{� � 

Which educational  materials are used most frequently by the teachers during their trip? ''Fi.&U> f'fqp
., 

� :  
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 1o /,,A. 1?£i{afMA�S 
D Exhibition materials (visual) i.e., reproductions, postcards, posters /', � ...-t,,/D D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes c.FtAJ-l 
D Institutional brochures &-,tu-4 7Jfi?. IS 
D Maps p� A,,Jze-t> 70 D Other _________________________ .A;_U,o (U. MlJDlt'fG:-
Do you provide educational materials to elementary school  students during their trip? lfvc•, check all that apply. 
LJ Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other -------------------------------

-r 1-fe j,I () /'It Dv ;f-l­

,</ fief) r iYP -rt/G:-
� 

4b . How are these materials disseminated to the students? 
D Upon their arrival to the museum/admissions 
D Through tour guides 
D Throughout the museum 
D In a gift shop/bookstore 
0 Other -------------------------------
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4c. Which educational materials are used most frequently by the students during their trip? 

D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i .e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
D Maps 
D Other ____________________________ _ 

POST-TRIP 
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S a .  D o  you provide educational materials to elementary school teachers after their trip? lfrn, check all th•t •pply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
D Maps E;TY,X'...A; To � �  c..c::i.,£;\-t::;\.JE. e. f\A!'WI ,-.l� . 

"----g Otherf©::€. FA½e:S f§\2-� (C) J2ET11 � 1c  MVStu M fO 
Sb. How are these materials disseminated to the teachers? 

D For pickup throughout the museum 
D Take home packets 
D Gift shon7,kstore purchases --S Other � DOC&:tl 

6a. Do you provide educational materials to elementary school students aft.er their trip? Ifrn, check all th•t apply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-<:assettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 

---Q Other � PAsses tl}K. tAf'/\\1� ()Y fu)R. Jr; 0Ci:::IJ l0l T\) Md SetJM R>t- V(SlT. 
6b. How are these educational material disseminated to the students? 

D For pickup throughout the museum 
0 Take home packets 
D Gift shop/bookstore purchases 
0 From their teachers 
0 Other {21 @ � 

_7a. If.you answered lli to any of the above questions, are these materials available '---tJ free of charge 
0 for a fee 

7b. Briefly explain what is available free and what is available for a fee ___________ _ 
G, UI D§:D Su-foot.- Toves : � F;>R, O�M<;. 
�C:-/-fee£ 1 WO R?5 tfo PS: Pf?e& 

Beou-Fv�/vioeo ;. � 
PRE:SGrf T-4-TI o ,( To '7 trr R._ c; /2.<N P 
�Pe,4-� «Bv �4tl: FREE::. 

PA/?J&tf I f1. $"O ~ ~ J.,Jvl-
--------------------'--=--'--""-'-'-'-'-{7-----r-7 aJ/ ofh~5 
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ADDITIONAL QUESTIONS 8.  What other kinds and ways o f providing educational materials are provided by your institution? 

9. D� y�ffer formal teacher educational programs? If�. check all that apply. l.::f-"'"During the summer �g the school year l...J--"Tiu-oughout the calendar year (after school and/or weekends) 10. '29 ):SlJ.I offer formal children's educational programs? If�. check all that apply. 1.5 Du g the summer g the school year ughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number of school groups (including in school, after school, home school, and community groups) vis iting your institution each year? ______________ _ 12. Of these, approximately how many are elementary school  age groups? _________ _ 13 .  In general, how prepared are most e lementary age school children prior to visiting your institution? 
D Very prepared 

3 1 3  

D Somewhat prepared 
Q U�repared ,,., l..=l--"v'aries greatly from group to group (please explain) 50/\1e:" 4 RollPs {i+oNt OR../.E:-,o/{S PAfZl<1f -P11 hy c...- S?tb>o1.- sy<1er-y HAIG- Nr?{F£_ r/f5!7E:t� A MvSRJ(IVl. 6EFoe&-. OTl{f:.f:: 4eoiJP5 CoM& EIG::R.y 'J64:B--- . 

14a. Have you conducted research on the effectiveness of your educational materials for young chi ldren? Q---y-es □ No 14b . If yes, would you be willing to share the nature and results of your study with me? 
D Yes 
0 No rrt::,\�I.X -ro SJ\-� - Te� 6JAt.,AIA.T1o tJS (c,?t.Jf=STt&r/41� Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of S2.02 or about 45 sheets of paper.) Return this questionnaire and samp les postmarked by July 15, 2001. Thanks again! Best Regards, 

Carla Bednar 
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Barbara Bassett, Curator of Youth & Family Programs Philadelphia Museum of Art P.O. Box 7647 Philadelphia, PA 19 10 1  Dear Ms. Bassett: 

Carla Bednar 
June D, LUU [ 

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors . I am seeking information regarding your institution's educational programs . My particular interest lies in the types of information you have available for elementary school students and their teachers . This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis !) 
PRE-TRIP la .  iyou provide p re-trip educational materials to elerhentary school teachers? If� check all th•t •ppty. Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures _;::Y Exhibition materials (visual) i.e., slides, posters, reproductions M Exhibition materials (audio-visual) i .e. ,  CD ROM's, videos, audicxassettes 
I 

Exhroition materials (Internet) i.e., website, website links Institutional brochures Maps 
D Other ____________________________ _ I b. How are these materials disseminated to the teachers? 
0 Upon request 0 Select mailing list e Other V-£00 �k rese.,nJC\.ho n 1 c. W!}{ch pre-trip educational materials are �s_ed mos� fc��ntly by the teachers? 
B Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 'g' Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhr"bition materials (audio-visual) i.e., CD ROM' s, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website l inks 
0 • Institutional brochures 
0 Maps 
0 Other -------------------------------2 a. you provide p re-trip educational materials to elementary school students? If�. chock all that apply. Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures Exhibition materials (visual) i.e. ,  slides, posters, reproductions Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes Exhibition materials (Internet) i.e., website, website links Institutional brochures Maps 
0 Othcr _________________________ _ [o-<,\.i S-i;l,\cWeA,--{ cX>e',n t � 



2b. 

2c. 

H.bw are these material disseminated to the students? 
tJ Through teachers 
D Through school libraries 

�fUSEUM 12-PAGE 2 

D Downloading through the Internet 
D Other ___________________________ _ 

�ich pre-trip educational materials are used most frequently by the students? . Exhibition materials (textual)_ i.e., written biographies/descriptions, exhibition games, brochures Exhib1t.10n matenals (Visual) 1.e., slides, posters, reproduclions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e. , website, website links 
D Institutional brochures 0 Maps 
D Other --------------------------------

3a.  Do you provide educational materials to elementary school teachers during their trip? 

3b. 

3c. 

4a. 

Jfve,, check all that apply. U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures i Exhibition materials (visual) i.e., reproductions, postcards, posters Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes Institutional brochures Maps 
D Othcr __________________________ _ 

tI�v are these materials disseminated to the teachers? tJ Upon their arrival to the museum/admissions t..:J. Through tour guides 
'0 Throughout the museum 
D In a gift shop/bookstore 
D Other ____________________________ _ 

Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters &J Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 
D Institutional brochures 
Ef Maps 
D Other ____________________________ _ 
Do you provide educational materials to elementary school students during their trip? lfv., check alt that apply. U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets g. Exhibition materials (visual) i.e., reproductions, postcards, posters 
Q,- Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
S8I" Institutional brochures � Maps 
D Other ____________________________ _ 

4b . ,H9w are these materials disseminated to the students? '0,Upon their arrival to the museum/admissions Through tour guides Throughout the museum 
D In a gift shop/bookstore 
D Other ____________________________ _ 

315 

TRlP 



MUSEUNI 12-PAGE 3 4c. Which educational materials arc used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets I Exhibition materials (visual) i.e., reproductions, postcards, posters Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-Qssettes Institutional brochures Maps 
D Other -------------------------------

POST-TRIP 
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5a. Do you provide educational materials to elementary school teachers after their trip? lfm, check all that apply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-aissettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other � No ------------------------Sb. How are.these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D Other -------------------------------6 a .  Do you provide educational materials to elementary school students after their trip? If!!'!!, check all that apply. 
D Exhibitiox\ materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other -------------------------------6 b. How are these educational material disseminated to the students? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D From their teachers 
D Other _________ ..,_ ____________________ _ 7a. lfyou answered lli to any of the above questions, are these materials available ) r:::J free of charge cH -t¼l'/ mo.de "- re;e,vJc1\'ion or (O(l\Q -+o Cl 7c'o.d<Q/r'� wor k-shop 
D for a fee 7b. Briefly explain what is available free and what is available for a fee ____________ _ 
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ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

9. Dro OU offer formal teacher educational programs? lfm, check all that apply. During the summer During the school year Throughout the calendar year (after school and/or weekends) 10 .  ,you offer formal children's educational programs? If� <heck all th,t apply. During the summer · During the school year Throughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number o f  school groups (including in school, after school, home school, and community groups) visiting your institution each year? bo, O QO Sb I cP;vl� s .. 

317 

12. Of these, approximately how many are elementary school age groups? � 3/ 5 ct 1½, -to-h, \ • 1 3 .  In general, how prepared are most elementary age school children prior to visiting your institution? . Q Ve!:( prepared 
1z:l Somewhat prepared 
D Under prepared 
D Varies greatly from group to group (please explain) __________________ _ 

14a. Have you conducted research on the effectiveness of your educational materials for young children? _O,,. Yes � No 14b. If yes, would you be willing to share the nature and results of your study with me? 
0 Yes □ No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards. 

