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ABSTRACT

Museum field trips can be an important component within the educational life of
young children. Direct interaction with artifacts, art, animals, and nature stimulates
imagination and creative thinking in ways not possible within the day to day instructional
methods of traditional classrooms.

Each year thousands of school age children visit museums with varying degrees
of success. While many factors impact the museum going experience, research indicates
that pre-trip orientations greatly strengthen the museum visit. This thesis examines the
effects of two pre-trip orientation strategies on elementary school age children upon their
first visit to an art museum. Using both empirical and non-empirical methods, this study
incorporates predictive, descriptive, relational, and historical inquiry to explore whether
students prepared with a focused, pre-trip orientation strategy realized a more positive
museum experience including a more succinct transfer of knowledge, an ability to engage
in meaningful dialogue with the tour guide, attentive observation during the tour, and a
greater sense of purpose about the museum visit overall, than students prepared with a
generalized, pre-trip instructional strategy.

A variety of data is anatomized to compare the two groups including experimental
effects, case-study observations, surveys, and correlations between variables. Literature
pertaining to the history and current condition of museum education is reviewed and
interpreted.

The results of this research revealed that the hypothesis as stated by the author
was found to be true in part, but not in whole. Analysis of the data indicated the

experimental, pre-trip orientation strategy as investigated clearly exhibited efficacy in
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CHAPTER

INTRODUCTION

Museum field trips greatly enhance the learning experience of elementary school
age students. Institutions devoted to specialized scholarship, education and entertainment
provide unique opportunities to gain insight and perception in art, science, math, social
studies, and other subject areas. Many students anticipate long awaited field trips. Days
or weeks prior to a trip, their conversations resound with a sense of adventure. However,
the museum going experience--the adventure itself--can leave young students feeling
overwhelmed. The unfamiliar buildings with their unfamiliar objects can be both
wondrous and intimidating.

As a community arts educator, this author was asked by young students and their
parents to organize a field trip component to complement in-house studies and studio
experiences. Students requested a trip to an art museum. Through discussion with the
students and their families, a decision was made to introduce students to their regional
premier art and artifact museum--the Philadelphia Museum of Art.

In order to offer the best field trip possible, the author began to investigate a
variety of ways to introduce students to the museum. The investigation was based upon
museum encounters the author had experienced and the types of pre-trip orientation the
author had, or had not, received. The author’s desire was also to investigate the
relationship between the students and the museum and determine factors that might
impact the students’ experience and affect decision-making about the desirability of

future museum visitations. Additionally, the author identified strategies recommended



by museum educators, which took into account past successes and failures.

Building Upon Personal Experiences and Formal Considerations

This author’s consideration of art and artifacts began long before the author

visited an actual museum. At approximately age eight, the author began to investigate the

world at large through the publication National Geographic, which brought global

information directly to the doorstep. Initially, the author perused the magazine for
interesting photographs. Soon captions were read. By age 12, entire articles were read
and the author’s interest with cultures, people, and the objects they created began to form
an intellectual basis from which to discern the world.

The author’s first museum visit occurred while in college studying art and art
history. Attendance was required on a school-sponsored field trip to a major New York
museum. A bus deposited all students at the doorstep of the museum where they were
left to their own devices. As an inexperienced museum visitor, this author spent hours in
galleries contemplating every visible artifact and work of art. Very little was
remembered about the visit, except the feeling of being mentally and physically
exhausted and anxiousness about missing the bus for the trip home. The author had not
been adequately prepared to visit the museum.

As an adult, the author visited museums occasionally, often without meaningful
focus. Museums became a backdrop for social outings and gift buying. The feeling of
being overwhelmed, a memory from the first museum trip, remained.

The author’s interactions with museums changed significantly upon attendance in



a course about architectural history offered by a local college. Seeking a place to learn
more about the subject, the streets and buildings of the city became tools for learning and
the art museum became a place where architectural artifacts and objects from various
periods of history could be viewed in selective context. As the author’s attention focused
on select items, the exhibits became more intimate and a meaningful relationship
developed.

This personal sensibility became part of the basis from which a museum field trip
strategy for the students was developed. Consideration was also given to a variety of
formally recognized factors that impact the museum experience. On field trips, anxiety
from the speculation of an unpredictable situation, fear about being lost in a large and
unfamiliar surrounding, mental fatigue arising from the contemplation of many new
objects, and physical fatigue stemming from constant walking over a sustained period of
time can interfere with learning and leave students and their teachers feeling
overwhelmed (Falk & Dierking, 2000; Lowry, 1999). Real concerns, expressed by both
the students involved in this study and/or their parents, as well as the author in the role of
the teacher and field trip host, included anxiety about visiting an unfamiliar place and the
fear of a child getting lost or being left behind. Additionally, fatigue from cognitive
overload and physical exhaustion was a concern, for fatigue can lead to intellectual
disengagement negatively impacting the museum visit (Brownlee, 1997).

By developing a pre-trip orientation that specifically focused on these concerns
many of these factors were addressed. The orientation included familiarizing students
with the building’s plan and architecture, presenting an itinerary of the field trip day, and

providing students with instruction about the art.



Providing students with knowledge about the building involved showing
photographs of the museum’s interior and exterior and providing maps and discussion
that explained how the students would enter the museum, where facilities such as the
cafeteria and restrooms were located, and where the galleries associated with the visit
were located.

The itinerary was planned so that museum visitation time was structured and
viewing time limited. The tour was centered around one museum collection and was of
approximately 1'% hours in duration.

When considering orientation instruction about the art, it was this author’s
contention that focusing on one collection or theme per visit would allow students the
opportunity to experience the artwork and the museum in a more meaningful manner.
This contention became the basis on which this study was established: Would students
who studied a specific collection or theme prior to a museum visit have a more
meaningful experience with the artwork and the museum than students who engaged in a

more generalized course of study?

Rationale for This Study

This study investigated the experience of young students as they embarked upon
their first trip to the Philadelphia Museum of Art. The study explored the author’s
contention that a focused, pre-trip educational strategy introducing students to an
individual collection, exhibition, or theme would more positively effect the museum

going experience for young students than a more generalized, pre-trip educational



strategy. The author’s premise was that the focused strategy would create an optimal
opportunity for young students to enjoy, understand, and respond to the objects on
display and to have a more positive museum experience overall which could effect

decision-making about future museum visitations.

Professional Significance of the Problem

Attendance statistics indicate that art museums, along with other types of
museums, draw millions of visitors each year (Falk & Dierking, 2000). In the United
States, the number of regular visitors has increased significantly over the past 30 years
from about “one in ten...[to] somewhere between two and three out of every five...at
least once a year” (Falk & Dierking, 2000, p. 2).

During the 1990s, a survey conducted by the Institute of Museum and Library
Services revealed that “seventy percent or more of museums [reported] an increase in
numbers of students, teachers and schools served” and that “grades three to six [were] the
most heavily served...with the fourth grade receiving the highest level of service”
(Institute of Museum and Library Services, 1998, pp. 7, 5).

The increase in the number of students and teachers has resulted in a stronger
emphasis on educational programs within the museum and on educational materials and
activities used beyond the museum walls, primarily “in-service training, resource kits,
museum visits with pre-lessons, and museum visits with pre and post-lessons”
(Institute of Museum and Library Services, 1998, p. 7).

This study investigated the area of museum visits with pre-lessons and how



different pre-visit orientations affected the quality of the students’ visit cognitively and
attitudinally, and whether the effect subsequently influenced their attitude towards the

museum.

Overview of the Methodology

In order to show how the pre-visit educational strategies affected the museum
going experience of young children, a study, using both empirical and non-empirical
methods, was devised. The study incorporated predictive, descriptive, relational, and
historical inquiry to explore whether students prepared with a focused, pre-trip
orientation strategy realized a more positive museum experience including a more
succinct transfer of knowledge, an ability to engage in meaningful dialogue with the tour
guide, attentive observation during the tour, and a greater sense of purpose about the
museum using the application of experimental research with elementary school age
students. The original intention was to conduct experimental research with four groups
of students, each group subject to a different variation of information given about the
museum space/itinerary and about a specific collection or exhibition. However, due to
under-enrollment, the study was modified to two groups with both groups given
information regarding space/itinerary. The controlled variable occurred in that one
group, the control group, received a generalized course of pre-trip instruction prior to the
museum visit, while a second group, the experimental group, received a specific tour-
related course of pre-trip instruction prior to the museum visit.

Both groups participated in an off site art studio/history series of classes. The



control group participated in a generalized course of study in drawing, while the
experimental group participated in a course of study directly related to the specific
museum collection planned as the focus of a museum tour, in this case the Chinese and
Japanese galleries at the Philadelphia Museum of Art.

Both groups visited the museum on the same date at the same time and attended a
tour of the specific collection studied by the experimental group. Data were collected
prior to the tour by survey of students from both the control and experimental groups,
during the tour by chaperone observation and written notation of both groups, and after
the trip by survey of both groups. Post-trip data were collected by self-addressed,
stamped postcards mailed approximately one week after the trip by students from both

groups.

Delimitations of the Study

Nature of the Sample — the students who participated in the study had parents who
responded specifically to an advertisement for art classes. By responding, parents
identified qualities in their children that indicated an affinity for art. This may contrast
with a general student/classroom situation, where students may not all have the same
affinity to art.

Size of the sample — the number of respondents who enrolled in the program was
less than anticipated. This resulted in the creation of two groups, instead of the intended
four, and the need to revise the study to compare one variable instead of two. The study

continued with an emphasis on the impact of a focused introduction to a specific



collection as contrasted with a more generalized course of study. The portion of the
study related to site orientation was redefined so that all students received the same
orientation prior to the visit.

Uniqueness of the setting — the setting for instruction was a county-wide
community center devoted to environmental education. Our program met on Saturdays,
when the center was closed to the public, except for special events. The setting differed
from traditional school classrooms located in individual communities, in that the building
was a renovated barn located in a park, accessible to students from all surrounding
communities.

Ways in which the findings may lack generalization — the study may lack
generalization to the population at large because of the sample’s small size and because
the sample had a predetermined affinity to art. These two aspects of the sample may

differ from the composition of an average class visiting the art museum.

Operational Definitions

The 22 terms listed below are used throughout this study. Definitions are given in

order to clarify their meaning and distinguish their use within the context of this study.

1) Aesthetic considerations as posited within the surveys administered to the
study participants appeared under the terminologies “special” and “beautiful.” Asused
by the participants in written narrative the term was defined as having been articulated by

words such as “liked”” and “cool.”



2) Anticipatory state of mind refers to the thoughts of participants regarding
objects that might be encountered during the field trip to the museum; they were recorded

by participants as written survey notations prior to the field trip to the museum

3) Behavioral settings are environments as described through the research of
Barker and Wright where children’s behavior was defined by self-conforming according
to “the situations the children were in [rather] than from knowing individual

characteristics of the children” (Falk & Dierking, 2001, p. 54)

4) Chaperone/trained observers were persons selected by the author to
accompany participants to the museum as chaperones, the number of which was dictated
by museum policy, and who were trained by the author to observe and document

participant behavior during the museum tour

5) Child-centered itinerary is an itinerary that addresses the wants and needs of

students, i.e., visiting the gift shop, having fun

6) Collection specific is a term that describes any written or drawing reference to
an object encountered on the designated collection tour of the museum. Within the
parameters of this study, the reference would include Asian art or artifacts as encountered

within the tour of the Chinese and Japanese galleries.

7) Cognitive overload is the sensation of receiving too many novel stimulations
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in too short a period of a time so as to be unable to comfortably and accurately process

the incoming information

8) Control Group was the group of participants who received the general, pre-

trip orientation strategy

9) Cyber time is time as experienced through the use of computers and may be
fast or slow according to the capability of the computer hardware and software; related to

cyber space as defined below

10) Cyber space is the “surfable ‘““data space™ of the internet, or as ““virtual

223

reality,”” a technically high-ended software-construction of three-dimensional spaces
within a computer, which one can visually perceive, manipulate and ‘““fly through™ with

the support of head mounted displays and data gloves [on-line].

http://www jpaul@xpertnet.de--first published in German within Medienbrief2, 1998

11) Elementary school age children for the purposes of this study were children
in grades 2 through 5 who attend public, private, or parochial schools, or are of

equivalent grade/age if they are home schooled

12) Experimental group was the group of participants that was subject to the

collection specific pre-trip orientation strategy
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13) Emotional state of mind - refers to the feelings and emotions of the
participants at the onset of the field trip to the museum; recorded by participants as

written survey notations prior to the field trip to the museum

14) Fatigue (museum fatigue) — physical and mental exhaustion; in museums,
the large scale, novel environment and the large number of novel stimuli are known to be

contributing factors

15) Internet — large computer network linking smaller networks worldwide

(Mass, 1999)

16) Middle to upper middle class — is, for the purposes of this study, a
household as defined by US Bureau of the Census, 1990, with income in the range of

$20,000 to $99,999 (Carbon County Bondata Book, 1993)
17) Museum education is generally referred to as the educational activities “of
...museums and the rationale given for them ...based on the museum’s mission as

determined by its trustees and director” (Berry & Mayer, 1989, p. 79)

18) Public education as it occurs within this study refers to the education of the

public as visitors to the museum

19) Pre-trip orientation strategies (also pre-trip instructional strategies) were



2

the strategies, or series of classes, used to conduct this study. The experimental group
was subject to a collection specific pre-trip orientation strategy or treatment, the control

group was subject to a generalized pre-trip orientation strategy

20) Visitor as client references museum visitors as perceived by the museum to
be “no longer subordinate to the museum”; the museum’s “primary responsibility is to be

accountable to the visitor” (Doering, 2000, p. 2)

21) Visitor as guest references museum visitors as perceived by the museum to
be the ‘guest’ as the museum plays the part of ‘host’; the museum “assumes

responsibility for visitors” (Doering, 2000, p. 2)

22) Visitor as stranger references museum visitors as perceived by the museum
to be “strangers (at best) and intruders (at worst)”’; the museum’s “primary responsibility

is to the collection...and not to the public” (Doering, 2000, p. 2)

Organization of the Thesis

The study is primarily experimental, and utilizes quantitative methods of
interpretation. The author acknowledges the limitations of this study due to the small
number of students enrolled. However, while the statistical sample is small, significant
correlational elements have been derived from the data.

Chapter I, the introduction, includes the problem statement and its professional



13

significance. Included in this chapter is an overview of the methodology, the study’s
delimitations and the operational definitions.

Chapter II presents a review of the literature in which the author discusses the
history of museum education, particularly the positioning of early museum education
within museums of the late 19th century and its reorientation in the 20th century from a
peripheral to a more central position. Current trends in the field such as the influence of
new technologies, reconsideration of the audience as an active and participatory element
within the sphere of the museum experience, and children as a considerable component of
museum audiences are examined for cursory implications.

Chapter III discusses the methodology, examining the procedures used to conduct
the study including the administration of the experiment and the data collection methods
used to determine the results. Data collection methods included pre-trip surveys, post-
trip surveys, return postcards, chaperone observations, and museum educator surveys.
Strengths and weaknesses of the methods and their impact on the outcome of the study
are addressed in this chapter.

Chapter IV explores the results of the study through detailed analysis of all
relevant data including the pre-trip surveys, post-trip surveys, return postcards, chaperone
observations, and museum educator surveys. Through the data analysis process, the
author was informed by the literature review and by the use of numerical data,
spreadsheets, and charts which appear as appendices.

Chapter V summarizes the results in terms of conclusions drawn and
generalizations to a broader population and discusses the results in terms of applications

to the field and ideas for further research.
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Appendices provide: Information about the art classes (Appendix A), information
about the museum trip (Appendix B); student surveys — pre-trip and post-trip, parts one
and two; post card responses (Appendix C); chaperone observation records

(Appendix D); and museum education surveys (Appendix E).
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CHAPTER 11

CONSIDERING THE MUSEUM

Museums have long been integral to the advancement of human knowledge of and
about our experience within the world. Through consideration, theorization, examination
and summation, museums provide a foundation of resources from which to consider
multiple human questions. Established as formal institutions for scholarly pursuit,
museums now also serve as repositories for informal education, as gathering places for
social interaction, and as public spaces for singular contemplation.

In the realm of education, museums evolved from being a centerpiece of
discourse in ancient times to being an exclusive domain of scholastic pursuit based upon
holdings of in-house collections. More recently museums have emerged as spaces in
which the general public as visitors, and businesses as financial supporters claim their
positions as stakeholders in the visual, intellectual, and social dialogue within and about
the institutions themselves.

During the 20th century, technologies impacted on museums’ spheres of access.
Efficient forms of transportation and communication opened museums to international
communities who now have the option to participate in the life of museums in real time

and space through on-site visitation or in cyber time and space through Internet access.

The Muse in Museum

In ancient Greece, the museum (Gr. mouseion) was a temple of the muses, the

embodiment of education. Greek mythology chronicled the enlightenment of Calliope,
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Clio, Euterpe, Melpomene, Terpsichore, Erato, Polyhymnia, Urania, and Thalia, the
daughters of Zeus and the Titaness Mnemosyne, goddess of memory. Tutored by their
mother in the history of the world, these nine goddesses were a collective source of
genius, spirits of inspiration (Gurnalik & Friend, 1962). History, literature, and the arts
and sciences were their domain and their lessons were turned into songs and poems,

comedies and tragedies--works of arts never to be forgotten (d’ Aulaire & d’ Aulaire,

1962).

Centers for Learning

As centers for learning (Solinger as cited in Doering, 2000), mouseions embodied
what “we recognize [as] the precursor of present-day universities, museums, and
libraries” (Doering, 2000, p. 2). Today, as distinct establishments, each contributes to the
realm of scholasticism in its own unique manner. Libraries, as document repositories,
serve as resource centers for the dissemination of information in various technological
formats. Universities, as formal sites of higher education, offer the opportunity to
develop and transmit ideas through lecture, discussion and scholarly publications.
Museums focus on objects, the preservation of objects within collections, and scholarly
research and dissemination of information pertaining to the objects and/or collections

both within the field and in the public sector.



17

Lofty Ideals

The late 1800s and early 1900s brought increasing economic prosperity to the
United States. Immigrant labor and technological developments spurred growth
industries and created profits that translated into vast amounts of privately held wealth.
In industrial cities, wealthy individuals formed civic associations, pooling resources and
influence to create substantive cultural institutions. Free libraries and history, science,
and art museums were exemplary organizations established by these public-minded
citizens. Evoking the spirit of the mouseion as a center for learning, the architecture of
this era’s grand museums often emulated re-stylized Greek temples.

The post-Civil War construction of art museums initiated the process of
“sacralization” (Wallach, 1998). This included “the establishment of “high art”...namely
plaster casts and replicas of canonical ancient Greek and Roman statuary as a separate
category from popular culture and the art object as the repository of “society’s loftiest
ideals” (Wallach as cited in Linden, 1999). Private collections, newly acquired from
impoverished Europeans, were loaned or endowed. “The museum’s major responsibility
was to serve as a guardian of irreplaceable objects” (Bedno & Bedno, 1999, p. 40). The
primary emphasis was to attend to the collection.

Civic notions such as “moral uplift, character development, skill training,
education for the masses, and acculturation” (Doering, 2000, p. 3) soon prompted
museums to open their collections to the public, however the mission of museums
remained focused around the development and preservation of and scholarship about

objects and collections. Scholarship, the realm of the curator, was the focus of education.
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“The relationship between the exhibition and the visitor was largely passive”...and
“attempts at communicating with the public were typically confined to label writing and
lectures” (Bedno & Bedno, 1999, p. 40).

Exhibitions were artifact based with attention given to specialization and in depth
inquiry. “The public felt that exhibitions were a dialogue between experts, to which they
were invited as guests, with no entitlement to feel any sense of ownership” (Bedno &

Bedno, 1999, p. 40).

Museums as Social Agencies/New Social Agendas

Over the past half-century, changes in the social and educational roles of
museums have impacted the relationship with the public. Museums, responding to
charges of elitism and racism, began to seek validity within their own predominantly
urban, multi-cultural communities. Along with creating exhibitions and caring for
collections, involvement with the community became a priority (Pitman-Gelles, 1981).
Outreach programs strove to connect to proximal neighborhoods with varying degrees of
success. Museums, like the Museum of Contemporary Art, San Diego, focused on
developing sustained relationships with previously marginalized populations (Farrell,
2000).

With the advent of “blockbuster” and theme-based exhibitions, museums began to
appeal to a wider audience. Exhibition halls featured broader and more general views of
collections with such themes as “Africa,” “Inside Ancient Egypt,” [and] “Traveling the
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Pacific.”’ (Bedno & Bedno, 1999, p. 40). Income-producing exhibitions sponsored
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through private funding, coupled with fluctuating revenue from public sources, further
shifted the relationship between museum and visitor. Corporate sponsorship, whose view
of audience paralleled a business/client relationship, compounded the interpretation of
how the museum should regard the visitor and what the visitor should expect from the
museum.

In the early 1990s, museums began to incorporate in their missions a redefinition
of themselves as social agencies, expert in education and the promotion of social pride
(Hirzy, 1995). Reaftirmation of the importance of education, new thinking about the role
of museums within the community, region, and the world-at-large, and shifting
viewpoints between the visitor as guest and the visitor as client brought added
dimensions to the museum/audience relationship.

As audiences expanded, museums articulated dimensions of this multi-faceted

relationship. In an article for the New York Times, Philippe de Montebello (2000), of the

Metropolitan Museum of Art, compiled a list of 10 components of a great 21% century art
museum. Among items related to the way museums respond to their visitors, de
Montebello cited “Ease of access, physically through amenities, and intellectually,
through programs that deepen the experience and understanding of art” and “Ease of
access fuori le mura [outside the walls] of services and information through the latest
technology” (de Montebello as cited in Dobrzynski, 2000, p. 50). Success of an
exhibition, which had previously been measured from an institutional perspective, i.e.,
whether the exhibition supported the needs of the museum, began to be measured
according to newer strategies including whether the exhibition had met the needs of the

visitor.
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Not only had the museum changed, the visitor had changed as well. Museum
visiting, once a requisite of an elite social class, broadened to encompass an increasingly
educated middle class. The lower classes, previously excluded because of ethnicity and
lack of education, were frequently targeted for inclusion through special in-house and
outreach programs. Audiences now encompassed a broader stratum of the American
public as well as numerous international travelers.

Museum visiting today, according to de Montebello and others, “tends to be a
leisure-time activity” (Dobrzynski, 2000, p 50). Visitors often come with highly personal
social and educational agendas. Museums, in turn, provide more flexibility in the
options, opportunities, and amenities they make available to the public, thinking in terms
of a “full day’s ‘““edutainment” (Bedno & Bedno, 1999, p. 43). Programs may include
walk-in, self-guided, and docent led tours, specialized tours requiring reservations,
lectures, films, studio classes for people of all ages, special needs accommodations,
special exhibitions, museum/school partnerships, and social events, all in addition to
curating the permanent collections. Amenities may include cafeterias or restaurants, gift
shops, educational classrooms or studios, easily accessible restrooms, well designed
labels and publications, adequate seating, and so on. “This kind of visit provides the type
of all-day, busy-every-minute, I-got-my money’s-worth experience that people have
come to expect... It tries to replace the traditional visit, whose problems often include
entry confusion, arguing over preferences, aimless wandering, and getting lost in run-
down, backwater exhibits that so often characterize many institutions, even very good

ones” (Bedno & Bedno, 1999, pp. 43, 59).
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Museum Visitors: Perspectives about the Audience

Research conducted by the Institutional Studies Office of the Smithsonian
Institution indicates that the way museums perceive their audiences might be classified
into three interpretative categories: Strangers, guests, or clients. These may exist and
coexist within institutions, “sometimes harmoniously, sometimes not” (Doering, 2000,

p. 2).

In the “stranger” scenario, more common in the late 1800s and early 1900s,
visitors were nearly inconsequential to the dynamic of interaction that occurred within the
concern for and about objects and collections. Visiting hours were restricted, dress codes
were in effect, and rules and regulations gave an aura of interloper to the museum
denizen.

In the “guest” scenario, “perhaps the most common in our museums today, the
museum [has assumed] responsibility for visitors” (Doering, 2000, p. 2). While the
objects and collections remain paramount to the mission of the museum, the visitor is no
longer perceived of as an outsider but as a beneficiary of professional staff guardianship
and scholarship. In “visitor as guest,” the museum aims to align the visitors’ thinking
with its own regarding the interpretation of objects and collections.

The Smithsonian research suggests that “social trends will force museums to
[begin to] treat visitors as clients” (Doering, 2000, p. 1), where the primary responsibility
will be accountability to the visitor. As museums and other social institutions find
themselves in an increasingly competitive atmosphere for both private and public

support, they need to be answerable for the manner in which these funds are utilized.
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Thus, more corporate models of management, including a business to client relationship
with the museum visitor as the client, are beginning to emerge. With these models in
place, institutions have begun to “[acknowledge] that visitors, like clients, have needs,
expectations, and wants that the museum is obligated to understand and meet” (Doering,
2000, p. 2).

Disparate opinions abound and the idea of visitor as client is clearly unsettling.
To Philippe de Montebello, Director of the Metropolitan Museum of Art, “the notion of
opening to popular suffrage decisions that require a great deal of knowledge and
discrimination is” (de Montebello as cited in Dobrzynski, 2000, p. 50) incomprehensible
and dangerous. In its affirmation of the visitor as guest, the Metropolitan Museum
commits to a mission where “the primary responsibility [remains focused on] the works

of art” (de Montebello as cited in Dobrzynski, 2000, p. 50).

Museum Education: Reinventing Itself

In an environment where notions about museum visitors are being reexamined,
museum education finds itself in similar circumstance.

Scholarship and connoisseurship have long been central to the mission of
museums, the mindset behind the collecting and assembly of institutional holdings. This
personal and astute precept was and continues to be the heart of the reason for the
existence of museums. Internally focused by nature, this is a style of education that
examines its subject in detail in order to further the collective body of knowledge and

sense of appreciation.
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Public education, while long a part of museum missions, has often been
marginalized. Coinciding with the attitude of visitor as stranger, it was regarded as a
nonessential component within the realm of the museum.

The mid-1980s signaled a change in attitude toward museum education, when the

American Association of Museums (AAM) issued the Report of the Commission on

Museums for a New Century (1984), asserting the “significance of the museum’s

educational role by professing “If collections are the heart of museums, what we have
come to call education--the commitment to presenting objects and ideas in an informative
and stimulating way--is the spirit” (Sheppard, 1993, pp. 1, 2).

Seven years later, Excellence and Equity: Education and the Public Dimension of

Museums, a report on the educational role of museums published by the American

Association of Museums, helped shift [public] education from the outer boundaries “to

(449

the center of the museum’s concerns” stating that ““the educational role of museums is at

the core of their service to the public. This assertion must be clearly stated in every

232

museum’s mission and central to every museum’s activities”” (American Association of
Museums as cited in Sheppard, 1993, p. 1). Public education was to be considered an
essential commodity. The emphasis was not that public education should displace
objects and collections as the center of the museum mission, but that public education
was to be an enlargement of the central tenet of the museum, transporting it to a surround
of the objects and collections which were both to be encompassed by the museum
visitor’s experience.

Popular goals of public education programs during this time incorporated both

cognitive and qualitative aspects of the visitor’s experience. Among them were
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developing an awareness of the museum visit as an enjoyable, leisure-time experience,
developing the learner’s skills for observing and understanding objects in the man-made
and natural world, teaching concepts about the created and natural world, and equipping

the learner for independent study and observation on return visits (Pittman-Gelles, 1981).

Objects at the Core

Objects are tangible evidence of the world. Objects tell us who we are, what we
believe, what our world is about, and about our place in it. Objects are powerful. They
can transport our imaginations to a different time and place. Objects can stimulate
inquiry, offer new perceptions and striking insights, and they can captivate and delight.

Art museums distill man-made objects through research and scholarship to inform
us about history, political reality, social ambition, and aesthetic ideas and ideals. The
kinds of objects a museum collects or chooses to accept for exhibition, the way they are
interpreted, and the manner in which they are presented relate not only to the objects
themselves, but also to the mission of the museum, the experiences of the curators, and
the agendas of other stakeholders (members of the board, members-at-large, public and
private contributors, the surrounding community, and members of the community-at-
large) in the life of the museum.

Pittman-Gelles (1981) notes that “much of the educational process in a museum
consists of introducing people to unknown subjects and objects. The museum’s
responsibility is to make learning meaningful, and to relate scientific, historical, and

aesthetic concepts of the [person’s] world of experience, thereby increasing his [or her]



25

ability to learn and retain the information” (Pittman-Gelles, 1981, p. 47). Research
(Canby, 1999) indicates that most museum visitors desire contextual information about
objects and collections. Thematic exhibitions, especially those with “an underlying
narrative. ..that connects and relates all the artifacts or experiential exhibit components”
(Bedno & Bedno, 1999, p. 41) have greatly enhanced the public’s understanding about
objects in the context of museum collections. Yet, some museum educators maintain that
the general public does “not want too much information” (Canby, 1999, p. 13) and for the
sake of uniformity valuable information is left out. Nothing, however, precludes the
visitor from pursuing in-depth investigation. Whatever the context, it is the responsibility
of the museum “to provide as many opportunities and strategies for people to explore a

subject as possible” (Guiran as cited in Nichols, 1984, p. 24).

Museum Education

Addressing the Present and Considering the Future

Compelled by theory, education has changed. Compelled by technology, social
stratum has changed. Compelled by cultural transformations, museum education has
changed. Today’s museum visitors are treated less often as passive onlookers paraded
through endless galleries by tour guides pausing to point out significant objects here and
there. Rather, museums today more often seek to capture the attention of visitors of all
ages and abilities through a variety of engaging activities. Exhibits and education
materials are designed to stimulate the viewers’ intellect and imagination. Docent tours,

audio tours, and printed materials have been rethought so as to enhance interaction and



26

establish more meaningful dialogue between the objects and the audience. Changes are
sometimes subtle, as in the redesign of gallery guides to larger size type making them
more readable for the partially sighted (Canby, 1999). Changes are sometimes more
visible. In galleries, children handle samples and materials made available by tour guides
from portable carts, play seek and find gallery games, or participate in other ventures
inside and outside the museum. Changes can be departmental, as when educational
materials are developed to be compatible with standards established by local and state
authorities, or they may be institutional, for example, when the scope and staff of an
educational department is expanded to incorporate additional or more substantial
programming. Museum education will continue to change to accommodate both objects
and audiences, and the museum as an institution in itself.

Advances in technology through the 20" century have also impacted museums in
many ways. From the registrar’s office to the membership office, new technologies have
streamlined operations, but perhaps the most dramatic developments are still evolving. In
education, the Internet has brought added dimensions to museum and school
relationships. Students and teachers accessing museum web sites can investigate formal
collections in myriad ways. Exploration can narrow in on a single artist, work of art, or
artifact; it can be broad, as in the comparing and contrasting of ideas from around the
world and throughout time. It is a new tool for learning, for probing, for searching and
researching cultural ideas and ideals as expressed through the making of objects.

There are those who view the Internet as a place for pre and post-visit inquiry,
mindful of interplay that may substitute on-line visiting for the real thing. Canby (1999)

opines that .. rather it is hoped that people will use the computer to enhance or plan
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their visit and to acquire more information during their time in the museum than would
have previously been possible. For younger visitors such an adjunct may take precedence
over the actual exhibits, but it will still focus their attention on the collections and may

encourage them to return to the museum” (p. 15). In Past Imperfect Future Tense, Bedno

& Bedno (1999) write “The use of digital interactives is becoming widespread,
particularly for general wayfinding. The number of exhibition specific Web sites are also
increasing, providing visitors with an introduction to, or a partial substitute for, a real
exhibition visit” (p. 43).

Other museum professionals maintain the sanctity of the “real-life” museum
experience. Thomas Krens, director of the Solomon R. Guggenheim Museum, asserts
that “people. . .are social beings, and part of the attraction of going to a museum is being
in the presence of the actual object” (Krens as cited in Dobrzynski, 2000, p. 50). In
agreement is Philippe de Montebello, Director of the Metropolitan Museum of Art, who
stated he was “convinced that Web sites that provide an enormous amount in information
will tip the scale for thousands of people who are thinking, “maybe, I’ll visit a museum
someday.” but have never done it” (de Montebello as cited in Dobrzynski, 2000, p. 50).
Beyond the realm of concrete institutions, new museum forms are taking shape. They
exist in cyberspace. On-line museums, such as the Lin Hsin Hsin Art Museum reside
solely in the digital world, presenting “digital representations of real-world artworks”
(Hsin Hsin, 2000, p. 8) and works of art produced in new media. In infancy, their future,

appeal, and impact can barely be envisioned.
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Cognitive and Affective Aspects of the Museum Visit and

Their Relationship to Pre and Post-Visit Educational Materials

Through years of audience analysis, researchers at the Smithsonian Institution
have identified “four major categories of experiences that individuals [have found] most
satisfying in museums” (Doering, 2000, p. 1). Three are affective in nature including
social experiences, object experiences, and introspective experiences. The fourth centers
on cognitive experiences. A successful visit would most likely include these types of
experiences, singularly or in combination.

Cognitive experiences are based upon factual knowledge. Bloom’s Taxonomy of

Educational Objectives (1956) establishes a sequence for determining the level of

utilization of the cognitive experience upon the introduction of a subject. The hierarchy
of learning proceeds through six stages: (1) recall and recognition/knowledge,
(2) comprehension, (3) application, (4) analysis, (5) synthesis, and (6) evaluation.

In a museum, cognitive and affective experiences can be enhanced when visitors
are provided with a ““conceptual lens’...stated in the form of a single concept or as a “big
idea” statement of a relationship between two or more concepts™ (Erickson, 2000, p. 42).
The concept, or theme, provides “an entry point for learners to bring their own
background knowledge, questions, and curiosity” (Erickson, 2000, p. 42) to the museum,
thus personalizing the experience and providing an opportunity for visitors to build upon
their own knowledge. Concept learning enables the learner to move beyond mindless
observation and rote memorization to a deeper, more conceptual level of understanding

and thought; the process described in Bloom’s (1956) Taxonomy. Research conducted
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by the Institutional Studies Office of the Smithsonian Institution (Doering, 2000)
supports the idea that visitors “respond best to exhibitions and themes that are personally
relevant and with which they can easily connect” (Doering, 2000, p. 7). Other studies
cited in Koran and Koran (1983) have found that once

existing knowledge is there to provide linkages, later retrieval cues can influence

a retrieval and a response. Novel, complex, or incongruous stimuli in a museum

setting are processed in a way similar to this and are aided by the curiosity

response. This response, among others, can act as a stimulus subsequently to
influence attention, expand perception, and enhance encoding (Koran & Koran

cited in Nichols, 1984, p. 209).

Thus, the relationship between pre-existing knowledge and the ability to recall it
in a personal manner and apply it to the museum experience through a “conceptual lens”
(Erickson, 2000, p. 42) sets the stage for the investigation on which this study is based.

Scientists have utilized a variety of methods including experimental, quasi-
experimental, and naturalistic to study the cognitive and affective experiences of museum
vistitors (Doering, 2000; Eason & Hoth as cited in Nichols, 1984; Falk & Dierking,
1992; Falk, Martin, & Balling as cited in Nichols, 1984; Gennaro as cited in Nichols,
1984; Hirzy, 1995; Linn, Chen, & Their as cited in Nichols, 1984; Wright as cited in
Nichols, 1984).