Carla Bednar 
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Elizabeth Garrison, Curator of Education Portland Art Museum 12 19  SW Park Avenue Portland, OR 97205 Dear Ms. Garrison: 

MUSEUM 13-P AGE 1 Carla Bednar 
June 15 ,  2001 

3 1 8 

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you p lease take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE-TRIP la .  � you p rovide pre-trip educational materials to elementary school teachers? If= checlc all that apply. 

l b. 

� j::xhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures - -h.o .. 2 .. 2r.v,,.- wv-v \ C.U.�I.M-v-. Q-'"°Exlubition materials (visual) i.e., slides, posters, reproductions - � �o..J,.,...,,, f'\¼ -p \.:..� Q- Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 5:r°Maps / v 
D Other ${ 1. 1, � �I "°"''>,. , \c:;:...oc),,;l, dv"'I l � N'f'M'k Dc--'-J � How are these materials disseminated to the teachers? Wupon request D---Select mailing list D Other � F-\X: ,h�� kc E:c:luc1;:0,r::-, (?-->c,e:� \\ 

.I 

le. Which pre-trip educational materials are used most frequently by the teachers? i;:;y-Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures -·h.c...c..lt-v- c.u..<'Yi <:....v...\u.,\..-,..... 

2a. 

c:Y"Exhibition materials (visual) i.e., slides, posters, reproductions - � �'c;.A. \u....-. � �-0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures B �= w..:kc:o 'I).,. 1 rn u ,, o v r.v-:-\ f,C\J\/\o! , ---er-� 'l\t:yv� � ,� ....,...., Ol. � ,, I Do you provide p re-trip educational materials to elementary school students? If� checlc all that apply. 
• D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
D Other -------------------------------



MUSEUM 13-PAGE 2 2b. How are these material disseminated to the students? 
D Through teachers 
D Through school libraries 
D Downloading through the Internet 
D Other ____________________________ _ 2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
0 Maps 
D Other ____________________________ _ 

TRIP 3a. Do you provide educational materials to elementary school teachers during their trip? lfve, check all 1h31 "!'Ply. U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials ('-'isual) i.e., reproductions, postcards, posters �xhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes - D Institutional brochures 
0 Maps 
D Other --------------------------------3 b. How are these materials disseminated to the teachers? 
Q JJpon their arrival to the museum/admissions lrl' 'fhrough tour guides g,--Throughout the museum 
0 In a gift shop/bcokstore 
D Other -------------------------------3 c. Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters �xhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other --------------------------------4 a.  Do you provide educational materials to elementary school students during their trip? lfve, check all that "!'Ply. LJ Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
0 Institutional brochures 
D Maps 
D Other --------------------------------4 b .  How are these materials disseminated to the students? 
D Upon their arrival to the museum/admissions 
D Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
D Other --------------------------------

3 19 



MUSEillvl 13-PAGE 3 4c. Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (te;,,.-tual) i.e . ,  exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps 
D Other -------------------------------POST-TRIP 
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Sa. � you pr_ovide educational materials to elementary school_ t�achers after their trip? If�. check all  that apply. � p�b111on matenals (t�xtual)_ i.e., written b1ographies/descnpt1ons, gallery games, brochures 1:2" Exhib1t1on rnatenals (Visual) 1.e., slides, posters, reproductions 
5b. 
6a. 

6b. 

D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other -------------------------------How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets i;:;y-Gift shop/bookstore purchases . 
D Other by � a >,J::J ,IY::cA,,,MA0

"(s Do you p rovide educational materials to elementary school students after their trip? If� check all that apply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e. ,  reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ____________________________ _ How are these educational material disseminated to the students? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D From their teachers 
D Other -------------------------------7a. If.You answered lli to any of the above questions, are these materials available tlL free of charge 12rror a fee 7b. Briefly e"JZ!ain what is available free and what is available for a fee ____________ _ o,, c d • � t\o l'.'f' � ,cevvx-, cf'O.-fu 'f':<y\A !. .l:I o 1 A enc, -A=d� r cf\lk� 
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8. What other kinds and ways of providing educational materials are provided by your institution? 

9. D__£ � u offer formal teacher educational programs? lflli, ch
eck

 all th
at apply. 

� During the summer 
CY

 During the school year 
w/Throughout the calendar year (after school and/or weekends) 

l 0. Do you offer formal children's educational programs? If�
 ch

eck
 all that apply. 

Q7 During the summer 
D During the school year 
Q---1nroughout the calendar year (after school and/or weekends) 

11. What is the approximate number of sc hool groups (including in school, after school, home school, 
and community groups) visiting your institution each year? � <;" -4 0 J 0-e, C) 

12. Of these, approximately how many are elementary school age groups? _ _ ,_ 5_ <>--/,.,_,,0 _____ _ 
13. In general, how prepared are most elementary age school children prior to visiting your instiMion? 

0 Very prepared 
0 Somewhat prepared 
0 Under prepared 
� Varies greatly from group to group (please explain) 
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14a. Have you conducted research on the effectiveness of your educational materials for young children? 
Gr"Yes -w-.P.eA. .,._,.__ aJL, 
□

�
 

�
--·· 

14b. If yes, would you be willing to share the nature and results of your study with me? -.,.,,,_Jt,.,....:,.,,..., �
 

0 Yes 
--• --0 

□No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. 
Samples of pertinent education materials are an important component in my data collection. Please include samples 
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper. ) 

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! 
Best Regards, 
Carla Bednar 
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APPENDIX E4 
MUSEUM EDUCATORS SURVEYS RESPONSES 

Louise Cameron, Youth & Family Programs The Saint Louis Art Museum One Fine Arts Drive, Forest Park Saint Louis, MO 63 1 10 Dear Ms. Cameron : 

tvfUSElflvl 14-PAGE 1 Carla Bednar 
June 15, 200 I 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest lies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be ente�ed in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE-TRIP _ . _ _ _ 

'{ f: S l a. � _you proV1de pre-tnp educat1onal matenals to elementary school teachers? If�. check all that apply. l.!1"" Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures g,' Exhibition materials (visual) i.e., slides, posters, reproductions � Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-<:assettes �..,.Exhibition materials (Internet) i.e., website, website links � Institutional brochures � ,,Maps 5Y Other lb. How are these materials disseminated to the teachers? 
M' Upon request � ),elect mailing list GJ' Other W\ qxAA le .  Which pre-trip educational materials are used most frequently by the teachers? 
IB' Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures g-' Exhibition materials (visual) i.e., slides, posters, reproductions 

2a. 

10" Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures □ _)\,faps - , /. - • /,, . .L � Other Onw.:h,ban 1 t�h-crs, 6flJ:\ YW]A.){'t' ilAMf � you provide pre-trip educational materials to elementary school students? If�. check all that apply. �Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures �Exhibition materials (visual) i.e., slides, posters, reproductions ij1 A, -tM n.a,d'I.A,1t3 � .)ixhibition materials (audio-visual) i.e., CD ROM's, videos, audio-<:aSsettes � Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures □ Maps 
D Other -------------------------------

ovi~ s,:.ss,M~ 1 tia.c.h1Y wlYtsku,ip~ 1 Spicia.J oyiw ~ ~vi.Ats 

~ R~o11vu..C~v wi-tw;. B-Wtt/6 Cak! cfuckocihv1J/oV~ ~ 



2b . 
2c. 

I:!9�re these material disseminated to the students? lef Through teachers 
D Through school libraries 
D Downloading through the Internet 
D Other 

MUSEUM 14-PAGE 2 
-------------------------------Which pre-trip educational materials are used most frequently by the students? i;::) yxhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 

Qr pxhibition materials (visual) i.e., slides, posters, reproductions Lid' Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other -------------------------------

TRIP 3a. Do you provide educational materials to elementary school teachers during their trip? If�_,;:bodoll that apply. L!1' Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) ie., reproductions, postcards, posters i;::) J;xhibition materials (audio-visual) i.e., hands on demonstrations, audio-<:assettes I¥' Jnstitutional brochures g-'"Maps 
D Other ____________________________ _ 3b . How are these materials--disseminated to the teachers? 

3c. 

4a. 

4b . 

� Upon their arrival to the museum/ad.missio? /\;. D Through tour guides 
�
D 

Throughout the museum :' ,, ., ., ·.• . . ·.· .. : . .- .•,_· .. _.'.i • ln a gift shop/bookstore . J / C- • 
□ Other £ti:: au v' j Yl fun:1-t@ Ov1 CRM..Gv �jch educational materials are used most frequently by the teachers during their trip? tlJ' Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes i;::) ..J.nstitutional brochures [ff Maps 
D Other --------------------------------Do you provide educational materials to elementary school students during their trip? �eek all that apply. l.!d' Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
B'° Exhibition materials (visual) i.e., reproductions, postcards, posters � J::xhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
!Jr" Jnstitutional brochures �).fops . . . l1Y Other -tf:rutvU · cry) @VJTI 4,{ How are these materials disseminated to the students? 
D Upon their arrival to the museum/ad.missions � Through tour guides 
IB" Throughout the museum 
D In a gift shop/bookstore 
g,r Other � MJlJWt,14 £ J.wa i:W3 
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4c. 

MUSEUM 14-PAGE 3 
�ch educational materials are used most frequently by the students during their trip? l!1 Exhibition materials (textual) i.e., exhil;>ition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters g----Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 
D Institutional brochures 
D Maps . 
ffi" Other 11\@v,Ls � Wl t! v:t MoJiv1 � I/vi fVltvUU S 

POST-TRIP 
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5a. �ou provide educational materials to elementary school teachers after their trip? If� check alt that apply. � ,,E�bition mate�als (textual) i.e., written biographies/descriptions, gallery games, brochures � ..,Exhib1t1on matenals (Visual) i.e., slides, posters, reproductions 
5b. 

6a. 

6b. 

� ,,Exhib'.tion materials (audio-visual) i.e., CD ROM's, �deos, audio-cassettes �.,,Exhib1t10n matenals (Internet) i.e., website, website links l;;l' ,.Institutional brochures 
IB' Maps 
D Other -------------------------------How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets [:) .,Gift shop/bookstore purchases 10 Other M&mJ .VU, C'iJ1w/ Do you p rovide educational materials to elementary school students after their trip? lfm, check alt that apply. 
0 Exhibition materiafs (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other -------------------------------How are these educational materia l  disseminated to the students? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D From their teachers 
D Other ___________________________ _ 7a. Ify�u answered � to any of the above questions, are these materials available l!:::l"' free of charge [Q/for a fee 7b. Briefly explain what is available free and what is available for. a fee fu � � L( 

:fk: TQ1.l01- llih iD C,O'V\Y' P®ff w r:LlliOI wiai1 . 



rvIUSEUM 14-PAGE 4 
ADDITIONAL QUESTIONS 8.  What other kinds and ways of  providing educational materials are provided by your institution? 
M IC<ca.dt- Ov\iffiAC¥1 l'tcNrl�i OMa-cit rT,¼k& iVJ Co#lliMtt� 
r.��; �W5pttf6[ CAiwl1.r1 {\!Aft-I� d'lDW cfuC-Mh'rvfd) 

9. D�__you offer formal teacher educational programs? lf�. check •II that apply. 1.0 During the summer 
[?' �uring the school year lli' Throughout the calendar year (after school and/or weekends) I 0. Do you offer formal children's educational programs? lfm, check all that apply. 
5? During the summer g,ouring the school year 1.,1 Throughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number o f  school groups (including in school, after school, home school, and community groups) visiting your institution each year? � ov::1r.V: 1001 012'.I) 12. Of these, approximately how many are elementary schoo l  age groups? � O� OO� 

13 .  In general, how prepared are most elementary age school children prior to visiting your institution? 
0 Very prepared Q __.Somewhat prepared �.Under prepared 8"' Varies greatly from group to group (please explain) 0 {),i( (1pv .r&ic-d. �,UAR 

a_n a trzt1±:: job Jou� au& ofhu Ch'W:- off vifi±ro m 

14a. Have you conducted research on the effectiveness of your educational materials for young children? Q,,,Yes � No 14b. If yes, would you be willing to share the nature and results of your study with me? 
0 Yes □ No 

325 

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed., stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage ofS2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 
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Jill Rullkoetter, Director of Education 
Seattle Art Museum 
P.O. Box 22000 
Seattle, WA 98122 
Dear Ms. Rullkoetter: 

MUSEill,115-PAGE 1 
Carla 8.ednar 
June 15, 2001 
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This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate 
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of 
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials 
on young museum visitors. I am seeking information regarding your institution's educational programs. My 
particular interest lies in the types of information you have available for elementary school students and their 
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. 
Will you please take a moment to answer the following questions? 
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected frorri the gift 
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) 
PRE

-TRIP
 

la. Do you provide pe
e-trip educational materials to elementary school teachers? If= check all that apply. 

·-g_
 Exhibition materials (textual) i.e., written biographies/descriptions, press release2 , brochures 

-Q-Exluoition materials (visual) i.e., slides, posters, reproductions CIJl-f i4l-SPc:'.ll•� i,(fllh thW1) --ni� flf/ntl,i.lr1 t" (> j{Le,h<1/\ 
D Exluoition materials (audio-visual) i.e., CD ROM's, videos, audio-dissette1 
9

 Exhibition materials (Internet) i.e., website, website links 
� Institutional brochures 
□ Maps r 

• -
fl_

. ( I� I 
l 

. \ 
� Ot her rnMwD

 .ri{L,
 �<-Vt� Lmvr irWl'l°'{irrl rvLt:q 

lb. How are these materials disseminated to the teachers? 
0 Upon request 
0 Select mailing list 

-
• 

. I. 
� Ot her vibea J1i1i mJ-� � �'<ti •Ylui (llMl

 fa-If\� t @tf ,tr,<AJ 
le. Which pre-trip educational materials are used m

ost frequently by the teachers? 
El'

 Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures 
0 Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
□ Maps 
0 Ot her _________ __________________ _ 

2a. Do you provide pre-trip educational materials to elementary school students? If= check all that •pply. 
0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
�:�� -1lu. ra-lr;r m«tm

;,J1 w;uJ fc j1]L
 ftttJti'l gt/ ,illJ ,�1 &

 sMJtrt
f.r
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MUSEUNI 1 5-PAGE 2 2b. How are these material disseminated to the students? 
D Through teachers \ 
D Through school libraries 
D Downloading through the Internet 
D Other ____________________________ _ 2c. Which pre-trip educational materials are used most frequently by the students? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual)-i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps 
D Other ____________________________ _ 

3a. Do you p rovide educational materials to elementary school teachers during their trip? 
[fve,i check all that apply. 
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U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters _ 
ia"" Exhibition materials (audio-visua!) i.e., hands on demonstrations, audio-cassettes -aJJI O � ./!ii(_, )'in! l tr:I, t0(•h --0"" Institutional brochures _ ':il!V-uv1Jt ktttlt)..Y-0 (IM1tv1 -Mu,i VM� hr..Vl A 0 Maps ·1 . ,J 1 ., \ 0 Other duU"!I;-- o(l.., &{Ji:1 1 <l f'W>l., j 3b. fare these materials disseminated to the teachers? Upon their arrival to the museum/admissions Through tour guides 
D Throughout the museum 
D In a gift shop/bookstore 
D Other ____________________________ _ 3c. Which educational materials are used most frequently by the teachers during their trip? 
D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 

4a. 

4b. 

z Exhibition materials (audio-visual) i.e., bands-on demonstrations, audio-cassettes ✓al!c,k /vJ/c,y 
1i1-- Institutional brochures -�ll f 4 MeJ' bwJwrt, □ Maps 
D Other ____________________________ _ Do you provide educational materials to elementary school students during their trip? 

� check all that apply. U Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets Q.,,Exhibition materials (visual) i.e., reproductions, postcards, posters 1:'f Exhibition materials (audio-;jsual) i.e., hands on demonstrations, audio-cassettes t{,,J'd\J J,n,\-t,y 18'" Institutional brochures 5tlf--1luW2,0 ��'\-{_, 
0 Maps I 
0 Other -------------------------------�are these materials disseminated to the students? 121> Upon their arrival to the museum/admissions 
0 Through tour guides 
0 Throughout the museum 
0 In a gift shop/bookstore 
D Other -------------------------------

TRIP 



328 

MUSEUM 15-PAGE 3 4c. Which educational materials are used most frequently by the students during their trip? 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
0 Exhibition materials (audio-visual) i.e. , hands on demonstrations, audio-cassette{a<fthd h,i,u) 
5r Institutional brochures S.ll f ,..1A J\ J e J I/ v6 4ttl\J0 D Maps ·1 
D Other ------------------------------POST-TRIP 5a. Do ypu provide educational materials to elementary school teachers after their trip? lfm, check 311 thJt 3pply. 
D Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D Institutional brochures 
D Maps ' •• /I /_ .Rt" Other O,rL e[l✓l�(t ,WtU\4 L1 rvll1 hL w benu «L t!!Jot._fu V I.ii , . 5b. How are these materials disseminated to the teachers? 
D For pickup throughout the museum 
D Take home packets 
D Gift shop/bookstore purchases 
D Other -------------------------------6 a. Do you provide educational materials to elementary school students after their trip? If� check all thJt 3pply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM' s, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
D InstiMional brochures 0 Maps 
D Other -------------------------------6 b. How are these educational material disseminated to the students? 
0 For pickup throughout the museum 
0 Take home packets 
0 Gift shop/bookstore purchases 
0 From their teachers 
D Other -------------------------------7 a. Ihl'ou answered � to any of the above questions, are these materials available 
8 ::ea o:�harge ) ind (fJ iJ I .(\ -/11l ( ()j r � 1Al �(,I[.., /  L 7b. Briefly explain what is available free and what is available for a fee ____________ _ 



tvfUSEUM 15-PAGE 4 
ADDITIONAL QUESTIONS 8. 'What other kinds and ways of p_ro".i�i,ng educational materials are provided by your institution? .... sf-<.c..<..di �/>Lf"'{�b(/-.:;.,.��........, '/ -i) (_)·Z-vl �A'..,l,,1 -(_ ;-". t)1-l ·c k.. ,:J · +.2. dC1<..'-;'1,_./c-(", d 
9. Do yo\! offer formal teacher educational programs? If�, check all that apply. 