Behavioral scientists use these methods to measure cognitive skills associated
with museum visits and exhibition learning in order to gauge the amount and detail of
learning visitors acquire. Over the past 25 years, a number of studies focused on the

effectiveness of pre and post-trip cueing have concluded that pre and post-trip
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orientations greatly enhance the cognitive experience of museum visitors (see Falk &
Dierking, 2000; Gennaro as cited in Nichols, 1984; Koran & Longino as cited in Nichols,
1984; Linn as cited in Nichols, 1984; Wright as cited in Nichols, 1984). “Spreading
discussions [and/or lessons] of the museum topic over several days or weeks. .. greatly
increases the likelihood that the museum learning will be retained” (Sheppard, 1993, p.
11). For students, lessons and discussions about the museum topic to be visited would
likely occur in their day to day or week to week interaction with their teacher. This type
of interaction creates the opportunity for the museum visit to become a banking or

“landmark” experience as described by Gurian in Roundtable Reports, Museum

Education Anthology, 1976. It permits students to begin to recognize and recall objects,
concepts or ideas immediately in the museum setting and to proceed more rapidly to
more substantive levels of thinking.

Additional studies conducted by University of Minnesota staff and students
(Gennaro as cited in Nichols, 1984) at various types of institutions (i.e., science, zoo, and
arboretum) have led to similar conclusions supporting pre and post-visit cueing as
positive factors in cognitive learning. The impact was not only associated with
immediate recognition and recall, but also with more effectual use of the information.
Museums, who are increasingly being asked to validate their exhibitions, benefit from

these kinds of studies (Pitman-Gelles, 1981).

Affective Aspects of the Museum Visit and Experiential Learning

Affective aspects of the museum visit, though less measurable, are as important as
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cognitive aspects. Identified in Bloom’s (1956) Taxonomy, the hierarchy of affective
learning establishes value through receipt of and response to stimuli and organization of
the value into a system within a whole. Thus, opinions and evaluations of worth outside
of the cognitive realm are established.

Experiential learning brings quality to life. Exhibits, while contributing factual
knowledge, also influence the viewer psychologically through non-verbal means by
eliciting emotions, initiating insight, and transmitting aesthetic sensibilities. Visual
stimulation can activate the mind by animating feelings and responses based on formal
qualities of perception--size, shape, color, etc., or illuminate the mind through
contemplation of qualities that transcend place and time. Acquisition and exercise of
skills involving value and evaluation through experiential learning strengthens decision-
making capabilities and provides a basis of comparison to determine equitability and
worth.

“In Experience and Education (1938), John Dewey observed, ‘The quality of the
experience has two aspects. There is an immediate aspect of agreeableness or
disagreeableness, and there is its influence upon later experiences’ (Pitman-Gelles,
1981, p. 35). Beyond the sphere of objects and collections, the museum’s ambiance,
manifested by design, establishes an overall tone, sense of space, and place within the
community. Practical considerations like adequate seating, proper lighting, readable
labels and text, a comfortable temperature, clean, accessible restrooms, stairs, ramps and
elevators, enjoyable places to eat and shop and other elements associated with physical
ease of use also contribute to the quality of the visit. Other ambient qualities may leave

lasting impressions upon the visitor at both the conscious and sub-conscious level. These
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include aromas from cafes and restaurants--coffee, soup, baked goods, butter, herbs and
spices; scents from cleaning fluids, moisture and mold; light and/or sight--natural light,
brightness or dimness, color, vistas and viewpoints; tactile qualities and textures--wood,
stone, carpeting, wall coverings, and paint; and sound--silence, activity (water/fountains,
traffic, footsteps), acoustics (loudness or softness) all of which may change throughout

different parts of the building and different times of the day (Falk & Dierking, 2000).

The Museum as a Social Space

Social considerations also play an important role in the decision to visit the
museum. Groups, large and small, might use the museum as a backdrop for social
intercourse with or without an emphasis on learning. Individuals might desire the
museum visit to be a solitary occasion of personal time spent in a public place. School
groups may attend the museum through classroom field trips, while scholars conduct
research with assistance from museum personnel (Pitman-Gelles, 1981). Some visitors
come to the museum with a personal agenda that is non-specific. They may wander
about randomly, pausing to interact with objects that capture their attention. Others may
prefer an organized schedule with a detailed itinerary. They want to know what to do and
when to do it. Specific or non-specific, the perceptions they experience may be utilized
and reacted to immediately or be stored for future use in a phenomenon characterized as
“subliminal banking” (Gurian as cited in Nichols, 1984, p. 22; Pittman-Gelles, 1981).

In a study conducted by Michel Cheff for the National Gallery of Canada in the

late 20™ century, qualities of subliminal banking of museum visitors were measured
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through the use of post cards to be returned to the museum after the visit." The study, in
which participants were asked to recall aspects of their visit, produced longitudinal

information regarding visitors’ thoughts, memories and cognitive gains.

Museums and Schools in Collaboration: Process in Evolution

Public education in museums in the early to mid-20" century was primarily
focused on the adult audience. As experiential learning advocated by John Dewey’s
educational philosophy took hold, schools and museums began to consider a relationship
inclusive of children. First ventures at collaboration, which “continued to dominate the
museum-school relationship for many years” (Frankel as cited in Hirzy, 1996, p. 10) were
in the form of field trips in which museum staff led the students on quick observation
tours. Gradually, within the context of social changes about and within museums, the
institutions began to reexamine their educational content and procedures and orient
programs to meet the needs of young museum visitors. Through the 1970s, museums
developed substantive approaches to eliciting the interests of children upon their visits
(Frankel as cited in Hirzy, 1996). But systemic change proved difficult. Museum
programs, though valued by teachers, continued to be regarded by principals and
administrators as an addendum to the curriculum. Today, as a result of research that
identifies the unique contributions afforded by these institutions and the extraordinary
opportunities available in them for cognitive and affective learning, the benefits of

visiting museums are becoming recognized at more and more levels of school

! Michel Cheff responded to the author’s inquiries regarding the National Gallery of Canada project. His
recollection of the study was that it was successful, however his recall of specific dates was non-specific.
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administration. Likewise, “as [museum] directors and board members view education as
a core principle of a museum, they [more willingly] endorse and actively support the

formation of long-term relationships with schools” (Frankel as cited in Hirzy, 1996,

p. 12).

Museum and School Collaborations: Practical Considerations

Articles in Roundtable Reports and Art Museum as Educator “have discussed the

...practical issues of museums and schools working together” (Pitman-Gelles, 1981, p.
79). Museum and school collaborations can take many forms, from one-time visits to
multi-visit programs. Some programs are tied directly to school curriculum and
standards, while others remain under the direct domain of the museums. Some
institutions advocate taking programs into school classrooms; still others are committed
to keeping programs within the museums. The most successful collaborations, whatever
the parameters, will take into account the wants and needs of both institutions which can,
and do, change over time (Pitman-Gelles, 1981).

In collaborations with museums, teachers often seek programs in tune “with
curriculum priorities and [want] the time in the museum to respond to these issues...”
(Pitman-Gelles, 1981, p. 79). It is the teachers’ responsibility to be attentive to “schools’
needs in relation to curriculum and state and local education reform standards” (Hirzy,
1996, p. 50) and to incorporate activities to meet this criterion. Fluctuating budgets and
school calendar constraints (daily schedules, testing dates, holidays) also require prudent

consideration. Additionally, teachers should be cognizant of the needs of the students,
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introducing concepts, materials, and itineraries in an age appropriate fashion.

From an institutional point of view, museum educators are most often “concerned
with the interpretation and use of the collections that can work effectively within the
museum’s goals and involve the students” (Pitman-Gelles, 1981, p. 79). In an affinity
parallel to that of teachers, their programs are primarily based “on the goals of the
museum, its collection, staff, and financial resources” (Pitman-Gelles, 1981, p. 79).

Museums have traditionally developed programs from two frames of reference--
those presented in house and those presented as outreach. In house programs frequently
focus on a single class or a series of classes offered to members and the general public
days, evenings, after school and weekends. They also accommodate tour groups on field
trips, be they single visit tours or multiple visit tours, self-guided, or with a tour guide or
staft educator (Pitman-Gelles, 1981).

Outreach programs, as developed through the years, provide many types of
educational opportunities and materials. In-service training, museum visits with pre-visit
lessons, museum visits with pre and post-visit lessons, traveling trunks and suitcases,
resource kits, lesson plans, teaching posters and slides, and more recently, interaction
with the classroom involving contemporary forms of technology including museum web
sites and distance learning are representative outreach programs. Many of these
examples have a “high correlation to school curricula...97% or higher” (Institute of
Museum and Library Services, 1998, p. 7).

While the expectation is that outreach programs and lessons should be attractively
prepared, relevant and easy to use, success depends not only on the nature of information

emanating from the museum but on engaging use by the classroom teacher as well
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(Pitman-Gelles, 1981). When utilized properly, outreach programs are symbiotic. For
museums they are a resource to introduce young students to the objects, collections, and
the museum itself, for teachers they can bring dimension to the curriculum and to the
learning experience of their students. In a true collaboration, each institution extends
itself into the domain of the other yet still maintains its own integrity and interest--

compatibility, not adaptability, ensures mutual satisfaction.

Field Trips and Beyond

In Museums, Magic & Children, Pitman-Gelles (1981) advocates that museums

should “...bring the community into the museum” (p. 111). For museums, school age
children represent a large segment of the community with thousands of children visiting
art museums on school sponsored field trips each year. “The typical museum provides
between 100 and 223 instructional hours to students each year, with a low estimate of 3.9
million hours collectively for all museums” (Institute of Museum and Library Services,
1998, p. 4). In a survey conducted in the mid 1990s, museums indicated “a trend toward
increased educational programming for K-12 school audiences.... Seventy percent or
more of museums surveyed [from a total of about 10,000] [reported] an increase in
numbers of students, teachers, and schools served” (Institute of Museum and Library
Services, 1998, p. 7).

Museums themselves identify guided field trips as the most frequently conducted
educational activity (Frankel as cited in Hirzy, 1996). How young people are prepared to

meet the museum and how the museum prepares to meet them significantly impacts on
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their museum experience and establishes the groundwork for future relationships.

The Importance of Pre and Post-Visit Materials

“Since many school groups that visit museums, zoos, and other informal. ..
learning centers are usually there for only a short time, it is important to maximize the
benefits of that learning experience” (Gennaro, Stoneberg & Tanck as cited in Nichols,
1984, p. 201). Research studies (Ausubel, 1960; Barnes & Clawson, 1975; Koran &
Baker, 1979; Koran & Koran. 1973; Kuhn & Novak, 1970; Novak, 1976, 1977, Pizzini &
Gross, 1978, all in Gennarro, Stoneberg & Tanck cited in Nichols, 1984, p. 201) indicate
that pre-cueing students (exposing them to carefully designed curricular materials before
a learning experience) can be an effective instructional strategy for acquiring new
knowledge, of both a cognitive and an affective nature. Pre-cueing, or pre-trip
instruction, is most effective when it incorporates logistics and education, identified “in
1989 and 1991 surveys of public school educators and students” (Sheppard, 1993, p. 7) as
two broad expectation oriented categories.

In recognition of the effectiveness of pre-trip orientation, museums have
developed a variety of means to introduce young audiences to the museum prior to an
actual trip. Teacher preparation programs and a great variety of outreach materials are
now available, for free or for a nominal fee.

Most of the responsibility however relies on school specialist or classroom
teachers. It is they who most often determine what field trips are applicable to help

students meet curriculum goals and they who, in meeting with their students on a regular
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basis, have an in situ opportunity to prepare their students for making the most of the

field trip experience.

Field Trip Logistics

In Building Museum & School Partnerships, Sheppard (1993) asserts that “failure

to attend to a child’s logistical needs [identified as need related to physical comfort)
could spoil the best of educational experiences” (p. 12). Through personal experience of
childhood field trips and as an adult chaperone for student field trips, the author knows
that the preoccupation with fears of getting lost, being left behind, and not finding a
bathroom in time can negatively affect the dynamics of the visit.

Museums are complex structures. Philippe de Montebello, appraising his
museum says “The Met was already too big a museum in the time of J. P. Morgan.”

“The moment you’re too big, you might as well get much better, because what
you are is a series of individual destinations within the same place” (de Montebello as
cited in Dobrzynski, 2000, p. 50). The Philadelphia Museum of Art, at the time of its
construction, was “the largest museum building ever erected at one time” (Brownlee,
1997, p. 29). Today, with 200 galleries on 3 floors it is, like many museums, an
architectural labyrinth.

In recognition of this sense of individual destinations and in anticipation of
possible confusion within their buildings, museums now offer visitors assistance by

providing maps, videos, collection guides, and other publications and materials about the

2] P. Morgan, American fmancier and art collector (1837-1913); his son, J. P. Morgan, American financier
(1867-1943). The author notes it was not designated in the citation which person was referenced.
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museum space. Orientation about the space as part of pre-trip instruction addresses the
sense of confusion that arises from being in an unfamiliar place. John Falk, cited in Falk
& Dierking, 1992, indicated that students often became disoriented and lost their sense of
purpose when visiting museums. His research suggested that students given an
orientation about the physical layout of a museum, along with an itinerary, maintained
significant focus regarding the purpose of their visit (Falk & Dierking, 1992). Other
research supports these findings (Falk, Martin, and Balling, 1978, Gennaro, 1981; Koran,
et al., 1982; Linn, 1980; Sneider, Eason, and Friedman, 1979; Wright, 1980; all cited in
Nichols, 1984).

For students, a child-centered itinerary best accommodates students’ expectations.
Studies by Balling, Falk and Aronson (1980) have found that “the child-centered
orientation set the children’s mind at ease so that they could concentrate on the
experience”....(Falk & Dierking, 2000, p. 77). A child-centered itinerary might include
“seeing favorite exhibits, buying something at the gift shop, [and] having fun on the bus”
(Falk & Dierking, 2000, p. 76).

Finally, studies have indicated that the selection of and orientation about a
focused theme provides reduction in novelty, when novelty is considered a distraction
(Koran, et al., 1982; Screven, 1974, 1975; Wilson and Koran, 1976; all cited in Nichols,
1984). In art, themes might include culture, history, elements of art (color, shape,
medium, value, rhythm, pattern, etc.), studio experiences (the consideration of ideas
through the hands-on use of materials), and aesthetic considerations (decoration,

illustration, expression, beauty, etc.).
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Educational Consideration

The educational desires of teachers visiting museums may be placed in the two
categories of learning and enjoyment. Teachers expect their classes to learn something
about a topic they are studying in school, but they also want children to find museums
fun. Teachers, as well as museum professionals, want children to think enough of their
visit that they will return to the museum on their own” (Sheppard, 1993, pp. 7, 8).

In the museum, learning and enjoyment should, but sometimes do not, go hand in
hand. “A critical problem for museums is the tremendous number of stimuli, many quite
novel, competing for attention” (Koran & Koran as cited in Nichols, 1984, p. 207). A
major component of new stimuli is the sheer number of objects on display. Display
obijects, taken in their entirety, can overwhelm one's thinking and sense of enjoyment.
This phenomenon, "technically referred to as 'museum fatigue," was identified through
scientific research of museum visitors (Brownlee, 1997, p. 101). According to
management at the Field Museum in Chicago, studies revealed that 10 to 12 minutes was
the longest expected exhibition viewing time for museum visitors (Bedno & Bedno,
1999). "In exceptional cases, if visitors had a compelling interest in the subject matter,
they might stay about 20 minutes" (Bedno & Bedno, 1999, p. 39). Exceptional exhibits,
too, accounted for a slightly longer viewing time, when timed tickets verified the
expected attention span for a given number of viewers. Studies have indicated that for
young children, a positive museum experience is one that focuses on five to ten objects
(Huber & El-Omami, 1993).

The Roles of Attention and Curiosity in Museum Learning, a 1983 article written
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by Koran & Koran and republished in Museum Education Anthology (Nichols, 1984),

discusses the issue of stimuli and the novel aspect of the museum: “If conceptual learning
is the desired outcome of a museum visit, a reduction in novelty through advance
instruction or pre-visits should help” (p. 206). Pre-visit orientations may contribute to
counteract the novelty reaction and to speed “activation of short term memory and the
transfer of small bits of information to long term memory” (p. 209).

The past three decades have seen inquiry into the effectiveness of pre-trip visit
instruction. In addition to the studies already mentioned, this author acknowledges the
following studies which also support conclusions about the positive effectiveness of pre-
trip cueing: Gennaro’s (1981) investigation on the effectiveness of pre-visit instruction
materials on learning from a museum visit indicated that an experimental group that
received advanced instruction on what they would be seeing exceeded the control group
in a content measure, and Linn’s (1980) “study of “6th graders in a “free choice™
environment similar to that which occurs in museum or field trip settings. .. found that
instruction combined with exposure to materials was more effective than exposure to the
materials alone for designing controlled experiments and manipulating variables
(Koran and Koran as cited in Nichols, 1984, pp. 206, 208). Koran and Koran (1983) also
offer the opinion that this study “strongly supports the use of concurrent instruction, or
pre-instructional orientation, to reduce the interference of novel stimuli with attention

focusing” (Koran and Koran as cited in Nichols, 1984, p. 208).
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Chance Favors the Prepared Mind

“The nature of education in museums differs markedly from that of the school or
university” (Canby, 1999, p. 15) and from the library. It is the museum in particular that
establishes the object as the center of its educational focus. Objects communicate to us
by non-verbal means to initiate thought and discussion that builds upon itself in an
exponential manner. By providing communication “in nonverbal ways, as well as
through the written word in labels and catalogues, museums can eliminate many of the
barriers found in traditional educational institutions” (Pitman-Gelles, 1981, p. 3).

Museums provide a special connection to the imagination by offering up objects
to initiate both cognitive and affective investigation and learning. Students can learn
about facts and figures and their meanings associated with the objects by asking a broad
range of questions and can experience qualitative learning and sensorial associations by
considering a broad range of possibilities. Questions and considerations might include:
What is the object? Who created it? What was its purpose? Why was it used this way?
What are its physical characteristics? How was it made? What are its aesthetic qualities?
What are its social considerations? What are its spiritual dimensions? How is it related to
other objects in the collection or in the world at large?

By prompting students to investigate objects in this way, that is, by establishing
links to create enduring understanding (i.e., what significance might the answers to these
questions have for us today) museums make way for “a meaningful, personal interaction”
(Erickson, 2000, pp. 42, 43).

For children embarking on a field trip to a museum, who are just beginning to
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recognize, differentiate, organize, and remember information about themselves and about
the world around them, pre-visit instruction before a field trip to a museum may prove
vital in establishing connections to the objects, the collections, and to the museum
overall “Pre-cueing is important for significant learning during a field trip experience. It
may be that Louis Pasteur’s statement “‘...chance favors only the mind that is prepared,””
applies, and the nature of that preparation should concern all educators in all settings”

(Gennaro, Stoneberg & Tanck as cited in Nichols, 1984, p. 204).

Summary

Throughout the past century, museum education has assumed a more prominent
role in meeting and fulfilling the mission of cultural institutions. Within museum
education, fundamental shifts in the way visitors are viewed and accommodated have
occurred. School groups that make up an increasing segment of an expanding museum
going audience are being accommodated in more collaborative ways. Research shows
that education, particularly pre-trip orientation, greatly enhances the museum going
experience of young students. The most effective pre-trip orientations include site
orientation, a child-centered itinerary, and content-related lessons. It was this author’s
desire to investigate the effects of two different types of pre-trip content-related lessons

on the museum going experience of young students and to determine the impact of those

effects.
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CHAPTER III

THE METHODOLOGY

The study, as abridged, examined how a pre-trip orientation strategy affected the
museum going experience of elementary school students, grades 2 — 5. Both empirical
and non-empirical methods were utilized, incorporating predictive, descriptive, relational,
and historical inquiry.

The sample (n=19) included participants that were elementary school students,
grades 2 - 5, from two rural counties, Carbon and Schuylkill, in northeastern
Pennsylvania. This site was chosen because it was a location where the researcher
previously taught regularly scheduled art workshops. The location was also significant
because the population was presumed to have little or no affiliation with the Philadelphia
Museum of Art.

This chapter documents the procedure for conducting the experiment including
the sample selection, the research context and sites, the participants, the instruments and

materials used, and the procedures followed.

Sample Selection

An advertisement announcing the formation of children’s art classes was placed
in the region’s local evening newspaper on three successive dates (see Appendix A2).
The advertisement included information about the location of the classes, dates, and

notice of the bus trip to the Philadelphia Museum of Art.
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Responses to the advertisements were in the form of telephone calls. In all cases
but one, the telephone calls were placed by the parents of the students. One telephone
call was placed by a grandparent who thought her grandchildren would be interested in
attending the classes.

Approximately half of the telephone calls were directly received and responded to
immediately. Telephone calls received by message machine were responded to within
one day of the initial contact. Parents of children too young or too old for the study were
informed that their children were not of an appropriate grade level for this particular
session, and if they so desired, their telephone number was recorded for future offerings.

Due to the nature of the study, information relayed to the interested parties needed
to be in a certain sequence to uphold the integrity of the study. This sequence required
parents and/or guardians to select a time period first. It was only after a time period was
selected that the content of the course offered during that particular time period was
revealed. Those who chosethe earlier time were told only of the course content for that
particular time. They were not informed that the later class would have an entirely
different course content. For those who chose the later time period a similar sequence
was followed.

The author would like to note that the sequence of relaying information to parents
was awkward. Inthe normal procedure for previous course registrations, the first
question posed by most parents usually regarded the content of the course. Parents
wanted to know what their child would be taught. The second and third questions often

varied between dates and times of the classes and the cost, if any.’

* Normal sequence of questions: (1) What is the course about? (2) What are the dates the course is
offered? (3) What time is the course offered? (4) What is the cost of the course?
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The sequence of questions in this instance usually began in a similar mode.
Parents/guardians wanted to know what the course was about. When the author
responded with a request for a time period selection and the stated question was not
immediately addressed, there was often a pause as the parents/guardians reoriented their
thoughts to answer my question instead. Parents/guardians did, however, select a time
and discussion of the course content immediately followed. Subsequent discussion
included the cost of the course, the projected bus trip to the museum, the children’s
interest in art, and the children’s talent in art.*

For interested parents/guardians, telephone calls were followed by the forwarding
of written information regarding the classes. This information included a class schedule
with description of the classes, a registration form, and preliminary information about the
bus trip to the Philadelphia Museum of Art. (Appendix A4, AS, A6, and B1).

Returned registrations were accepted on a first-come, first-serve basis (see
Appendix A3 - Notification of student’s acceptance to the art class). Students were
accepted randomly until classes were half full (n = 8) and students were then accepted by
sex and by grade in order to control variables to insure gender and age equity. Because
the number of responses was less than anticipated the placement according to sex and
grade was not as equitable as originally planned.

All students enrolled for a total of seven workshops (see Appendix A4 and AS).
The first six workshops were held on site in the students’ local area. Workshops for both
groups were held on the same day but were scheduled for different times. The control

group attended class from 12:30 p.m. to 2 p.m. The experimental group attended classes

4 Sequence of questions used in the study: (1) What are the dates the course is offered? (2) What time is
the course offiered? (3) What is the course about? (4) What is the cost of the course?
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from 2:30 pm. to 4 p.m.

The first six workshops were devised according to the following format: All
students were welcomed to the class. Students gathered with the instructor for an
introduction to the day’s lesson which included the distribution of vocabulary words,
discussion and viewing of reproductions of art and artifacts, studio demonstration of
materials and technique, studio time for creating the day’s project, cleanup time,
discussion of the day’s creation, review of vocabulary, and a formal goodbye.

The seventh workshop was a bus trip to the Philadelphia Museum of Art. All
students attended the museum on the same bus on the same day. Prior to boarding the
bus, students and chaperones placed their names on an attendance sign-in sheet
(Appendix B14). The students were randomly placed on a first-come first serve basis
with one of three chaperones. This selection process combined students from the control
and experimental groups. The chaperones had no prior knowledge about which students
belonged to which group. This insured that the chaperones would engage in minimal bias
with respect to the control group and the experimental group. The chaperones, all female
with similar physical and personality traits, were unknown to the students. Each group
including one chaperone and multiple students was identified by a different color--green,
yellow, and red. Chaperones wore nametags that identified their color, while students
wore a stick-on dot matching their chaperone’s color. Each student had a number placed
on their stick-on dot in order to be identified in the observation notes written by their
chaperone. This enabled the chaperones to identify students in a color/number sequence

such as Green 5, or Yellow 2 (see Appendix B15).
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Each chaperone was given a small blank notebook in which to record
observations. A typed itinerary was placed on the first page of each book
(see Appendix D1). Typed instructions on the type of student behavior to attend to and
how to record the behavior were placed on the second page of each book
(see Appendix D2).

Both the control group and the experimental group combined into the three color
groups visited the Philadelphia Museum of Art at the same time on the same day for a
tour of a specified collection. For the purpose of the study, the collection or exhibition
was selected in consultation with a museum educator. The Chinese and Japanese section
of the Asian Collection was selected as it contained art and artifacts that may not have
been very familiar to any of the students prior to their visit.

For the purpose of the study, the control group, prior to the visit, studied and
created art in a manner not specifically related to the collection that would be visited
(see Appendix A4). The experimental group, prior to the visit, studied and created art in
a manner related to the collection that would be visited (see Appendix AS). Both the
control and the experimental groups were given an identical site orientation about the
museum including museum brochure (Appendix B6), map (Appendix B7), final bus trip

information (Appendix B2), and an oral itinerary prior to the museum visit.’

> The oral itinerary was as follows: (1) Meet at Carbon County Environmental Education Center (CCEEC)
next Saturday moming (2) Divide into groups and meet chaperones (3) Bus trip to Philadelphia Museum
of Art (4) Stretch time outside at the museum (5) Lunch in reserved cafeteria (6) Bathroom break

(7) Meet tour guide and take tour (8) Gift Shop (9) Meet in museum lobby (10) Board bus for home
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The Research Context and Sites

Two sites were required to carry out this study. The first site requirement was the
choice of museum the students would visit. The museum selected was the Philadelphia
Museum of Art. The museum, one of Pennsylvania’s premier cultural institutions,
maintains an international reputation for its outstanding collections and educational
programs. The Curator of Education for Youth and Family Programs agreed to
participate in this study by providing a tour to the students upon their visit to the
museum. The tour replicated the experience of student groups who come to the museum
throughout the year. Two known variables occurred in that student groups coming to the
museum during the school week enter the building through a designated student entrance
and eat lunch in the student center cafeteria, while student groups visiting the museum on
weekends enter the museum through the regular public entrances and eat lunch in the
public cafeteria annex. The groups participating in this study visited the museum on a
weekend and therefore entered through one of the regular public entrances and ate lunch
in the public cafeteria annex.

The second site requirement was the location from which student participants
were derived. The location selected for this study was the Carbon/Schuylkill region of
Pennsylvania, a rural area about two hours by automobile or bus from the museum. The
author determined the rural component of the study was important because children of
this age and in this location might have had no prior connection to the urban museum
chosen as the site in which the study was conducted.

The location effected the study in both ethnic/racial and social-economic
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dimensions. Census data indicated the population of this region, Carbon and Schuylkill
Counties, was predominately Caucasian and with median incomes of $31-33,000 or

slightly below Pennsylvania average (Carbon County BonData Book, 1993).

The Participants

Families responding to the advertisement appeared to be entirely Caucasian.
Additionally, this author’s past experience in marketing for clients in the area indicated
that most families in the middle to upper middle class social-economic sector had an
interest in and could afford enrichment education for their children. This author thus
asserts that the students who participated in the study were most likely middle class.

Students were accepted into the study on a first come, first serve basis as their
parents/guardians responded to the newspaper advertisements. To eliminate the
possibility of bias, students were accepted randomly for half of each group (n = 8), then
assigned by sex in order to insure equity in gender distribution. Due to under enrollment,
placement was not as equitable as originally planned. A total of 19 students enrolled for
the classes. They were accepted and assigned into two groups with the following
distribution:

Control group:

Total number of students enrolled — 11

S girls — 1 third grade, 1 fourth grade, 3 fifth grade

6 boys — 1 third grade, 3 fourth grade, 2 fifth grade
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Experimental group:
Total number of students enrolled — 8
5 girls — 3 third grade, 2 fourth grade

3 boys — 2 second grade, 1 fifth grade

The breakdown of each group was as follows:

The control group was comprised of S girls and 6 boys; 2 students were in 3rd
grade, 4 students were in 4th grade, and S students were in 5th grade. Gender distribution
slightly favored the boys, while grade orientation was towards the 4th and Sth grades.

The experimental group was comprised of S girls and 3 boys; 2 students were in
2nd grade, 3 students were in 3rd grade, 2 students were in 4th grade, and 1 student was
in 5th grade. Gender distribution favored the girls, and the group was oriented towards
the 3rd grade.

It should be noted here that not all students who participated in the pre-trip
orientations were able to attend the museum trip. For purposes related to data collection
and analysis regarding the museum trip, a breakdown of each group attending the
museum trip was as follows:

Control group:

Total number of students attending — 8

3 girls — 1 third grade, 2 fifth grade

5 boys — 1 third grade, 2 fourth grade, 2 fifth grade

Experimental group:
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Total number of students attending — 7
4 girls — 2 third grade, 2 fourth grade

3 boys — 2 second grade, 1 fifth grade

The control group had 3 girls and S boys; 2 students were in 3rd grade, 2 students
were in 4th grade, 4 students were in Sth grade. Gender distribution favored the boys,
while grade orientation was towards the 4th and Sth grades.

The experimental group had 4 girls and 3 boys; 2 students were in 2nd grade, 2
students were in 3rd grade, 2 students were in 4th grade, 1 student was in 5th grade.
Gender distribution favored the girls, while grade orientation was towards the 2nd and

3rd grades.

The Instruments and Materials Used

Several instruments and recording processes were used to conduct this study.

These included the control, or generalized, instruction administered to the control group;
the experimental, or specific, instruction administered to the experimental group; a pre-
trip student survey; a post-trip student survey; chaperone observations of students during
the museum tour; and postcards returned by the students approximately one week after
the museum trip. Additionally, a museum educator survey designed to elicit data on the
use and success of pre and post-visit materials was administered to museum educators
from across the country. The results of these instruments and recording processes were

documented and analyzed.
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The Orientations

Orientations were designed to ensure that the structure of both the control and the
experimental group orientations followed the same format and depth of information. All
students were given instruction and studio experience that addressed basic elements of
art. These elements included line, 2-D form, 3-D form, time, value, color, symmetry and
asymmetry, design, and drawing. Instruction was modeled to include aspects from art
history, art studio, art criticism, and aesthetics.

The control instruction featured a generalized course about drawing. Students
were led through a series of workshops that examined drawings as a pattern-making basis
for creating art and artifacts, drawings as objects of art, and drawings created throughout
history using a variety of techniques and media.

The experimental instruction featured a course focused on the art of East Asia,
specifically Chinese and Japanese art. Students were led through a series of workshops
that examined the pattern-making behind Chinese and Japanese art and artifacts, and East
Asian objects of art created throughout history using a variety of techniques and media.
The experimental orientation examined examples specifically related to the theme of our

museum tour, The Art of East Asia.

The Student Surveys

Two surveys, developed by the author and modeled after those used by the

Franklin Institute (Philadelphia), the Metropolitan Museum of Art (New York), the
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Victoria & Albert Museum (London), and AldrichPears Associates (Vancouver, BK
Canada) were administered to both the control and the experimental groups on the day of
the bus trip to the museum. Both surveys were designed to provide students with both
text and image response options with the intent to collect accurate psychographic
(attitudes, beliefs and values) data. An advisory panel of museum and art educators
critiqued drafts of the surveys and the author made revisions.

The pre-trip survey, attitudinal in nature, was intended to gather baseline
information and to introduce students to the survey format. This survey contained four
questions that included a combination of closed and open-ended items.

The post-trip survey was arranged in two parts. The first part, a ten-item, closed
and open-ended questionnaire was intended to gather substantive information about the
students’ museum experience through questions related to cognitive recall and
judgmental evaluations. The second part, a seven-item, closed and open-ended
questionnaire was intended to gather further judgmental evaluations from the students
regarding the trip.°

The surveys, as revised, addressed the following research questions:

Pre-trip Survey

e Question 1 — Were all students participating in the study approaching the museum

visit at the same level of readiness?

e Question classifications according to Sternberg (1989) are memory, convergent, divergent, and
judgmental/evaluative. The survey developed for this study engaged students in critical thinking through a
variety of these question types. Question types most frequently utilized included: Judgmental/Evaluative —
through positive/negative and assessment of expectations and feelings (emotive reasoning), Memory —
through visual and written recall, and Divergent — through asking why a selection was made.
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e Questions 2.1 — 2.12 — Did the experimental and control groups differ distinctly in
their emotional anticipation about visiting the museum?

e Questions 3a and 3b — Did the experimental and control groups differ in their
expectations about what they would see at the museum relative to the tour?

e Questions 4a and 4b — Did the experimental and control groups differ in their
expectations about the bus regarding size and quality?

Post-trip Survey, Part I:

e Questions la and 1b — Did the experimental and control groups differ in their
expectations about the museum regarding size and crowds?

e Questions 2a, b, and ¢ — Did the experimental and control groups differ in their
recall regarding specific items from the galleries?

e Questions 3a, b, and ¢ — Did the experimental and control groups differ in their
recall of aesthetically oriented items from the museum at large?

e Question 4a — Did the experimental and control groups differ in their desire to
own something from the museum?

e Question 4b and c — Did the experimental and control groups differ in their
identification of objects they would like to own as pertaining to the tour?

e Question 4d — Could the experimental and control groups be identified by
distinctions in their reasons for wanting to own something from the museum?

e Questions 5 and 6 — Did the experimental and control groups differ in their recall
of objects specific to the tour?

e Question 7 — Did the experimental and control groups differ in their assessment

regarding the length of the tour?
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e Question 8 — Did the experimental and control groups differ in their judgment
regarding the quality of new things they learned from the tour?

e Question 9 — Did the experimental and control groups differ in their recall of the
tour guide’s discussion?

e Questions 10a, b, and ¢ — Did the experimental and control groups differ in their
recall of aesthetically oriented items from the tour specifically?

Post-trip Survey, Part II:

e Questions 1 and 2 - Did the experimental and control groups differ in their
assessment of the demeanor of the tour guide and the chaperone?

e Question 3 — Did the experimental and control groups differ in their desire to have
a parent/guardian as a chaperone, i.e., would they have been more comfortable and
willing to experience the museum visit with a parent or guardian?

e Questions 4a, b, and ¢ — Did the experimental and control groups differ in their
emotional assessment of visiting the museum with our group?

e Questions 5 and 6 — Did the experimental and control groups differ in their
assessment regarding what they liked best and least about visiting the museum?

e Question 7 — Did the experimental and control groups differ in their desire to visit

the museum again?

Return Postcards

Postcards were intended to provide longitudinal information about students’

reactions to the museum trip. The author was interested in which group might return the
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most cards, which students would recall specific items from the museum tour, and
whether and in what way vocabulary words were used.

All students were given two identical postcards, one of which was stamped and
self-addressed to the author. They were instructed to think about the museum trip during
the coming week, write their comments on the stamped, self-addressed postcard and
return the card via regular mail. The second postcard was included to allow students a
card to keep —an added incentive for them to return the first card as requested (see

Appendix C19 for returned postcards).

Chaperone Observations

Chaperone observations provided an additional source of information regarding
the students” museum experience. These observations were instrumental in gathering
information while the museum visit was taking place. The author was interested in
identifying those students who were the most engaged with the museum tour guide, those
students who were most engaged with objects in the museum, how and by whom
vocabulary words were used, and which students appeared to physically and mentally
fatigue the most rapidly.

Chaperones were given written and verbal instruction on how to record their
observations (see Appendix D2). Observations were recorded by written notation in
small notebooks. A complete transcription of each chaperone’s written notation is

included in this study (see Appendix D3).
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Museum Educators Survey

The survey administered to museum educators was a 14 item, open and close-
ended questionnaire. The purpose of the survey was to inform the author regarding the
broad categories of museum education materials availability and use. The survey was
intended to provide the author with current information regarding the types of educational
materials made available by the museums and about their utilization by teachers and
students, to seek museum educators’ assessments of student preparedness upon visitation
to the museum, and to collect data related to the efficacy of pre and post-trip materials.
The collected data were used to inform the research and writing of the literature review.
Developed by the author, this survey was revised upon consultation and
recommendations from a museum educator.