D During the summer 
'Gr During the school year 12'- Throughout the calendar year (after school and/or weekends) 10 .  Do you offer formal children's educational programs? Ifm, check aU that apply. £-During the summer Q During the school year Q Throughout the calendar year (after school and/or weekends) 1 1 . What is the approximate number of school groups (including in school, after school, home school, 

3 29 

and community groups) visiting your institution each year? IA1(l'tA'{( '�()00 ahod /l{X':) '"('"'/7.s 12 .  Of these, approximately how many are elementary school age groups? C?L/0/r. {d1;m1/2 "1 �;d11l,1 /4 _ 1 3 .  In general, how prepared are most elementary age school children prior to visiting your institution? p- ::�:) 0 Very prepared ' � Somewhat prepared 
D Under prepared 
D Varies greatly from group to group (please explain) __________________ _ 

1 4a. Have you conducted research on the effectiveness of your educational materials for young children? 
_gf Yes • □ No 14b. !fyes, would you be willing to share the nature and results of your study with me? t'.:l- Yes □ No Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) 
Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 

Carla Bednar 

4 / 
0 



APPENDIX E4 
MUSEUM EDUCATORS SURVEYS RESPONSES 

Brandon Noble, School P rograms Assistant Walters Art Gallery 600 N Charles Street Baltimore, MD 2 1201 

MUSEUM 16-PAGE I Carla Bednar 
June 15 , 2uu 1 

Dear *i�le : This letter is a follow-up to an e-mail forwarded to you earlier th is week regarding my thesis. As a graduate student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials on young museum visitors. I am seeking information regarding your institution's educational programs. My particular interest l ies in the types of information you have available for elementary school students and their teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc. Will you please take a moment to answer the following questions? (all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!) PRE-TRIP l a. D� /uprovide pre-trip educational materials to elementary school teachers? If= chock all that apply. � ,Eilibition materials (textual) i.e . ,  written biographies/descriptions, press releases, br?'\hures � �bition materials (visual) i .e. ,  slides, posters, reproductions(. Ul70Y) ( C� \).011) _0. I]/ Exhibition materials (audio-visual) i.e., CD ROM's, videos, audiixlissettes C () pon Y(q\J..l<l '__} �,.g:oition materials (Internet) i.e., website, website links g/'�tutional brochures • • 
�� Restii 11ccQ. k tts l b .  H�ow�r these materials disseminated to the teachers? W �n request • Select mailing list 
D Othcr __________________________ _ l e. Which pre-trip educational materials are used most frequently by the teachers? 
Q phibition materials (textual) i.e. ,  written biographies/descriptions, press releases, brochures 
B" Exlnoition materials (visual) i.e. ,  slides, posters, reproductions g ,.Exhibition materials (audio-visual) i.e. , CD ROM's, videos, audio-cassettes ff �bition materials (Internet) i.e. ,  website, website links . . • 
Gr' Institutional brochures □ Maps 
0 Other ____________________________ _ 
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2a. Do you provide pre-trip educational materials to eiementary school students? If= check all that apply. 
0 Exhibition materials (textual) i.e. ,  written biographies/descriptions, exhibition games, brochures N O  

D Exhibition materials (visual) i.e. ,  slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's., videos, audio-<:assettes 
D Exhibition materials (Internet) i.e. ,  website, website links 
0 Institutional brochures 
0 Maps 
0 Othcr -------------------------------

--· 



2b. How are these material disseminated to the students? 
0 Through teachers 
0 Through school libraries 
0 Down.loading through the Internet 
D Other 

MUSEU?vl 1 6-PAGE 2 
-------------------------------2 c. Which pre-trip educational materials are used most frequently by the students? 

D Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures 
D Exhibition materials (visual) i.e., slides, posters, reproductions 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
D Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
D Other -------------------------------

TRIP 
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3a. Do you provide educational materials to elementary school teachers during their trip? If:ref,c!teck all that apply. \ W Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures .5? CC I Cl· 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters (Y.'rl \ \i \f.Cf\b 
D Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes 0 Institutional brochures □ Maps 
0 Other --------------------------------3 b ,  How are these materials disseminated to the teachers? 
0 Upon their arrival to the museum/admissions 
0 Through tour guides 
D Throughout the museum�·------. ,l 
[J Jn a gift shoptbookstore ' \ •1 '� , • , . .  --; 1 • - � L · '  • • • ' .· _ , . . , , , : ; , bY°Other \Y\ 'jo.,.\ \{,,( 1.:0 

· ! • J_, · :  · '  _,,_. " _ , • • • • • • • • • 3c. Whi���ational materials are used_most frequ�ntly by_ t�e teach�r_s_during their trip? ��b1t1on matenals (textual) i.e., wntten b1ographies/descnpt1ons, exhib1t1on games, brochures 
D Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes 
0 Institutional brochures 
0 Maps 
0 Other ____________________________ _ 4a. Do you provide educational materials to elementary school students during their trip? lfvu dtedr. all that apply. g= _pchibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets C:r'�bition materials (visual) i.e., reprod� postcacds � 
Q/ Exhibition materials (audio-visual) i.�n demonstra�udio-cassettes 
0 Institutional brochures 
D Maps 
0 Other ___________________________ _ 4b. How are these materials disseminated to the students? 
[J )Jpon their arrival to the museum/admissions 
B"" Through tour guides 
0 Throughout the museum 
D In a gift shoptbookstore 
D Other ___________________________ _ 



MUSEUM 16-PAGE 3 4c. Which educational materials are used most frequently by the students during their trip? 
D .,,Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets � phib1t1on materials (visual) i.e., reproductiens;-pest,;;i ers g,' Exhibition materials (audio-visual) i.e(' hands on demonstration udio-cassettes 
0 Institutional brochures 
D Maps 
D Other ___________________________ _ 

POST-TRIP 
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5a. D o  you provide educational materials to elementary school teachers after their trip? Ifm, check all that apply. r::J �it'.on materials (textual)_ i.e., written biographies/descdptions, gallery games, brochures �_,hibttion matenals (Visual) 1.e., slides, posters;:reproductlons --+--��b!t!on materials (audio-vis�al) i.e., �D ROM:'s, videos, audio-cassettes / 1!(1)(1 {( � vl,O.& \ 
D Exhibition matenals (Internet) 1.e., website, website links V"f- • 
0 Institutional brochures 
0 Maps 
D Other -------------------------------5 b. How are these materials disseminated to the teachers? 
0 For pickup throughout the museum 
0 Take home packets 
D Giff shop/bookstore purchases 
5J/Other \ 6a. Do you provide educational materials to elementary school students after their trip? Ifm, check all that apply. 
D Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets 
0 Exhibition materials (visual) i.e., reproductions, postcards, posters 
D Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes 
0 Exhibition materials (Internet) i.e., website, website links 
0 Institutional brochures 
0 Maps 
D Other ____________________________ _ 6b. How are these educational material disseminated to the students? 
0 For pickup throughout the museum 
0 Take home packets 
0 Gift shop/bookstore purchases 
0 From their teachers 
D Other -------------------------------7 a. lf�v�an ered lli to any of the above questions, are these materials available W�ofcharge for a fee 7b. Briefly explain what is available free and what is available for a fee ___________ _ 

CG1rr 1cu..,\ v.r(\ \< \-\s co,n 0-G �uIC(\uc,<J\. -fo r o £-er., anti. 

.. 

,.... 



MUSEUM 16-PAGE 4 ADDITIONAL QUESTIONS 8. What other kinds and ways of providing educational materials are provided by your institution? 

9. D�you ffer formal teacher educational programs? lfm, check au that •pply. 
D • g the summer During the school year 
D Throughout the calendar year (after school and/or weekends) 10 .  � � offer formal children's educational programs? If�. check all that apply. �During the summer �uring the school year 
IT' Throughout the calendar year (after school and/or weekends) 

333  

1 1 . What i s  the approximate number of  school groups (including in school, after school, home school, � � ,J? and community groups) visiting your institution each year? }?.e,�r)/2..e, IN( (L L-0 S (J---::i ?flfif ()I- i ' ,,_ Z/ /--11,A.-Se?,.(//.1 r-o ,<., -;_e,Nt,/\}/J:T)'!l tJ : l+Y7f0.¼ . s-� (,)/)(j /o'TV D?/V Ts ff T(./L : lf-P-f R..o/.., ·':Ji)i)r.) 12.  Of these, approximately how many are elementary school age groups'/ '30 P/o 1 6f1/iXf/ 1 � -

f,JJ fr/i-£;,Z/2, I.I Ji),,L f-1.L/, i // 1./\/\ 1 ·Zoz.f2 .. J:1f,, 13 .  In general, how prepared are most elementary age school children pnor to VJsifmg your iiisutution'Y'-'1 /'--
D Very prepared �-.;l- t,,.,1 t.'.L l-,C..--·ope-//1. , 
D Somewhat prepared Q )'.1 nder prepared • , :­Ll,V Varies greatly from group to group (please explain) 'f-.J e' <£'. ( \[( () ,) 0. n( \\_\ Q\;'" 

\ · '0 _f\t\ s. , t'f\ ,, S; }-y:i \ c_  '.n(\ r o'- S-\:y, • .. ,, 
.J 

14a. �vy,you conducted research on the effectiveness of your educational materials for young children? W"Yes 
0 No 14b. If yes, would you be willing to share the nature and results of your study with me? 
0 Yes I'\. ' / ('..· . ..;:::_� .. \,--,, ,.., --' ,  ,___ □ No I ....,  /\ - 1,/\) ( \ nc (\  c'..'1 c'.A...\V.0...."'i'\�':. ' I  u, ('·, e,.�_r-. '�  • ,. -· 

.;.e or. �e12s - �, �� c tA \7' '1.) -re p-ro du C z... --\ \"£ K I er;, r-,,._,, • ., \)  Thank you for  answering these questions. Please return mis survey in the enclosed, self-addressed, stamped envelope. Samples of pertinent education materials are an important component in my data collection. Please include samples (educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.) Return this questionnaire and samples postmarked by July 15, 2001. Thanks again! Best Regards, 
Carla Bednar 

a, ;L +-R < o (f"". \J s Cf:),', s - Hu }r u .. ,0'"'! F--d,u :-o .. ~v( c, o o -t?: r I a \ ,: Ci,i),\\_i; 
,_; . 