Educational materials sent by the survey respondents were generally analyzed for

attractiveness and ease of use including presentation of the content visually and textually.

The Procedures Followed

Data were collected in the following manner. The pre-trip surveys were
administered to all students during the bus ride to the museum. Upon distribution, the
author verbally instructed students to indicate answers by circling the appropriate
response, by writing in words or descriptions, and by making drawings. Students were
informed there were no right or wrong answers to any of the questions. The surveys were

completed by the students and collected by the author before arrival at the museum.
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Post-trip surveys, Parts I and II, were administered to all students during the bus
ride back to the environmental center. Upon distribution, the author verbally instructed
students to indicate answers by circling the appropriate response, by writing in words or
descriptions, and by making drawings. Students were informed there were no right or
wrong answers to any of the questions. The surveys were completed and collected by the
author before arrival at the center.

Postcards were distributed to all students upon collection of completed post-trip
surveys. Two identical postcards were given to each student. One postcard was stamped
and self addressed to the author. A notation at the top of each card indicated that students
should write something special about the museum visit and return the card by post to the
author in one week. The second postcard contained no address or notation and was given
to the students as a remembrance of the trip. The author indicated that it could be used as
a bookmark or wall ornament; the intention being that students might be more likely to
return the first postcard if they could keep an identical one for themselves.

Books for recording observations were distributed to the chaperones on the bus en
route to the museum. The author reviewed the itinerary and recording instructions posted
in the chaperone books with the chaperones and answered questions pertinent to the trip.
Recording instructions included the type of behavior to attend to and examples of the
format in which to record the behavior.

Chaperones/observers were each responsible for gathering data on each of the five
students assigned to their color group. Students were each given a colored sticker,
numbered onethrough five, to wear on their shirts. Chaperones recording observations

referred to the students by the numbers, i.e., the “green” chaperone referred to students in



60

the green group as 1, 2, 3, 4, or S. The red and yellow group students were observed by
“red” and “yellow” chaperones respectively, and their behavior referred to and recorded
in the manner specified in the author’s instructions. Observation books were collected by
the author after departure from the museum.

Twenty museum education departments were identified and selected by the
author, with guidance from a departmental advisor, to receive a survey regarding the
types of pre and post-visit materials made available to and utilized by teachers (see
Appendix E1). The museums represented various geographic areas of the country and
included a selection of museums local to the area in which the study was conducted. The
author contacted each museum education department by telephone to identify the name of
the person to whom the survey should be addressed and to request a mailing address and
e-mail address for that person. Eighteen of the 20 museums were successfully contacted.

A personalized e-mail letter sent from the author to 18 of the intended recipients
introduced the author, the purpose of the study, and indicated the survey would be
received in forthcoming mail (see Appendix E2). As an incentive to complete and return
the survey, the e-mail informed the intended recipients that returned surveys would be
eligible for a contest, in which the winner would receive an interesting, fun prize.

The survey (Appendix E3) was sent out within two weeks after the e-mail notice.
Sixteen completed surveys were returned to the author. Samples of educational materials
were provided by 13 of the respondents including one museum educator who provided
sample materials, but not a completed survey. The two museums, for which specific
names and e-mail addresses were not available, were contacted by telephone.

Appropriate personnel were identified and a copy of the original e-mail was sent along
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with the survey itself.

The return rate for the museum educator survey was 80%. This high return rate is
attributed to the author’s pre-introduction of the survey before it was actually sent to the
museum educators and to the “surprise gift” used as an incentive for educators to

complete and return it.

Data Analysis

The data were analyzed using several methods as indicated by the data collection
methods. Student surveys were numerically translated using Excel spreadsheets. This
provided an appropriate means to measure, compare, and draw conclusions from data
gathered through student survey responses. Charts were produced for each survey
question showing a comparison of individuals within the control and experimental groups
(n=15), eight for the control group, seven for the experimental group. Responses were
calculated into percentages to further compare the two groups. Post cards were analyzed
by comparing the responses within the control and experimental groups and by drawing
conclusions from the comparison. Chaperone observations were transcribed into a text
format and were reformed into a spreadsheet to compare the students individually and
within the control and experimental groups. An “icon” key to show attitudinal behavior
was devised and all responses were classified according to the key. This provided the
author with ap appropriate means of drawing conclusions about students’ behavior during
the museum tour. Museum educators survey responses were entered into an Excel

spreadsheet using numerical and textual formats. The data were analyzed to draw
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conclusions regarding pre-trip, trip, and post-trip materials, and to gather background

information qsed in the literature review.

Summary

The methodologies utilized in conducting this study included the sample
selection, the research context and sites, the subject/participants, and the data collection
instruments — surveys, postcards, and observations. The method of sample selection
proved less than satisfactory for constructing a sample population with the desired
number of student participants the author anticipated as necessary to conduct the study.
Because the number was less than expected, a modification of the study was necessary.
The research context and sites proved satisfactory to the administration of the pre-trip
orientations and for the museum trip. The author’s correct prediction that students from
the rural area s€lected would most likely have had no prior knowledge regarding the art
museum ensured that all students who participated in the study approached the museum
at the same degree of readiness. The data collection methods proved satisfactory as data
gathering instruments.

The student surveys were age-appropriate and easy to administer. The students
were especially forthcoming when the author indicated there were no right or wrong
answers to the questions.

The postcards allowed for comparison and conclusions, however the number
returned was lower than expected (n =7 of 15). Chaperone observations provided

informative data about the students’ affective experience during the museum tour. The
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structure of the analysis (spreadsheet with icon key) was especially effective for
comparing the students individually and the groups overall. The author notes in Chapter
IV, The Results of the Study, the analysis may be biased as a result of an uncontrolled
variable, that is, both the original yellow group chaperone and the designated substitute
chaperone could not attend the museum trip. Therefore, the author served as the
chaperone/observer and while doing so did not accurately follow the observation
instructions.

The museum educators’ survey was especially successful with a very high rate of
return. The data informed the author and the study regarding availability and utilization
of pre-trip, trip and post trip materials, as well as museum educators’ views on
preparedness of student visitors. Museums provided excellent examples of educational
materials including brochures, slides, gallery guides, lesson plans, postcards, program

booklets, gallery games, and videos.
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CHAPTER IV

THE DATA ANALYSIS

As stated in Chapter 1, this study explored the author’s contention that a focused,
pre-trip educational strategy introducing students to an individual collection, exhibition,
or theme would more positively effect the museum-going experience for young students
than would a more generalized, pre-trip education strategy. Chapter IV details the data
analysis by providing a narrative description and interpretation of the charts rendered
from the raw data. For the student surveys, questions were addressed either individually
or as a series of related questions; for the postcards, narrative responses from students
were analyzed and comparisons made; for the chaperone observations, transcriptions
were collated to compare individual students as well as the control and experimental
groups; and for the museum educators surveys, overall trends were identified with

significant findings reported.

An Analysis of the Pre-Trip Survey

Question 1: Is this your first trip to the Philadelphia Museum of Art? Yes/No

This question was positioned first to establish a baseline for all subsequent data.
The question measured whether this trip was the first time the students would be visiting
the art museum. All students from the experimental and control groups confirmed this
was their first visit to the Philadelphia Museum of Art. This response was significant in

that all students participating in the study were approaching the museum visit at the same
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level of readiness.

Questions 2.1-2.12: How do you feel about going to the museum?

This question, with its series of facially expressive icons, was included in the
survey to establish an emotional state for each group prior to the museum visit by
measuring and comparing responses. The control group expressed a higher percentage of
excitement, nervousness, and fear than the experimental group. The experimental group
indicated a higher percentage of not feeling nervous and of not feeling afraid. The
experimental group also expressed a significantly higher feeling of being very happy
(100% experimental vs. 63% control). While both groups had a substantial response in
the “very excited” category, the control group was 14% higher in this category. Both
groups expressed 0% in feeling no excitement, very nervous, a little happy, not happy,
and very afraid, indicating that these feelings were not part of the emotional state of
students from either group. While the emotional state of students from both groups was
positive, the experimental group was much more positive, less fearful, and much happier.

Questions 3a and 3b: What do you think you will see? Draw a picture. What
did you draw?

Student responses in this category were meant to measure expectations about
what would be encountered at the museum. All students were informed they would be
taking a tour with a tour guide accompanied by the chaperones and the author. The
intention of this question was to record the students’ use of words and images that
anticipated specific objects related to a tour. A response of 50% for the control group
suggests that all of the questions were answered, but that no students used words or

drawings that would anticipate specific types of objects they might encounter during the
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tour of the designated galleries. It is interesting to note that several responses within this
group although not specific relative to the intended tour, were quite specific in what the
students expected to see, i.e., “The Three Musicians by Pablo Picasso”, “Monalisa” [sic].
Other responses were general, for example, paintings, sculptures, and the museum. Only
one student used the word “drawings” which related directly to the pre-trip control group
orientation.

The experimental group, instructed in Chinese and Japanese art, indicated (79%
response; 50% indicated all questions were answered) that they did indeed expect to see
specific Chinese and Japanese objects during their tour of the museum.

While subjects in both control and experimental groups gave specific expectation
examples, the control group did not anticipate or include any response remotely
connected with the Philadelphia Museum of Art Chinese/Japanese collection.

Questions 4a and 4b: What do you think about the bus? Size/Quality

These questions were meant to introduce an evaluative type of question to the
students and to measure whether the method of transportation met or differed from their
expectations. Expectations for both groups were exceeded, with the experimental group
exceeding expectation for the size of the bus and the control group exceeding
expectations for the quality of the bus. The question was posited as the final question on

the pre-trip survey as a lead in to the first questions (1a and 1b) on the post-trip survey.

Summary

An overview of the pre-trip survey suggests a notable difference in the emotional
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state of each group, with the experimental group being very excited (86%), very happy
(100%), not afraid (71%), and a little nervous (29%). The control group exhibited a high
degree of excitement (100%) and feelings of being very happy (63%), coupled with some
nervousness (38%), and some fear (13%).

This information, in combination with each groups’ expectations about what they
would see at the museum, indicated that the experimental group, with its knowledge and
recall of specific objects at the museum, felt more confident, self-assured, and happier

about the museum visit prior to the actual encounter.

An Analysis of the Post-Trip Survey-Part I — Can You Tell Me?

Questions 1a and 1b: What do you think about the museum? Size/# of people

Questions 1a and 1b related to the final questions on the pre-trip survey (4a and
4b) in that they were a self-assessment of the students’ expectations. The questions
measured whether students’ expectations about the size of the museum and number of
people encountered there were as expected or were greater or less than expected.
Responses to both questions indicated that while both groups experienced the museum as
being larger and more crowded than expected (above 85%), the control group exceeded
the expectation of the experimental group (96% to 86% respectively); thus, the
experimental group was closer to meeting its expectations.

Questions 2a, 3a, and 4a: Did you see anything special in the galleries? Did
you see anything beautiful at the museum? Did you see anything you would like to

own? Yes/No
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This group of questions began each subset (a, b, ¢, and d) by asking students to
recall objects from the galleries and museum they considered special and beautiful or
were things they would like to own.  Such consideration called upon students” memory
and judgment to evaluate something significant from the visit.

For the three questions respectively, the control group’s response was less than
the experimental group by margins of 25%, 11%, and 36%, indicating the control group
had less desire or ability to consider and judge when recalling things from a positive or an
aesthetic perspective. Comparisons, with the control group noted first, are: 75%-100%,
75%-86%, and 50%-86%.

Questions 2b, 3b, and 4b: Did you see anything special in the galleries? Did
you see anything beautiful at the museum? Did you see anything you would like to
own? Draw a picture.

As follow-up to the previous memory questions, students were asked to recall the
objects visually by creating drawings of the objects. The author was interested in
whether or not students recalled items within the galleries included in the tour even
though the questions concerned the galleries and museum at large and not the tour
specifically. When recalling objects from the galleries (2b), the control group cited
collection specific objects 69% of the time while the experimental group cited collection
specific items 100% of the time.

In recall for question 3b, which concerned identifying something beautiful at the
museum, the control group designated collection specific items 69% of the time while the
experimental group designated collection specific items 86% of the time. Two responses,

one from each group, are worth noting in that each refers to the museum overall. Each
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student created a drawing of the entire museum depicting the museum’s fagade.

Questions 2¢, 3¢, and 4c: Did you see anything special in the galleries? Did
you see anything beautiful at the museum? Did you see anything you would like to
own? What did you draw?

As companion questions to 2, 3, and 4 “a” and “b” questions, the “c” items asked
students to give a verbal description of visually recalled objects. The intent of this group
of questions was to investigate whether students recalling objects visually could identify
the objects by words used specifically to position the objects within the realm of Chinese
and Japanese art and/or objects encountered on the tour if the recalled art and/or objects
were found within that collection. The survey answers indicated students from the
control group had a more difficult time using vocabulary to place the objects within the
Chinese and Japanese collection. This is especially evident in questions 2c and 3¢ where
the comparison between the control and experimental groups was 56% to 93% and 44%
to 79% respectively. For example, a student in the control group visually recalled a
ceramic/glass vessel from the tour, but verbally described it as a “vase,” while a student
in the experimental group visually recalled a ceramic/glass vessel from the tour and
verbally described it as “a bottle that has a dragon,” thus giving the object more of a
location in relationship to the Chinese/Japanese collection. Another example focuses on
the description of a garment. One student from each group created similar drawings of a
robe. The student in the control group verbally described the garment as “The Dress,”
while the student in the experimental group described the garment as “a komono” [sic],
thus placing the garment within the Chinese/Japanese collection.

Question 4c asked students to describe the object selected verbally as something
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they would like to own. Most students who responded affirmatively to the item 4
questions (Did you see anything you would like to own?) did choose something from the
Chinese/Japanese collection, while one student from each group indicated they would
like to own the entire museum. However, the percentage rate was low overall as one or
more students from each group indicated there was nothing they would like to own (two
students from the control group, one from the experimental group).

Question 4d: Did you see anything you would like to own? Why would you
like to own it?

This question completed the item 4 questions by inquiring why students would
like to own the objects they selected. The author was interested in knowing the nature of
the selection; was the selection related to the tour, was the selection an aesthetic decision,
was the selection broad in terms of the museum or narrow in terms of the tour?

The response rate from both groups was similar, 75% for the control group, 71%
for the experimental group. Within the responses, 83% of the control group selected an
object for aesthetic purposes, i.e., “It’s so neat!,” “it is cool,” “it is pretty,” “It was so
special to look at and see.” and 100% of the experimental group selected an object for
aesthetic purposes, i.e., “it’s nice,” “it was beautiful,” “it is nice looking,” “it is so cool.”

One response from the control group was broad (the student wanted to own all the
money to buy “stuff’) and one response from the experimental group was narrow (the
student wanted to go into the teahouse).

Questions S through 9 were a combination of memory, recall, and assessment in
which students were guided through a series of questions specifically about the tour. The

author was interested in comparing tour-related responses to earlier responses about the
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galleries and museum in general (items 1, 2, 3, and 4) and to subsequent questions
regarding objects recalled from the tour (items 10 a, b and c).

Question S: What kind of art did the guided tour focus on today?

This question directed students to think in specific terms about the tour by
recalling the type of art focused on within the tour. A comparison of the groups indicated
the control group named collection specific art and/or objects 75% of the time, while the
experimental group named collection specific art and/or objects 86% of the time.

Question 6: What countries did the objects in the tour come from?

This recall question directed students to think in specific terms about the cultural
and geographic location of the objects viewed and discussed throughout the tour. A
comparison between the control and experimental groups indicted the ability to name the
countries 85% to 100% respectively.

Question 7: What did you think about the tour? (Timing)

Experiential in nature, this question asked students to evaluate their perception on
the timing of the museum tour, i.e. was it too long, too short, or just right? Responses for
both groups were at the lower end of the middle range indicating “just right,” with the
control group slightly lower, but not projecting into the “too short” range (56% control
vs. 62% experimental).

Question 8: Did you learn? (Quantity)

Student responses for Question 8 were intended to measure students’ assessment
about the number of new things learned from the tour. (Students were pre-cued in
answering questions about the tour by questions 5, 6, and 7). While responses indicated

students from both groups thought they learned many new things, students from the
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control group (88%) exceeded those in the experimental group (81%). This response rate
reflects the attitude that control group students, who had not been subject to the pre-trip
orientation related to the collection specific tour, self-assessed that they learned more
new things than the experimental group that had been subject to the pre-trip orientation
related to the tour. The students who studied less about the tour theme indicated they
learned many more new things during the museum visit (88% control vs. 81%
experimental).

Question 9: What things did the tour guide talk about?

In Question 9, students were asked to recall things the tour guide talked about.
Prompted by the “tour” questions, the control group recalled the tour guide’s talk using
more collection specific terms than did the experimental group--81%-71%, at a margin of
10%.

Questions 10a, 10b, and 10c: Did you see anything beautiful on the tour?
Yes/No Draw a picture. What did you draw?

This series of questions was related to series 3 a, b, and c in that students were
asked whether they recalled something significant from an aesthetic consideration, i.e.,
“beautiful.” Questions in series 3 were oriented to the museum at large, while this series
of questions focused on the tour specifically.

In response to Question 10a, both the control group and the experimental group
had a high response rate, with the control group just slightly higher (88%-86%),
suggesting a desire and ability of both groups to recall, consider, and evaluate exhibits
directly from the tour when prompted by the “tour” questions.

When asked to draw a picture of the beautiful object from the tour, Question 10b,
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the control group scored higher in identifying a collection-specific object — 81%-71%.
In the final question of this series, Question 10c, students were asked to identify
what they drew as a response to the previous question. Responses for this question for
both groups were low (63% control and 43% experimental), with many students from
both groups not using collection specific words to identify their objects. The
experimental group response was below 50%, indicating that several students did not

answer the question.

Summary

An overview of the Post-trip Survey, Part I, Can You Tell Me? suggests that
students from the experimental group were closer to meeting their expectations regarding
the size of the museum and the number of people encountered there. Students in the
experimental group were able to recall and identify objects from the museum as related to
the tour more specifically in both visual and written formats. The experimental group
recall was consistent until all students were prompted by a series of questions about the
tour specifically; Questions 5-10. Upon prompting by Questions 5 and 6, the control
group exceeded the experimental group when identifying the number of new things
learned and in the use of collection specific images and words when recalling objects
related to the tour. Previous to prompting, the experimental group recalled in more
collection specific terms; after prompting the control group recalled in more specific
terms. Both groups indicated satisfaction with the timing (length) of the tour; however

both were at the lower end of being satisfied. The control group, that had not studied the
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museum as a group in the context of the study. Both groups indicated a 100% response
rate of liking the visit with the group. In Question 4b, the explanation about why the
students liked visiting the museum with the group, the experimental group only slightly
identified col]ection-specific items, while the control group cited no collection-specific
items. Question 4c, regarding dislike of visiting the museum with the group received no
responses, or responses indicating no response, i.e., “nothing”” “X” “I liked it”.

Questions S and 6: What did you like best about visiting the museum? What
did you like least about visiting the museum?

Questions 5 and 6 were designed to collect data about what students liked best
and least regarding the museum visit and whether the attitudes were formed based on
collection specific references. Question 5, related to what students liked best, indicated
students in the experimental group minimally cited collection-specific items (64%).
Question 6, related to what the students liked least, indicated students in the experimental
group minimally cited collection-specific items (57%). Control group responses for
Questions 5 and 6 were 44%, indicating no collection-specific reason for either like or
dislike. (For Questions S and 6, 50% indicated any answer, above 50% indicated a
collection specific answer.)

Question 7: Do you think you might like to visit this museum again? Yes/No

This question was the final question of the student surveys. Question 7 was an
inquiry into whether the groups differed regarding their desire to visit the museum again.

Responses for both groups were 100% positive.
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Summary

Overall responses for this group of questions indicates similar responses from
both groups. Nearly all students rated the demeanor of the tour guide and chaperone as
“very friendly.” Consistent with research that shows children prefer visiting museums
with their families instead of school field trips (Falk & Dierking, 2000), many students
indicated they would have like their parent/guardian as their chaperone. All students
liked visiting the museum with our group and nearly all reasons given were not related to
the content of the tour, i.e. “all the people were nice,” “our group was very friendly,” “all
of my new friends their” [sic]. Students’ concerns about what they liked best and least
about visiting the museum had very little to do with the content of the tour. Rather,
“like” answers reflected more aesthetic consideration, i.e., “I liked just looking at all the

2% ¢¢

artwork,” “all the art sculptures and artwork,” “all of the cool arts their” [sic] and
“dislike” answers mainly reflected consideration of physical comfort, i.e., “carrying the
chairs around,” “walking to much,” “waiting in the room with the benches,” “the long
time to get down to the museum.”

The last question, which asked if students would like to visit the museum again,
received a positive response rate of 100% by all students. The author asserts that
regarding the overall quality of the museum visit, the control and experimental pre-

orientations exhibited little differential influence when students were surveyed about their

desire to visit the museum again.



77

An Analysis of the Post Cards

The post cards, as a data collection method, were intended to provide longitudinal
information about the students’ retained information and attitudes of the museum trip.
Students were asked to return one of two identical postcards, stamped and self-addressed
to the author. Students were asked to “write something special about our museum visit”
and to “send (return to the author) in one week.”

Seven of 15 postcards were returned to the author within three weeks after the
museum tour. Five of the seven cards were returned by control group students; two of
the seven cards were returned by experimental group students. Of the five control group
responses, four used collection specific words in the recall of something special. The
remaining post card, while not utilizing collection-specific terms, indicated the student
hoped to return to the museum some day. Of the two experimental group returns, both
used collection-specific terms in their notation.

In categorizing by color code groups, three yellow group, two red group, and two

green group cards were returned.

Summary

While it is difficult to know why more than half the postcards were not returned,
it is notable that most postcards were returned by students in the control group. This
author acknowledges that parents may have had an influence regarding the return of the

cards, that is elementary school students might have been dependent upon their parents to
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mail the cards. However, this author postulates that perhaps more control group students
remained enthusiastic enough about the trip to ensure that their cards were mailed. It is
also notable that all but one of returned postcards, which was returned by a control group

student, utilized collection-specific words.

An Analysis of the Chaperone Observations

Chaperone observations provided data about students’ experience of the museum
tour while the tour was taking place. It was the author’s intention to identify correlational
elements between the museum tour experience and groups according to their pre-trip
orientation, and to identify relational elements between the observation data and the
survey data.

It is the author’s assertion that the data collection technique may be biased as a
result of an uncontrolled variable. Prior to the trip, the author identified colleagues to
serve as the yellow, red, and green group chaperones/trained observers and, in case of an
emergency, an additional colleague to serve as a substitute chaperone/trained observer.
On the day of the museum trip, both the yellow group chaperone/trained observer and the
substitute chaperone/trained observer were unavailable to make the trip. The author
accommodated the vacancy by serving as the yellow group chaperone/trained observer.
The difficulty occurred during the tour itself, when as observer/recorder, the author did
not adhere to the specific instructions created for appropriate data collection. Instead of
noting the behavior of yellow group students only, the author noted the most active

behavior of students from all the groups. This may have biased the data.
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In reviewing the chaperone/trained observer data, this author noted that regarding
recordings of individual students, the chart showed that students with the most active
behavior and interaction during the tour have the longest notations. This anomaly
occurred because the author, acting as chaperone observer for the yellow group, did not
follow designated recording instructions to record only yellow group behavior. Instead,
the author recorded the most active behavior of all students during the tour. When
compiling the raw data for individual students, the author’s notations were added to the
other chaperone notations, thus producing a record showing the most active behavior
overall. The author has noted an interesting result in that the behavior of the students
during the tour mirrored their behavior in the classroom during the pre-trip orientations.
Students who were the most verbal and/or physically active in the classroom exhibited
similar behavior during the tour; likewise, students who were quiet and shy in the
classroom were quiet and shy during the tour. It is the author’s contention that the
classroom behavior of the students directly correlated to their behavior in the museum.
The author made this conclusion mindful of research that shows students (and the
population in general) self-restrict their own behavior according to “behavior settings”
(Barker & Wright as cited in Falk & Dierking, 2000, p. 54).

Another notable result is that pre-trip orientations appeared not to have influenced
the students’ behavior, i.e., shy students did not talk more, physically active students did
not calm down, and highly verbal students were not quieter.

The girls, regardless of pre-trip orientation groups, were more talkative and
responsive during the tour and tended to position themselves in the front, near the tour

guide. Near the end of the tour (after approximately 1 hour), a notation for GS states
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“raises hand but MS doesn’t respond”. The author would like to note that at this point in
the tour the tour guide (MS) tried to engage other students in dialogue as G5 and G4 had
noticeably dominated the conversation.

Several students showed signs of exhaustion near the final minutes of the tour.
The tour, which lasted slightly less than 1% hours, replicated regular school group tour
time allocations at the Philadelphia Museum of Art which are 1 hour for kindergarten
through third grade and 1Yz hours for fourth through twelfth grade. Expressions of
exhaustion were generally noted as restlessness, disinterest, and fatigue.

All students except one exhibited sustained physical and emotional engagement
throughout most of the tour. This one student (BS) was disengaged much of the time.
The author would like to note this behavior was similar to behavior exhibited in the
classroom. This student was one of two students whose grandparent had initiated
participation in the program and the student often showed signs of lethargy and lack of

interest during the pre-trip orientation classes.

Summary

The chaperone observations indicated the majority of students were both
physically and emotionally engaged through much of the tour. Group behavior reflected
that of the classroom indicating students perceived the museum tour and gallery space in
a manner similar to that of the classroom. Individual behavior did not appear to be
effected by the pre-trip orientations; rather students retained their individuality. Shy

students remained shy, vocal students remained vocal, and physically active students
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remained physically active. Girls, regardless of group, tended to dominate the
conversation and often positioned themselves by or near the female tour guide. By the
end of the toyr several students were noticeably disengaging themselves. Chaperones
observed restlessness, visual detachment, and signs of physical fatigue, i.e., rubbing of
eyes and yawning. Overall, the behavior of the group was respectful and attentive, and

students exhibited signs of being filled with wonder and awe.

An Analysis of the Museum Educators’ Survey

The museum educators’ survey provided the author with current data regarding
the availability, dissemination, and use of museum educational materials, informing both
the author and the study. The survey, however, was not a central data collection tool for
the experiment directly; therefore the author has analyzed the data in general, not specific
terms.

N. B. (n=16)’

Pre-trip Questions 1 and 2 (a, b, and c): This series of questions asked museum
educators to note the types of pre-trip educational materials their institution had available
for elementary school teachers and elementary school students, how they were

disseminated, and which are used most frequently.

’ A total of 17 museum educators returned information to the author. Sixteen responses included the
completed survey. Thirteen museum educators sent examples of the types of pre, post, and on-site (trip)
educational materials provided by their respective institutions. One respondent did not include the
completed survey, but did provide examples of educational materials. For the purpose of thisstudy, the
sixteen returned, completed surveys were analyzed to provide information relating the questions posed, and
the materials provided by thirteen respondents were analyzed to provide information about the content and
quality of the educational materials.
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Question 1a: Do you provide pre-trip educational materials to elementary
school teachers?

All museums provided pre-trip materials for elementary school teachers,
predominatel?f visual and textual exhibition materials, institutional brochures and maps.
More than half the museums provide videos (smaller institutions did not), more than half
provide pre-visit materials via the Internet (smaller institutions did not). (Smaller
institutions were those whose focus was generally on a singular collection, i.e., fabric,
regional artifacts; they were smaller in size and in number of visitors/year.)

Question 1b: How are these material disseminated to the teachers?

More than half the museums disseminate material to teachers upon request.
Approximately one third provide disseminate materials to teacher through a select
mailing list. About half disseminate materials when teachers schedule a visit.

Question 1c: Which pre-trip educational materials are used most frequently
by the teachers?

More than half the museum educators thought textual exhibition materials were
the type most frequently used by elementary school teachers. The next most frequently
used were visual material and videos.

Questions 2a and 2b: Do you provide pre-trip educational materials to
elementary school students? How are these material disseminated to the students?
Museum educators indicated that most museums do not provide pre-trip

educational materials directly to the students, rather materials are given to the teachers

who may then make copies or otherwise share the materials with the students.
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Question 2¢c: Which pre-trip educational materials are used most frequently
by the students?

Most museum educators did not respond to this question. Of those who did
textual and visual materials were cited as those most frequently used by the students.

Trip Questions 3 and 4 (a, b, and c):

This series of questions asked museum educators to note the types of educational
materials their institution had available for elementary school teachers and elementary
school students during the trip, how they were disseminated, and which were used most
frequently.

Question 3a: Do you provide educational materials to elementary school
teachers during their trip?

Of the types of materials suggested by the author as those provided during the
trip, educators cited audio-visual as the type most frequently provided to elementary
school teachers during the trip. Maps and brochures were the next most frequently
provided.

Question 3b: How are these material disseminated to the teachers?

Materials were usually disseminated to the teachers upon their arrival, however
some types of material such as gallery information were provided throughout the museum
or through tour guides.

Question 3c: Which educational materials are used most frequently by the
teachers during the trip?

Museum educators cited maps and textual exhibition materials as those types

most frequently used by teachers during their trip.
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Question 4a: Do you provide educational materials to elementary school
students durijng their trip?

Visual exhibition materials were cited as the type most frequently provided to
elementary school students during their trip to the museum. Audio-visual materials
(audio tours) were the second most frequently provided.

Question 4b: How are these materials disseminated to the students?

Exhibition materials were disseminated to the students either upon their arrival
at the museum or through tour guides.

Question 4c: Which educational materials are used most frequently by the
students during their trip?

Educators indicated that textual and audio-visual material and maps were the
types most frequently used by elementary school students during their trip.

Post-trip Questions 5, 6 and 7 (a and b):

This series of questions asked museum educators to note the types of post-trip
educational materials their institution had available for elementary school teachers and
elementary school students and how they were disseminated. Question 7 asked educators
to indicate whether materials cited in all previous responses were available for free and/or
for a fee.

Question Sa: Do you provide educational materials to elementary school
teachers after their trip?

Many of the responding museum educators provided post-trip educational
materials as part of pre-trip or trip packets or as separate materials provided after the trip.

Textual exhibition materials were the types most frequently provided.
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Question Sb: How are these materials disseminated to the teachers?

Methods of distributing post-trip educational materials varied between take home
packets, gift shop/bookstore purchases, those disseminated as part of packages distributed
upon arrival gt the museum, and as part of packets sent before the visit.

Questions 6a and 6b: Do you provide educational materials to elementary
school students after their trip? How are these educational materials disseminated
to the students?

Several museums provided post-trip educational materials to students after their
visit. These materials were distributed to teachers as part of teacher pre-trip or trip
packets and were to be distributed to the students after the trip.

Questions 7a and 7b: If you answered yes to any of the above questions, are
these materials available free of charge or for a fee? Briefly explain what is
available free and what is available for a fee.

Nearly all museums provided education materials free of charge. The materials
were generally made available to teachers who booked tours or were available to be
accessed and downloaded via the Internet. Many museums also had educational material
available for a fee. These might include slides, poster sets, and curriculum kits. Often,
fee-based items were available for free from museum education departments or resource
centers. Types of material available from survey respondents included gallery-based
brochures, curriculum kits, textual, visual, and audio-visual materials, videos, slides, and

CD-ROMs, as well as information accessible via the Internet.
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Additional Questions 8 through 14b:

This series of questions was devised by the author to collect data from museum
educators about additional ways and means of providing educational information to
teachers and students, to acquire a sense of how many teachers and/or students are served
by varying sized museums each year, to determine museum educators’ sense of student
preparedness relative to museum visitation, to inquire whether the educators have
conducted research on the effectiveness of their educational materials, and if so, whether
they would be willing to share that information.

Question 8: What other kinds and ways of providing educational materials
are provided by your institution?

Mahy museums provided, or were in the process of providing, Internet materials
including both teacher-oriented and student-oriented activities.

Question 9: Do you offer formal teacher educational programs?

Nearly all museums offered formal teacher educational programs throughout the
calendar year including programs during the traditional school year and during the
summer.

Question 10: Do you offer formal children’s educational programs?

Nearly all museums offered formal children’s education programs throughout the
calendar year including programs during the traditional school year and during the
summer.

Question 11: What is the approximate number of school groups (including in
school, after school, home school, and community groups) visiting your institution

each year?
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Responses for this question were not always answered specific to the question,
which asked for numbers of school groups. Many respondents answered the question in
terms of numbers of students.

Question 12: Of these, approximately how many are elementary school age
groups?

Responses for this question were keyed to the previous question in which answers
were not always specific in terms of groups, but were sometimes answered in terms of
numbers of students.

Question 13: In general, how prepared are most elementary age school
children prigr to visiting your institution?

Regarding the preparedness of elementary school students visiting the museum,
museum educators indicated students were never very prepared, but some students were
somewhat prepared. This question generated the most narrative comments reflecting
similar sentiment in that preparedness varied greatly according to the input of the
students’ classroom teachers. In the words of one respondent “Some groups are very
prepared, i.e., have been working on the theme as part of curriculum. Others have little
of no preparation despite the material we send.”

Question 14a: Have you conducted research on the effectiveness of your
educational materials for children?

Very few museums have conducted research on the effectiveness of their
educational materials for young children.

Question 14b: If yes, would you be willing to share the nature and results of

your study with me?
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Among those museums that have conducted research on the effectiveness of their

educational materials for young children, all indicated a willingness to share the results.

An Analysis of Museum Educational Materials

A variety.of educational materials provided by the survey respondents included
brochures, gallery guides, gallery games, lesson plans, program booklets, postcards,
posters, slides, and videos. N. B. (n=13) (see footnote 7, page 81).

The materials offered a plethora of ideas for use in the classroom as well as those
relative to the museum visit. For the purposes of this study, analysis of the materials
focused on attractiveness and ease of use including presentation of the content, visually
and textually. The majority of items provided as examples were in the form of printed
materials. Most examples were of very high quality, with clearly presented material and
inventive use of graphics. They were visually appealing in black and white and in color,
and ranged in style, scale, and format. The most successful materials offered clear
instructions on the technical aspects of museum visiting as well as artistic aspects.
Technical aspects included logistical information on how to plan a visit. Artistic aspects
included clearly defined programs for students of all ages, art related themes, curriculum
related themes, and ideas for self-guided tours.

Materials that were not easy to use incorporated fonts that were difficult to read,
several, disparate fonts appeared on the same page or in one publication; and some
publications had pages filled with too much textual information with little or no margin

space or graphic relief. In some cases, materials such as lesson plans were not consistent
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in style, content, or quality even though they originated from the same institution. While
much of the content was recognizable in its ability to meet educational standards, other
content was not. This may be a concern, especially for classroom teachers where
accountability, even in a field trip venue, may be increasingly linked to producing
measurable results.

Slide reproductions, posters, and videos, generally available from more sizeable
institutions, were of very high quality and were most often accompanied by textual
interpretations and suggestions for classroom discussions. They were easy to use;
however, the author anticipates future reproduction availability through more digital
media.

The educational materials provided to the author as part of this study were
engaging, inviting, and what this author would consider to be a welcome addition to
most, if not all, classroom teachers’ resource materials. Especially notable is that nearly

all materials are available for free.