(Ln d rl 1':>-\-ri hl .1 k rrrv}rt· i ~ o_i_, ,\("·-'::. · r, 

.I 



Columbus Museum/Art Dallas Museum of Art Detroit lnstiMe/Arts The Fabric Workshop The Getty Center Metropolrtan Museum Museum/Americ, 

Museum 3 Museum 4 Museum s Museum 6 Museum ? Museum s Museum 9 

1 1 0 0 0 1 

0 1 0 1 

1--"'sometimes· 1-"videos inlrcxi.Jcingtour 0 1-NMCl+tee beloW" 0 

1 1 0 exi; O Pvideos' is circled 
0 0 0 1-"only if req.,estod" 0 

1-"vlhen app-opiate• 0 0 0 0 

0 0 0 0 0-"vldeo-j.-evlsil", not 0--"packets ,waiJabkt on 0 

"vldeoo-oot regJar1y, bU "cxr trips are not al geared marked-ctUtedes reqvesf' 
we have been abie to to speelflc extitiUons. wcnbllion material>-
p<0'o1d the<e in the past• Some to�s are visuaJ skll audo--visuat" 

bulldng" 
1-s&c beto'N"' 0 0 

0 0 0 0 0 

0 1-"materials are seri to 1-1eacher wockshops"' 
0 1-'\JSXJn confiming a 0 0 

-i,owever, we strOrtg,y theachero that have schoolvlslt"' 
recorrmend. • booked a docent'9J(ded 

tau," 

0 0 0 1-N.MCH-see below" 1 

0 0 0 0 1 0 

0 1--'-id&os' Is circled 0 0 0 0 

0 0 0 0 0 

0 0 0 0 0 0 0 

0 0 0 0 0 0 0 

0 0 0 0 1-'\ideo th.It focuses on 0-"packets, galccy Info 0 

7 what to expect d.o1ng sheets" ""descri?Jons' 
visit", counted as circied, "gaRtry info 
'exhibition materials- &hoets" vmtten in 
- audo-visua.r category 'Other' 

1-f\MCH-see beloW" 0 0 1-NMCl+see beloW- 0 

1�see beJow'" 0 0 0 0 

1-f'f.Aerkee � 0 0 0 0 0 0 

1-NMCl+<ee beloW" 0 0 0 0 1 
0 0 0 0 0 0 

1�seebelow"' 0 0 0 0 0 0 

0 0 0 0 1-"wori<sheet actMtles to 0 0 

•,rrows an, d-awn from -videos Is circi&d as In le be dont In class", counted 
answeros 1 a and 1 c to 2a as '•xtllbltion materials--
'1he material, a.n, use by te,1ual'" 
the teachers or 0\1" 
deeent�f'Hhe--s� 
withlf'or tho students'' 

0 0 

0 0 0 0 0 0 

0 0 0 0 

Q 0 1•teacher woritshopi 0 0 0 Q 

0 0 0 0 14'Met+see bdow"" 0 

0 0 0 0 0 Q 

0 0 0 0 0 0 

0 0 0 Q 0 

0 0 0 0 0 0 0 

0 0 Q 0 0 0 0 

0 Q 0-"do nol know"  0 1-'wori<,he<ls"-eoonted 0 0 

as 'e>:Nbltlon material$--
tex!ual'" 

, 
0 



APPENDIX ES 
MUSEUM EDUCATORS SURVEY NU!'v1ER1CAL DATA OF RESPONSES - PRE-TR1P 

Pre-trip 

1a. Do you provide Pre-trip educational materials to elementary school teache,s? Exhibition materials textual 

1a. Do you provide Pre-trip educational materials to elementary school teachers? Exhibition materials visual 

1a. Do you provide Pre-trip educational materials to elementary school teachers? Exhibition materials audio-visual 
1a. Do ycu provide Pr&-trip educational materials to elementary school teachers? Exhibition materials Internet 

1 a. Do you provide Pre-trip educational materials to elementary school teachers? Institutional brochures 

1 a. Do you provide Pr&-trip educational materials to elementary school teachers? Maps 
1a. Do you provide Pre-trip educational materials to elementary school teachers? Other 

1 b. How are these materials disseminated to the teachers? Upon request 

1 b. How are these materials disseminated to the teachers? Select mailing list 
1 b. How are these materials disseminated to the teachers? Other 

1c. Which pre-trip educational materials are used most frequently by the teachers? Exhibition materials textual 

1 c. Which pr&-trip educational materials are used most frequenUy by the teachers? Exhibition materials visual 

1c. Which pr&-trip educational materials are used most frequently by the teachers? Exhibition materials audio-visual 

1c. Which pr&-trip educational materials are used most frequently by the teachers? Exhibition materials Internet 

1c. Which pre-trip educational materials are used most frequently by the teachers? Institutional brochures 
1c. Which pre-trip educational materials are used most frequently by the teacher..? Maps 
1 c. Which pre-trip educational materials are used most frequently by the teachers? Other 

2a. Do you provide pr&-trip educational materials to elementary school students? Exhibition materials textual 
2a. Do you provide pr&-trip educational materials to elementary school students? Exhibition materials visual 
2a. Do you provide pre-trip educational materials to elementary school students? Exhibition materials audio-visual 
2a. Do you provide pre-trip educational materials to elementary school students? Exhibition materials Internet 
2a. Do you provide pr&-trip educational materials to elementary school students? Institutional brochures 
2a. Do you provide pr&-trip educational materials to elementary school students? Maps 
2a. Do you provide pr&-trip educational materials to elementary school students? Other 

2b. How are these materials disseminated to the students? Through teachers 
2b. How are these materials disseminated to the students? Through school libraries 

2b. How are these materials disseminated to the students? Downloading through the Internet 
2b. How are these materials disseminated to the students? Other 

2c. Which pre-trip educational materials are used most frequently by the students? Exhibition materials textual 
2c. Which pr&-trip educational materials are used most frequently by the students? Exhibition materials visual 
2c. Which pr&-trip educational materials are used most frequently by the students? Exhibition materials audio-visual 
2c. Which pr&-trip educational materials are used most frequently by the students? Exhibitlon materials Internet 
2c. Which pre-trip educational materials are used most frequently by the students? Institutional brochures 
2o. Which pre-trip educational materials are used most frequently by the students? Maps 

2c. Which pr&-trip educational materials are used most frequently by the students? Other 

Note: 1 =Marked; O=Not Marked 
"NMCH-see below' means "Not Marked, Counted Here" 

see comment note directly below the series of questions 

Art Institute/Chicago 

Museum 1 
1-NMCH-see be� 

1..f'.MCH.,ee � 
1-NMCl+see belOW" 

1·NMCt¼ee belOW" 

1 
1 

0 

1ea.chers may req.iest 
tnc-se materials and olhef 
resource s from ow 
teacher resCMce center 

0 

0 
1-"al teachers who 

sche<Ue a !1,lded or seH­

cond.Jded IOI.I" 

a 

0 

0 
0 

0 

0 
0 
0 
0 
0 

0 
1-"'tudenls particlpallng 

In •peclftc colaboralive 
progt1ms m� recetvo 
speclal materials re-lated 
to that specific proga,n'" 

0 

0 
0 
0 
0 

Atwater Kent Museum 

Museum 2 

1-'"g0sSMi�. timrines 
other materiaJ related to 
I.he exhibrtion Of' leuon'" 

0 

0 

V'upon the teacher 
booking a rTNSeuTI 'r'lstt" 

0 

0 
0 
0 
0 

0 

0 

0 
0 

0 
0 

0 
1·"only tlvoogi lhe 

materials sent to the 
te,.eher"' 

0 
0 
0 
0-"same as 1b ... 

1�"\4:>00 the teacher 
booking a musewn vtsir 

0 
0 

0 
0 
0 

0 

1 

0 

0 

0 
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M/Fine Arts Houston New O�eans Museum Philadelphia Museum Portland Art Museum St. Louis Art Museum Seattle Art Museum Walters Art Gallery 
Museum 10  Museum 1 1  Museum 1 2  Museum 13  Museum 14  Museum 15  Museum 16 

1-teachor WOll<shop pac!<ets 1•see commert below"" 
0 0 1-'"(upon req,est)" 
0 0 0 1-iupon req,est)" 

1 0 

1 0 1 0 

0 1-student workbooks (avail 0 O-"$vilcase museums/ 1·'"orlentation se&Slons, 1-"Guidefaes for school 1-"'Resource kits• 
on req.,est): "Ms of hands on, lnteracttvo, tea chef workshops, s,oups (museum rule:$)" 
Loulsiena" "'Arts of Ell'ope• materials" specie! open h�e eVQnts" -or1y for special 
"Arts of Mica" "Ms of Asla" exNbilions-notpennancnt 

c:<>lec:tions" 

0 0 0 

1 0 0 

0 0 1-'\,pon their rescrvaUon 0-"at Evening for Eueators 1-'we operate a resCMXCe 1-"when thoy sched.M a 0 

for musel.lll lrip" prog-am" center wheretachers can toor, they rec�vcpre--visrt 
check out and'or bUy materials" 
materials· 

0 1•1eacher cwlcv!\.vn pkt" 0 

0 1-1eachef cooi<U<IITI pkts" 0 1 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 1 

0 0 0 0 0 0 

0 0 0 0-"suitcase museumslha.nds- 1-"orientalion, work'5hops, 0 0 

on, materiabc, loteractive" open hoose eviri:s-'" 

'No" 
0 0 0 0 0 

0 0 0 0 0 

0 0 0 0 0 

0 0 0 1'\lfa the teachers'" 0 0 

0 a a 0 0 a 
a 0 a 0 0 a 
0 0-thrOYgi teaching 0 0 0 1-1he p-e-trip materials 0 

"'We" wrttten In mafgn material, g-Yen to teachers "Each studeflt ooesnl get mailed to the teachers are 
one, but everyone shares, used wtth the students• 
andteachefS make copies• 

0 0 0 0 

0 0 0 a 0 0 0 

a 0 0 0 a 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 1 0 0 

a 0 0 0 1 0 0 

0 0 0 0 0 0 0 

0 0 0 0 0 0 0 

0 0 0 a 0 0 a 
0 a 0 0 0 0 a 



Columbus Museum/Art Dallas Museum of Art Detroit lnstiMe/Arts Fabric Wrkshp The Getty Center Metropolitan American Art MFA Houston 
Museum 3 Museum 4 Museum 5 Museum 6 Museum 7 Museum 8 Museum 9 Museum 1 0  
0 0 , 0 0 0 0 

0 0-0MCO 0 0 0 0 0 0 

0 0 , 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 

0 0 O--audio tours"writtQn here. 0 1-worksheets to 0 0 0 

cOll'Sted as audo-vlsual ,rupport s&lf-gJlde '1-Jo'" in mar!jn 

0 0 , 0 0 0 

0 0 0 0 , 0 

0 0 0 0 0 0 

0 0-0MCO 0 0 0 0 0 

0 0 F"in specffic e)(Nt:itlon 0 1-as part of the packet 0 0 0 

geGertes•, ce>Ur'ied In they're ser( to p-epare for 
1hroug,ocA the muse1..111" their vtstt 

1-MiCl¼ee below" 0 1 0 0 0 0 0 

0 0 D 0 0 0 0 0 

0 0 1-'audo-cassettes' Is circled 0 0 0 0 

0 0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 1-worksheels 0 0 0 

•coupon1puz,je gven to 

teachers to dwlbute 
writt� in marsjn 

0 0 0 0 0 0 

1-N'.-1Crkee bekYN"' 1-sce comment below"' 0 0 0 0 0 0 

0 0 1-Nl'ACt+see belo'w"" 0 0 0 

0 0 0 0 0 0 0 0 

0 0 0 0 0 0 0 0 

0 0 0 0 0 0 0 

--n1 pocket --audo-cassette· 'No" in tnarQn 

available 'fOf p,chase is circled here 
In bookstote. $2 

0 0 0 0 0 0 

0 0 0 0 0 0 0 

0 0 1 0 0 0 0 0 

0 0 0 0 0 0 0 

0 0 1-1n specific exhibition 0 Q 0 0 0 

gaaertes" written here 

0 0 0 0 0 0 

0 0 0 0 0 0 0 0 

0 0 1�ee bek,W'" 0 0 0 1 0 

0 0 0 0 0 0 0 0 

0 0 0 0 0 0 

1�see betow"" 0 0 0 0 0 0 0 

-some £1:uderts participate· other 
written on tine beside x-1 (5ee below for 3 other 
'other' category markings in !has category ; 1 

answer "in speciftc exhibition 
ga!eries" colrted In , 
"lhrou,;tl Ot.i the museum; 
1 answer "at our Information 
center'" cOU'lted in � 
their amvar, 1 answer "'in 

gallefies • courted in 
'lhrou!Jlout the m\lseurrt, 
Maps; )OO(X-4 ... audo-
cassettes• is circled, counted 
as audo-visual 

0 

0 



Trip 

APPENDIX E6 
MUSEUM EDUCATORS SURVEY NUMERICAL DATA OF RESPONSES - TRIP 

3a. Do you provide educational materials to elementary school teachers during their trip? Exhibition materials textual 
3a. Do you provide educational materials to elementary school teachers during their trip? Exhibition materials visual 
3a. Do you provide educational materials to elementary school teachers during their trip? Exhibition materials audio-visual 
3a. Do you provide educational materials to elementary school teachers during their trip? Institutional brochures 
3a. Do you provide educational materials to elementary school teachers during their trip? Maps 
3a. Do you provide educational materials to elementary school teachers during their trip? Other 

3b. How are these materials disseminated to the teachers? Upon their arrival to the museum/admissions 
3b. How are these materials disseminated to the teachers? Through tour guides 
3b. How are these materials disseminated to the teachers? Throughout the museum 
3b. How are these materials disseminated to the teachers? In a giltshop/bookstore 
3b. How are these materials disseminated to the teachers? Other 

3c. Which educational material are used most frequently by the teachers during their trip? Exhibition materials textual 
3c. Which educational material are used most frequently by the teachers during their trip? Exhibition materials visual 
3c. Which educational material are used most frequently by the teachers during their trip? Exhibition materials audio-visual 
3c. Which educational material are used most frequently by the teachers during their trip? Institutional brochures 
3c. Which educational material are used most frequently by the teachers during their trip? Maps 
3c. Which educational material are used most frequently by the teachers during their trip? Other 

4a. Do you provide educational materials to elementary school students during their trip? Exhibition materials textual 
4a. Do you provide educational materials to elementary school students during their trip? Exhibition materials visual 
4a. Do you provide educational materials to elementary school students during their trip? Exhibition materials audio-visual 
4a. Do you provide educational materials to elementary school students during their trip? Institutional brochures 
4a. Do you provide educational materials to elementary school students during their trip? Maps 
4a. Do you provide educational materials to elementary school students during their trip? Other 

4b. How are these materials disseminated to the students? Upon their arrival to the museum/admissions 
4b. How are these materials disseminated to the students? Through tour guides 
4b. How are these materials disseminated to the students? Throughout the museum 
4b. How are these materials disseminated to the students? In a gift shop/bookstore 
4b. How are these materials disseminated to the students? Other 

4c. Which educational material are used most frequently by the students during their trip? Exhibition materials textual 
4c. Which educational material are used most frequently by the students during their trip? Exhibition materials visual 
4c. Which educational material are used most frequently by the students during their trip? Exhibition material audio-visual 
4c. Which educational material are used most frequently by the students during their trip? Institutional brochures 
4c. Which educational material are used most frequently by the students during their trip? Maps 
4c. Which educational material are used most frequently by the students during their trip? Other 

Note: "1 =Mari<ed; 0=Not Marked 
"NMCl-l-see below" means ''Not Marked, Counted Here" see comment note directly below the series of questions. 
"OMCO" means "Originally Marked - Crossed Out" 

Art Institute/Chicago 
Museum 1 
0 
0 
0 
0 
0 
1-we enc<>lng!J 1.etf-9,ided 
teachers to develop gaiety 
activities on their O\IN, a.nd 
d::>ceris to use props. activity 
sheets/etc. on their gt.aded 
tOU'"S as much as: poul�e 
1 
1 
0 
0 
0 

0 
0 
0 
0 
0 
1-ad.ivlties the teachen 
prod.Jc:e on their O'NrHee 3a 

0 
0 
0 
0 
0 
1-see 3a 

1 
0 
0 
0 

0 
0 
0 
0 
0 

Atwater Kent 
Museum 2 

0 

0 
1 

0 

0 
0 
0 
0 

0 
0 
0 
0 
0 

0 
0 

0 

0 
0 
0 
0 

0 
0 
0 
0 
0 
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New Orleans Philadelphia Portland Art Museum St Louis Art Museum Seattle Art Museum Walters Art Gallery 
Museum 1 1  Museum 12  Museum 13 Museum 14 Museum 15 
0 0 0 0 1-special exhibitiom 

0 0 0 0 0 0 

0 1 0 1-audio tours for $ome extibrts 0 

0 0 1-sotf•gulde brochlxi?S• 0 

0 0 0 0 

0 0 0 0 0 0 
•('Mlen they doni have 
an audo tour) 

0 0 0 

0 1 0 0 0 

0 1 0 1-NMCH-,ee below'" 

0 0 0 0 0 0 

0 0 0 0-"'at O\J" information 0 1•1n ga.leries", courted as 
center'", cOlried as "1hroug,ou the"'""'''"" 
'\4)00 their errivar 

0 0 0 1 0 1 

0 0 0 0 0 0 

0 1 1 0 1-audo tours 0 

0 0 0 0 Helf.g.,lded brochure 0 

0 , 0 1 0 0 

0 0 0 0 0 0 

0 0 0 0 0 

0 0 0 0 1 
0 0 1-audo tours 

0 0 1-self-j1J!ded b<ochure 0 

0 0 0 0 

0 0 0 1-hands-on activities 0 0 

0 0 0 0 

0 0 0 1 

0 0 1 0 0 

0 0 0 0 0 0 

0 0 0 Hhroug, museum 0 0 

ewcaton. 