Summary

The museum educators’ survey revealed several points of interest regarding the
availability, dissemination, and use of museum education materials. Nearly all museums
provided educational materials to teachers and their students free of charge. The
materials were generally available upon request or by the booking of a museum tour.
Fee-based materials were available for purchase, but in many cases were also available

through museum education departments and resource centers to be loaned at no cost.
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Most museums, with the exception of smaller institutions, provided teacher and student-
oriented educational materials and activities free via the Internet. The quality of on-line
materials was not investigated as part of this study. The types of materials available and
used most frequently were textual, visual, and audio-visual including institutional
brochures and maps. Museum educators provided an array of samples for the purposes of
this study, many of which were of very high quality. They were effective in promoting

the types of programs available and in providing logistical support for field trip planning.

Overview of the Data Analysis

The data revealed that a primary impact of the focused, pre-trip orientation
occurred at the onset of the trip relative to the students’ emotional, anticipatory state of
mind. The experimental group students who had experienced the focused strategy were
happier, more self-assured and generally met their expectations regarding the museum
proper and the number of people encountered there than did the control group students
who had received more general pre-trip instruction. The control group was happy, but
also indicated feelings of fear and nervousness and exceeded their expectations regarding
the museum proper and the number of people encountered.

Effectual impact from the pre-trip orientation during the trip as revealed by the
observation data of the chaperone/trained observers was not evident in the data as
analyzed by the author. The chaperone data, which as stated earlier, may have been
biased as a result of the necessity that the author serve as a chaperone substitute non-the-

less provided the study with notable records of behavior. The author identified three
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behavior-oriented aspects that were present. The first is that the behavior record from the
museum tour reflected students’ individual behavior within the classroom. Students who
were reserved in the classroom exhibited similar conduct during the museum tour.
Likewise, students who were highly vocal in the classroom were the most vocal during
the museum tour. Thus, the pre-trip orientation appears to have had little or no impact on
the outward behavior of individual students during the museum tour.

Second, overall group behavior during the museum tour mirrored that of the
classroom, indicating students associated the learning environment of the classroom with
that of the museum. The presence of adults as tour facilitators, i.e., the author as
organizer of the program, the chaperone/observers, and the museum educator may have
also influenced students’ behavior; however, the data collected and previous studies
would indicate it was an inherent percept of the students themselves, individually or in
groups, that established the similarity of environment.

Finally, the record of behavior indicated that the students who received the most
notations in the chaperones’ written observations exhibited the most activity during the
museum tour, The observation record data suggested that girls, regardless of pre-
orientation groups, were the most verbal and interactive during the museum tour. This
observation data supports past research of pre-adolescent girls indicating that “in
elementary school, girls typically outshine boys in many important ways. They are
generally more mature and. ...outpace boys in verbal skills...” (Colman, C. & Eagle, C.,
1993, p. 148).

In surveys -administered after the trip, the pre-trip orientations appeared to

produce interesting effects. In terms of aesthetic considerations, the experimental group
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students not only indicated they saw more special and beautiful objects, they also
identified moge tour-related objects than did the control group. The experimental group
recall regarding cultural and geographical positioning of the objects also exceeded the
control group, Students in the experimental group were able to identify the area of the
world and the countries the objects originated from with greater frequency and capacity
than the contrel group. However, when prompted by “tour specific” questions, i.e.,
questions about the tour itself, the control group exceeded the experimental group in
acknowledging beautiful objects on the tour and in identifying those objects in collection
specific terms. Thus, in thinking about the objects from the museum in broad terms, the
control group responded to questions broadly, but when prompted to think about object
from the tour specifically the control group surpassed the experimental group.

Regarding timing (length) of the tour, both groups indicated satisfaction, however
both groups were oriented toward the lower end of being satisfied. The control group,
that had not studied the collection specifically, was oriented slightly lower toward the
“too short” response, suggesting they might have been better satisfied if they had spent
more time logking at the new things they were encountering. Regarding new things
learned, the control group indicated they learned more new things than did the
experimentall group. The author contends that for the control group the experience of
learning new things may have been more engaging, thus the exhibited desire for a longer
tour, while the experimental group that had more familiarity with the tour’s content
indicated having been generally more satisfied by the tour’s duration.

In terms of'the museum visit overall, all students liked visiting the museum with

our group and all students thought they might like to visit the museum again. This may
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indicate that factors other than the variable of the pre-trip orientations may have
influenced the museum experience. Survey responses indicated that factors such as the
demeanor of the students and groups themselves as well as the demeanor of the attending
adults might have influenced the students’ attitude to an extent equal to or greater than
the pre-trip orientations. The data results suggest that the pre-trip orientations, regardless
of content, in conjunction with a planned itinerary, focused tour, and positive demeanor
of all participants contributed to make the museum experience, overall, a positive

encounter for all students.
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CHAPTER V

THE SUMMARY AND DISCUSSION

This chapter restates the research problem, reviews the methodologies used to
conduct the study, summarizes the analysis and interpretation of the results, presents
conclusions, generalizes results to a broader population, and notes implications applicable
to the field and for further research.

Using empirical and non-empirical methods, this study investigated whether
students prepared with a focused, pre-trip orientation strategy would realize a more
positive museum experience including a more succinct transfer of knowledge, an ability
to engage in meaningful dialogue with the tour guide, attentive observation during the
tour, and a greater sense of purpose about the museum visit overall than did students
prepared with a generalized, pre-trip instructional strategy.

The methodologies utilized in conducting this study included the sample
selection, the research context and sites, the participants, the experimental and control
pre-trip orientations, the museum tour, and the data collection instruments--surveys,
postcards, and observations. Two groups of rural area elementary school age students
(n=19) participated in the study. The experimental group was subject to a focused, pre-
trip orientation strategy while the control group was subject to a generalized, pre-trip
orientation strategy. Both groups visited a designated museum for a tour related to the
experimental group strategy (n=15). Both groups completed pre and post-trip surveys
designed to collect data on students’ emotional state, anticipation, recall, judgment, and

assessment about various aspects of the museum experience. Their behavior during the
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tour was observed and recorded through written notation that was transcribed and
charted. Students also completed postcards to be returned to the author after the trip. All
data collection instruments were analyzed for comparative findings relative to the pre-trip
orientations. A survey of museum educators with questions relative to the study was also
conducted.

Results were reported through narrative description and interpretation of charts
rendered from the raw data. Student survey questions were interpreted comparatively for
both individuals and for control and experimental groups; postcards were assessed by the
number returned and by the student narrative responses; chaperone observation
transcriptions were collated to compare individual students as well as the control and
experimental groups; through the museum survey, trends were identified with significant
findings reported.

It should be stated here that all students participating in the museum trip portion
of the study from which the results data were derived (n=15) approached the museum at
the same level of readiness. None of the students had previously visited the designated
museum.

The results revealed the following conclusions:

Based on the data, the experimental, pre-trip orientation strategy had efficacy
specific to the students’ emotional and anticipatory state of mind:

e The more specific the pre-trip instruction, the happier, more self-confident and
less nervous the students’ emotional state of mind at the onset of the museum field trip;

e The more specific the pre-trip instruction, the more specific the description of

what students anticipated encountering while at the museum;
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Based on the data, the experimental, pre-trip orientation strategy had efficacy
specific to the students’ expectations about the museum environment and recall of objects
within the museum:

e Students subjected to the experimental, pre-trip orientation strategy were
closer to meeting expectations about the physical scale of the museum and of the number
of people encountered there;

. Students subjected to the experimental, pre-trip orientation strategy were
able to recall and identify objects from the museum generally, relative to the collection
specifically, in'both visual and in written notation when identifying aesthetic objects;

Based on the data, the experimental, pre-trip orientation strategy had efficacy
specific to the students’ recall of objects within the tour specifically:

e Collection specific recall was greater for the experimental group until the
groups were prompted to consider only the tour (Post-trip survey questions 5, 6, 7, and 9;
see Appendix C11), then the control group was able to recall the collection in more
specific terms;

Based on the data, the experimental, pre-trip orientation strategy may have
had efficacy specific to the recall of objects from the tour, recall of objects subsequent to
the trip, and in expectations about the length of the tour:

e The control group students responded that they learned more new things than
did the experimental group indicating a higher recognition of cognitive gain from the
museum visit {they knew less, therefore they learned more);

e The control group returned more postcards indicating a more sustained

excitement or awareness of the museum trip subsequent to the occasion and a desire to
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share that effect with the author;

e Both groups indicated satisfaction with the timing (length) of the tour,
however, botp groups were at the lower end of the satisfied range reflecting a desire
towards having a longer tour. The control group, which was not pre-instructed about
objects encountered during the tour, was more oriented into thinking the tour was too
short, indicating they might have found greater contentment by spending more time with
the objects, therefore finding satisfaction with a tour of longer duration, however,

e Both groups indicated satisfaction with the timing (length) of the tour, albeit
nearing the “tpo short” range, generally corroborating museum educators’ judgment
regarding appropriate timing of a tour for students of elementary school age--
approximately 1 to 1% hours duration.

Based on the data, the experimental, pre-trip orientation strategy may have had
efficacy specific to the students’ desire to have parents accompany them on the museum
trip as a chaperone:

e The control group indicated a higher desire to have their parents/guardians as
their chaperone than did the experimental group indicating the experimental group may
have been more secure in visiting the museum on its own (the control group was older
and oriented toward the boys, the experimental group was younger and oriented toward
the girls),

e The control group students, who indicated they learned many new things, may
have wanted to share the experience of acquiring of this new information with a parent/
guardian. This may also relate to the high response for returned postcards which as the

author postulated may have indicated a desire to share the excitement of, or awareness
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about, the trip;

Based on the data, the experimental, pre-trip orientation strategy had little to no
efficacy specific to the students’ behavior during the museum tour, and students’
assessments regarding what they liked best and least about the museum visit:

e Students’ behavior in the classroom was replicated during the tour in the
museum. This model of individual and group behavior indicated that the classroom space
and the museum space suggested a similar learning environment;

e Girls who participated in this study were more active verbally and more
centrally positioned (front and near the tour guide), than the boys. This finding is
compatible with previous research regarding the verbal fervency of elementary school
age girls (Colman & Eagle, 1993).

e Aesthetic considerations were foremost in students’ responses regarding what
they like best about visiting the museum,

e Physical comforts were foremost in students’ responses regarding what they
liked least about visiting the museum;

Based on the data, the experimental, pre-trip orientation strategy
had little to no efficacy specific to the students’ judgment of the demeanor of the tour
facilitators, their judgment about visiting the museum with our group, and reaction to the
museum experience overall:

e A very high percentage of students from both the experimental and control
groups rated the demeanor of the tour guide and the chaperone/trained observers as being

“very friendly”;
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e All students indicated they liked visiting the museum with our group. Many
responses to this survey question were related to the positive demeanor (friendliness) of
the group as a whole;

e All students, regardless of pre-trip orientation, expressed a desire to visit the
museum again indicating that other factors such as group size, group demeanor, group
behavior, demeanor of attending adults, museum environment, museum objects, content
of the tour, the trip itinerary, etc., may have influenced the quality of the trip and the

students’ consideration about the success or failure of the museum experience overall.

Discussion

The research conclusions revealed points of interest where the experimental, pre-
trip orientation strategy had efficacy, where it may have had efficacy, and where it had
little to no efficacy. The greatest area of effect was on the students’ emotional and
anticipatory state of mind upon approach to the museum with the more specifically
prepared experimental group feeling happier (100%), not afiraid (71%), and more self-
assured than the control group. The control group revealed themselves to be a little
nervous (38%) and fearful (13%). Teachers and museum educators might find this result
interesting, as-approach and welcome to the museum are important in establishing a tone
for the field trip day.

Students from the experimental group also anticipated seeing objects on the tour

specific to the actual tour, and they anticipated seeing objects discussed in class in a more
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succinct manner than did the control group.® The control group anticipated seeing things
in a more general way, however several students cited specific objects not discussed
during the pre-trip orientation. How they were informed to anticipate specific objects not
previously discussed is an area for further investigation as this may have bearing on their
emotional and anticipatory state of mind.

The second area of greatest effect was in recall of objects from the museum and
galleries at large relative to their aesthetic qualities and positioning within a culture and
an area of the world. Students from the experimental group recalled aesthetically-
oriented objects specific to the tour in greater numbers and clarity than did the control
group students. They were also more astute than the control group students at recalling
the culture and specific countries the objects were from. Teachers who use art museum
field trips to support other areas of traditional classroom study, history or geography for
example, may therefore be more interested in implementing an orientation strategy
specific to a tour theme as it relates to one or more areas of classroom study.

Contrasting the recall of objects from the museum overall and galleries at large
was the response regarding aesthetic recall of objects from the tour specifically. Here,
after being prompted to think of only the tour, students from the control group exceeded
students from the experimental group. Additionally, control group students returned
more postcards and in the postcard narrative identified tour specific items at a very high
rate (80%) even though they were asked to relate information from the museum visit at

large. To the author, the ability of the control group to recall specifically, when prompted

¥ The author did not compare objects or vocabulary discussed in each group to that group’s ability to recall
objects in anticipation of the tour, however data regarding this type of recall was extracted from the data.
The experimental group recalled specific to their orientation at 79%, the control group recalled at 63%.
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to think specifically, was the most unexpected result of all. Also unexpected was the
control group’s ability to recall specifically after a post-trip period of time (7-21 days).
That the effects of the experimental, pre-trip orientation strategy is evident in certain
aspects of recall but not in others raises questions about the importance of prompting and
of its influence on student cognition.

One area where the experimental, pre-trip orientation may have had efficacy was
related to the students’ judgment about the length of the tour. Both groups indicated
satisfaction regarding the timing (length) of the tour (1% hours); however both groups
responded within the lower range of satisfaction towards the “too short” range. The
control group was lowest at 56% (66.66% was the mean of the “just right” response for
satisfaction) and the experimental group was 62%. While this generally supports the
determination by many museum educators that 1 to 1% hours is an appropriate amount of
time for elementary school age students, the data revealed that both groups, but the
control group in particular, might have been more satisfied with a longer length tour. The
author found significance by correlating the students’ responses indicating they might
have desired a longer tour with the chaperone/trained observer notations which showed
some students becoming restless and disengaged after approximately 1% hours. Thus,
while the students expressed a desire for more time, they also began to exhibit signs of
“museum fatigue.”

The experimental, pre-trip orientation materials may have also had an effect on
the control group’s ability to recognize that they had learned many new things from the
tour, and with respect to a desire to share that recognition with the author and

parents/guardians. The response rate for both groups relative to learning new things was
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high (88% for the control group, 81% for the experimental group, with 66.66% being the
mean of the “some new things” response). The control group was highest, in the “many
new things” range, while the experimental group was in the “some new things” range.
The control group had correctly determined that they had acquired less pre-orientation
knowledge applicable to the tour and therefore learned more than the experimental group
during the tour.

The control group returned more post-trip postcards to the author and in the
postcard narrative used collection specific references at a very high rate (80%). This
indicated the ability to recall the tour and the objects encountered during it, and a
sustained excitement or awareness of the trip so as to create a desire to share that
knowledge and excitement with the author. The control group students also exhibited a
greater desire to have parents/guardians as their chaperones (86% for the control group,
79% for the experimental group, see Appendix C18 Alternative) which indicated they
may have wanted to share their experience of acquiring new information.

The pre-trip orientation materials had little or no efficacy specific to the students’
behavior during the museum tour. Assessment of the chaperone/trained observers’ data
indicated student behavior during the museum tour was individual determinant; that is,
student behavior in the classroom was replicated in the museum. Active students
remained the most active, quiet students remained the most quiet, and inquisitive students
remained the most inquisitive. Students, even when visiting the museum in groups,
functioned as individuals. Museums, increasingly attentive to visitors’ wants and needs,
as in Doering’s references to “visitors as guests” and “visitors as clients,” might

recognize this individualism; however constraints on time and money as well as primary
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attention to the collections will most likely keep institutions focused on meeting the
needs of the visitors in more broad and general terms.

Overall group behavior of the classroom was also replicated in the museum
during the tou[;r. This indicated that students associated the learning environment of the
classroom to that of the museum. While other factors, such as the presence of the author
as teacher in the classroom and as facilitator of the tour, may have had an influence, the
author contends it was an inherent percept of the students themselves that established this
analogy as the model of student behavior.

A final assertion concerning behavior is that the girls” behavior as observed
supported previous research regarding gender determinant behavior of students of
elementary school age. The research showed that the girls, regardless of group,
dominated the conversation and positioned themselves at or near the front of the tour
group in close proximity to the tour guide. This type of behavior, documented in studies
of preadolescent girls, reflects consensus that “most preadolescent girls are marvelous
company because they are interested in everything” (Pipher, 1994, p. 18).

In keeping with the observations of behavior, the author would like to call
attention to one small, but pertinent, chaperone notation for Control Group, Green 5, Girl,
5™ Grade that reads “raises hand but MS doesn’t respond.” This notation occurred near
the end of the tour when, after the conversation had been dominated by this and other
female students, the tour guide deliberately ignored this student’s attention getting
mannerisms and chose to interact with less vocal students instead. The author recalled
this as a pivotal decision-making moment for the tour guide as group facilitator, however,

as it was already nearing the end of the tour, the shift was less influential than it might
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have been had it been made earlier.

In view of the behavioral characteristics as noted, this author believes the data
revealed no e;ffect pertinent to the experimental, pre-trip strategy, but that behavior
patterns followed similar patterns as determined by previous research (Colman & Eagle,
1993; Falk & Dierking, 2000; Pipher, 1994).

Students’ assessments about what they liked best and least about the museum visit
appeared to bg unaffected by the experimental, pre-trip orientation materials. “Like”
answers reflected more aesthetic considerations about the artwork, i.e., “T just liked
looking at all the artwork,” “all the art sculptures and artwork™ and “all of the cool arts
their’[sic], while “dislike” answers considered more physical comforts, i.e., “carrying the
chairs around,” “walking to much,” and “waiting in the room with the benches.” This
finding revealed that for most students, the emotional and intellectual expectations
regarding object encounters were met; but that environmental and itinerary expectations
and needs were not. Further investigation showed that aesthetic considerations put
similar focus on the artwork, whereas the physical comfort responses varied between
activities like carrying, walking, and waiting. Therefore, the findings indicated that it
was easier for museum educators to meet the aesthetically-oriented, emotional, and
intellectual expectations of individuals within groups, but more difficult to satisfy the
physical expectations and needs of individuals within groups.

Students’ assessments of the demeanor of the tour facilitators, including the tour
guide and the chaperone/trained observers, and their judgment about whether they liked
or disliked visiting the museum with our group (the experimental and control groups

combined) appeared to be unaffected by the experimental, pre-trip orientation strategy.
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Both groups indicated a high percentage of response of “very friendly” for both, 90% or
higher.

In response to questions regarding whether students liked visiting the museum
with our group (the experimental and control group combined), all students indicated a
100% response of liking the visit. Nearly all of the responses were related to the positive

7% ¢C

demeanor of the group, i.e., “all the people were nice,” “our group was very friendly,”
and “all of my new friends their” [sic]. The author contends that within the context of
this study, the positive, respectful relationship between the participants--students from the
experimental group, students from the control group, the tour guide, the chaperone/
trained observers, and the author as teacher and tour guide facilitator--affected the quality
of the museum experience overall. All students, regardless of whether they received the
experimental, pre-trip orientation strategy, indicated they thought they would like to visit
the museum again. Thus, the positive relationships of and between the participants had
significant bearing on the students’ attitude regarding the museum visit overall, while the
differential between the pre-trip orientations did not.

The author therefore asserts a threefold answer to the thesis question of whether
students prepared with a focused (experimental), pre-trip orientation strategy would
realize a positive museum experience including a more succinct transfer of knowledge,
an ability to engage in meaningful dialogue with the tour guide, attentive observation
during the tour, and a greater sense of purpose about the museum visit overall than did
students prepared with a generalized, pre-trip instructional strategy. This answer is one

of contradictions relating to the areas within the research question examined; the

experimental, pre-trip orientation strategy did exhibit efficacy in some aspects of the
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investigation, may have exhibited efficacy in other aspects of the study, and did not
exhibit efficacy in others. Regarding transfer of knowledge, the experimental, pre-trip
orientation did show efficacy with the greatest effect evident in areas of emotional and
anticipatory state of mind at the onset of the trip, in unprompted recall of objects
encountered in the museum and galleries at large after the tour, and in the ability to
identify geographical area and culture after the tour. However, the data showed that
transfer of knowledge also occurred at the museum as well, measurable as a result of
series of prompting-type survey questions and evident in the control group responses for
recall and use of vocabulary.

An investigation of the ability to engage in meaningful dialogue with the tour
guide and attentive observation during the tour revealed no efficacy as a result of the
experimental, pre-trip orientation strategy, rather museum behavior was gender
determinant regarding dialogue and individual determinant for attentive observation as
recorded through behavior notations of the chaperone/trained observers.

The experimental, pre-trip orientation strategy revealed no efficacy regarding a
greater sense of purpose about the museum experience overall. The author contends that
the demeanor of groups and individuals participating in the museum visit and tour
produced a great effect on the students, and that the positive demeanor as revealed
through the data may have had significant efficacy regarding the sense of purpose about
the museum experience overall.

As this study showed, it is the pre-determined agenda that is important. If
positive attitude upon approach to the field trip and arrival at the museum is important,

then an orientation more specific to the actual tour would be most effective; if recall is
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important, an orientation more specific to the actual tour may be the most effective; and if
overall museum experience is important, both tour specific and non-specific orientations,
along with environmental/building orientations, a field trip itinerary, and interpersonal

communication--being friendly, polite, and respectful--are extremely effective.

Generalization to a Broader Population

Several findings within this study may be generalized to a broader population.
Observation of the students during the museum tour indicated that students began to
show signs of fatigue (restlessness, physical disengagement, and emotional
disengagement) after approximately 1% hours, near the time designated to be the end of
the tour. This finding was consistent with the determination by many museum educators
that the length of tours for elementary school age children should range between 1 to 12
hours; 1 hour at the lower end of elementary school age (grades K-1), 12 hours at the
upper end (grades 2-6).

This research indicated that student behavior during the tour was individual
determinant, that is, students’ behavior as individuals did not change as a result of the
change in environment. Also, the environments of the classroom and the museum had
similarities for the students within groups as group behavior was maintained regardless of
setting. The transfer of sensibility regarding learning environment is found in previous
studies concerning participants’ behavior in various surroundings.

Girls who participated in this study were more active verbally and more centrally

positioned than the boys. This finding is compatible with previous research regarding
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preadolescent girls (Colman & Eagle, 1993, Falk & Dierking, 2000; Pipher, 1994).

The museum educators’ survey revealed that the majority of elementary school
age students who visit museums as part of field trips are not very prepared to visit the
museum. Preparedness of elementary school age students visiting the museum as part of
a field trip remains the domain of the classroom teacher, yet the extent to which the

teacher attends to this matter varies greatly.

Implications for Applications to the Field

Classroom teachers of elementary school age students as well as teachers of
students of all ages have both an opportunity and a responsibility to make museum going
field trip experiences as successful as possible. Success may be related to immediate
classroom activities; however success or failure may go beyond the classroom walls and
impact the attitude of students regarding more long-term relationships with the museum.
The museum-going experience for elementary school age students can be especially
successful when students are subject to pre-orientations that include studio experience,
history, aesthetic discussion and critique along with a focused field trip itinerary.
According to Pitman-Gelles:

By the time children are in their middle elementary school years, aged 7to 11,

they have the capacity to reason, based on direct experiences, and have a concept

of past and present... At this stage, pre-museum visit preparation in classroom
activities will have real meaning because the children make direct connections

between what they have experienced before and what they are doing in the
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present. (p. 49)

Pre-trip orientations, especially those specific to what will be encountered at the
museum, affeet the students’ emotional and anticipatory state of mind and can create a
greater degree of readiness for the museum field trip experience. Teachers concerned
with student behavior upon approach to the museum, on a bus trip for example, and with
the ability of students to recall objects and utilize vocabulary without additional
prompting, may also find that more specific pre-trip orientations have greater effect.
Museum eduéators, who interact with students upon their arrival at the museum, might
find happier, more self-assured students easier to approach, while excited, nervous
students might need more initial attending to.

This study found that transfer of knowledge did occur during the museum tour
with students from both groups recognizing they had learned new things from the
experience. Content provided by the museum educator re-enforced and extended the
knowledge of specifically prepared students, and established a new context of knowledge
for more generally prepared students. Thus, museum education that complements
classroom learning can itself deliver knowledge.

Positive demeanor of the field trip participants including students, teachers,
chaperones, and museum educators was important in establishing a “friendly”
atmosphere to the field trip experience. “Friendliness” was an instrumental factor in what
students liked about visiting the museum as a field trip group and contributed to the
success of the overall museum-going experience. How to address students positively as a
group and relate to them positively as individuals remains a challenge for every teacher,

chaperone, and museum educator.
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Museum programs aimed at preparing elementary school educators to visit the
museum might have an even greater effect if they include ideas on how teachers can best
prepare the students themselves, i.e., providing studio-oriented lesson plans and related
resources, providing information about the environmental setting (museum building),
providing a detailed field trip itinerary, including as many parents/guardians as

chaperones as possible, and establishing a positive demeanor among participants.

Implications for Further Research

In addition to providing an answer to the research question as posited, this study
initiated other avenues of inquiry. These include, but are not limited to the following:

e First, this study might be conducted with a larger population. A greater
number of participants may or may not replicate the findings as revealed through this
study. Also, greater significance to the broader population could be generated by
conducting the study with more traditional classroom populations of public and private
schools.

e More than half the respondents to the newspaper advertisements about the art
classes, whose children were too old or too young to participate in the study, were the
parents/guardians of 1% grade students. This finding may indicate that parents/guardians
are seeking leisure-time “edutainment” activities for students who may be too young for
other types of youth-oriented programs such as organized sports. Further research might
examine what types of activities are available for children of this age, and whether art

based programs might be appropriate to meet parent/child needs.
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e Several control group students anticipated seeing specific objects such as

Mona Lisa by Leonardo da Vinci and The Three Musicians by Pablo Picasso at the

museum which were not introduced as part of the pre-trip orientation. Further research
might investigate how young students became so specifically informed and retained
knowledge of these specific artworks. Influences such as family interests, television,
movies, books, and other forms of literature might be examined.

e This study found that students from the control group returned more postcards
after the trip indicating that students pre-oriented with a more general course of study and
who assessed themselves as learning many new things may correlate to a greater long
term enthusiasm about the museum experience. For students who previously studied the
collection, the museum field trip might have served as the “grand finale” experience,
while for those who did not, the museum field trip might have been a “prelude”
experience. Further research might examine the meaning of the field trip as it relates to
pre-trip orientation strategies.

e This research indicated that student behavior during the tour was individual
determinant, that is students’ behaviors as individuals did not change as a result of the
change in environment or pre-trip orientation. Additional research might examine the
effectiveness of pre-visit orientation programs and materials as they relate to being more
or less individual-oriented.

e This study revealed that a transfer of knowledge occurred during the museum
visit. Further investigation might offer a comparison between convergent levels of
thinking that may have been utilized by the control group to gain new knowledge, and

memory and recall levels of thinking that may have been utilized by the experimental
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group to reinforce previously learned information. How the greater use of one type of
thinking inflyences long-term responses and/or recall regarding the museum experience
differently than another might be an area for further exploration.

e This study revealed positive demeanor of the field trip participants including
students, teachers, chaperoned, and museum educators was important in establishing a
“friendly” atmosphere for the museum field trip and may have been a major factor in
determining the quality and success of the museum-going experience overall. Further
investigation might focus on the extent to which demeanor of field trip participants
affects the quality of the museum going experience of students of elementary school age
and/or students of any age.

e Finally, the response of all students to the museum going experience as
offered through this study was overwhelmingly positive. As museum educators develop
more cooperative and collaborative programs with schools individually and with school
districts as a whole, the extent to which the novelty of the museum-going experience is
interwoven into school curriculums may be an area for future investigation. If the
museum becomes an extension of classroom learning to such a degree that content recall
becomes the most significant aspect of the visit and this recall is then measured by
testing, the excitement of learning freely and joyfully may be jeopardized. For students,
this type of programming could translate into a negative, rather than positive, type of
learning experience. For museum educators, it signals an area for continued thought and

consideration.
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Conclusion

This study revealed that the hypothesis as stated by the author was found to be
true in part, but not in whole. Analysis of the data revealed the experimental, pre-trip
orientation strategy as investigated exhibited efficacy in areas of readiness for the
museum visit, especially in the emotional state of mind of the students and in their
anticipation of specific objects to be encountered. Students subject to the experimental
orientation were happier and less afraid at the onset of the trip than were the control
group students and more closely met their own expectations regarding the museum
environment, specifically building size and number of people encountered. The
experimental strategy also impacted the students’ ability to recall objects from the tour
without specific prompting. For the experimental students, the museum trip presented
itself as a capstone or grand finale experience to the pre-trip orientation. These students
not only anticipated seeing the specific objects they studied but had their learning
reinforced by the actual encounter as well, thus enabling more specific recall when
thinking about the museum trip generally.

The control group students anticipated the museum experience in more general
terms; however several students from this group anticipated seeing very specific objects,

i.e., The Three Musicians by Pablo Picasso, which were not introduced as part of the

control group, pre-trip orientation. How students became so specifically informed and
retained knowledge of specific artwork is an area of study from which significant
findings may be discovered.

Transfer of knowledge during the museum trip did occur. The control group,
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when prompted, had the capacity to recall specific objects from the tour. This group also
assessed themselves, as did the experimental group, of having learned many new things.
For the control group, the museum tour presented itself as a prelude experience, an
opportunity to encounter new types of objects and ideas.

Grand finale or prelude, each experience had a meaning unto itself. The ability of
pre-trip orientations to create experiential meaning out of an identical museum tour was
significant. For teachers and museum educators it offers an opportunity to recognize and
determine the-appropriateness and desirability of field trips and tours with greater
subtlety and intention.

An area where the experimental, pre-trip orientation may have exhibited efficacy
was in regard to students’ assessment about the timing (length) of the tour. While both
groups expressed a desire for a longer tour, the control group exhibited the highest desire.
Thus, the experimental group was slightly more satisfied by the amount of time spent
looking at ob7iects which reinforced their previous learning, while the control group,
which was encountering new objects, preferred more time. Chaperone/trained observer
data showed that regardless of the desire for a longer tour, students from both groups
became restless and disengaged after 1% hours or the approximate time designated by
museum educators as an appropriate length tour time for students of elementary school
age.

The experimental, pre-trip orientation may also have exhibited efficacy regarding
experimental group confidence in experiencing the museum with less accompaniment by
parents/guardians. While both groups indicated a high desire to be accompanied by

parents/guardians as their chaperones, the control group exhibited a higher desire than the
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experimental group. This may correlate to the control group’s experience of learning
many new things and the immediate desire to share that experience with parents/
guardians and to the control group’s high rate of postcard return, indicating a desire to
share sustained excitement with the author.

The experimental, pre-trip orientation did not exhibit efficacy regarding students’
behavior during the museum tour. Student behavior during the tour replicated that of the
classroom individually and as groups. The research showed that the girls were more
verbally active than the boys, a finding compatible with previous research of elementary
school age girls.

The experimental orientation exhibited no efficacy regarding what students liked
or disliked about the museum experience. Aesthetic considerations were foremost in
students’ responses of what they liked best; physical comfort issues were foremost in
what students liked least.

Regarding the museum experience overall, the experimental, pre-trip orientation
exhibited little to no efficacy; rather the research showed that the demeanor of
participating parties in conjunction with other factors such as the trip itinerary, the
museum environment, and content of the tour contributed significantly to impact on the
students’ assessments regarding field trip “success.”

Whereas the content of pre-trip orientations did exhibit efficacy, further
exploration of this subject, alone or in conjunction with other factors mentioned or
unmentioned, can establish new benchmarks for future field trip endeavors. As research
in the area of youth-learning in museums continues, findings may emerge from

unanticipated, measured responses of young participants in studies that may be more
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significant than data reconfirming the efficacy of more traditional approaches. Focusing
on strategies that appear not to have much efficacy may be most consequential for

engendering important, new information to museum and art educators.
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APPENDIX A
ART CLASSES

Advertisement information distributed to the media

Newspaper advertisement

Notification of acceptance to the art classes

Registration form

Schedule of program themes and dates - Control Group pre-trip orientation
Schedule of program themes and dates - Experimental Group pre-trip orientation
Vocabulary words — Control Group and Experimental Group

Permission to exhibit and publish artwork
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APPENDIX A1
ADVERTISEMENT INFORMATION SENT TO THE TIMES NEWS

ANNOUNCEMENT OF CHILDREN’S ART CLASSES/FEBRUARY 2000

CHILDREN'S ART CLASSES

NOW FORMING
at the
Carbon County Environmental Education Center
Jim Thorpe
Saturdays, February 26 - April 8
includes a bus trip to the Philadelphia Museum of Art

for schedule and tuition information
call Carla Bednar @
Registration deadline is February 21
Call early! Class size is limited.
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APPENDIX A2
NEWSPAPER ADVERTISEMENT ANNOUNCING
CHILDREN’S ART CLASSES

Advertisement appeared in The Times News on the following dates:

1) Tuesday, February 8, 2000
2) Saturday, February 19, 2000
3) Tuesday, February 22, 2000

The Times News
First and Iron Streets
Lehighton, PA 18135

810-377-9133
571 222

1mesf News Bulii

_ B News Tip LNe...
@ Deuvery Prosts

_ 10. TiMES NEWS TuesDAY, FEBRUARY 8, 2000

CHILDREN’S ART CLASSES

NOW FORMING
at the
Carbon County Environmental Education Center
- Jim Thorpe

Saturdays, February 26 - April 8
includes a bus trip to the Philadelphia Museum of Art
for schedule and tuition information

call Carla Bednar @
Registration deadline is February 21
Call early! Class size is limited.
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APPENDIX A3
NOTIFICATION TO PARENTS/GUARDIANS
OF STUDENTS’ ACCEPTANCE TO THE ART CLASS

Children's Art Classes at CCEEC

This letter is to inform you that your child
has been accepted into the class for the Spring 2000 session.
The first class begins . Please come to the
Carbon County Environmental Education Center at the Mauch Chunk Lake
Park. See you there!

Carla Bednar
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APPENDIX A4
SCHEDULE OF PROGRAM THEMES AND DATES
MAILED TO CONTROL GROUP PARTICIPANTS

CHILDREN'S ART CLASSES
Carbon County Environmental Education Center
Program Themes and Dates

IDREAM OF DRAWING
Winter/Spring 2000
12:30 - 2:00 p.m.

February 26 READY, GET SET, DRAW!-50 drawings in an hour!; thumbnail, gesture, sketch
March 4 WHAT'S MY LINE?-straight, wavey, diagonal, zig-zag; explore the shapes of line
March 11 BLACK & WHITE & SHADES OF GRAY- value drawings, ink on paper
March 18 CUT IT OUT!-drawing with scissors (no pencils allowed!); collage on paper
March 25 ALL WIRED UP!- wire sculptures, drawings in space

April 1* MOVE IT!-an introduction to animated flip books, sequence drawing on paper

*Class will run until 2:15 p.m.on this date.
The children will be given an introduction to the art museum in preparation for the next
week's trip.

April 8 BUS TRIP TO THE PHILADELPHIA MUSEUM OF ART

**Bring three of your favorite, small toys (hand-sized) to the first class on February 26.
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APPENDIX AS
SCHEDULE OF PROGRAM THEMES AND DATES
MAILED TO EXPERIMENTAL GROUP PARTICIPANTS

CHILDREN'S ART CLASSES
Carbon County Environmental Education Center
Program Themes and Dates

THE ORIENT EXPRESS
Winter/Spring 2000
2:30 - 4 p.m.