0 0 0 0 0 

0 0 0 0 

0 0 1-(audo tours) 1-hands on demonstrations 

0 0 0 1-1ierf-g.lided brochures 0 

0 0 0 0 0 

0 0 0 1-llonds--On art making 0 0 

Written in margin: "cuing the materials 

trip, some teachers arrange a 
speei al lo amulg experl e nee. 
This c<XJd Include a cura.toriaJ 
visit, a hands--on art project, 
a video rel.ated to the topic, In 
gal..-y assig,ments, elc. 
These are always welcome if 
plamod in a�. The more 
general "'l'icJd trip• atheres to 
LA ben<Mlar1<• (standards) 

and each tour Is porsooam?-d 
to accommodate the indvld-
ual neech of the teacher 



Columbus Museum/Art Dallas Museum of Art Detroit Institute/Arts The Fabric Workshop The Getty Center Metropolitan Museum Museum/American Art 
Museum 3 Museum 4 Museum 5 Museum 6 Museum 7 Museum 8 Museum 9 
a a a a a 
a a 0 a a a 1 
a a a a a a a 
a a a a a a 1 
a a a a a a a 
a a a a a 0 
0 0 a 0 a 1 - f\lvta+see � 0 
related. folow-vp "packets 
activities are part of the 
the packet teachers 
rec:eNe before vtsil 

a 0 a a a a 
a a 0 0 a 
a a a a 0 

a a a a 1- As part oflhe packet a a 
-sent before visit 

1 - NMCt+see � 0 a a 1 a 
1 - N\1CH-see below"' a a a a 
a a a a a a a 
a a a a 0 a 
0 a 0 a a a a 
a a a 0 a 0 0 
0 a 0 0 0 0 0 
'"'activity sheeUcoupoo; 
poetry/art cards 

a 0 a 0 a a a 
a 0 a a a a 
0 0 a a a 0 

0 0 0 a a a 
a a a a O - As part of pre-vi sit a a 
Docents dsttibute cards pacl<et 
to chikten & package of 
actl�ty sheets to teacher 

1 - l'fv1CH-see bcloW"' a 1 • NMCH-see below" 

1 - ��ee bek>..,... a 0 0 1 - flNCH.s&e beJow" 

-part of tour fee wtich Is •)both 

$ 2 per student 

'"PM of <:AX materials are Free of charge: The teach-- a We provide p-ogam bro- Al of our materials free: galery info sheets, Packets and ed.Jcat:lonal 
available free-of-charge ing packet that corelates chlzes. as wel as general (pro-visit, OJ!iog & post) packets + 'Jideos to ma:terlats are free. &idos. 
If picked up at �seu-n; a with the lcx.r lhe goup has Institutional b'ochures, are available for free. NYC school� If not returned at time of 

$5 handing fee if we mall booked free of charge. The bulk of bip cost $25. Materials 
them Fee: add.tional teaching of cOOl)lemertary meda and i;:r..ide, In the book· 

packets or teaching pack· Is onty available on-site. store are,s:uchased 
etsthe edJcato, WO!Jdlike We have extensive doc1r 
to use, bcA he/she has not rMOtary materials o�slle, 
booked a docert-j1.lided In addtlon to exhlciUons 
to..- and our open 6tudio. 

Elements of this 9t."ary 'Nil 
be lncklded on our forth-
coming websi1e. 



Post-trip 

APPENDIX E7 
MUSUEM EDUCATORS SURVEY NUMERICAL DAT A OF RESPONSES · POST-TRIP 

Sa. Do you provide educational materials to elementary school teachers after their trip? Exhibition materials {textuaQ 
Sa. Do you provide educational materials to elementary school teachers after lheir !Tip? Exhibition materials {visual) 
Sa. Do you provide educational materials to elementary school teachers after their trip? Exhibition materials {audie>-visual) 

Sa. Do you provide educational materials to elementary school teachers after their trip? Exhibition materials (Internet) 

Sa. Do you provide educational materials to elementary school teachers after their trip? Institutional brochures 
5a. Do you provide educational materials to elementary school teachers after their trip? Maps 

5a. Do you provide educational materials to elementary school teachers after their trip? Other 

5b. How are these materials disseminated to the teachers? For pickup throughout the museum 

5b. How are these materials disseminated to the teachers? Take home packets 

5b. How are these materials disseminated to the teachers? Gift shop/bookstore purchases 
5b. How are these materials disseminated to the teachers? Other 

6a. Do you provide educational material to elementary school students after their trip? Exhibition materials {textual) 
6a. Do you provide educational material ID elementary school students after their trip? Exhibition materials {visual) 

6a. Do you provide educational material to elementary school students after their trip? Exhibition materials {audie>-visual) 

6a. Do you provide educational material to elementary school students after their trip? Exhibition materials Ontemet) 
6a. Do you provide educational material to elementary 5chool students after their trip? Institutional brochures 
6a. Do you provide educational material to elementary school students after their trip? Maps 
6a. Do you provide educational material to elementary school students after their trip? Other 

6b. How are these educational materials disseminated to the students? For pickup throughout the museum 
6b. How are these educational materials disseminated to the students? Take home packets 
6b. How are these educational materials disseminated to the students? Gift shop/bookslDre purchases 
6b. How are these educational materials disseminated to the students? From their teachers 
6b. How are these educational materials disseminated to the students? Other 

7a. If you answered yes to any of the above questions, are these materials available? Free of charge 
7a. If you answered yes to any of the above questions, are these materials available? For a fee 

7b. Briefly explain what is available free and what is available for a fee -

•Note: 1 =Marked; O=Not Marked 
"NMCH-see below'' means "Not Marked, Counted Here" 

see comment note directly below the series of questions. 

Art Institute/Chicago 
Museum1 

0 
0 
0 
0 
0 
0 
1 - teacherG receive an 
�•lo evamtion 
loon (g.ided or 
self-con<iJcted) 

0 
0 
0 
X upon arrival at mvseun 

0 
0 
0 
0 
0 
0 
1 - 5tude1Xs: in specific 
colaborative p-ogams 
mg#. =etv• &pe<111 
materials progam--see 2a; 
also al stua.nts on sµdod 
+ aetkondx:ted tOU'S 

recaive a free family pass 
upon arrival 

0 
0 
0 

0 

1 - �ces vary for iltrM 
pc.l('Chased In teacher 
rcsolrce ceriter-see 
enciosed� 

see endosed brodues 

Atwater Kent M useL 
Museum 2 

0 
0 
0 
0 
0 
0 

0 
0 

0 
0 
0 
0 
0 
0 

1 
0 
0 
0 

1 • NMCH-see below" 

"1he materials � ind.Id 
tho achission fee. So all 
the materiat5: are free 
� the actnssion. 

0 
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1 Art M/Fine Arts Houston New Orleans Museum Philadelphia Museum Portland Art Museum St. Loius Art Museum Seattle Art Museum Walters Art Gallery 
Museum 10  Museum 11  Museum 12 Museum 13 Museum 14 Museum 15 Museum 16 
0 0 0 0 

0 0 0 

0 0 0 0 

0 0 0 0 0 

0 0 0 0 0 

0 0 0 0 0 

1- kalcldotcope for kids • 1-free pastes for 0 0 0 1 -our � matorials 0 

written by docent e�tor & coReague to "No"-hand'Nritten may be used before or 14>0n re"'°st 
progam cOOf'dnator return to museum for after the vislt. 

pl•rri� 

0 0 0 0 0 0 

0 0 0 0 0 0 
0 0 0 0 0 

1 - l'i\iCH--see beloW"' 1-b)' docent 0 1 - NMCH-,ee bcloW" 1-ResCKR"ce Center 0 1-mall 
"information desk- �y req..iest malling 
CXlcenls dstribute 
kaleidoscopes after lours. 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

1- kaJeldoscope for kids • 1-free passeo for famlly of 0 0 0 0 0 

WTltten by docent four to return to museum .-,req,est 
p,ognm coordnator forvistt. 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 0 0 

1 - NWiCH-see t»loW"' 1-by docent 0 0 0 0 0 

•same as 5b. 

. 1 • NMCH-<oo below' 1 - t-lACt+see belov(' 
0 0 0 1 - NMCH-see below"' 1 • NMCH-see betow9 

(If they made a reser- -Jb an'S"Ner lndcate$ ") ln<ludod in the co>l of 
vatton 01 come to a both free and fee th&tour-
teactlare worl<shop) 

,nal Audo g..ildeo eo>l $5 per Gudod «hoot lours: free Everything in teachel"6 a cd--rom progam on the The only charge I• for 0 t;;U'rlc:uum kits can be 
lides, J)&f$Dn. Al school tours for orieans parish/$1.50 workshop is free "'""'""' it. eoic<:tions Toueh-Kfts to cover p.rchased for a fee and 
of are free (whether docent- per student al other, are free-one per school postage for return mall. ca.n be borrowed free of 

a\5 led or seif.g<Jidod). teachers wor1<shops:frett charl)O. 

,k- M�ne-school pro'-'"ms van go:ffee teacher curr1cUlum pkts/ Videos: are free to rent 
flewstetter dstrib.Aed 2 x resource materia.Js:free po$let sets are evailable 

year-free. Resotrce b<O<:l"ueslvideo:free for p.i-chase; moseun 
Cerier - 'Mth textual, presentation to yo,.s to ciassroom, fee 
Yiwa.l, & audovisuaJ �:free suitc-ases -docents take 
materiak; for free check- speaktr's burea.u:tree to clas,room, fee 
out to teachers at 2 week lcct1Aes:free with 
irterval museum acin. 



Columbus Museum/Art 
Museum 3 
No answe, 

we tour approximately 
25,000 student• 

18,000 (very 
approximate) 

0 
0 

0 
0 
presentation by docent& 
or teac:her$Alo best 
prepared 

0 
0 
onJy anecetodal writteri 
evaJuation from teachcfs 

0 
0 

Dallas Museum of Art 
Museum 4 
The OMA is In the process 
of ptJttingthe leaching 
packets oo the wob-We 
hope lhol U.s v.11 make 
them more r&adty 
avaitablo to teachers 

0 
0 

3,000 1"""'60,000 
students 

approx 750 tours/ 
15,000 <tudenls 

0 
0 
0 
1- Depends on ciass sizx:> 
In Qeneral, if a teacher 
brings one class of 1 O 
�s they are more 
prepared than goups of 
100 or more, (these 
students donl au have 
the same teache<). 

0 

0 
0 

Detroit Institute/Arts 
Museum s 
Website Clrrict.dum plans 
for teachers 
www.da.org 

2,500 

1 ,500 

0 
1 

0 
0 

0 
mldde school age, not the 
very )'OlJ'\9 chikren 

1 
0 

The Fabric Workshop 
Museum 6 
Ou- website is: In develop 
menl: and we an, J,U.nnlng 
for $pedal teacher pro--
g-ams In theupcOl'TWng year. 

0 
0 

0 
0 
1 

60 

•8 

0 
0 
0 
1- Geveral of the 
elemertary school g<>ups:, 
cobborative projects or 
our retationshlp with a 
teacher. 

0 

0 

The Getty Center 
Museum ? 
0 

0 
0 
1 

0 
0 

75,000 

63,000 

0 

1 
0 
0 

1 - in prog-ess 
0 

0 

Metropolitan Museum 
Museum 8 
0 

0 
0 
0 

0 - no aMWer 

0 - no answer 

0 

0 
0 
0 

0 
0 

0 
0 

Museum/American Art 
Museum 9 
0 

0 

0 

15,000 sludcnl:s/ 
�00 IJOU!)S per yr. 

7,000♦/250 per yr. 

0 

0 
1- Some goups uo very 
prepared, I.e. have or have 
been worldng on the theme 
•• part of cu:r1cwm. 
Othefs have itUe to no 
preparation �t• the 
materia� we send 

0 

not recentty. 

0 
0 

0 

0 

1 

0 

0 

0 



Additional Questions 

APPENDIX ES 
MUSUEM EDUCATORS SURVEY NUMERICAL DAT A OF RESPONSES • ADDITIONAL QUESTIONS 

8. What other !(jnds and ways of providing educational materials are provided by your institution? 

9. Do you offer formal teacher educational programs? During the summer 
9. Do you offer formal teacher educational programs? During the school year 
9. Do you offer formal teacher educational programs? Throughout the calendar year (after school and/or weekends) 

Art Institute/Chicago 
Museum1 
We have jJst starto4 to 
provide resOt1ce material 
on line--see museum 
website www.artic.eQJ 

10. Do you offer fonnal children's educational programs? During the summer o 
10. Do you offer fonnal children's educational programs? During the school year o 
10. Do you offer formal children's educational programs? Throughout the calendar year (after school and/or weekends) o 

1 1 .  What is the approximate number of school groups visiting your institution each year? 

12. Of these, approximately how many are elementary school age groups? 

13. In general, how prepared are most elementary age school children prior to visiting you instutition? Very prepared 
13. In general, how prepared are most elementary age school children prior to visiting you instutition? Somewhat prepared 
13. In general, how prepared are most elementary age school ch ildren prior to visiting you insMition? Under prepared 
13. In general, how prepared are most elementary age school children prior to visiting you instutition? Varies greatly 

14a. Have you conducted research on the effectiveness of your educational materials for young child1en? Yes 
14a. Have you conducted research on the effectiveness of your educational materials for young children? No 

14b. If yes, would you be willling to share the nature and results of your study with me? Yes 
14b. If yes, would you be willling to share the nature and results of your study with me? No 

"Note: 1 =Marked; O=Not Marked 
"NMCH-see below'' means "Not Marked, Counted Here" 
see comment note directly below the sen es of questions. 

No, but fonnal classroom 
progams are avallat:M 
tkougt the school of the 
M ln,tit\Ae--- see ll'lUUl,,IT\/ 
school: website for info 
www.arttc,eoJ 

c.150.000 5ludents + 
chaperones total, « 

abo<.t 2500-3000 ·1roops" 

�ox. 28-30°.4 
(very roog, extimale) 

0 
0 
0 
1 p as 'Nith anything, this 
and a bi Hy of the teacher 
- some teachers go to 
geat lens;jhs to prepare 
students, some wart to 
bJ: don1 have the time er 
re,ources. some $impy 
donl '$eem to care lo do 
anyttung 

0 
1 - I wish WO had tho time 

0 

Atwater Kent Museum 
Museum 2 
No answe< 

200 

150 

0 
1 
0 
1� tt va.ries by how mxti 
vis,t materials. 1/5 9'<><4)$ 
{by our estimation) seems 
to rna.ke use of these. 

0 
0 0 



M/Fine Arts Houston 
Museum 10 

ltHle� paci<els 
accompany teacl\er 
worl<'shops & evening, 

approx. 1200 

approx. 800 

0 

1 
0 

1 
0 
cootact Carlie Robinson 
CaMon or stepharJe 
Piefer in Docent Office 

New Orleans Museum Philadelphia Museum 
Museum 1 1  Museum 1 2  

We a.re working on a new, Te3che-rs workshops/ 
lmt(oved website as we 
speak. 

0-no nnswer 

o-no answer 

0 
0 
0 
1-Some goops (tram 
orleaM parish public 
school system) have never 
Visited a m.JSewi before. 
Other gollps, come fNer'J 
)'Hr. 

1 
0 

0 
0 
dfficul to share .-
teacher's evaluations 
{C!J•stlon&re•) 

website 

60000 students 

3/5 of th• total 

0 

0 
0 

0 

0 
0 

Portland Art Museum 
Museum 13 
0 

3>-40,000 

75% 

0 
0 
0 
H>ecause it it up to the 
teacher to prepare-one 
never knO\¥$ hOVr' prepared 
a class 'Nil be. We try to 
sires• how bene11c/al It Is 
and make them aware of 
our materials 

1-tnfonna\ 
0 

0 
0 

st Loius Art Museum 
Museum 14  

Art--Rench-oW'each 
lectures; outreach 
pros,ams In commurity 
centers, newwpaper 
cOtUfTll'\lweekfy now 
dscontlooed) 

we-ii over 100,000 

2/3 of total 

0 
0 

1 •0lS reg.;lar school 
pro£1olms do a 17eat job. 
Tours and othor one--off 
Vi&ttoN are little to no 
prep. 

0 

0 
0 

Seattle Art Museum 
Museum 15 
Al of our spec/al 
e,chibttion teaCher 
packets ate avall.ilie to 
download oolno. 

W11 also have Of'1ine 
activities for stude-hts at 
www.seattJeartmuseum. 
orgt:rc. 
0 
1 

average 38,000 
abOIA 1100 170\JPS 

84% {depends on ext.bits 
each year) 

0 

0 
0 

0 

0 
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Walters Art Gallery 
Museum 1 6  

ot.ireach lessons­
Mzse\.lTI Ed.lcalors go to 
dassrooms and dstribute 
materials on--stte 

before we closed the 
museun for renovaiton: 
approx. 55,000 students, 
after: approx. 21,000 
sluderts 

SO¾ numbers w1a rise in 
2001-2002 blc (because] 
we wil reopen. 

0 
0 
0 
1-wa se,ve a variety of 
Maf)'\and counl:les. 
Some schools have a 
strong bocl<goond 
·wt.Ue others cbn't. 

0 

0 
0 
N/Pr'Nl'\tten e vakJatlons 
from do«ol:s T teachers-
dfflcut to reproOJC& 
these COIT'f'nents 

0 

0 

0 

0 

0 



APPENDIX E9 
SAMPLE OF THANK YOU NOTE TO MUSEUM EDUCATORS 

' I .. \ / / /"... 

..,,, .. 
., -I 

,/ ¥f' 

., I \ � 

t . ·\�· 
��-

I 

� :L,, • 

,\nd 1hc: wInnc:r 0f 1hc .. GR.\ND l)Rl i'.F . . I,ir c,i111p lt: 1 1 11g my survey Is .  

Pam Donahue 
17amt ly and Co111 111 1 1 1 1 iIy Programs 

Dallas i\,luscu111 nt' . \ri 

CONGRATUL\TIONS 

\ls )011:d1w.: rcCCl\'Cd ; I  Ji.111 �in from the Phil:1ddrl11:1 .\l11sc11m nr .\rt �illshop ­
ll1c. Ongm:11 Housi.: of C:ml,;; dcs1g..i11:d b,· Ch:1rlcs Ennes. 

!h..: ·rn:,irul I l<l11-...: •I .,ut� 1•1,:111..: ,kd. 
·,1H ;•r,-..!11,,,J :n ' '}\';:_ \rrwm; th.: 1u,� 
,!�"'il\71,'\I 11\ l.1JJfk-,. Uhl !!.w ]'.,;,uh .. --.. th.: 
!!vu�,; .. 1 C.11,!, 1-ll\.lUI\ .I lllll',-�1'"-11 l.1H·11t.:. 

l'lianks 10 cvcr;:onc !or :-'our wonderfu l  response ' 
I wi l l  keep vou pos1cd 011 rny projec1 resul ts. 
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