February 26 OH MY GOSH, IT'S SUMINAGASHI!-Japanese marbelized paper/printmaking
March 4 LEGENDARY TALES OF KIMONOS-cut paper, Japanese designs & stories
March 11 JAPAN TO A TEA-tea ceremony and tea bowls

March 18 CHINESE ART UNROLLS-Chinese "zen" scrolls, sumi-¢ ink & calligraphy
March 25 GREAT IMPERIAL ROBES-"celestial" self portraits/dynastic garments, drawing
April 1* LUXURIOUS LACQUERS-Chinese style painted "lacquer" boxes

*Class will run until 4:15 p.m.on this date.

The children will be given an introduction to the art museum in preparation for next
week's trip.

April 8 BUS TRIP TO THE PHILADELPHIA MUSEUM OF ART
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APPENDIX A6
REGISTRATION FORM DISTRIBUTED TO ALL PARTICIPANTS

CHILDREN'S ART CLASSES
Carbon County Environmental Education Center
Saturday's, February 26 — April 8
Bus trip to the Philadelphia Museum of Art on April 8

Registration Form

Student Name Grade
Parent/Guardian Name

Street Address City State Zip Code
Home Phone

Emergency Contact and Telephone Number

Tuition: $48
Bus Fee: $13
Museum Admission: $ 5

p.m.

Total Class Fee: $66 Time of Class

Make check payable to Carla Bednar.

Please return completed Registration Form and Total Class Fee to:
Carla Bednar,

Registration due by February 21.
(You will receive confirmation of acceptance and time of class before the session begins.)
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APPENDIX A7
VOCABULARY WORDS

Control Group Vocabulary

Gesture drawing — a drawing showing simple form or action of something
Graphite — soft, black carbon, used in pencils
Thumbnail sketch — a very small, quickly made drawing

Value - light and dark and everything in between — White, Black, and Gray are examples of values
Highlight — the part that showsthe brightest light; Low key value — middle gray to black; High key value — middle gray to white

Types of lines — straight, diagonal, wavy, zigzag, squiggly.

You can use these types of lines to create drawings. What type of line do you use most often?

Paper cutout — style of art where pieces of paper are cut out using a line made by scissors to make a shape
Henri Matisse — French artist who “invented” paper cutouts as a form of art

Papiers decoupes — paper decoupage, attaching pieces of paper together with glue

Sculpture — art that has 3 dimensional form; can be made of rock, metal, clay, plastic and other materials
3 dimensional form — form that has height, width, and depth

Harry Bertoia and Alexander Calder — artists who made sculpture out of wire; the wire was used to
make a drawing in space

Animation picture — a cartoon made from a series of drawings that appear to show movement from one
page to the next. When viewed quickly, the objects in the drawings look like they are moving.
Phenakistiscope — "deceitful view"; a flat, circular board that spins like a pinwheel. There are movement
drawings around the edge of the circle. Viewing holes are cut out between each picture. When you hold
this up to a mirror and spin it while looking through the peepholes, it appears as though the drawings are
moving,

Flip book (flicker book) — a small book with drawings made in the movement style. When the pages are
flipped quickly, it will look like the drawing is moving.

Experimental Group Vocabulary

Suminagashi — floating ink way of coloring paper (Sue em na gash ee)

Mulberry paper — paper made from squashed, wet bark of the mulberry tree

Deckle edge — a torn edge of paper

Scroll — books or drawings created on paper which is kept rolled

Calligraphy — in China it is an art form of writing created by malsing strokes of ink onto paper
Sumi ink — black ink sticks made from soot, cowhide glue, and perfume; sumi ink is used by Asian
calligraphers

Kimono — a Japanese robe made of rectangular pieces of cloth. It is often made from fancy silk.
Tea ceremony — in Japan it is an elegant ritual to which guests are invited; tea bowls are created by

handbuilding or throwing clay of porcelain
Handbuilding - the way coiled or slab pots, bowls, cups are made; Throwing —the way a container is made on a poiter’s wheel

Dragon — symbol of China, the dragon appears as a symbol of the emperor or empress

Dragon robe — “cosmic diagram” of the universe — water, land, and sky

Dynasty portrait — painting of an important person created on silk with rare colors including gold
Lacquerware — wood, ceramics or metal coated with layers of sap from a tree that grows in typhoon
areas: China, Japan & Korea. Examples of lacquerware are bowls, boxes, cabinets, necklaces.
Sometimes little bits of sea shells or gold are laid onto the layers of sap.

Painted lacquerware — usually has about twenty to thirty layers of sap and pigment

Carved lacquerware — can have up to two or three hundred layers of sap and pigment. Layers are
carefully carved away to show colors underneath
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APPENDIX A8

PERMISSION TO EXHIBIT AND PUBLISH STUDENT ARTWORK
LETTER SENT TO FOUR STUDENTS-TWO STUDENTS EACH FROM CONTROL AND EXPERIMENTAL GROUPS
SIZE REDUCED FOR REPRODUCTION

Carla Bednar

August 28, 2000

Name of Student and

Name of Student’s Parent/Guardian
Street Address

City, State and Zip Code

Dear Name of Student,

This letter is to ask permission to exhibit and/or publish examples of the art work you created in the Spring
art class at the Carbon County Environmental Center in Jim Thorpe. Your work will be used to show examples of the
art produced by students in my classes at the center. Exhibition and/or publishing of your art will be used only for my
art education graduate classes at The University of the Arts, Philadelphia. In order to protect your privacy only your
first name and last initial, along with your age, will be used. I would very much appreciate the opportunity to
showcase your art. All work will be retuned to you before mid-December.

Please sign both copies of this letter. Have your parents’ sign, too. Keep one signed copy for yourself.
Return the other signed copy to me in the enclosed envelope by September 15, 2000. Thank you!

Sincerely,

Carla Bednar
Artist/Educator

"I hereby grant permission to Carla Bednar to exhibit and/or publish examples of my art work for art education
purposes at the University of the Arts, Philadelphia."

Student Signature Date

"I hereby grant permission to Carla Bednar to exhibit and/or publish examples of my child's art work for art education
purposes at the University of the Arts, Philadelphia."

Parent Signature Date
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APPENDIX B
MUSEUM TRIP

Preliminary bus trip information

Final bus trip information

Pre-trip information provided by the Philadelphia Museum of Art

Philadelphia Museum of Art letter of confirmation

Philadelphia Museum of Art guidelines for self-touring groups

Philadelphia Museum of Art visitor information

Philadelphia Museum of Art map

Bus confirmation — Trans-Bridge Tri-City Coaches

Trans-Bridge Tri-City Coaches request for directions
Directions provided to Trans-Bridge Tri-City Coaches (textual)
Directions provided to Trans-Bridge Tri-City Coaches (regional map)
Directions provided to Trans-Bridge Tri-City Coaches (local map)
Remote parking instructions from the Philadelphia Museum of Art
Student and chaperone bus trip sign-in sheet

Color code sheet for students and chaperones
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APPENDIX B1
PRELIMINARY BUS TRIP INFORMATION

DISTRIBUTED TO ALL PARTICIPANTS

Preliminary information about the bus trip to
The Philadelphia Museum of Art

Who: All children registered for Spring 2000 art classes at the Carbon
County Environmental Education Center. The children will be accompanied
by Carla Bednar, Program Director; Denise Prowell, Adjunct Professor of
Drawing, Keystone Junior College; Susan Gallagher, Chief Naturalist,
Carbon County Environmental Education Center; and Jeannie Carl,
Naturalist, Carbon County Environmental Education Center. At the museum
we will be given a guided tour by Marla Shoemaker, Curator of Education
for Youth and Family Programs.

When: Saturday, April 8, 2000. Trans-Bridge Lines, motorcoach with
restroom on board, leaves the Carbon County Environmental Education
Center at 9 a. m. to arrive at the museum by 11 a. m. We will eat lunch at
the museum (children will asked to bring their own lunch in a brown paper
bag as the cafeteria and restaurant food is expensive). Tour and free time at
the museum. Bus leaves for home at 2 p. m. We will plan to arrive at the
Center in Jim Thorpe by 4 p. m. Light refreshments will be served at the
Center. Pickup is at 4:30 p. m.

The bus fee and museum admission are included in the Total Class Fee
paid at the time of registration.
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APPENDIX B2
FINAL BUS TRIP INFORMATION

DISTRIBUTED TO ALL PARTICIPANTS

INFORMATION ABOUT THE BUS TRIP TO THE PHILADELPHIA
MUSEUM OF ART
APRIL 8, 2000

TO MUSEUM

DEPARTURE: 9 a.m. from the Carbon County Environmental Education
Center (CCEEC).

ARRIVAL: 11 a.m. at the west wing entrance of the Museum

TO CCEEC

DEPARTURE: 2 p.m. from the west wing entrance of the Museum
ARRIVAL: Approximately 4 p.m. at the Carbon County Environmental
Education Center (depending on road conditions ....there is construction in
the northbound lanes of the turnpike between Lehighton and Allentown and

sometimes traffic is delayed)

WHAT TO BRING:

Brown bag lunch and 2 drinks. Label with your child's first name. One
drink (bottled water would be a good choice) will be left on the bus for the
return trip home.

Cameras - there are no photographs allowed in the galleries; however
children may take pictures of the lobby and outside of the museum.
Money - I suggest no more than $5 - 10. We will have time to shop in the
gift shop. Children can buy things like postcards, erasers, pins, notecards,
etc.

WHAT TO LEAVE AT HOME:
Leave backpacks at home; they will not be allowed in the galleries. Leave
expensive items at home; things like GameBoys, CD players, etc.
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APPENDIX B3
BACKPACK INFORMATION

PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEUM OF ART

ATTENTION: TEACHERS NO BACKPACKS!!

Please do not have your students bring
backpacks to the Museum. They are not allowed

1in our galleries, and we do not have enough
secured storage space to promise their safety.
We will not be held responsible for them.
Thanks for your cooperation.



APPENDIX B4

LETTER OF CONFIRMATION
PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEUM OF ART

Booking#

= 280763

Letter Of Confirmation

Contact Person__{ " cinja. e ANG U
Group Name & Number_Crosk o3 nen, P\ INCT

Please arrive 15 minutes ahead of your lesson time. If you are an unguided »
group, please arrive at the time specified below. Report to the Wintessteeen LJest & ntromer
Student Center (located on the south side of the Museum, facing the

Schuylkill River and adjacent to the Spring Garden Street Bridge).

Dear Teacher,

Thank you for making reservations at the Philadelphia Museum of Art.
You are expected on NCIIL N G Anc 825 with __ 1S students and
chaperones for: '

.~ Museum lesson titled__\S, (i At
Your lesson (s) will begin at
Please have your students divided into groups.,

Philadelphia Museum of Art Unguided-Tour.
Arrival Time ;

Rodin Museum Unguided-Tour.
Amival Time

Dudali, Cabetaic \aney
/" You have a reservation to eat in the Student-Eenter Cafeteria from_J_L;U_Q_
to__J1-3Q . Please bring your lunches with you.

STUDENT ADMISSION FEES AND POLICY:

Philadelphia Public, Private and Parochial........ $3.00 perstudent

Al Other Groups.....oeeuiiiiiiiiiiiiiiiiiiieees $5.00 per student

All Rodin Unguided-Tour Groups................. $1.00 per person

Required number of Chaperones................... FREE

ExtraChaperones...........ooooiiiiiiniinnnnnnn., $8.00 per person

Chaperone Requirements: Grades K-6: 1 chaperone per 5 students
Grades 7-12: 1 chaperone per 10 students

Maximum number of people in a group with a lesson, including
chaperones, is 35.

Please have your students assigned to chaperones upon armival. You are responsible for the
behavior of your students while in the museum.

PLEASE BRING THIS LETTER OF CONFIRMATION WITH YOU.
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APPENDIX BS

GUIDELINES FOR SELF-TOURING GROUPS
PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEUM OF ART

In order to insure that all visitors have a good experience in the
Museum, and to protect the safety of our objects, the
following rules have been established for self-touring school
groups. We want you and your students to enjoy your self-
guided time in the galleries, and although this list of rules
seems daunting, things will work more smoothly if you
carefully review these guidelines before you arrive.

- Groups who schedule Museum lessons may self-tour for up toone hour
aftertheirlesson, but may notself-tourbeforetheirlesson.

- Students must be accompanied by the required number of chaperones.
Grades K-6 must stay together as a class as much as possible.
Chaperone Rules:  Grades K-6: 1 chaperone per 5 students

Grades 7-12: 1 chaperone per 10 students
Students must stay with theirchaperones atalltimes.

- Themaximum self-tour group size is 60 students from a school.

- To make a reservation in the Student Lunchroom, please call 684-7582.
Students-mustbringtheirewnlunches. A-sodamachineisavailable.

- You cannot bring any gum, food,.or drinks into the galleries. We find
gum stucktoworksofart, and food attractsinsect pests. Lupehes+may
be-storedinthe Student-Genteruntilyourreserved lunchiime irthe
Student-Center-tunchroem.

- Flash photographyisnot allowedin the museum.

- Folding stools and carpet squares may not be used by self-tour groups.

- Knapsacks, large handbags, and bags from the giftshops are not
permittedin the galleries. Leave all these belongingsin the Student
Center. Also, elementary students are not allowed to use clipboards in
the galleries. They may bring cardtoard to use as a writing surface.

- Pencils arethe only writing instruments allowed in the galleries.

- Becarefulnottotouchworks of art. Remember, pointingcan cause
accidental touching. Never point atan object while holding a pencil.

- Groups on Museum Staff led tours take precedence in the galleries. If you
see a guided tour group in a gallery, please waitto enteruntil after they
are through.

| fthere areany guidelines listed above that you do not understand,
please feelfreetocallusat684-7582.



APPENDIX Bé6

VISITOR INFORMATION
PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEUM OF ART
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APPENDIX B7

MAP
PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY THE PHILADELPHIA MUSEUM OF ART
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APPENDIX B8

BUS CONFIRMATION - ITINERARY - INVOICE
PRE-TRIP INFORMATION PROVIDED TO THE AUTHOR BY TRANS-BRIDGE TRI-CITY COACHES
PAGE 1 OF 2
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APPENDIX B8
BUS CONFIRMATION - ITINERARY - INVOICE

PAGE 2 OF 2
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APPENDIX B9
REQUEST FOR DIRECTIONS

INFORMATION PROVIDED TO THE AUTHOR BY TRANS-BRIDGE TRI-CITY COACHES
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have a map !sading of your fosstion, it would alse e helpful
form with your sigried confirmation.

ORDER NUMBER.:

NAME OF GROUP:

GROUF LEADER: L (i) Gl
DEPARTURE BATE Lo S L i
DESTINATION: Y MUSLInS Th ir

7S
(i e
4 ! Z -"‘7,

§ADDRESS OF PICK UP BOINT:

"TREECTIONS TO B0 UP BOINT,

Cor 1
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APPENDIX B10
DIRECTIONS TO THE CARBON COUNTY

ENVIRONMENTAL EDUCATION CENTER - TEXT AND MAP
INFORMATION PTOVIDED BY THE AUTHOR TO TRANS-BRIDGE TRI-CITY COACHES

DIRECTIONS TO THE CARBON COUNTY ENVIRONMENTAL CENTER

Take Route 248 or PA Turnpike (Mahoning Valley Exit, the first exit north of the Lehigh tunnel).
Follow signs to Lehighton.

Cross McCall Bridge, over the Lehigh River, to Lehighton.
At the end of the bridge the road makes a Y. Bear left onto Route 443.

Go straight, pass shopping areas and shopping center (Laneco, Walmart)
Go straight several miles to Blinking Yellow Light.

Turn Right at the Blinking Yellow Light (gas station on the right)

Road is very winding - go slow!

Straight through another blinking yellow light, you will see signs for Summit Hill and Lansford.
Road goes up mountain, down other side. At the bottom of the mountain is a small straight stretch of
road. Sign on the right for Mauch Chunk Lake Park.

Just beyond is a small intersection called White Bear Drive.

Turn right onto White Bear Drive.

Go a few hundred yards to sign for Carbon County Environmental Education Center.
Turn right at the sign onto a gravel road and continue to big barn (the Center).

Carbon County Environmental Education Center
151 East White Bear Drive

Summit Hill, PA

Contact: Carla Bednar at
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APPENDIX B11

DIRECTIONS TO PHILADELPHIA - REGIONAL MAP
INFORMATION PROVIDED BY THE AUTHOR TO TRANS-BRIDGE TRI-CITY COACHES
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APPENDIX B12

DIRECTIONS TO THE PHILADELPHIA MUSEUM OF ART - LOCAL MAP
INFORMATION PROVIDED BY THE AUTHOR TO TRANS-BRIDGE TRI-CITY COACHES
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APPENDIX B13
REMOTE BUS PARKING

INFORMATION PROVIDED BY THE PHILADLEPHIA MUSEUM OF ART
TO TRANS-BRIDGE TRI-CITY COACHES

PHILADELPHIA MUSEUM OF ART

DIRECTIONS TO REMOTE BUS PARKIMNG

- BUSES MAY NOT RETURN TO THE ART MUSEUM UNTIL GIVEN CLEARANCE
BY ART MUSEUM PERSONNEL AT THE REMOTE BUS PARKING SITE TO DO
SO.

. BUS DRIVER MUST LOOK FOR MUSEUM PERSONNEL AT TEE REMOTE
PARKING SITE FOR DIRECTION.

. POLICE WILL NOT ALLOW BUSES TO WAIT FOR THEIR GROUPS AT THE
ART MUSEUM SITE.

et Leter
» BUSES MUST LEAVE THE ART MUSEUM™WEST ENIRANCE AS SOON AS

THEIR PASSENGERS HAVE BEEN DROPPED OFF.

IO REMO BUS PARKING ON JFK BLVD.:
Take Parkway to 20th Street. Make a right on 20th street.
Continue to JFK Blvd. Make a right. From 20th Street to 30th

gtrg?t park anywhere on the righthand side of the street (going
est) .

RETURNING TO ART MUSEUM:

Continue to the end of JFK Blvd. Make a right; look for entrance
to 76 West; at bottom of ramp bear right onto 676 East; exit
immediately at 23rd street exit; go one block to 22nd Street and
turn left; continue to Parkway and turn left. Follow signs to
the Art Museum and Kelly Drive. Turn left into Art Museum Drive.
(Driveway to West Entrance.)
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APPENDIX B14
STUDENT AND CHAPERONE SIGN-IN SHEET

Sign in sheet for the bus trip tothe Philadelphia Museum of Art

Sign In: Students & Chaperones

1.

2.

3.

10.

11.

12.

13.

14.

19:

16.

17.

18.

19.

20.
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APPENDIX B1S
COLOR CODE SHEET FOR CHAPERONES AND STUDENTS

Color Code - see below for example of color code stickers*
Yellow Chaperone-C.B. (substitute for M.O. and J.C.)

Yellow 1-A. V.
Yellow 2-C.G.
Yellow 3-M.S.
Yellow 4-J.M.
Yellow 5-C.R.

Red Chaperone-S.G.
Red 1-S.S.

Red 2-J.S.

Red 3-M.L.

Red 4-K. M.

Red 5-T.M.

Green Chaperone-D.P.
Green 1-N.M

Green 2-R.S.

Green 3-V.M.

Green 4-T H.

Green 5-L.M.

* example of yellow color code stickers

Chaperone Nametag

Student Stickers

© @
OXORO



Cl.

C2.

C3.

C4.

Cs.

Ce.

C7.

C8.

Co.

C10

Cl1

Cl2.

Cl13.

Cl4.

CI1s.

Cle.

C17.

C18.

C19.

APPENDIX C
STUDENT SURVEYS

Pre-trip survey — Can You Tell Me? (CYTM)

Pre-trip survey — CYTM - control group responses

Pre-trip survey — CYTM - experimental group responses

Pre-trip survey — CYTM — numerical data of responses

Pre-trip survey — CYTM — comparison of responses by groups
Pre-trip survey — CYTM — comparison of responses by individuals

Post-trip survey — What Do You Think? (WDYT)

Post-trip survey — WDYT — control group responses
Post-trip survey — WDYT — experimental group responses
. Post-trip survey — WDYT - numerical data of responses

. Post-trip survey —- WDYT — comparison of responses by groups

Post-trip survey — Tell Me More! (TMM)

Post-trip survey — TMM - control group responses
Post-trip survey — TMM — experimental group responses
Post-trip survey — TMM — numerical data of responses

Post-trip survey — TMM — comparison of responses by groups

Post card responses

Post-trip survey — WDYT — comparison of responses by individuals

Post-trip survey — TMM — comparison of responses by individuals
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APPENDIX C1

PRE-TRIP SURVEY - CAN YOU TELL ME?
TOESTABLISH BASELINE INFORMATION AND MEASURE ATTITUDES AND EXPECTATIONS
ADMINISTERED TO ALL PARTICIPANTS

Color
Number

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? Yes No

2. How do you feel about going to the museum?

©
09

Very excited A little excited Not excited

@
&)
©

Verynervous A little nervous Not nervous

©
©
®

Very happy A little happy ‘Not happ

~«<

%9

E
©

Very afrid Alittle afraid Not afraid

3. What do you think you will see?
Draw some pictures.

What did you draw?

4. What do you think about the bus? Is it...

mygr E=8y i/

Just what Smalier than
you expected you expected you expected
Nicer than Justwhat Not as nice as

you expected you expected you expected
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APPENDIX C2
PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE 10F 8
CONTROL GROUP

\ 1)
Color |

Number =/,

,-I’

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? C‘;’) No

2. How do you feel about going to the museum?

Vcry 13 lud A Imle excited Not excited
v ery nervous A little nervous ' Not nervous
happy’ A little happy Not happy

a
Very afraid Q Not afcaid

3. What do you think you will see?
Draw some pictures.

-

What did you draw? ’lH’\Q 'j\'{n(‘-O@A By SaaE b\ s Bertiry 4[;‘ T,
=7

4. What do you think about the bus? Is it... /‘

;_C%%\ by =

Bigger than Just what Smaller than

you expected you expected you expected
Nicer than Just what Not as nice as

you expected *  you expected you expected
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APPENDIX C2
PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE 20F 8
CONTROL GROUP

Color M. -
Number 2.

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? ,@ No

2. How do you feel about going to the museum? —~
© O

Vewttd A little excited No;,exnted
2 \
& @ /©)
/ f
A little nervous i Not neryous

Very nervous

A little afraid

Very afraid
3. What do you think you will see? |
Draw some pictures. : fie oo § }

\/ & /’” ol

e )
What did you draw? 1AV ¢ g 0D
7 T

4. What do you think about the bus? Is it... L .—_\\
/3 . i
el e e
¥

Bigger than
you expected You expected

Just what Smaller than
you expected

e e 8

Nicer than Justwhat

* you expected you expected

>

you expected
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APPENDIX C2
PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE3 0F 8
CONTROL GROUP

i
Color_77£€ ¥

Number
Can You Tell Me?
1. Is this your first trip to the Philadelphia Museum of Art? @;: No

2. How do you feel about going to the museum?

©
®
®

Very excited A little excited Not excited
Very nervous A little nervous Not nervous
Veryhappy A little happy Not happy
X
-
Very afraid A little afraid Not afraid

3. What do you think you will see?
Draw some pictures.

‘‘‘‘‘‘
i

What did you draw?

4. What do you think about the bus? Is it... \
E=h EEl e

Smaller than
You expecte you expected you expected

s S
\,
j' Nicer than \ Just what Not as nice as
f\\ you expcdc;{ you expected you expected

S
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APPENDIX C2
PRE-TRIP SURVEY — CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE4 OF 8
CONTROL GROUP

Color Y- ~"§

Number

Can You Tell Me?

=

1. Is this your first trip to the Philadelphia Museum of Art? '\_-\%3:1 No

2. How do you feel about going to the museum?

)

0
©
69

<
3

n

)

8
o

A little excited Not excited

i

©
@
©

Very nervous A little nervous Not nervous

©
©
®

Very happy A little happy ‘Not happy

@
09
©

Very afraid A little afraid Not afraid

3. What do you think you will see?
Draw some pictures.

What did you draw?

4. What do you think about the bus? Is it...

B2 559y E=a)
\ )

Bigger than Just what Smaller than

\\\{ou ejgcdzd © you expected you expected

® Just what Not as nice as
N i

you expected you expected you expected



APPENDIX C2

PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? (s

2. How do you feel about going to the museum?

e,
< =
S
RN
@ \Y
i

A

‘ Very excited

@

Very nervous

©

<

)

d
-

H

]

\3
N

1

i
L)

&

Very afraid

3. What do you think you will see?
Draw some pictures.

/':../ .
A . £
[ - /
N -

b

I\A i

©

A little excited

©

A little happy

A little afraid

)

ttle nervous

——

@
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PAGE 5 OF 8
CONTROL GROUP

Color ¢/~
Number

Not excited

/

®,

Not nervous

®

2
)
~
=
0
=
=
3

\

3
®)

\\. Not afraid

What did you draw? WL :

4. What do you think about the bus? Is it...

Bigger than
you expected

TN
1

( Nicer than
1
i

\ you expected
\\._~' B

(=0,

X

Gy G

Smaller than

Just what
you expected

you expected
Just what Not as nice as

you expected you expected
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APPENDIX C2
PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE 6 OF 8
CONTROL GROUP

Color C % 1
Number_ %

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? No

2. How do you feel about going to the museum? e

©
©
@

A little excited Not excited

<
)
3
n
)
&
a

Not nervous

=
g
R
3
=3
g

)
®)
®

Very nervous

S
g

©
@

e happy ‘Not hap|

<
o
a
e
3
~
ol
;<

/

@ 4y ‘_r"" ©\
= \

Alittle afraid Not afrai

4\;)

3
d
B
g
&

3. What do you think you will see?
Draw some pictures.

r\ ! o

e A

A, \ \ ! ;
\\% C

~— 1,

‘What did you draw? wJi€ 74

4. What do you think about the bus? Is it... :
== r
i WH=T N it )
Bigger than Just what / Smaller than

you expected \1@/‘ you expected

. © &

Nicer than Just what Not as nice as
you expected you erpected

you expected
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APPENDIX C2
PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE 7 OF 8
CONTROL GROUP
Color"'/ t /f
Number_} 7
Can You Tell Me?
1. Is this your first trip to the Philadelphia Museum of Art? @ No
2. How do you feel about going to the museum?
Alittle excited Not excited

®
©

Alittle nervous Not nervous

©
a®

Alittle happy ‘Not hap

Ll
<

Very afraid A little afraid Not afraid

G2
(®)

3. What do you think you will see?
Draw some pictures.

What did you draw? %\,@j}ﬁ@
vl &

— —_

4. What do you think about the bus? Is it...

Just what Smaller than
you expected you expected you expected
Y,
¢ ;}
coa
Nicer than Just what Not as nice as

you expected You expected you expected
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APPENDIX C2
PRE-TRIP SURVEY - CAN YOU TELL ME?
CONTROL GROUP RESPONSES

PAGE 8 OF 8
CONTROL GROUP

Color& rear;
Number 5§
Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? No

2. How do you feel about going to the museum?

©
©
0

Very excited A little excited Not excited
Very nervous A little nervous Not nervous
Very happy A little happy Not happy
by
=

Very afraid A little afraid Not afraid

4 \
3. What do you think you will see? PA' N Tin o30S 4 | & & «
Draw some pictures. 5

\.W'

What did you draw? G Qop 0 G /n( Cawsin < o sSonmi€ Sesni .
B ¥ . ¢

<

4. What do you think about the bus? Is it...

Bigger than Just what Smaller than
ou expected you expected you expected
Nicer than Justwhat Not as nice as
you expected you expected you expected



APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

Can You Tell Me?

PAGE 10F 7
EXPERIMENTAL GROUP

Co[or_\/-" S
Number '

1. Is this your first trip to the Philadelphia Museum of Art? ~ (¥es) Mo

2. How do you feel about going to the museum?

3. What do you think you will see?
Draw some pictures.

&

Very happy /
A g

Very afraid

©
09

A little excited

®
®

Alittle nervous

©

A little happy

5

A little afraid

—~—

Not excited

)

Not nervous J

No@y
©)

(No( alraid 7

What did you draw?_Ai007105 /Lp,cff 28 a ﬁff Ly ]{) W1k

4. What do you think about the bus? Is it...

Nicer than \

you expected

Just what
you expected

Not as nice as

you expected

160
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APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

PAGE 20F 7
EXPERIMENTAL GROUP

; , Z i’:é;
Colop J LALLM
Numbef &

——

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? No

2. How do you feel about going to the museum?

i
e

Very nervous

©

Very happy

id A littfe afraid Not afraid

by
3
E,
g

3. What do you think you will see?
Draw some pictures.

! » '
' A / /R ra
What did you draw? M}M Mj/lz |
e - 7 7 :
— :

4. What do you think about the bus? Is it...

i I

Bigger than Smaller than
You expected .you expected
Nicer than Not as niceas

you expected you expected Yyou ‘expected
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APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

PAGE 3 0F 7
EXPERIMENTAL GROUP

Color )49/( /Q v
Number /i

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? ées) No

& O

2. How do you feel about going to the museum?

\
Very gxcited A little excited Not excited
N oemER v
Very nervous Alittlenervous Not nervous
Veryhappy A little happy ‘Not happy
Very alraid A little afitaid Not afraid

3. What do you think you will see?
Draw some pictures.

~/
What did you draw?__ ¢ Q/ //Z/

4, What do ydu think about the bus? Is it...

= (==

Just what Smualler than
you expected you expected you expected
Nicer than Just what Not as nice as

yoa expected you expected you expected
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APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

PAGE 4OF 7
EXPERIMENTAL GROUP

Color . *
Number &

Can You Tell Me?

1. Isthis your first trip to the Philadelphta Museum of Art? \:\:;' No

2. How do you feel about going to the museum?

o
®
3

Very excited A little excited Not excited

&)
®
®,

Very nervous A little nervous Notnervous
2%
A \
/ \
Wery thpy/l A little happy ‘Not happy
SHEEAE
4y
—

Very afraid A littie afraid Not afraid

3. What do you think you will see? y
Draw some pictures. ¥

e

What did you draw?_ g Lo Torn end au A o o 12 kit
0 [ 2 /
j'\f/‘—‘ LA

4. What do you think about the bus? Is it...

= iy
== =3 E=3)

/ Justwhat Smaller than

you expected you expected

Just what 2 Not as nice as
youexpected you erpected

K



APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

PAGE 5 OF 7
EXPERIMENTAL GROUP

Color pﬁ/D

Number

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? @ No

2. How do you feel about going to the museum?

@

Very excited A little excited Not excited

Very nervous A little nervous ot nervo

Very hap; A little happy 'Not happy
o

Very afraid A little afraid Not afraid

3. What do you think you will see?
Draw some pictures.

What did you draw? Ch } (“Cgb ‘P/} ar = f\ C‘\ <

4. What do you think about the bus? Is it...

=)

Smaller than

=2,

Bigger than

youa expected you expected
Nicer than Not as nice as
you expected you expected
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APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

PAGE 6 OF 7
EXPERIMENTAL GROUP

Color_ onuere
Number |

Can You Tell Me?

1. Is this your first trip to the Philadelphia Muscum of Art? @ No

2. How do you feel about going to the museum?

©
©
@,

Very excited A liitle excited Not excited

@
®
®

Very nervous A little nervous Not nervous
(Very happy A little happy Nothappy
&X 4y
- _—
Very afraid Alittle afraid Not afraid

3. What do you think you will see?
Draw some pictures.

What did ydu draw? T&G‘b,—{/k e ?r UC?“J/C;&W"L/‘-" v
/

4. What do you think about the bus? Is it...

b)) B k
Bigger than Just what Smaller than
you expected you expected you expected

© © 6

Nicer than z Not as nice as
you expected you expected you erpected




APPENDIX C3
PRE-TRIP SURVEY - CAN YOU TELL ME?
EXPERIMENTAL GROUP RESPONSES

PAGE70OF 7
EXPERIMENTAL GROUP

Color C: '\—Q‘”‘
Number <.

Can You Tell Me?

1. Is this your first trip to the Philadelphia Museum of Art? @ No

2. How do you feel about going to the museum?

3. What do you think you will see?
Draw some pictures. TN

‘\'\ - '-{:— - 1 {\ f: ‘E\ G\ . 1‘3—:\\’
What did you draw? CUW} ,Q,! INRY L I VI e

4. What do you think about the bus? Is it...

y) oy _f

Just what Smaller than
You expected youexpected

© O

I}
| Nicer than

\ ,q Just what Notas nice as
you expected / You expected you expected

166
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APPENDIX C4

PRE-TRIP SURVEY - CAN YOU TELL ME?
NUMERICAL DATA RECORDING OF CONTROL AND EXPERIMENTAL GROUP RESPONSES

PRE-TRIP SURVEY - CAN YOU TELL ME?

Control Group (C) and Experimental Group (E) ccceccececcecece EEETETETESE
Chaperone Groups and Student Numbers-Yellow 1 (Y1), Red 1 (R1), Green 1 (G1) Y1 Y2 R1 R2 R3G3 G4 G5 Y3 Y4 Y5 R4 RS G1 G2
1. Isthis your first trip to the Philadelphia Museum of Art? Yes-1 No-0 b OB T (AT (VA I [ S | TaA F 1T 111

21 Howdo you feel about goingtothe museum? Checked-1 Not Checked-0 YT Y411 11 -1 % % 0 % 9
2.2 Howdo you feel aboutgoingtothe museum? Checked-1 Not Checked-0 00 00 OOOT O 0O 00 0 1100
23  How do you feel about going to the museum? Checked-1 Not Checked-0 0O 0 00O O O0OO0TU O 0 0 0 0 O0OOTO
24  How do you feel about going to the museum? Checked-1 Not Checked-0 0O 00 0O OO OT O 0 0 00O OOO
25 How do you feel about going to the museum? Checked-1 Not Checked-0 1 0001 % 0O 0 01 00O 1
26 Howdoyoufeel aboutgoingtothe museum? Checked-1 Not Checked-0 0O 1 0 0 O0O0 1T O 11 0 0 * 0O
27 Howdoyou feel about goingtothe museum? Checked-1 Not Checked-0 1 £ 001190 o TR O T O I
28  How do you feel about going to the museum? Checked-1 Not Checked-0 0 0 0 0O O O0OOTO O 0O 0 0O O0OOO
29  How do you feel about going to the museum? Checked-1 Not Checked-0 0O 0 0 0 O O0OOCUO 0 0 0 0 O0OO
2.10 How do you feel about going tothe museum? Checked-1 Not Checked-0 0 0 0 00O OOTUO 0 0 0 0O0OO
2.11 Howdo you feel about going to the museum? Checked-1 Not Checked-0 1 0 0 OO O0OTPO 0 O 0 0 0.0 0
2.12 How do you feel about going tothe museum? Checked-1 Not Checked-0 0 £+ 0 0% 1O 1110101
3a.  What do you think you will see? Draw some pictures. I N (e (s S N B 211 2 21 2
Collection non-specific drawing-1 Collection specific drawing-2 No answer-0
3b. Whatdo you think you will see? Whatdid you draw? T £ -1 0 3 2 1 3 2 2 4 2
Collection non-specific words-1 Collection specific words-2  No answer-0
4a. Whatdo you think about the bus? Size-3,2,1 No answer-0 3 2 8 3 W.2 0 3 3 2 3 3 23 3

4b.  What do you think about the bus? Quality-3,2,1 No answer-0 03] 8 3 28 3 2 3 B 12288 31§24 10N 3!
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APPENDIX C5S
PRE-TRIP SURVEY CHART - CAN YOU TELL ME?

COMPARISON BY PERCENT OF CONTROL AND EXPERIMENTAL GROUP RESPONSES

120% - — —_— — —

100%

80%

60% -+

40%

20%

.

1 21 (2223|2425 |26 |27 |28]|29|216]|211]|212]| 3a 3b da 4b

!-Control Group 100%{100% | 0% | 0% | 0% | 38% | 25% | 63% | 0% | 0% | 0% | 13% | 50% | 50% | 50% | 79% | 88%
..Experimental Group |100%| 86% | 14% | 0% | 0% | 29% | 43% |100%| 0% | 0% [ 0% | 0% | 71% | 79% | 79% | 90% | 71%

Question:

1. Is this your first trip to the Philadelphia Museum of Art? Yes-1 No-0

21 How do you feel about going to the museum? Very excited Marked-1 Not marked-O

2.2 How doyou feel about going to the museum? A little excited Marked-1 Not marked-O

2.3 How do you feel about going to the museum? Not excited Marked-1 Not marked-O

2.4 How do you feel about going to the museum? Very nervous Marked-1 Not marked-O

25 How do you feel about going to the museum? A little nervous Marked-1 Not marked-O

26 Howdo you feel about going to the museum? Not nervous Marked-1 Not marked-0

2.7 Howdoyou feel about going tothe museum? Very happy Marked-1 Not marked-O

2.8 How do you feel about going to the museum? A little happy Marked-1 Not marked-0

2.9 How do you feel about going to the museum? Not happy Marked-1 Not marked-O

2.10 How do you feel about going to the museum? Very afraid Marked-1 Not marked-O

2.11 How do you feel about going to the museum? A little afraid Marked-1 Not marked-O

2.12 How do you feel about going to the museum? Not afraid Marked-1 Not marked-O

3a. What do you think you will see? Draw some pictures. Collection non-specific-1 Collection specific-2*

3b.  What do you think you will see? What did you draw? Collection non-specific-1 Collection specific-2*

4a. What do you think about the bus? Size Bigger than expected-3, As expected-2, Smaller than expected-1*
4b. What do you think about the bus? Quality Nicer than expected-3, As expected-2, Not as nice as expected-1*

*Questions 3a, 3b, 4a, and 4b ; O indicates no answer.

Types of Questions:

Question 1 - Informational Response-Memory

Questions 2.1-2.12 - Emotional Assessment-Judgmental/Evaluative
Question 3a - Visual Expectation-Memory

Question 3b - Verbal Description of Visual Expectation-Memory
Question 4a - Bus Expectation/Assessment-Judgmental/Evaluative
Question 4b - Bus Expectation/Assessment-Judgmental/Evaluative



APPENDIX C6

PRE-TRIP SURVEY CHART - CAN YOU TELL ME?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

Informational Response

PRE-TRIP SURVEY - Can You Tell Me? Question 1
Informational Response

1.2

=)
(o]
5

0.6 +{

0.4

0.2 -

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 100% Experimental Group - 100%

1. Is this your first trip to the Philadelphia Museum of Art? Yes-1 No-O




APPENDIX C6

PRE-TRIP SURVEY CHART - CAN YOU TELL ME?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

Emotional Assessment -
Very Excited

PRE-TRIP SURVEY - Can You Tell Me? Question 2.1
Emotional Assessment - Very Excited

1 2 3 4 5 6 7 8 9 10 11 12 13 14

Control Group - 100% Experimental Group - 86%

2.1 How do you feel about going to the museum? 1-Circled 2-Not Circled

15

PRE-TRIP SURVEY - Can You Tell Me? Question 2.2
Emotional Assessment - A Little Excited

¥

]

]

23

i

s

°

£

i

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 0% Experimental Group 14%
2.2 How do you feel about going to the museum? 1-Circled 2-Not Circled
PRE-TRIP SURVEY - Can You Tell Me? Question 2.3
Emotional Assessment - Not Excited

t |
E 08 |
2%

hT 06 |
2 |
= 0.2 - -

o
i JENEREWNEEE

1 2 3 4 S 6 7 8 9 10 11 12 13 14
Control Group - 0% Experimental Group - 0%

2.3 How do you feel about going to the museum? 1-Circled 2-Not Circled

15

170
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PRE-TRIP SURVEY CHART - CAN YOU TELL ME?
INDIVIDUAL COMARISON BY % WITHIN CONTROL AND EXPERIMENTA L GROUPS

PRE-TRIP SURVEY - Can You Tell Me? Question 2.4
Emotional Assessment-Very Nervous

E a 08
g2 06
<32
s>
£S
=]
E
w
1 2 3 4 5 6 7 8 9 10 M 2 183 14 15
Control Group - 0% Experimental Group - 0%
2.4 How do vou feel about going to the museum? 1-Circled 2-Not Circled
PRE-TRIP SURVEY - Can You Tell Me? Question 2.5
Emotional Assessment-A Little Nervous
.é 1.2 q
22
% 2 08
0w g
42 061
EE 04
o4
8 < 02
E
w 0 4 T T r T T . T T
1 2 & 4 (S 6 7 8 9 10 11 12 13 14 15
Control Group - 38% Experimental Group - 29%
2.5 How do you feel about going to the museum? 1-Circled 2-Not Circled
PRE-TRIP SURVEY - Can You Tell Me? Question 2.6
Emotional Assessment-Not Nervous
g 2
%8
<3
£3
o2
°
E
w

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 25% Experimental Group -43%

2.6 How do you feel about going to the museum? 1-Circled 2-Not Circled
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PRE-TRIP SURVEY CHART - CAN YOU TELL ME?

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

PRE-TRIP SURVEY - Can You Tell Me? Question 2.7
Emotional Assessment-Very Happy

1

2
@
& >
g &
4z
o)
[ )
§35
]
£
w
1 2 3 4 S) 6 7 8 9 0 11 12 13 14 15
Control Group - 63% Experimental Group - 100%
2.7 How do you feel about going to the museum? 1-Circled 2-Not Circled
PRE-TRIP SURVEY - Can You Tell Me? Question 2.8
Emotional Assessment-A Little Happy
< 1
e |
0w a 2
28 06 |
s |
s 04 !
i AT ERERERNERER A
3 2 & 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 0% Experimental Group - 0%
2.8 How do you feel about going to the museum? 1-Circled 2-Not Circled
PRE-TRIP SURVEY - Can You Tell Me? Question 2.9
Emotional Assessment-Not Happy
.g 1
a > 08
28 06
g
Lt
IE 0 T T T T T T T

2 3 4 5 6 7 8 9 0 11 12 13 14 15
Control Group - 0% Experimental Group - 0%

2.9 How do you feel about going to the museum? 1-Circled 2-Not Circled
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PRE-TRIP SURVEY CHART - CAN YOU TELL ME?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

Emotional Assessment-
Very Afraid

PRE-TRIP SURVEY - Can You Tell Me? Question 2.10
Emotional Assessment-Very Afraid

5 5880888008
7 8 9

B8 85 &8 8

1 2 3 4 5 6 10 11 12 13 14 15
Control Group - 0% Experimental Group - 0%

2.10 How do you feel about going to the museum? 1-Circled 2-Not Circled

PRE-TRIP SURVEY - Can You Tell Me? Question 2.11
Emotional Assessment-A Little Afraid

=

(1]

Ex

HI

8 g

g9

= E

c

2«

<]

E

m T T T

1 2 3 4 S 6 7 8 9 0 11 12 13 14 15
Control Group - 13% Experimental Group - 0%
2.11 How do you feel about going to the museum? 1-Circled 2-Not Circled
PRE-TRIP SURVEY - Can You Tell Me? Question 2.12
Emotional Assessment-Not Afraid

E

0

£ o

w 8

<7

T 0

§ 2

°

E

w

1 2 & 4 ) 6 7 8 9 1 11 12 13 14 15
Control Group - 50% Experimental Group - 71%

2.12 Howdo youfeel about going to the museum? 1-Circled 2-Not Circled

173



APPENDIX C6
PRE-TRIP SURVEY CHART - CAN YOU TELL ME?

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

PRE-TRIP SURVEY - Can You Tell Me? Question 3a
Visual Expectation

3b. What do you think you will see? What did you draw?
Collection non-specific words-1  Collection specific words-2 No answer-0

215
2 2 2 2
N . .
_m 15
2
o 1 fa="mmtm 1 - 4 %15 T oL
3 1 11 I ] " 4
05 + E—1 [ —1— _
BB EBEEREBRBEB
| . .
1 2 3 4 S 6 7 8 15 14
Control Group - 50% Experimental Group - 79%
3a. What do you think you will see? Draw some pictures.
Collection non-specific drawing-1  Collection specific drawing-2 No answer-0
PRE-TRIP SURVEY - Can You Tell ME? Question 3b
Verbal Description of Visual Expectation
25
2 2 2 2
c 2
10
£ 15 :
1 1 1 1
© 051 ] -
W I3
0 -_- - - - -rg-_
1 2 < 4 S 6 11 12 13 14 15
Control Group - 50% Experimental Group - 79%
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APPENDIX C6

PRE-TRIP SURVEY CHART - CAN YOU TELL ME?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

PRE-TRIP SURVEY - Can You Tell Me? Question 4a
Bus Expectation/Assessment

5
E
@
]
<
7]
=
@
1 2 3 4 5 6 7 8 9 10 1 12 13 14 15
Control Group - 79% Experimental Group - 90%
4a. What do you think about the bus? Size-3,2, 1 No answer-0
3-Bigger than expected; 2-As expected; 1-Smaller than expected
PRE-TRIP SURVEY - Can You Tell Me? Question 4b
Bus Expectation/Assessment
5
E
@
a
<
]
@

1 2 3 4 S 6 i 8 9 0 11 12 13 14 15
Control Group - 88% Experimental Group - 71%

4b. What do you think about the bus? Quality-3,2,1 No answer-0
3-Nicer than expected; 2-As expected; 1-Not as nice as expected
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APPENDIX C7

POST-TRIP SURVEY - WHAT DO YOU THINK?
STUDENT RECALL AND JUDGMENTAL EVALUATIONS
ADMINISTERED TO ALL PARTICIPANTS
PAGE 1 0F 2

Color
Number
What Do You Think?
1. What do you think about the museum? Was it...
i}
Bigger than Just what Smaller than
you expected you expected you expected
000,09
D
As many pople  Less people than

ms
you expected you expected you expected

2. Did you see anything special in the galleries?  Yes No
If yes, what did you see? Draw a picture.

What did you draw?

3. Did you see anything beautiful at the museum?  ves No
If yes, what was it? Draw a picture.

What did you draw?
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APPENDIX C7

POST-TRIP SURVEY — WHAT DO YOU THINK?
STUDENT RECALL AND JUDGMENTAL EVALUATIONS
ADMINISTERED TO ALL PARTICIPANTS

PAGE 2 0F2

4. Did you see anything you would like to own? Yes No
If yes, what was it? Draw a picture.

What did you draw?

Why would you like to own it?

5. What kind of art did the guided tour focus on today?

6. What countries did the objects in the tour come from?

7. What did you think about the tour? Wasiit... Too long Just right Too short
8. Did you learn... Many Some Nothing
new things new things new

9. What things did the tour guide talk about?

10. Did you see something beautiful on our tour?  ves No
If yes, what was it? Draw a picture.

What did you draw?




APPENDIX C8

POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?

CONTROL GROUP RESPONSES

PAGE1OF 8
CONTROL GROUP
Color VIQIJ,//@., g
Number 7_ 1
What Do You Think?
1. What do you think about the museum? Wasit...
i,
Bigger than Just what Smaller than

you expected

000,00

a3
Jou expected

2. Did you see anything special in the galleries? @ No
If yes, what did you see? Draw a picture.

What did you draw?

As maay. gplc

you expected

Less people than
Jou expected

3. Did you see anything beautiful at the museum? @ No
If yes, what was it? Draw a picture.

3 i \ :
What did you draw? @Vp(\y'ﬁqmo( 1N T e Musus
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4. Did you see anything you would like to own? ‘try No.
If yes, what was it? Draw a picture.

What did you draw’7é)1\ﬂ€£°56 ] (&6 O/f’x( o
{9
Why would you like to own it? g!: é‘/o ‘—(?A Cet o )[( l')c,\z: T G € ngiz (2@53/}(

5. What kind of art did the guided tour focus on today?C_L\ NE S ottt oK.

6. What countries did the objects in the tour come from? (’ H‘,_q (o)l e=3 Ok;Cfcl..Q

7. What did you think about the tour? Was it... Toolong @ Too short

8. Did you learn... : @ Some Nothing
new thin new things new

9. What things did the tour guide talk about? Cl’\ NCeSS. & Tow 60%9*/‘ 73
anten s G goot Cloas o0 i ket ogSee.
d 1]

10. Did you see something beautiful on our tour? (¥ Mo
Ifyes what was it? Draw a ylcture

g /\\1 \

What did you draw? O™~ %\'\ = O\TA/”v N \'«"
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APPENDIX C8
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE 2 OF 8
CONTROL GROUP

Color_p=llov
Number 2

What Do You Think?

1. What do you think about the museum? Wasit...

()

Just what Smaller than
you expected you expected

(i

Bigger than

Less people than
you expccu"i
2. Did youi see anything special in the galleries? @ No e

If yes, what did you see? Draw a picture. ; m

7

ne g
What dld you draw? W 720; jﬁ /é/\)’%/bW U «m&tb‘

3. Did you see anything éautlful at the museum? @
If yes, what was it? Draw a picture.

What did you draw?_ M_ %"QM/ ) #ﬂfﬂ/
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4. Did you see anything you would like to own?
If yes, what was it? Draw a picture.

: I
What did you draw?__STATUES | 5”f€f<f5 5/‘4‘/7[{[

Why woutd you like to own it? ,,Z‘;le o pedal !

5. What kind of art did the guided tour focus on today? £/H<. < /’\7L a4/ /:

6. What countries did the objects in the tour come from? , &,ﬂjﬂ C/‘I . %7‘ f);;dd e e

7. What did you think about the tour? Wasit... Too long Justright ° fo{;\’j[ﬂm
8. Did you learn... ' Some Nothing
‘ " new things new
9. What things did the tour guide talk about? C"O(?V‘fr X /7‘— 3 df“lﬂ JF

AH-\C d/‘%; LJAE/’@ H casme ‘foOﬁ\ Aow /og @o
i+ was pradk wAgf e LAY 2

10. Did you see something beautiful on our tour? @ No
If yes, what was it? Draw a picture.

What did you draw? (A"W\- ’“’”7: Lrvperors /aa/a <4




APPENDIX C8
POST-TRIP SURVEY - PART I- WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE 3 OF 8
CONTROL GROUP

™
Color_ e -
Number |

What Do You Think?

1. What do you think about the museum? Was it...

Just what Smaller than
You expected you expected

Bigger than

00099

As maay gple Less people than

as
you expected you expected

2. Did you see anything special in the galleries? Yes @
If yes, what did you see? Draw a picture.

What did you draw?

M)

3. Did you see anything beautiful at the museum?  ves @
If yes, what was it? Draw a picture.

What did you draw?
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4. Did you see anything you would like to own? O
If yes, what was it? Draw a picture:

v asyorgr_ALL The i, ountr] B
5. What kind of art did the guided tour focus on today? ,@a/w‘f wf\)\m h/\
%/\MA .y

Why would you like to

7 N
6. What countnes did the objects in the tour come from? {2+, & a,h;w it i/ AL : 1) V_IL‘.,’:{
, /,’ S \ \ 77 f L2
7. What did you think about the tour? Was it... TM Llistright - Too short
8. Did you learn... / = y\ Some Nouung

£ mew things.~ new things
S—

9. What things did the tour guide talk about?  CA_ ij’ CQ{ /V/ M/ ./
CD /\ 0’1/\ ﬂ’f‘ /)"/%//\ /Q/ﬁ/' /w\Q/vm

10. Did you see something beautiful on our tour? @ No
If yes, what was it? Draw a picture.

--“_____‘.‘

What did you draw? .\_.Q \«.»( s M



APPENDIX C8
POST-TRIP SURVEY - PART I- WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE 4 OF 8
CONTROL GROUP
/ {
- Color )
. Number ~

‘What Do You Think?
@ g

1. What do you think about the museum? Wasit... -

00090

Am% e Less people than
youex.;Md you expectad

2. Did you see anything special in the galleries?
If yes, what did you see? Draw a picture.

What did you draw?

3. Did you see anything beautiful at the museum?
If yes, what was it? Draw a picture.

Whai did yoir draw? QM—' L
RNV S
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- What kind pf art did the gutded toyr focus on today?_

185

Did you see anything you would like to own?  ves No
If yes, what wasit? Draw a picture.

- ﬁ (/.K | . 'e.
& . i)

1 - % /“ ,"‘5'

What did you draw? / : 24 /}W\A}MJU 5. L)

e
Why would you like to own it? /( j _/{ _A (/ C oz

O, [) JUNY

9.

. What countries did the objects in the tour come from? F y M‘-C{ ) \ LIB
7

. What did you think about the tour? Wasit... Too long Just right
Did you learn... Many [:ome\ Nothing
mevl things \ e ﬂlmgs} new

What things did the tour guide talk about? ,% Q A ¥/ gf’ T3 Ah

otQ»wJ, o nwlmmféj L ;

™

e

il N)]‘!#]tf AzMj'Xi\\ /Y\/Qf'"j’ A

Y ﬁ o LB e g A, mm/

10.

N

Did you see something beautiful on our tour? @ No
If yes, what was it? Draw a picture.

What did you draw? /’\ur'dIQ—Q»Q/




APPENDIX C8
POST-TRIP SURVEY - PART I- WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE 5OF 8
CONTROL GROUP

oz
What Do You Think-?_

1. What do you think about the museum? Wasit...

Bigggr than Justwhat Smaller than

you expected you expected Jou expected

Less peoplethan *
you expected

2. Didyou see anything special inthe galleries? @ No
If yes, what did you see? Draw a picture.

What did you draw?__“/2 ML AQ

3. Did you see anything beautifiil at the museum? @ No
If yes, what was it? Draw a picture.

What did you draw?___ AMIAR
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4. Did you see anything you would like to own? @ No
If yes, what was it? Draw a picture.

B

What did you draw? 2 ,ﬁﬁ@% Valae2Y/)
- ' ’ . o I
Why would you like to own it? “ﬁ ) I R ﬁj { ki v
5. What kind of art did the guided tour focus on today? % [24{)7{ 3/ ) A d{
,/£ R & : ll
# 0RO €

4 p
6. What countries did the objects in the tour come from? ___{\ /& // lf‘/e{[i{f 4

7. What did you think about the tour? Wasit... Toolong @_ﬂ_gin/} Too short

8. Did you leamn... May ) Some Nothing
new things new things new

9. What things did the tour guide talk about? _rn 4 24 4 L2 s _zg_y}qi A

Pop g a

10. Did you see something beautiful on our tour? Q No
If yes, what was it? Draw a picture.

X

o
=

What did you draw? - M{L{Z < e ,,_:\,-."'.,'

7y T
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APPENDIX C8
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE 6 OF 8
CONTROL GROUP

N
What Do You Think?

1. What do you think about the museum? Wasit...

m; @k

Just what Smalfer than
you expected you expected

Less people than
you expected

2. Did you see anything special in the galleries? (ye)® o
If yes, what did you see? Draw a picture. '

] - . x
RS A g S .

What did you draw? 4‘6@ h@%i ;

3. Did you see anything beautiful at the museum? @ No
If yes, what was it? Draw a picture.

e 0)
&

Ay

What did you draw? (_';\\ ":7\(\@ 4 dg%m

N
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4. Did you see anything you would like to own? No

If yes, what was it? Draw a picture.

What did you draw? /\a{' € Mol -
LA

. i/
Why would you like to own it? ,QL Wi o SO e ( 2 //\ - /<' G

5. What kind of art did the guided tour focus on today? 'ﬂqe Gl '((/ Pe) ‘/‘?’\Q(/L{ @ (-( Qﬂtd
, v, e

N ] S
o A‘S((AQ 0\'/'\.'L . ee

6. What countries did the objects in the tour come from? A%{ <

7. What did you think about the tour? Wasit..  Toolong Just right </ Tm
e

8. Did you learn... . any Some Nothing
new things new things new

9. What things did the tour guide talk about? 7}\Q . ‘#(3 La s (: v (‘[ e \lfL[zg“Q _C‘(
eholl A Qo of 7‘ Yot Lﬂ_q > y / #S\IL L/CS
of 3l AN S @IﬁQ

10. Did you see something beautiful on our tour? No
If yes, what was it? Draw a picture.

What did you draw? ,S(/Vb‘ { PG\' ﬂ_{?fj& S
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APPENDIX C8
POST-TRIP SURVEY - PART I- WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE70OF 8
CONTROL GROUP

Color M@Q}V

Number_#
What Do You Think?

1. What do you think about the museum? Was it...

m )

Bigger than Just what Smaller than
you expected you expected you expected

000,90

Avmy@ e Less people than

as
you expected you expected

2. Did you see anything special in the galleries?  ves @
If yes, what did you see? Draw a picture. '

What did you draw?

3. Did you see anything beautiful at the museum?  ves @
If yes, what wasit? Draw a picture.

What did you draw?
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4. Did you see anything you would like to own?  Yes @7
If yes, what was it? Draw a picture.

What did you draw?

Why would you like to own it?

5. What kind of art did the guided tour focus on today?

6. What countries did the objects in the tour come from?

7. What did you think about the tour? Wasit... Toolong : @ Too short
/\
8. Did you leamn... Many

new ﬁungs

5 Whatthings did th tour guide talk about Mm{i dzg@m@%

10. Did you see something beautiful on our tour?  Yes
If yes, what was it? Draw a picture.

~ What did you draw?
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APPENDIX C8
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
CONTROL GROUP RESPONSES

PAGE 8 OF 8
CONTROL GROUP

Color GF&Z D)

Number 2

What Do You Think?

1. What do you think about the museum? Wasit...

X

Justwhat Smaller than

you expected you expected

Less people than
you expected

2. Did you see anything special in the galleries? T Ne
If yes, what did you see? Draw a picture.

32 \
What did you draw? 7:% g ’IQ/ AN B

A SRV AW

3. Did you see anything beautiful at the museum? ()
If yes, what was it? Draw a picture. A

What did you draw?
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4. Did you see anything you would like to own?  Yes

If yes, what was it? Draw a picture.

What did you draw?

Why would you like to own it?

5. What kind of art did the guided tour focus on today?_ Zz'aﬁg R ( B AN,

ﬁ,@k ‘

?
6. What countries did the objects in the tour come from? ( ju\/w

7. What did you think about the tour? Wasit... Too long Just right

8. Did you learm... Some Nothing
new things new
9. What things did the tour guide talk about? P Voo s D ortle
v 1

i

Juaeat,

10. Did you see something beautiful on our tour? No

If yes, what was it? Draw a picture.

1 Y A L% W 3 -
i - )
What did you draw?__ [ v Mg
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APPENDIX C9
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE 10F 7
EXPERIMENTAL GROUP

Color_/ {::"j’ g
Number__ 2

What Do You Think?

Smaller than

1. What do you think about the museum? Was it..
(i,

Bigger than
you expected you expected
000,90 \1'%
As many §Eplc Less people than
as

you expected you expected

2. Did you see anything special in the galleries? \ Ys)' Mo
If yes, what did you see? Draw a picture.

What%youkdw Te guy whas sou/ f mj anothes Bk
3. Dg QU see anythmg beaﬁt ﬁly ﬁ?ﬁ!ﬁ%‘;\ '/

If yes, what was it? Draw a picture.

What did you draw? 'r/) po, 4’7 7 [ ,( ()—8 (/UO/} : ;7,_ 5 z'p,.
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4. Did you see anything you would like to own?  ves
If yes, what was it? Draw a picture. <

What did you draw?

Why would you like to own it?

5. What kmd of art did the guided tour focus on today? l @_ 72948 égﬁ; Qﬂi 471_/,‘{
: ,": "“ o —-"
cfiIcesr ’/(“"
6. What countries did the obJects in the tour come from? j O\Qh‘ an 'j /i b! ﬂﬂ

7. What did you think about the tour? Wasit... Too long Too short

8. Did you learn...

apa e tes
7 - -

10. Did you see something beautifiil on our tour? @ No
Ifyes, what was it? Draw a picture.

L / /< j) o el
What did you draw? \"’/} lﬁ '«/ 7]13 OT ;} 7l’f\;"l | Aas C/J.-Q"r/(.
\/; o

)/"\ —

LSB
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APPENDIX C9
POST-TRIP SURVEY - PART I- WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE 20F 7
EXPERIMENTAL GROUP

Color
Number ¢£-

What Do You Think?

1. What do you think about the museum? Was it...

)

Just what Smaller than

(i

Bigger than
you expected /-

you expected

you expected

000.50
A:\mnny gple

as
you expected

2. Did you see anything special in the galleries? @ No
If yes, what did you see? Draw a picture.

What did you draw?

3. Did you see anything beautifiil at the museum? @ "No \

r';If yes, what was it? Draw a picture.
: ({ "
/ / 1t
What did you draw? W , W W
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4. Did you see anything you would like to own? /Aes? No
If yes, what was it? Draw a picture. -

What did you draw? jjj; s .GD'Q/Q Zoa
: L
Why would you like to own it?épﬁ, P 2:[’ MQ&‘ C‘,} »(,Q‘QZZ—‘?—/ Vo tias e LA_’——%’/J& I
. 3 7
\O V20 4

5. What kind of art did the guided tour focus on today? ,ﬁf

6. What countries did the objects in the tour come from?

-

7. What did you think about the tour? Wasit... Too long. @ Too short

- : 8. Did you learn... Some Nothing
N Y new things new
9. What things did the tour guide talk MM@M@_

10. Did you see something beautiful on our tour?  Yes @
If yes, what was it? Draw a picture.

What did you draw? -
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APPENDIX C9
POST-TRIP SURVEY - PART I- WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE30F 7
EXPERIMENTAL GROUP

Color }@ZD ws
Numb

What Do You Think?

1. What do you think about the museum? Wasit...

i)

Smaller than
you expected

Bigger than Just what
you expected you expected

000,90

you expected you expected

2. Did you see -anything special in the galleries? @ No
If yes, what did you see? Draw a picture. =

What did you draw? : C - W 7 <t ( /

3. Did you see anything beautiful at the museum? No
If yes, what was it? Draw a picture.
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4. Did you see anything you would like to own? No
If yes, what was it? Draw a picture.

What did you draw?

Why would you like to own it? Q/ Ch r/, '*é /’D,&
225,

5. What kind of art did the guided tour focus on today?

6. What countries did the objects in the tour come from":/z £2 s ri é? < @ ) l,CZ 4 Y :‘é /2

7. What did you think about the tour? Was it... Too long Too short
8. Did you learn... Many Some Nothing
new things new things new

9. What things did the tour guide talk about? C*\(/[/\t 2

10. Did you see something beautiful on our tour? @ No
If yes, what was it? Draw a picture.

What did you draw?
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APPENDIX C9
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE 4 OF 7
EXPERIMENTAL GROUP

Color e(ﬁ'__
Number E .

What Do You Think?

1. What do you think about the museum? Wasit..

y \
y
P
[ k|
’ Bigger than i Justwhat Smaller than
N you cxpected / you expected you expected
i@%&? 009,00 %%
ore p<ople (han Asmany piple [ Less people than
you expected v, you expect:d i you expected

2. Did you see anything special in the galleries? ,'/Y\u, © No

If yes, what did you see? Draw a picture. &
R

7 1 e f‘g
What did you draw? ‘“’({—‘ i@_,{}-‘_)‘(\‘m,u\&

3. Did you see anything beautiful at the museum? @ No
If yes, what was it? Draw a picture.

What did you draw? /12—(.(} s
17
1%
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4. Did you see anything you would like to own?  ‘ves!  No
If yes, what was it? Draw a picture. =

L= O T

What did you draw? /_U“-J&i

U 5

N o
Why would you like to own it? AJ." .AS

5. What kind of art did the guided tour focus on today? ‘A 24\ RS s Yy i
d

@ S
6. What countries did the objects in the tour come from? / jﬂ}:-{}ﬁk 1 ,;.\,,4’\ Ll
- e
7. What did you think about the tour? Was it... Too long JaStTight _ Tooshort
8. Did you leamn... Many Some Nothing
new things ew things new

9. What things did the tour guide talk about? _ ( L J:QL*~ 2 Ay S 2 Nat Al

ne ]
3 ot 3 14 d 3
/C/?/) ARt I L m_‘,,,w‘{,(* g7, !fl &i4 b St
g ) 77 i
© 7

P

13 (S

10. Did you see something beautiful on our tour? @ No
If yes, what was it? Draw a picture.

What did you draw?___ O\, A2apnrye 2@ 5l
i U

"
PT \\

t(i W) b
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APPENDIX C9
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE5OF 7
EXPERIMENTAL GROUP

Color r?‘“": 0

Number_ 5

What Do You Think?

1. What do you think about the museum? Wasiit...

@

Just what Smaller than

A

Bigger than

.
you expected you expected

Less people than
you expected

No

2. Did you see anything special in the galleries’,
If yes, what did you see? Draw a pic}ure v

What did you draw? 120, f}z

3. Did you see anything beautifiil at the museum? Yes No
If yes, what was it? Draw a picture.

What did you draw?
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4. Did you see anything you would like to own? @ No
[f yes, what was it? Draw a picture.

/ ;‘i/ ;;
4

What did you draw? f!\} P70 unth i Loder

(- / N
Why would you like to own it? 17 WA S  Lta =73y |

~ quﬁr

_

5. What kind of art did the guided tour focus on today? Ch/'/)q

&

6. What countries did the objects in the tour come from?__L. hing

7. What did you think about the tour? Wasit... Too long Just right oo shory/

8. Did you learn... Some Nothing
2 new things new

9. What things did the tour guide talk about? Anf’[ﬁ/) e s

10. Did you see something beautiful on our tour? @ No
If yes, what was it? Draw a picture.

What did you draw?
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APPENDIX C9
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE 6 OF 7
EXPERIMENTAL GROUP

Color e
Number |

What Do You Think?

1. What do you think about the museum? Was it.../\
) mx mX

{ Bigger than / Just what Smaller than

- wud./ you expected you expected
00090
As many §E§ple Less people than
as
you expected you expected

2. Did you see anything special in the galleries?
If yes, what did you see? Draw a picture.

/>< (,of\S

/D

What did you draw? O‘ l_jilﬂ'b_»(/l

3. Did you see anything beautiful at the museum? @ No
If yes, what was it? Draw a picture.




4.

Did you see anything you would like to own? @
If yes, what was it? Draw a picture.

What did you draw? O\ C \o.(/z
Why would you like to own it? Vi— ’w"‘ '7*;’&'2* /&7*:‘ e

. What kind of art did the guided tour focus on today? é fbﬁ.uwl ﬁf\j‘ Al

5
e ‘.:,,\,Q—C. '
{ I d, [PEEN
6. What countries did the objects inthe tour come from? __~ J/?Z"L’\_ Ly DGy T,
. 77 1
7. What did you think about the tour? Wasiit... @ Just right Too short
8. Didyouleamn... Many Some Nothing
new things new things new
-) ,__.l__
9. What things did the tour guide talk about? / \/\)\’ O&}\, Oyl 7("‘ il ,1an~

Corrr e p P zaudy

10. Did you see something beautiful on our tour? No

If yes, what was 1t? Draw a picture.

What did you draw?
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APPENDIX C9
POST-TRIP SURVEY - PART I - WHAT DO YOU THINK?
EXPERIMENTAL GROUP RESPONSES

PAGE 7 OF 7
EXPERIMENTAL GROUP

[ o r
Color_ i =31
Number ..

What Do You Think?

1. What do you think about the museum? Was it..

m: @mL

Just what Smaller than

you expected
‘ /0\
00 0 0/00\
p<od 0 As m:my giple Less people than
you expected /ou expcctzd youa expected

2. Did you see anything special in the galleries? \@ No
If yes, what did you see? Draw a picture.

i,

Bigger than

you expected

you expected

r\'\1 SR O
What did you draw? Eﬂ\u?v( (LS
i3

3. Did you see anything beautiful at the museum? @ No
Ifyes, what was it? Draw a picture.

>
\_. }; T~
o Yo eEno

What did you draw?



4. Did you see anything you would like to own?
If yes, what was it? Draw a picture:-

@) No
|

\ N )\ " =
What did you draw? \(\ € \
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fl
Why would you like to own it? \ AT 'S S5Q {‘1':03 A’i

Iy}

5. What kind of art did the guided tour focus on today? C\J or

CL.;‘?j'

NS

MMJ\)(‘\ X: L’\
T T = N
6. What countries did the objects in the tour come from? O\«D,\L\ .
. . . /”.“TQ-Q\
7. What did you think about the tour? Was it... Too long Just right @@)
[
8. Did you leamn... Many (sﬁ\\ Nothing
new things hew thmg;:' new
+ itk .
9. What things did the tour guide talk about? M#f; ; T S v Ao AP S o7 I s Y 8

on norst A

L »_:b;l.ww Joo Jr Slses, Sonplions

SIS,

:k,’\)\b!"& N ETN C)\)fuﬁl C‘\)* . 5 >3 N
: . 5 5 74
10. Did you see something beautifizl on our tour? Yes No

If yes, what was it? Draw a picture.

What did you draw?

)L\y(\y & Jbu::m_ ’J{) Jéht AR -RANN

c\/nﬁkq)\; Ot

,\}39(\)_5\ - ﬂ e



APPENDIX C10

POST-TRIP SURVEY - WHAT DO YOU THINK?

NUMERICAL DATA RECORDING OF CONTROL AND EXPERIMENTAL GROUP RESPONSES

POST-TRIP SURVEY/PART | - WHAT DO YOU THINK?

Control Group (C) and Experimental Group (E)
Chaperone Groups and Student Numbers - Yellow 1 (Y1), Red 1 (R1), Green 1 (G1)

1a. What do you think about the museum? Size- 3,2, 1 No answer-0

1b.  What do you think about the museum? # of People -3, 2, 1 No answer-0

2a. Did you see anything special in the galleries? Yes-1 No-0
2b. Did you see anything special in the galleries? Drawa picture.

Collection non-specific drawing-1  Collection specific drawing-2 No answer-0
2c. Did you see anything special in the galleries? What did you draw?

Collection non-specific words-1 Collection specific words-2 No answer-0

3a. Did you see anything beautiful atthe museum? Yes-1 No-0
3b. Did you see anything beautiful at the museum? Draw a picture.

Collection non-specific drawing-1 Collection specific drawing-2 No answer-0
3c. Did you see anything beautiful atthe museum? What did you draw?

Collection non-specific words-1 Collection specific words-2 No answer-0

4a.  Did you see anything you would like to own? Yes-1 No-O
4b. Did you see anything you would like to own? Drawa picture.
Collection non-specific drawing-1  Collection specific drawing-2 No answer-0
4c. Did you see anything you would like to own? What did you draw?
Collection non-specific words-1 Collection specific words-2 No answer-0
4d. Did yousee anything youwould like toown? Why would you like toown it?

Answer1 Noanswer-0

5. Whatkind of artdid the guided tourfocus on today?

Collection non-specific words-1 Collection specific words-2 No answer-0

6. What countries did the objects in the tour come from?

Collection non-specific words-1 Collection specific words-2 No answer-0
7. What did you think about the tour? Timing - 3, 2, 1
8. Did you learn? Quantity - 3, 2, 1

9. Whatthings did the tour guide talk about?

Collection non-specific words-1 Collection specific words-2 No answer-0

10a. Did yousee something beautiful on our tour? Yes-1 No-0
10b. Didyousee something beautiful on our tour? Draw a picture.

Coliection non-specific drawing-1  Collection specific drawing-2 No answer-0
10c. Did you see something beautiful on our tour? Whatdid you draw?

Collection non-specific words-1  Collection specific words-2 No answer-0

Y1

c cC
Y2 R1

c cccoec
R2 R3 G3 G4 G5

208

Y3 Y4

Y5 R4
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APPENDIX C11

POST-TRIP SURVEY CHART - WHAT DO YOU THINK?
COMPARISION BY PERCENT OF CONTROL AND EXPERIMENTAL GROUP RESPONSES
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80%

60% -

40%

20%

0% -

1a

1b

2a

2b

2c

3a

3b

3c

4a

4b

4c

10a

10b

10c

ID Control Group

96%

83%

75%

69%

56%

75%

69%

44%

50%

63%

56%

75%

75%

81%

56%

88%

81%

88%

81%

63%

Il Experimental Group

86%

67%

100%’100% 93%

86%

86%

79%

86%

1%

64%

1%

86%

100%

62%

81%

71%

86%

1%

43%

Question:

1a. What do you think about the museum? Size Bigger than expected-3, Just as expected-2, Smaller than expected-1*
1b. What do you think about the museum? # of People More than expected-3, As expected-2, Less than expected-1*

2a. Did you see anything special in the galleries? Yes-1 No-1

2b. Did you see anything special in the galleries? Draw a picture. Collection non-specific-1 Collection specific-2*
2c. Did you see anything special in the galleries? What did you draw? Collection non-specific-1 Collection specific-2*
3a. Did you see anything beautiful at the museum? Yes-1 No-O
3b. Did you see anything beautiful at the museum? Draw a picture. Collection non-specific-1 Collection specific-2*

3c. Did you see anything beautiful at the museum? What did you draw? Collection non-specific-1 Collection specific-2*

4a. Did you see anything you would like to own? Yes-1 No-O

D
CwNOO LSS

10a Did you see something beautiful on our tour? Yes-1 No-O

10b. Did you see something beautiful on our tour? Draw a picture. Collection non-specific-1 Collection specific-2*

. Did you see anything you would like to own? Draw a picture. Collection non-specific-1 Collection specific-2*
. Did you see anything you would like to own? What did you draw? Collection non-specific-1 Collection specific-2*
. Did you see anything you would like to own? Why would you like to own it? Answer-1 No answer-0
What kind of art did the guided tour focus on today? Collecton non-specific-1 Collection specific--2*
What countries did the objects in the tour come from? Collection non-specific-1 Collection specific-2*
What did you think about the tour? Timing Too long-3, Just right-2, Too short-1*
Did you learn? Quantity Many new things-3, Some new things-2, Nothing new-1*
What things did the tour guide talk about? Collection non-specific-1 Collection specific-2*

10c. Did you see something beautiful on our tour? What did you draw? Collection non-specific-1 Collection specific-2*

*Questions 1a, 1b, 2b, 2¢, 3b, 3c, 4b, 4c, 5, 6, 7, 8, 9, 10b, and 10c, O indicates no answer.

Types of Questions:

Questions 1a and 1b - Museum Expectation/Assessment-Judgmental/Evaluative
Questions 2b, 3b, 4b and 10b - Visual Recall-Memory/Judgmental/Evaluative
Questions 2¢, 3c, 4c and 10c - Verbal Description of Visual Recall-Memory/Judgmental/Evaluative
Questions 2a, 3a, 4a and 10a - Positive/Negative Response-Memory/Judgmental/Evaluative
Question 4d - Emotive Reasoning/Verbal Description-Memory/Judgmental/Evaluative
Questions 5, 6 and 9 - Verbal Recall-Memory
Questions 7 and 8 - Assessment-Memory/Judgmental/Evaluative




APPENDIX C12

POST-TRIP SURVEY CHART - WHAT DO YOU THINK?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - What Do You Think? Question 1a
Museum Expectation/Assessment

€
[
E
@
a
2
E
=
&
=
=
1 2 3 4 S 6 7 8 9 0 11 12 13 14 15
Control Group - 96% Experimental Group - 86%
1a. What do you think about the museum? Size-3,2, 1 No answer-0
3-Bigger than expected; 2-As expected; 1-Smaller than expected
POST-TRIP SURVEY - What Do You Think? Question 1b
Museum Expectation/Assessment
5
E
@
&
2
E
3
o
3
=

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 83% Experimental Group - 67%

1b. What do you think about the museum? # of People-3,2,1 No answer-0
3-More than expected; 2-As expected; 1-Less than expected
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APPENDIX C12

POST-TRIP SURVEY CHART - WHAT DO YOU THINK?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - What Do You Think? Question 3a
Positive/Negative Response

Positive/Negative Response

1 2 3 4 S 6 7/ 8 9 0 1 2 13 14 15
Control Group - 75% Experimental Group - 86%

3a. Did you see anything beautiful atthe museum? Yes-1 No-0

POST-TRIP SURVEY - What Do You Think? Question 3b
Positive/Negative Response

c
2
§
%]
o
o
(7]
c
o
©
2
°
(8]
1 2 3 4 5 6 7 8 9 07 11 2 13 14 15
Control Group - 69% Experimental Group - 86%
3b. Did you see anything beautiful at the museum? Draw a picture.
Collection non-specific drawing-1 Collection specific drawing-2 No answer-0
POST-TRIP SURVEY - What Do You Think? Question 3c
Verbal Description of Visual Recall
215
8 2 2 2 ]
3 2
=
g 15 | ”
(7)) i @
.m T 1 e | ’ d ;
; | N HNE
2 o5 | B /-
<} _ -
8 I e o B HHE
0 - | _ |
10 11 1

1 2 3 4 S 6 7 8 9

2 13 14 15
Control Group - 44% Experimental Group - 79%

3c. Did you see anything beautiful at the museum? What did you draw?
Collection non-specific words-1 Collection specific words-2 No answer-0
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APPENDIX C12

POST-TRIP SURVEY CHART - WHAT DO YOU THINK?
INDIVIDUAL COMPARISON BY% WITHIN CONTROL AND EXPERIMENTAL GROUP

PositivaNagative

POST-TRIP SURVEY - What Do You Think? Question 4a
Positive/Negative Response

Response

3 4
Control Group - 50%

" 12 13
Experimental Group - 86%

4a. Did you see anything you would like to own? Yes-1 No-0

POST-TRIP SURVEY - What Do You Think? Question 4b
Visual Recall

Collection Specification

3 4
Control Group - 63%

1 12 13
Experimental Group - 71%

4b. Did you see anything you would like to own? Draw a picture.
Collection non-specific drawing-1 Collection specific drawing-2 No answer-0

POST-TRIP SURVEY - What Do You Think? Question 4c
Verbal Description of Visual Recall

Collection Specification

10 15

3 4 5] 1 12 13 14
Control Group - 56% Experimental Group - 64%
4c. Did you see anything you would like to own? What did you draw?

Collection non-specific words-1 Collection specific words-2 No answer-0

POST-TRIP SURVEY - What Do You Think? Question 4d
Emotive Reasoning/Verbal Description

Response Rate

13 14
Experimental Group - 71%

3

) 5 n
Control Group - 75%

12

4d. Did you see anything you would like to own? Why would you like to own it?
Answer-1  No answer-0




APPENDIX C12
POST-TRIP SURVEY CHART - WHAT DO YOU THINK?

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

Collection Specification

POST-TRIP SURVEY - What Do You Think? Question 5
Verbal Recall

25

1 2 3 4 5 6 7 8 9 0 11 12 13 14
Control Group - 75% Experimental Group - 86%

5. What kind of art did the guided tour focus on today?
Collection non-specific words-1 Collection specific words-2 No answer-0

Collection Specification

POST-TRIP SURVEY - What Do You Think? Question 6
Verbal Recall

1 2 3 4 S 6 7 8 9 10 1
Control Group - 81%

12 13 1
Experimental Group - 100%

6. What countries did the objects in the tour come from?
Collection non-specific words-1 Collection specific words-2 No answer-0
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APPENDIX C12

POST-TRIP SURVEY CHART - WHAT DO YOU THINK?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - What Do You Think? Question 7
Expectation/Assessment

3 3
3
m 25
& 2 -
Y
.m 151
..w. 1
& 0.5
0 - T o T T
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 56% Experimental Group - 62%
7. What did you think about the tour? Timing - 3, 2, 1
3-Too long; 2-Just right; 1-Too short
POST-TRIP SURVEY - What Do You Think? Question 8
Assessment
- 35 ﬁw!-iu 3 3 3 3 < RS 3
o 1
£
wn
g
n
<
2
£
i
g
o
1 2 3 4 S 6 i 8 9 10 11 12 13 14 15
Control Group - 88% Experimental Group - 81%
8. Did you learn? Quantity- 3, 2, 1
3-Many new things; 2-Some new things; 1-Nothing new
POST-TRIP SURVEY - What Do You Think? Question 9
Verbal Recall
[~
S
=
L
=
3 g
o
o = I [
P -
oM R RN N
T ,m.‘...“ : )
2 I
3 “I 0B NN

1 203 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 81% Experimental Group - 71%

9. Whatthings did the tour guide talk about?
Collection non-specific words-1 Collection specific words-2 No answer-0

214



APPENDIX C12

POST-TRIP SURVEY CHART - WHAT DO YOU THINK?
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - What Do You Think? Question 10a
Positive/Negative Response

@
H
2
3
(4
2
g
@
£
2
=
%]
a 3
1 2 3| 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 88% Experimental Group - 86%
10a. Did you see anything beautiful on our tour? Yes-1 No-0
POST-TRIP SURVEY - What Do You Think? Question 10b
Visual Recall
1
3 ]
= L
a
.|| " IEEN
IRENEN EENRREN
1 2 < 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 81% Experimental Group - 71%
10b. Did you see anything beautiful on our tour. Draw a picture.
Collection non-specific-1 Collection specific-2 No answer-0
POST-TRIP SURVEY - What Do You Think? Question 10c
Verbal Description of Visual Recall
c
<)
=
S
=
]
2
)
c
:
B
(5]

1 2 3 4 ° 6 7 8 9 0 11 12 13 14 15
Control Group - 63% Experimental Group - 43%

10c. Did you see anything beautiful on our tour? What did you draw?
Collection non-specific-1 Collection specific-2 No answer-0
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APPENDIX C13

POST-TRIP SURVEY - PART I - TELL ME MORE!
STUDENT RECALL AND JUDGMENTAL EVALUATIONS
ADMINISTERED TO ALL PARTICIPANTS

Tell Me More!

1. What do you think about the tour guide? Was she or he... Veryfriendly Alittle friendly Nottoo friendly

© &

2. What do you think about your chaperone? Was she or he. .Very friendly Alittle friendly  Not too friendly

©:©

3. Would you have rather had your parent/guardian as your chaperone? = ves No

4. How did you feel about visiting the museum with our group?

I liked it I did not like it
If you circled liked , what did you like?

If you circled not like , what did you not like?

5. What did you like best about visiting the museum?

6. What did you like least about visiting the museum?

7. Do you think you might like to visit this museum again? Yes No
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APPENDIX C14
POST-TRIP SURVEY - PART II - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 1 OF 8
CONTROL GROUP

Vziiig)

i

Tell Me More!

g,/\ © &

1. What do you think about the tour guide? Was she or h

Very fnendly/ Alittle friendly Not too friendly

3. Would you have rather had your parent/guardian as your chaperone? #ﬁi;lzb\

4. How did you feel about visiting the museum with our group? / .\

1 did not like it

If you circled liked , what did you IikeDs S A\ceo Uuob £

%{ f/"é\x,,.

If you circled not like , what did you not like? Qu“\' ) Y T~

B = e
P e ol By o :

5. What did you like best about visiting.the museum? C/\:\\ ’_L < C"\ oy ‘{ \ﬁ@

N L

z-v\ﬂ 2 )

6. What did you like least about visiting the museum? /. A<t~ /i 14 5 L St

LN =2l n C\"\( :

7. Do you think you might like to visit this museum again? @ No
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APPENDIX C14
POST-TRIP SURVEY - PART I - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 2 OF 8
CONTROL GROUP

£ H
4 liid

Tell Me More! e

Vo

©
B

1. What do you think about the tour guide? Was she or he... Neryfriepdfy A little friendly Not too friendly

©
B

2. What do you think about your chaperone? Was she orhe. X,

3. Would you have rather had your parent/guardian as your chaperone? ..¥«{£,‘N‘o\

I did notlike it

4. How did you feel about visiting the museum with our group? ,?f: \
&

( I liked jf

. =
=
If you circled liked , what did you like? A / «ﬁ,f/

If you circled not like , what did you not like? X

N

" ¥
Z dont f“QQ\(lcf! Knovt -

5. What did you like best about visiting the museum?

o

\ i ! e
6. What did you like least about visiting the museum? A ont e -”(’j =9

Sotla.

7. Do you think you might like to visit this museum again? @ No
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APPENDIX C14
POST-TRIP SURVEY - PART I - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 3 OF 8
CONTROL GROUP

el
|

7
i @
Tne dly Al

1. What do you think about the tour guide? Was she or he.{ very ittle friendly  Not too friendly

9.0

2. What do you think about your chaperone? Was she or he. \yery friengfy Alittle friendly  Not too friendly

Tell Me More!

B

3. Would you have rather had your parent/guardian as your chaperone? @ No
—

4. How did you feel about visiting the museum with our group?

I liked it/ I did notlikeit

' 5
If you circled liked shasdidsyauplier (i ke 1] ,@ ] X’j},\a { asX.
/‘V{uﬁ; B ONaeA%Y LJ@Q/‘LJ
{ ™ =

o 7l
19 4) /7
If ybu circled not like ', what did you not like?

2 A -
i
5. What did you like best about visiting the museum? M jj&“e C{ /L.:C_L
N
‘ TR 2 2
. l_JiﬂLA_‘?J L\J‘/{ {J A »é‘_/Q) ‘/*\.}l L (::
’ é

' h
6. What did you like least about visiting the museum? &’\/m\/[\ _

-
7. Do you think you might like to visit this museum again? f/va\) No
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POST-TRIP SURVEY - PART Il - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 40F 8
CONTROL GROUP

Tell Me More! Z

1O &

/
M»’"
4. How did you feel about visiting the museum with our group? ,/Z\\"..
..f @ By 9
N { Hiked it ’f‘ I did not like it
i :lgl LN ,"‘ /:‘
If you circled liked hat did you like?_(_J_1/1/ S A
you circled like #,wa id you like? B4R Ml ™
N K 7 A | 3 " ,.'i ':" ) Ao N
atdy T 0 £ gt Kl A el M) SV
’f’ C T T st
1 you cu’cled not llke , what did you not like?

X
i =% o >
1A 0 7 Y g peT l ~ -1['47.',".' 4 11

)?1; did you like best about vxsmp§ the museum? w ' L K}")‘)

ARSI ‘ /‘"/'\ L Loy U AL APV
s e o L)
Ny
6. What /;hd you like least about visiting the museum? i) il WV
[ 3 e S .
-~ \“p&‘,; 4 I3 4 ! K ' i o~ = -3
l\../'; \'\ Y s il \,«‘Fr \ i:’{‘“’j_f:f‘\\ I ;"’ \/‘ 1 f;ﬁ U/&Yﬁ
— 7 i
{ {i
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APPENDIX C14
POST-TRIP SURVEY - PART Il - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 5 OF 8
CONTROL GROUP

a3 4

Tell Me More!

©

1. What do you think about the tour guide? Was she or he... {very friendly / A littte friendly Not too friendly

2. What do you think about your chaperone? Was she or he.! \.w Alittle friendly Not too friendly

3. Would you have rather had your parent/guardian as your chaperone? (;7}, No
4. How did you feel about visiting the museum with our group? \
1 liked it I did not like it
If you circled liked , what did you like? _) ’lf/} iR o raid JAA

Sl 2.4 fl/‘z-}azi' /

If you circled not like ‘ , what did you not like?

5. What did you like best about visiting the museum? ___ 1. «ﬂ( {i 135/
SR D

6. What did you like least about visiting the museam? __/a )-rv e f;/;:"-( e O Ve,
=

7. Do you think you might like to visit this museum again? ly No
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POST-TRIP SURVEY - PART I - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 6 OF 8
CONTROL GROUP

9 -
oTeen

Tell Me More! _

/ ®

1. What do you think about the tour guide? Was she or he.. \ Very fnendly { Alitde l'nendly Not too fricndly

) O O

ery I‘neml.!v A little friendly  Not too friendly

2. What do you think about your chaperone? Was she or he. !

3. Would you have rather had your parent/guardian as your chaperone? i Yo Mo

SN~
. .- e e . T
4. How did you feel about visiting the museum with our group? /- @ .
Tlikedit ./ I did not like it

If you circled liked , what did )"ou like? Tt (o ¢~ G Cad idec
S J * =05 :
Lo ! ot
SO NOTEONE. Cye e, (OG5

If you cnrcled not like . what did you not like?

5. What did you like best about v1smng the museum? DE‘C WAl ,[«Aﬂ [y, ‘”}1' """"
AL ik \"
Woi' S ”5“"’ B HG i 3¢ ‘f y/e5
F

| : = o \j & - »» 5 A
e 01V { ST (o S SN 7 IV JEREE 14 8 o i 2 =
v g w,/
A & ’ e y P 'zi-w. " ) e —"""’
ZTAD ‘Ml c@r Firg WOyl T %p

7. Do you think you might like to visit this museum again? @ No
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POST-TRIP SURVEY - PART Il - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 7 OF 8
CONTROL GROUP

FDE
FECLE
N

i
H

A9)0 6

“ Alittle friendly Not too friendly

o "
Tell Me More!

2. What do you think about your chaperone? Was she or he. Ivery friendiy} A little friendly  Not too friendly

3. Would you have rather had your parent/guardian as your chaperone? Q No

1 liked j 1 did notlikeit

If you circled liked , what did you llke7f\9- ﬁl/\fg {‘Q g /’ /tif'w"i

4. How did you feel about visiting the museum with our group? 7/

If you circled not like , what did you not like?

rf.} it
5. What did you like best about visiting the museum? &1 /€ 434 /"?/ J/‘@b}" o
[

7~
6. What did you like least about visiting the museum? _’Wﬁ/ﬂ/

7. Do you think you might like to visit this museum again? @ No
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POST-TRIP SURVEY - PART Il - TELL ME MORE!
CONTROL GROUP RESPONSES

PAGE 8 OF 8
CONTROL GROUP

(reeen
Tell Me More! 2

©

1. What do you think about the tour guide? Was she or he... veryfriendly Aflittlefriendly Nottoo friendly

©

2. What do you think about your chaperone? Was she or he. .very triendly A little friendly  Not too friendly

B

3. Would you have rather had your parent/guardian as your chaperone? Yes No

4. How did you feel about visiting the museum with our group? @ 0

[liked it I did not like it
Ifyou circled liked @ , what did you _W_S,.‘

If you circled not like m , what did you not like?

5. What did you like best about visiting the museum?

6. What did you like least about visiting the museum?

7. Do you think you might like to visit this museum again? Yes No
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POST-TRIP SURVEY - PART Il - TELL ME MORE!
EXPERIMENTAL GROUP RESPONSES

PAGE 10F 7
EXPERIMENTAL GROUP

\(2 [ i il
© &

Alittle friendly  Not too friendly

©

Alittle friendly  Not too friendly
\

Tell Me More!

1. What do you think about the tour guide? Was she or he.. \yery friend
2. What do you think about your chaperone? Was she or he.
3. Would you have rather had your parent/guardian as your chaperone? Ves

4. How did you feel about visiting the museum with our group?

I.lkzd_;t 1 did not like it
If you circled liked , what did you llke?T Lj 1(‘, _)/ 71'/\4 %‘gf
PO
HAhEc,

If you circled not like , what did you not like?

5. What dld you like best about visiting the museum? 1—}’\ s -::J @} L = fp ‘L A!"JJ ‘“‘3&:.

’ A’
6. What did you like least about visiting the museum?Wd [7%{ ] ! ﬁ T}) RO’)/‘( 1.j} ,, 5

\!
/\F" K}Di ‘{ ‘:""‘

7. Do you think you might like to visit this museum again? @ No
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POST-TRIP SURVEY - PART Il - TELL ME MORE!
EXPERIMENTAL GROUP RESPONSES

PAGE 20F 7
EXPERIMENTAL GROUP

Tell Me More!

If you circled liked , what did you like? .P

If you circled not like , what did you not like?
5. What did you like best about visiting the museum? }? j/&ézj{,oﬁ—a >
&

\
6. What did you like least about visiting the museum? n/‘/ﬁmﬂ
=

7. Do you think-you might like to visit this museum again? @ No
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POST-TRIP SURVEY - PART I - TELL ME MORE!
EXPERIMENTAL GROUP RESPONSES

PAGE 3 0F 7
EXPERIMENTAL GROUP

Tell Me More! 4

1. What do you think about the tour guide? Was she or he..

2. What do you think about your chaperone? Was she or he. ‘Yery friengty’” A little friendly Not too friendly
3. Would you have rather had your parent/guardian as your chaperone” a No

4. How did you feel about visiting the museum with our group? e

©)

I !Akrd lt I did not like it

- If you circled liked , what did you like? ( h m C/.@L’/’///’,

If you circled not like , what did you not like?

L “ -~ DN \"h 7
5. What did you like best about visiting the museum? ()lzj:’ /_;f 4 /“O o 07)4
7

-

6. What did you like least about visiting the museum? ( / L feee \/é;/._zi !
M‘M Ceos

7. Do you think you might like to visit this museum again? No



APPENDIX C15
POST-TRIP SURVEY - PART Il - TELL ME MORE!
EXPERIMENTAL GROUP RESPONSES

PAGE 4 OF 7
EXPERINMENTAL GROUP

Rfﬁ d

t
1. What do you think about the tour guide? Was she or he... étr)' friendly ;A little (riendly Not too fciendly

&

" J 3
2. What do you think about your chaperone? Was she or he. Very friendly ;A little friendly  Not too friendly
~.

R

Tell Me More!

)

\.

©
©

©

3. Would you have rather had your parent/guardian as your chaperone? Yes — No

1 did not like it

q

4. How did you feel about visiting the museum with our group?
/

I liked it
- If you circled liked _what didyoulice? (AL {

AANRAZ AR

e o 200
Rl

If you circled not like , what did you not like?

) - . s e A
5. What did you like best about visiting the museum? oo 3T R Ny

a
6. What did you like least about visiting the museum?__ /v e
7

7. Do you think you might like to visit this museum again? @ No
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APPENDIX C15
POST-TRIP SURVEY - PART I - TELL ME MORE!
EXPERIMENTAL GROUP RESPONSES

PAGE 5 OF 7
EXPERIMENTAL GROUP

Redl

2
—

iend{y  Alittle friendly Not too friendly

2. What do you think about your chaperone? Was she or he. .very friendly Not too friendly

Tell Me More!

1. What do you think about the tour guide? Was she or he...

3. Would you have rather had your parent/guardian as your chaperone? @ No

4. How did you feel about visiting the museum with our group? .
I
v’

I did not like it

If you circled liked , what did you like? O %h@{“ Do pfe AP
’ ’

9usd Guestions

v 3
If you circled not like , what did you not like?

S. What did you like best about visiting the museum? (/LAQ ‘/"@ ey

6. What did you like least about visiting the museum? e [Ara %f’(ﬂe 3

C\?TG-?‘ 0}077'/7‘ Fo Lhe poussimon

7. Do you think you might like to visit this museum again? No

Refinjt/,

7
/
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APPENDIX C15
POST-TRIP SURVEY - PART I - TELL ME MORE!
EXPERIMENTAL GROUP RESPONSES

PAGE 6 OF 7
EXPERIMENTAL GROUP

~
i EeR

Tell Me More!

1. What do you think about the tour guide? Was she or he... Veryfriendly

2. What do you think about your chaperone? Was she or he. .Very riendly \ A little friendly /Not too friendly

=

3. Would you have rather had your ardian as your chaperone? No
4. How did you feel about visiting the museum with our group? \
N

- I liked it I did not like it
@ I
If you circled liked , what did you like? Mﬂ&& A arzar 7‘.{;{7\.‘
‘ 4 AD o N -4
If you circled not like , what did you not like? [“ﬂ» z/"u/),cé‘ J

i 3
; g e o 00 ey - S e i}
5. What did you like best about visiting the museum? LI MR aa t
J

i e MDDJZ
6. What did you like least about visiting the museum? ) A Qﬂ;\i’:-"\ ‘e S

7. Do you think you might like to visit this museum again? No
0 K un
CSAwre 4= C\{G r ﬁ‘}ﬂ_'g



APPENDIX C16

POST-TRIP SURVEY - TELL ME MORE!
NUMERICAL DATA RECORDING OF CONTROL AND EXPERIMENTAL GROUP RESPONSES

POST-TRIP SURVEY/ PART Il - TELL ME MORE!

Control Group (C) and Experimental Group (E) c ¢
Chaperone Groups and Student Numbers-Yellow 1 (Y1), Red 1 (R1), Green 1 (G1) Vil Y2
1. What do you think about the tour guide? Demeanor-3,2, 1 3 3
2. What do you think about yourchaperone? Demeanor - 3, 2, 1 3 <3
3. Would you haverather had your parent/guardian as your chaperone? 05 05

Yes-1 No-O * 0.5 indicates the student marked the answer between 0 and 1

4a. How did you feel about visiting the museum with our group? Like-1, Dislike-0 1 1

4b. How did you feel about visiting the museum with our group? Like-explain 1 1
Collection non-specific words-1 Collection specific words-2 No answer0

4c. How did you feel about visiting the museum with our group? Dislike-explain 0 0

Collection non-specific words-1 Collection specific words-2 No answer-0

5. Whatdid you like best about visiting the museum? 1 1

Collection non-specific words-1 Collection specific words-2 No answer0

6. Whatdid you like leastabout visiting the museum? 1 1

Collection non-specific words-1 Collection specific words-2 No answer0

7. Do you think you might like to visit this museum again? Yes-1 No-0 1 1

Note: It appeared as though control group student G5 was not aware of this
page of the survey, as questions on this page were not answered.

The author presented the data as received, but has also created an
alternative set of charts which do not include this student's responses.

The author used the alternative data to create the "results".

R1

c
R2

c ccec
R3 G3 G4 GS

3 3 30

281

EEE E EEE
Y3 Y4 Y5 R4 R5 G1 G2
3 23 3 32 3
3 =31 3k 3 Rl 2 3
0 4 1 05 111
1 1 F 1 %% A
2 1% 4 %9
000 0 00O
2 § % Al 2 ¥
14 2 M ¥ %9
1 1 1 1 i T =1
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APPENDIX C17

POST-TRIP SURVEY CHART - TELL ME MORE!
COMPARISON BY PERCENT OF CONTROL AND EXPERIMENTAL GROUP RESPONSES

60%

40% 1

20% 1

4c
|l Control Group 88% 88% 5% 88% 44% 0% 44% 44% 87%
|l Experimental Group | 90% 0% 79% 100% 57% 0% 64% 57% 100%

Question:

1. What do you think about the tour guide? Demeanor Very friendly-3, A little friendly-2, Not too friendly-1

2. What do you think about your chaperone? Demeanor Very friendly-3, A little friendly-2, Not too friendly-1

3. Would you have rather had your parent/guardian as your chaperone? Yes-1 No-O

4a. How did you feel about visiting the museum with our group? Like-1 Dislike-O

4b. How did you feel about visiting the museum with our group? Like-explain Collect. non-specific-1 Collect. specific-2 *
4c. How did you feel about visiting the museum with our group? Dislike-explain Collect. non-specific-1 Collect. specific-2*
5. What did you like best about visiting the museum? Collection non-specific-1 Collection specific-2*

6. What did you like least about visiting the museum? Collection non-specific-1 Collection specific-2*

7. Do you think you might like to visit this museum again? Yes-1 No-O

*Questions 4b, 4c, S and 6, O indicates no answer.

Types of Questions:

Questions 1 and 2 - Assessment-Judgmental/Evaluative

Questions 3 and 4a - Emotive Reasoning-Judgmental/Evaluative

Questions 4b and 4c - Verbal Explanation of Assessment-Judgmental/Evaluative
Questions 5 and 6 - Emotive Reasoning-Judgmental/Evaluative

Question 7 - Positive/Negative Response-Judgmental/Evaluative

**Author's note: Appearances indicate one student from the control group skipped this entire sequence of questions.



APPENDIX C17 ALTERNATIVE

POST-TRIP SURVEY CHART - TELL ME MORE!

COMPARISON BY PERCENT OF CONTROL AND EXPERIMENTAL GROUP RESPONSES

El Control Group

100%

86%

100%

50%

H Experimental Group

0%

79%

57%

0%

64%

S7%

Question:

[0)] DADNWN-=-
NONSEBRWN:

*Questions 4b, 4¢, 5 and 6, O indicates no answer.

Types of Questions:

Questions 1 and 2 - Assessment-Judgmental/Evaluative

Questions 3 and 4a - Emotive Reasoning-Judgmental/Evaluative
Questions 4b and 4c - Verbal Explanation of Assessment-Judgmental/Evaluative
Questions S and 6 - Emotive Reasoning-Judgmental/Evaluative

Question 7 - Positive/Negative Response-Judgmental/Evaluative

What do you think about the tour guide? Demeanor Very friendly-3, A little friendly-2, Not too friendly-1
What do you think about your chaperone? Demeanor Very friendly-3, A little friendly-2, Not too friendly-1
Would you have rather had your parent/guardian as your chaperone? Yes-1 No-O

. How did you feel about visiting the museum with our group? Like-1 Dislike-O

. How did you feel about visiting the museum with our group? Like-explain Collect. non-specific-1 Collect. specific-2 *

. How did you feel about visiting the museum with our group? Dislike-explain Collect. non-specific-1 Collect. specific-2*
What did you like best about visiting the museum? Collection non-specific-1 Collection specific-2*
What did you like least about visiting the museum? Collection non-specific-1 Collection specific-2*
Do you think you might like to visit this museum again? Yes-1 No-O

**Author's note: Appearances indicate one student from the control group skipped this entire sequence of questions.
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APPENDIX C18

POST-TRIP SURVEY CHART - TELL ME MORE!
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

Personal Assessment

POST-TRIP SURVEY - Tell Me More! Question 1
Assessment-Judgmental/Evaluative

1 2 3 4 S 6 7 8 9 0 11 12 13 14 15
Control Group - 88% Experimental Group - 90%

1. What do you think about the tour guide? Demeanor-3, 2, 1
3- Very friendly; 2-A little friendly; 1-Not too friendly

Personal Assessment

POST-TRIP SURVEY - Tell Me More! Question 2
Assessment-Judgmental/Evaluative
35 ra—w ST 3 333 3 3

1 2 3 4 5! 6 i/ 8 9 0 11 12 13 14 15
Control Group - 88% Experimental Group - 90%

2. What do you think about your chaperone? Demeanor-3, 2, 1
3-Very friendly; 2-A little friendly; 1-Not too friendly

Personal Assessment

POST-TRIP SURVEY - Tell Me More! Question 3
Emotive Reasoning-Judgmental/Evaluative
T o T 1 1 R -

1 2 3 4 S 6 7 8 9 10 11 12 13 14 15
Control Group - 75% Experimental Group - 79%

3. Would you have rather had your parent/guardian as your chaperone?
Yes-1 No-0
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APPENDIX C18 ALTERNATIVE

POST-TRIP SURVEY CHART - TELL ME MORE!
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

235

POST-TRIP SURVEY - Tell Me More! Question 1
Assessment-Judgmental/Evaluative

1 2 S 4 ) 6 7 8 9 10 11 12 13 14
Control Group - 86% Experimental Group - 79%

3. Would you have rather had your parent/guardian as your chaperone?
Yes-1 No-O

© Sl SISO RS RS 3 S 3 S SH
E = = 2o = =y =T
E
:
<
E
2
& o05-
0 - T r
T 2 8 4 &5 6 7 8 9 10 1 12 13 14 15
Contro! Group - 100% Experimental Group - 90%
1. What do you think about the tour guide? Demeanor - 3, 2, 1
3-Very friendly; 2-A little friendly; 1-Not too friendly
POST-TRIP SURVEY - Tell Me More! Question 2
Assessment-Judgmental/Evaluative
Sl . <), R K T R 3
= PR
£
a
'
"
<
K]
S
a
&
i 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group 100% Experimental Group - 90%
2. What do you think about your chaperone? Demeanor 3, 2, 1
3-Very friendly; 2-A little friendly; 1-Not too friendly
POST-TRIP SURVEY - Tell Me More! Question 3
Emotive Reasoning-Judgmental/Evaluative
5
E
w
]
w
<
[
=
¢
a




APPENDIX C18

POST-TRIP SURVEY CHART - TELL ME MORE!
INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - Tell Me More! Question 4a
Emotive Reasoning-Judgmental/Evaluative

;=
[
E
@
&
2
£
8
a
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 88% Experimental Group - 100%
4a. Howdid youfeelabout visiting the museum with our group? Like-1 Dislike-0
POST-TRIP SURVEY - Tell Me More! Question 4b
Verbal Explanation of Assessment-
Judgmental/Evaluative
e 25
S 2
©
% 2
2 15
'.’-,_. 1 1 1 1l 1 il 1 1 il 1 1 1 1
2 M |
I oos it 0 NN NN HN B
° ’ | i
5 ] HIEEEEEEREN
1 2 < 4 S 6 i/ 8 9 10 1 12 13 14 15
Control Group - 44% Experimental Group -57%
4b. How did you feel about visiting the museum with our group? Like-explain
Collection non-specific words-1 Collection specific words-2 No answer-0
POST-TRIP SURVEY - Tell Me More! Question 4c
Verbal Explanation of Assessment-
Judgmental/Evaluative
= 1
1]
E 0.8
g- 0.6
c 04
£
]
°
(8]

1 2 3 4 S5 6 7 8 9 10 11 12 13 14 15

Control Group - 0% Experimental Group - 0%

4c. How did you feel about visiting the museum with our group? Dislike-explain
Collection non-specific words-1 Collection specific words-2 No answer-0

236



APPENDIX C18 ALTERNATIVE
POST-TRIP SURVEY CHART - TELL ME MORE!

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

Personal Assessment

POST-TRIP SURVEY - Tell Me More! Question 4a
Emotive Reasoning-Judgmental/Evaluative

1 2 3 4 ) 6 7 8 9 0 11 12 13 14 15
Control Group - 100% Experimental Group - 100%

4a. How did you feel about visiting the museum with our group? Like-1 Dislike-0

Collection Specification

POST-TRIP SURVEY - Tell Me More! Question 4b
Verbal Explanation of Assessment-
Judgmental/Evaluative

25
2

2

15
U e UL TS i 1) TS = s ey
TR U B RARRT
--_“ R R
| | o) E.M : l..l.i
O:.. = o = " . .

3 10 11

4 S, 6 7 8 9 12 13_ 14 15
Control Group - 50% Experimental Group -57%

4b. How did you feel about visiting the museum with our group? Like-explain
Collection non-specific words-1 Collection specific words-2 No answer-0

Collection Specification

POST-TRIP SURVEY - Tell Me More! Question 4c
Verbal Explanation of Assessment-
Judgmental/Evaluative

08

06
0.4

0.2 -
o S EEE E EERBEER

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 0% Experimental Group - 0%

4c. How did you feel about visiting the museum with our group? Dislike-explain
Collection non-specific words-1 Collection specific words-2 No answer-0
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APPENDIX C18

POST-TRIP SURVEY CHART - TELL ME MORE!

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - Tell Me More! Question 5
Emotive Reasoning-Judgmental/Evaluative

=
1)
g
=
]
= 1 1 1 1 1 1 1
N | R i
m “ i “ “ |
[}
s JULH M HMHIME
1 2 3 4 S 6 il 8 9 10 11 12 13 14 15
Control Group - 44% Experimental Group - 64%
5. What did you like best about visiting the museum?
Collection non-specific words-1 Collection specific words-2 No answer-0
POST-TRIP SURVEY - Tell Me More! Question 6
Emotive Reasoning-Judgmental/Evaluative
2:5
c 2
o
= 2
s
@
Q
() - ;
= [= [~ ™ T [
WM NN WRH N
3 —
: BRI ENREEEN N

1 2 S 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 44% Experimental Group - 57%

6. What did you like least about visiting the museum?
Collection non-specific words-1 Collection specific words-2 No answer-0

Positive/Negative Response

POST-TRIP SURVEY - Tell Me More! Question 7

Positive/Negative Response-Judgmental/Evaluative

1.2

14
038 -
06 -
04 -

1 2 S| 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 88% Experimental Group - 100%

7. Do you think you might like to visit this museum again? Yes-1 No-0
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APPENDIX C18 ALTERNATIVE
POST-TRIP SURVEY CHART - TELL ME MORE!

INDIVIDUAL COMPARISON BY % WITHIN CONTROL AND EXPERIMENTAL GROUPS

POST-TRIP SURVEY - Tell Me More! Question 5
Emotive Reasoning-Judgmental/Evaluative

25

s 2 2
2 2 -
™
& \
s 15 -
-3 TR T S L T 111 11
= 2 i -
o
E 0.5+
7]
(8)

0

1 2 3 4 (5 6 7 8 9 10 1" 12 13 14 15
Control Group - 50% Experimental Group - 64%
S. What did you like best about visiting the museum?
Collection non-specific words-1 Collection specific words-2 No answer-0
POST-TRIP SURVEY - Tell Me More! Question 6
Emotive Reasoning-Judgmental/Evaluative

215
8 2
= 2
Q
=
2
Q
(7] ]
c - . - — =] -
T oo 0B BO MR R M E R R
2 0 .. = 11—
5 .' : e i : K B ; :
s I I= NN R R RERR

1 2 3 4 S5 6 7 8 9 10 11 12 13 14 15
Control Group - 50% Experimental Group -57%

6. What did you like least about visiting the museum?
Collection non-specific words-1 Collection specific words-2 No answer-0

Positive/Negative Response

POST-TRIP SURVEY - Tell Me More! Question 7
Positive/Negative Response-Judgmental/Evaluative

1'? I A SRS TR R A A B e
NI EEEE RN BN EEEEEN

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Control Group - 100% Experimental Group -100%

7. Do you think you might like to visit the museum again? Yes-1 No-0
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APPENDIX C19
POST CARD RESPONSES
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APPENDIX D
OBSERVATION RECORDS

D1. Chaperone itinerary
D2. Chaperone instructions for recording observations
D3. Transcriptions from chaperone observation books

D4. Chaperone observation book data
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ITINERARY PLACED IN CHAPERONE OBSERVATION BOOK

PLACED IN CHAPERONE OBSERVATION BOOK

Chaperones

Intinerary

approximate times

9 am - depart CCEEC

11 am - arrive at PMA

check in

11-11:30 am - lunch in the
cafeteria annex

11:30-1 pm - tour

1-2 pm - visit gift shop, walk around
1:50 pm - meet at benches in the
West entrance - where we entered
2 pm - board bus for home

4 pm - arrive at CCEEC

snacks, get artwork & goodbye

APPENDIX D1
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APPENDIX D2
CHAPERONE INSTRUCTIONS FOR RECORDING OBSERVATIONS

PLACED IN CHAPERONE OBSERVATION BOOK

At the Museum

You will be guiding approximately

4 children through the galleries on

our private tour. They will be color
coded with stickers to match you.

I suggest placing two students together
on each side of you.

As we arrive and move throughout the
museum, I would like you to notate the
actions of the children with you. Your
observations might include such things
as the look on their faces, what they are
doing with their hands and feet (are they
calm or fidgety), are they interested in
what the tour guide is saying and showing
or are they unfocused, are they looking
at the other gallery visitors, is anyone
asking questions....and so on.

Please record your notations something
like this:

Yellow 2 - always stands at front middle
of tour group

Yellow 4 - keeps looking behind her to
see what others are doing

Red 3 - asked question about the materials
used to create an object (Japanese teabowl)

As we move through the tour, your observations
will tell me if children are interested or not,

that they are getting tired and want to move on,
that the younger ones are listening better than the
older ones, etc.
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APPENDIX D3
TRANSCRIPTIONS FROM CHAPERONE OBSERVATION BOOKS

(Editor’s note, C. B. Chaperone Book — yellow group)

(C.B. was acting as the chaperone of the yellow group because scheduled yellow chaperone and the designated replacement were
unable to attend the museum trip)

(Editor’s note — yellow group members were: )

AV

C.G.

M. S.

J. M.

C.R.

Nh () 1Nt

(Editor’s note, page 1 contains itinerary instructions from the author to the chaperones)

(Editor’s note, page 2 contains observation instructions from the author to the chaperones)

(Editor’s note, chaperone did not follow author’s instructions for recording information — chaperone (author) knew all
students and recorded information not only from the yellow group, but from the green and red groups as well; chaperone also
referred to students by first name instead of numbers, which for privacy have been changed to initials throughout the
transcription; the tour guide, who’s initials are M. S. is referred to as MS to distinguish comments from # 3 above.

(Editor’s note, page 3)

C. R. — thought tour would be
stupid, but it isn’t

K. M. -1 can’t believe
art is in the lunchroom

yo-S. S.
ah-R. S. basement

Where arethe stools? -J. M.  C.R.
explain -

C.R.to T. M. - What’s yourname
again?

big doors — look like a dungeon
tunnel

(Editor’s note, page 4)

J. M. (to MS) 3 questions about chair to hold
(Editor’s note, we take the elevator to the beginning of the Asian galleries, to the room where the Islamic tiles line the walls)
C. R. — Whoa - this is awesome

Rules—-MS Q & A
no run, no touch

J. M. - touch —nail loose could fall +
break

K. M. - old paintings
could get scratches



L. M. —new could get smeared.

1 million visitors — imagine
to your house-

T. M. — looking around
MS look at Jand China
JM.-MS  doyouhave
Kimono
(Editor’s note: Tour begins in a room with Chinese ceramic sculpture, large and small)
Chinese sculpture — 1000+ years old
What kind of animals did they
have in ancient China?
points
P

look at pictures

N. M. — What are these made of?
A. V. — These are 1000 years old.

(Editor’s note, page 5)

245

MS find outaboutthe past
Mulan — T’ang Dynasty

came to museum they came to
look at art

Bactrinian
oxen cattle
pig horses  J. M. —squel
camel - 2 hump
ram/goat greyhounds
boar  lion

(Editor’s note, page 6)

K. M. — 2 hump camel came from the
Alps

Magic animals —
hands flew up.

dragon’s
chimera — monster
MS — Why did they bury people with these?
J. M. — because you like them
K. M. valuable things in tombs so
they could live with them forever
MS - Chimera - for protectors to scare
bad spirits away.
A. V. —wherethe monster’s evil
MS — evil hates to look upon itself
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(Editor’s note, page 7)

Clay discussion — Asian art kids
could relate to clay

some
other group " perplexed

M. S. — dancing girl
Andrew — do the Chinese still dress like
\CB that?

J. M. — one has long arm — maybe they
are long sleeves look like long

arms

L. M. — Why do the horses have no tails.
horsehair tails

(Editor’s note, MS — discussion about the original tails being made of horsehair — “horsehair tails”)

(Editor’s note, page 8)

V. M. yawned 12:30

C. R. yawned 12:30

Ming Dynasty

MS — What did they choose for decoration?
T. H. — blue & white

L. M. — flowers.

J. M. — Dragons

C. R. — Sharks — fish
L. M. - plants.

N. M. —fire

(Editor’s note, page 9)

T.H. / Chinese shirt
J. S. —sitting back from group.

yawned
lines
leaves
rocks
K. M. — nature

N.M. —is it really from the
Chinese Emperor.

R. S. - mouth dropped open when
&V. M. MS said
throne room.



(Editor’s note, page 10)
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(Editor’s note, we entered the)
throne w/ pillors

(Editor’s note, children looking at the)
ceiling and columns

(Editor’s note, MS talking about)
dragons — emperor — nature
set on one chest

3. dog cage —

S peony — empress of China

6 long life plenty of food
peaceful death  lots of children
7

(Editor’s note, page 11)

hands chopped off

MS
something about violence?
something about art.?

SYMMETRICAL
L. M. (Editor’s note, L. M. posed in a symmetrical pose,then an unsymmetrical pose)

L. M. — (Editor’s note, is there a)
Key for lock on cabinet.

(Editor’s note, page 12)

(Editor’s note, MS)

not symmetry? Japan tea
house

look like nature —

Teahouse
J. M. — (Editor’s note, Where is the) mud place where they stored
valuables

C.R. Yes! place in the house
to store valuables

(Editor’s note, they were remembering a lesson on Japanese architecture where we talked about construction; that in

Japanese houses prone to catching fire because they are made of wood and paper, mud storage areas were constructed as a

place to keep valuables)

(Editor’s note, MS)
no paint — nature

(Editor’s note, MS)
gate
limbo bar —  for teamaster

C. R. —handout as binoculars (Editor’s note, he was making his hands in the shape of binoculars so as to focus in on something

interesting on the tea house)
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(Editor’s note, page 13)

kneel + crawl in to bow low for
respect for
nature

bow to say hello
lower for more respect

tea bowl-

(Editor’s note, MS)

you

can comment only about what is
around you? nature + senses —

12:55 (Editor’s note, p.m.)
A. V. —will we go
gift shop

Kimono
R.S. - water at bottom

w/ items from nature

N. M.
flower.

MS — chrysthanemum-

(Editor’s note, page 14)

folding screen — Jap... stories
?place to get dressed?

stories — kitten & football
boys like butterflies

MS
technique? they didn’t know the
word — (Editor’s note, the students did not recall the meaning of the word technique)

MS how did they make it?

N. M. - play with jacket. (Editor’s note, she lost focus on the discussion and began to play with her jacket)

Assymetry?

Favors family

(Editor’s note, page 15)

viewing pavallion
pavillion days — day off from
school

(Editor’s note, this was the end of the tour with MS. By this time the children were beginning to look a bit distracted and not
as interested as they were when the tour first began. We thanked MS and after she left, we made arrangements to break into
our chaperone groups and visit the bathrooms, bookstore and gift shops)
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(Editor’s note, S. G. Chaperone Book: red group)
(Editor’s note — red group members were:

S. S.

J.S.

Ns LN
5 S
SEr

(Editor’s note, page 1 contains itinerary instructions from the author to the chaperones)

(Editor’s note, page 2 contains observation instructions from the author to the chaperones)

(Editor’s note, page 3)

#’s 1.3 & 4 — pointing things
out to others

3&5 — gravitating toward
MS

1&2 impressed w/ tunnel

2 — pointed out carpet

(Editor’s note, chaperone notation beside written documentation — “SITTING”)

2&3 —puthands up to answer
questions

4 — answered questions about
not touching anything

(Editor’s note, page 4)

(Editor’s note, chaperone notation beside written documentation — “SITTING”)

1 — Looking at artwork
while MS spoke

1 — smiled when he heard
about 1,000 year old
Chinese clay sculpture —
answered question

5 —keeping to himself —
quiet, but interested

4 — looked a little bored

2 —hand up to answer
question

4. answered chinese
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(Editor’s note, page S)

(Editor’s note, chaperone notation beside written documentation - “SITTING”)
animal question

1 & 2 — shared a joke,
laughing with each other

4 — commented on camels

3&4 put hands up to answer
questions

S —helped point out “weird
things” (chimeras)

4 — answered questions about
valuables in tombs

2 — alittle disinterested

(Editor’s note, page 6)

(Editor’s note, chaperone notation beside written documentation- “SITTING”)

3 — answered questions
about dancing girl

(Editor’s note,chaperone notation beside written documentation — “WALKING”)

1 & 5 - interested in
seeing all the pieces
as we walk along

S - likes to stay by
MS

2 — watching museum
guards

(Editor’s note, chaperone notation beside written documentation — “SITTING”)

4 —hand up to answer
questions

(Editor’s note, page 7)

(Editor’s note, chaperone notation beside written documentation — “SITTING”)
5 —hand up to answer questions

2 — sitting in back of group

S — examining objects closely

1 — listening intently

(Editor’s note, chaperone notation beside written documentation — “EMPEROR’S ROOM”)

3 & 4 examining objects
closely

S —very interested in
teapot & bowls

1 — looks a little bored

3 &S5 answering questions
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(Editor’s note, page 9)

(Editor’s note, chaperone notation beside written documentation — “EMP. ROOM”)
5 - listening intently

4 — commented on
children in Chinese
culture

4 — commented on getting
hands chopped off
as punishment

JAPANESE GARDEN
3 — lots of ooohs and aaahs
5 —yawn

5 — answering questions

(Editor’s note, page 10)

3 — alittle fidgety while
sitting

3 & 4 —stood up to see
water fountain

2 — looks a little bored
keeps looking behind
him

2 —yawn

3 45 - listening intently

(Editor’s note, page 11)

5 — stretching

1,2 — looking at art behind
them while MS
talks

3.4,5 — raising hand
to answer questions

2 —pointing things
outto #1

1 & 2 pointing out things
on Japanese panel

3 & 4 answering questions
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(Editor’s note, page 12)

5 —fidgety
4 — rubbing eyes

2 — sitting still & listening
but not answering questions

3 — pointing out things
on kimono

TAPESTRIES
5 — at front of group

3 — looking at museum
guards

(Editor’s note, page 13)

2 — looking in next room

1 .2 — examining seals
closely

5 - yawn



(Editor’s note, D. P.’s Chaperone Book — green group)
(Editor’s note — green group members were: )

N. M.

N WN -
HHe R
zmze
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(Editor’s note, tour guide referred to as “S” has been changed by the editor to “MS” for consistency between the chaperone

books)

(Editor’s note, page 1 is blank, instructions appear at end of book— book was reversed for recording)

(Editor’s note, page 2, instructions appear at end of book— book was reversed for recording)

D.P.
Green Group.

(Editor’s note, page 3)

Intro of MS
All interested
1 looking around

elevator.
all pleased. Paying attention

4 looking at elev. helper
all paying attention during chair directions

5 clapping hands idly rhythmicall
all good humor lookingat things.

1 talking to someone

4 standing looking at tour guide

for more direction, after MS she stopped
talking:

3 + 5 talking laughing clapping when we

go outside of elevator. Excited
about tunnel, clapping. (Not 4 but inside)

(Editor’s note, page 4)

all taking chairs.

(Editor’s note, page S)
(O]
MS asks to repeat
museum
rules

S volunteers



5 + 1 volunteer (Editor’s note,arrow drawn from S to this phrase..) says dont touch work
(Editor’s note, arrow drawn from 1 to this phrase..) says dont run.
1 raises hand
4 interested alert but not talking
5 + 1 always have hand raised
(Editor’s note, arrow drawn from S to this phrase..) says dont smear paint
How to wash things

2 raises hand

5 very responsive to questions, hands
folded under chair. All paying attention

All still, calm looking at MS talking
about things that got ruined in museum

(Editor’s note, page 6)
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Talk about Asian Art.

1 hand raised — tells her about
kimono.

MS: “This stuffis about Iran”.

MS: Chinese sculpt made of clay very
old — dug up from ancient tombs.
“What animals did they have?”

5 first one in, reciting animals

4 attentive, looking, not talking

1 next to guide, asking quest.,
answering animal questions,

1 following grade closely.
All sit down
1 + 5 raises hands constantly.

2 raises hand when MS asked about
Mulan movie.

(Editor’s note, page 7)

MS says Mulan people came here
for costumes research.

51 + 2 raise hand to answer
question on animal-

4 answers without raising hand
3 raises hand — greyhounds

1 pointing, interested.

All attentive!

All Bactrian camel joke — all laugh.



1 fidgeting w/ museum sticker because
it fell off.

5 raises hand. + 1 + 3 for question
about made-up animals.

(Editor’s note, page 8)
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Chimera.

1 raises hand w/ question.

S: Why all in tombs?

4 looking at display
others look at S, interested.

5 raises hand “Why do camels have
stuff on humps?
(beast of burden)
another question.

1 raises hand

“Why camels such long legs!” (Editor’s note, the “Why” is crossed outin the notebook)

Yes

“Evil hates to look upon itself.
5 has comment about brother.

2 raises hand when asked about
clay project.

(Editor’s note, page 9)

Rollout clay, molds are made.

1 raises hand.

Color? Glaze. Glaze runs.

1 raises hand to point where it runs.

All pointing at runs. 4 not
pointing but interested.

found
MS: “These are " broken, and they glue it”

5 asks question about big ears on
monster.

All looking at display

MS:
One person who isn’t chinese. Findthat
sculpture.”

1 raises hand +2 + 5.

4 interested but not speaking or asking
or raising hand.



(Editor’s note, page 10)
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1 has question — about “Is anyone
still alive who these things
were made for?”

5 question — Why don’t the horses
havetails? “Because horsetail
was maid of horsehair.”

Next room.

MS talks about Arabic writing

5 + 1 always with guide!

5,1 + 3 raise hand (+2) raise hand

4 doesn’t raise hand but answers
MS’s question about blue & white

5 says “flowers”

(Editor’s note, page 11)

1 says “fish”

5 says “plants

1 says “fire”.

5 has hand raised.

4 talks to guide, says “I have dragon
+ Chinese writing on shirt”.

5 says “lines”.

3 biting nails, yawns, but interested

1 stands up & responds to say

what it is, respondingto MS’s question.

4 laughing at a kid’s joke silently.
1 takes chair to move on before others.

MS says “read these clues & look
at art “to find out. Hands out

paper.

(Editor’s note, page 12)

Lets moveto find out.
All looking.
2 + 3 looking in a case

sois |



4 is looking + happy.

I ask 5 if she found
one + she said yes, here.

All sit down after hunt.

MS: thing in middle is a throne.

Whole ceiling from China & all
wood.

(Editor’s note, page 13)

257

1 sitting in back..

how many foundthe clues?

All attentive when she talks about
84 dragons on cabinet.

Dragon stands for emperor, rain,
good stufl] nature.

Chinese air conditioner.

Foo dog, good luck.

Emperors dog cage, All interested
in everything., pointing where
they teund them.

“Empress of China, peony”.

#6 question, All G’s raise hand,
Lexcited., health, lots of children.

(Editor’s note, page 14)

MS talks about kids getting
sick,
1 looking around, at at other
things.

Another kid talks about Japanese cutting of
parts of bodies.

5 has smtg about violence, but ...

MS says know what symmetrical
means?

5 answers correctly.,

MS uses her as an example.
to show symmetry, standing.

5 stays standing




But find me some
Japanese examples that
are not symmetrical.

(Editor’s note, page 15)
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Japanese tea Room.

All interested.

MS says asymmetry cause looks
like nature.

1 + 5 right next to MS!

2 + 3 look atkid who talks (Editor’s note, “is as” is crossed out)
about the hard mud place.

MS: drinking tea.
1 + 5 raisehand. & answer.

MS: house just for having tea.
‘“‘use bamboo, lett all the color

of nature”. “paper windows.”
“limbo bar?” No, a gateway”

(Editor’s note, page 16)

MS uses 4 as example “You’re
having a tea, you’re the
tea master, inviting 5 people,
lift offthat limbo bar. leave tea
house, walk on rocky path, so
youcan think about nature, look
at water dripping

1 ask question “What’s that?”
(hole (vent) in fence.)

MS: kneel down because bow.
5 + 2 imitating bowing.

T. H. serves you a tea — tea is
soterrible —he didhisjob. See

hear, taste, touch. — talk only
about the present!!

(Editor’s note, page 17)

MS: things only look like they’re from nature

1 looking at bamboo, touching, next to
her.

5 laughing at MS’s joke.

New room: to
laquer kimono. (Editor’s note, the word laquer is crossed out.)

kids make 3 rows with their stools.



259

5 + 1 sit next to MS again

2 + 3 second row

4 in back.

kimono. “What see from nature?”’

1 raises hand, says “bushes”

(Editor’s note, page 18)

MS: kimonos

1 asks “Why chrysanthemum?”
stands for

MS: Superfamous family.
1 very actively looking
1 + 3 raise hand, + 5 does too.
4 looking around but interested.

in descrip of Japanese
rooms.

MS: men play football, women

entertain — “women loses kitty cat.
“story’

5 raises hand. found cat.
MS: men dresses butterfly”

1 raises hand, stands up to see.

(Editor’s note, page 19)

Next room, books, masks, etc.
3 asks about masks.

5 responds to quest about “where’s
water on kimonos”™.

MS: game of go

1+4
in back row. 1 is briefly
distracted by people entering,.

5 + 3 are in front + very responsive

2 is in 2™ to back row,

MS talks about colors and fabric on
kimono

5 raises hand but MS doesn’t respond

3 + 5 very responsiveto all q’s.



(Editor’s note, page 20)
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2 looking down at floor
5 raises hand but yawning.
1 restless on stool

4 looking over other kid, interested in
what MS is saying,

1 rocking.

2 looking at what shes saying, but
not animated.

(Editor’s note, page 21)

New room _ Scrolls.

1 following MS closely!!

4 tigeting w/ chair, but
regains interest quickly.

All interested! In story

About lame beggar on scroll

5 very responsive & laughs.

Kids talk to each other after!

MS: calligraphy, chop.

1 pointing to another scroll.

5 tries to look at my book,
this writing.

(Editor’s note, page 22)

Scroll: viewing pavilion,
watching geese.

4 interested but eyes sometimes
down to floor, shifting
feet.

kids arent sitting, carring chairs,
2 serious face, asks me

“is that to write infor-
mation?”

New Room:

Looking at a pinkish colored, more modern

MS: mixes color into clay.

2 + 3 stay with her.



(Editor’s note, page 23)
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(Editor’s note, no writing on this page)

(Editor’s note, page 24)

(Editor’s note, no writing on this page)

(Editor’s note, page 25)

Laquer room
(just pass through).

(in MS’s ofﬁce:) -- all interested
afterwards:

5,2 + 3 comment on how

great it is & we’re only

seeing a tiny part of museum!

All excited, didn’t want to wait in
hall, wanted to go to gift
shop. So we go.

Things too expensive in first one, so
they want to goto discount gift
shop.

(Editor’s note, on page at the other end of the chaperone’s book is written:)

D. P. — Green.

whWN =
CH<mZ
gmgeg

(Editor’s note - there is a note attached over these names that reads:)

UNDER THIS NOTE
are the names of the
“green group”
students.

- D.
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figeting with chair, but
regains interest quickly but...

has smig about violence,

interested but eyes answers cofTectly about

sometimes down to symmetry

H

floor, shifting feet
used as an example to
model - posedin
symmetrical and
asymmetrical positions
by MS

next to MS

imitating bowing

secondrow

raises hand- foundcat

responds to question

about where's water on

Kmono

very responsive

raises hand but MS
doesnt respond

very resonsive to all g's

raises hand
et yawning

very responsive +

taughs

comment on how great
itis + we're only seeing

atiny past of museum
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s itreaky from the
Chinese Emperor.”

takes chair to move on

before others

looking in a case

sitting In back

raise hand - excited

looking around at ather

things
next to MSt
ralse hand and answer

ask question -
What'sthat?

looking at bamboo,
touching, next to her
sit next to MS again
“bushes”
asks
“Why chiysanthemum®
“fower”
(ctrysthaneman)
very actively looking

raige hand

raises hand,

stands upto see
in back row
is befly dstracted by
people entering
restless on stool
rocking
folowing MS closely!
playing with her packet,

she fostfocus of the

dscussion

#ooH @ «E* @

3

peacefd death, plenty offood, lats of children
hands chopped off

another kid taiks about Japanese
cutting of paits of bodes

sald something abaut violence
sald something about art

symmetry/asymmetry
posed student in beth position

“not symenetry?”
“Japan tea house®

ook ke natwre®

“no pairt - natwe”
“gate - imbo bar for teamaster”

“kneel and craw in to bow low for respect fot nature™
“Daw low to say hefla lower for more respect®

"Yyou can cotminent ondy about what iIs around you?

nature + senses
house just for having tea
“use bamboo, lett ati the color of naatuwre.”
“paper windows.” lirnbobar?*"No, a gateway™
MS uses G4 as sample
“You're the teamaster, Imviting 8 people, ift off that
Embo bar, leave tea house, walk on rocky path, $o

you can think about nature, look at water dipping.

G4 serves youtea- tea is so terribie - he did his job.
See hear, taste, touch. - tak only about the presentl

“Things only look fike they're from nature”

Kimono - what see from nature?

“ctuysthanemum®
Stands for Superfamous family

“Yoldng screen - Japanese stories?

place to get ressed’

stories about iitten & footbal, boys ke butterfies

“Where's water on kimono?®

taiks about colors andfabric on kimono

“echnique” (nobody knew the word)
‘how dd they make #?*

AR interested in story about lame beggar on scrol.

“Viewing pavilion, pavifion days
days off from school”

watching geese

fooking at pinkish colores, more modem plate

“nixes color into clay”
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Controt Group
Green 4-Boy, 4th Grade

looking at elevator

helper

standng looking at tour
gide for more drection,
afterMS she stopped
taking

excited about tunnel,
clapping. but inside

" intecested alert but not
taking

attertive,

looking. not tatking

answers without talsing

hand

looking at dspiay

AR poirting at runs,
G4 not polnting,
butinterested

irterested but not
speakingor askingor

raising hand

doesntraise hand tag
answers

“dlue +white”
talks to guide, says
Thavedagon +
Chinese wriling on shirt”

“Chineso shirt™

taughs at kicf's joke
silently

is looking+
happy

ralse hand-

excited

G4 usedas anexamgle In

story abowt tea master
In back

fooking around but

interested

in back row

looking over other kid,

interested in what MS is

E K >

+ %

*FE O @
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APPENDIX D4

CHAPERONE OBSERVATION BOOK DATA

Control Group
Green 5-Girf, 5th Grade

clapping hands Idy

rhythmicad

taking
faughing
clapping
when we go outside of
elevator.
Excited about tunnel,
clapping

volunteers
(to repeat ndes) says
“don't touch work®
“new could get smeared”

atways have handiaised
very responsive to
questions

hands folded under chair

first one in, reciting

animals

ralses hands constantly

1alse handto answer

question onanimal

raises hand for question
abo it made-up animals

asks question about big

ears on monster
raises hand
‘Why dothe horses have
no fails”
“Why don the horses
have talis?"
always with guide
raise hand
says "flowers"
“Towers®

says “ire”

has handralsed

says ‘ines”

Plants”

{chaperone askedif G5

had found a “clue?*

she said“yes, here®

Y ¢« ¥ ¢« 0O 1 & ¥ «©1

&

D

Y Y¢ Y I

CONTROL AND EXPERIMENTAL GROUPS

Experimental Group
Yelow 3-Girl, 3rd Grade

Expoerimental Group
Yefow 4-Boy, 2nd Grade
“dancing gil” P *Where are the stools?*

qulet and shy, she was questions about chalr to

Inferested in everything, * hold
bt onfy made one
noteable comment "What's your name agaln?”

‘Whoa, this Is awesome®

“touch-nail loose

could fal and treak™

“Because you bke them”

“onehaslongarm-
maybe they are long
sleeves

look like tong arms*

Tnud place where they

stored vahiables.”

Experimental Group
YeBow 5-Boy, 2nd Grade

“thougtt the tour woudd

be stupid, but it Isnt”

yawned

“Sharks - fish"

“Yesl Place Inthe house

tostore valables.*

using paper handout as
binocudars to focus in on
something interesting in

the tea house

P

*

Expertmental Group
Red 4-Girl, 4th Grade

"lcantbeieve artis

In the unciwoom*”

polnting things out to
others

answered gestions
about not touching
things
“old paintings could gat
scratched®

looks a kitle bored
commented on camels
“2 hunp camel came

from the Alps™

put handup to answer
questions

answered questions
about valuables in tombs
“Vakiable things in tombs

so they couddfive w/

them forever”

handup to answer

Qestions

examining objects
closely

commented on child'en

in Chinese culture
commented on getting
hands chopped offas

punishment

stood wp to see

water fowrtaln

listening Intently

raisinghandto answer

questions

“natire”

answering questions

rubbing eyes
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Controf Group
Yellow 1-Boy, 4th Grade

“these are 1000 years

oid®

“where the monster's

evil”

“do the Chinese sti
dress ke that7*

‘Wit we go to gt shop™

Key to Symbols

Contol Group
Yellow 2-Boy, 3rd Grade

this child is very talented
artistically, and very
arbculate, however he
willonly talk when

spoken tooneonone

he was engaged
through the entire tour,
butwould ot say a

word

physical engagement -~ location/proximity

physicatengagement - vocakzation
physical engagement - visuaVaudtory
physical enagement - gestural

Py 9

mer

- disinterest

mentalphysical dsengagement - fatigue

*

Control Group
Red 1-Boy, 5th Grade

“Yo©

pointing things out to
others

impressed with tunne!

looking at artwork while
MS spoke

sniled when he heard
about 1,000 year old
scuiptuwre - answered

question

shared a joke (with R2)

laughing with each other

interested in seeing all

the pleces as we wak

along

tistening intently

looks a kttle bored

looking at art behind
them while MS taks

pointing out things on
Japanese panel

examining seals closely

%

>

ControlGroup
Red 2-Boy, 5th Grade

impressedwith tunnel

poirted out carpet

puts hands up to

answer questions
hand up to answer
question

“Dragons™

sitting back from group

yawned

shared a joke (with R1)
laughingwith each other

a litle disinterested

watchingmuseum guards

sitting in back of group

looks a kttle bored
keeps looking behind him

yawned

looking at art behind
them while MStaks

poinling owt things to
R1

pointing out things on
Japanese panel

sittingstii &
istening, txt not
answering questions

looking in next room

examining seals closely
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Control Group
Red 3-Girl, 3rd Grade

pointingthings out to

others

gravitating toward MS

“do you have Kimono”

puthands up to answer

questions

put hands up to answer

questions

answered questions

about dancing giit

examining objects

closely

answering questions

lots of ooohs and aaahs

a little figety while sitting

stood up to see water

fountain

Rsteningintently

raisinghand to answer

Qquestions

answering questions

pointing out things at

kimono

fooking at museum

guard

Control Group
Green 3-Girl. 5th Grade

tatingand

laughing
clapping when we go
outside of elevator
Excited about tuwnel,
clapping

raises hand

“greyhounds®
raises handsfor
question about made-up
animals
raise hand

biting nails,
yawns, but interested
yawns
mouth dropped open
whenMS said
throne room

lookingin a case

raise hand-

excited

look at kidwho taks

about the hard mud

place

secondrow

raisehand

asks about masks

infront +

very responsive

veryresponsive to ak ¢'s

stayswithMS

comment on how great it

is + we're only seeing a

tiny part of museun
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Expertmental Group
Red 4-Gitf, 4th Grade

“Icantbelieve art is

Inthe unchroom™

polnting ttings out to

others

answered questions
about not touching
things
*old paintings could get
scratched™

looks a littie bored
commented on camels
"2 mp camel came

from the Alps™

put hand up to answer

questions
answered questions
about valuables in tombs
“vajiable things in tombs
so they could ive w/

them forever*

hand upto answer

questions

examining objects
closely

commented on chilcren

in Chinese culture
commented on getting
hands chopped off as

punishment

stoodup to see

water fountaln

listening intently

raising hand to answer

questions

Tatwe®

answering questions

ubbing eyes

=)

Expesimental Group
Red 5-Boy, 5th Grade

‘this drawing has a
deckde edge™

jooking around

@avitating toward MS

keeping to himself -
quiet, but interested

helped point out "weird

things" (chimezas)

interested in seelng ai
the pieces as we wak
along

bkes to stay by MS

handup to answer

questions

examining objects

closely

very Irterestedin

teapots and bawls

wnswersing questions

Gstening interily

yawn

answering questions

Estening intently

stretching

raising hand to answer

questions

fdgety

at front of group

yawn

* 4

¢

3 4+ 0 +

3

Expesitmental Group
Green 1-Girl, 3rd Grado

looking around

tading to someone

says dont n

atways have hand raised

handraised -

te#s her about kinomo
nextto guide,
asking quest.
answering animal
questions
following grade closely

ralseshands constantly

raise hand to answer

question on animal

pointing.
interested

fidgeting w/ museum
sticker because it fell off

raises handfor question

aboyt made-up animats
ralses handw/ question
“VWhat are these mada
of "
ralses hand

raised hand

raises handto point

where it suns
raises hand
has question - about
is anyone stiff aive
who these things were
made for?™
always vith guide

ralse hand

fish™ !
“fire” (noted emar)

stands up +

responds to say whatit is,

respondngto MS's

Ve « T T 4

TR TR

* <2

RN

Expoctriental Group
Green 2-Gid, 4th Grade

“An*

raises hand

1aises handwhen MS
asked about Madan

movie

raise handto answer

question on animal

raises hand when asked

about clay project

raises hand

points at dsplay

lookingin a case

raise hand-

excited

mouth dropped open
when MS said

throne room

look at a kid who taks
about the hard muc place

Imitating bowing
secondrow
“Kimono - water at
bottom w/items from
nature™
second to back row
fooking down at floor
tooking at what shes
(MS) saying. bit
not arimated
serious face, asks me
{the chaperone) Tis that
to wiite Infonnation?®
stays with Mrs. S.
comment on how great it

is + we're only seeing

a tiny part of the museum

¥ P @ @

E

o+ +

262

Tour Guide at Phiadetphia Musewn of Art
MS

"o run, no touch™

"1 mifion visitors -

imagine to your house"

asks students to repear museum rues

tatkabout Aslan ast
‘look at J and China™

"Chinese scuiplure - 1000+ yearsold
*What iind of animals didthey have in China?”

"find out about the past Mutan - Tang Dynasty”

“came to museumthey carme tolook at art”

All Bacrtan camel joke
ak laugh

‘Magic animals™
"Dragon’s, chimera-monster

‘Why dd they bury paople with these?

" Chimera - for protectors to scare bad spirits away.”

“evil hates to look upon itself™

roll oMt ciay, molds are made
Color? Glaze. Glaze runs.

MS tatks about Arabic writing
MS says "read these ciues + look at art"to find o,

Hands out paper,

Lets move to find

Al sit down after hunt.
"hing in midde Is athrone™
Whole ceiling from China + a# wool
All ralge hand when atked how many found the clues

Al attentive when she taks about
84 dragons on cabinet

tatking about dragons, emperor, nature
Dragons stands for emperor, tain good stuif, nature
Chinese alr condtioner
Foo dog, good tuck

Emperors dog cage. Al interested in everything,
pointing where they found them.

“What dd they choose for decoration”

Empress of China, peony
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Barbara Bassett

Curator of Youth & Family Programs
Philadelphia Museum of Art

P.O. Box 7647

Philadelphia, PA 19101

Nancy Jones

Director of Education
Detroit Institute of Arts
5200 Woodward Avenue
Detroit, MI 48202

Robert W. Eslridge

Director of Museum Education
The Art Institute of Chicago
111 S Michigan Avenue
Chicago, II. 60603

Jill Rullkoetter
Director of Education
Seattle Art Museum
P.O. Box 22000
Seattle, WA 98122

Elizabeth Garrison
Curator of Education
Portland Art Museum
1219 SW Park Avenue
Portland, OR 97205

Allison Reid

Curator of Education

New Orleans Museum of Art
P.O. Box 19123

New Orleans, LA 70179

Gill Wakely, Director of Education
Museum of Archeology/Anthropology
The University of Pennsylvania

33 & Spruce Street

Philadelphia, PA 19104

APPENDIX E1

MUSEUM EDUCATORS

MAILING LIST

Dr. Kent Lydecker

Assoc. Director of Education
Metropolitan Museum of Art
1000 Fifth Avenue

New York, NY 10028

Beth Schneider

Director of Education

The Museum of Fine Arts Houston
P.O. Box 6823

Houston, TX 77265

Louise Cameron

Youth & Family Programs

The Saint Louis Art Museum
One Fine Arts Drive, Forest Park
Saint Louis, MO 63110

Carol Genshaft

Director of Education
Columbus Museum of Art
480 E. Broad Street
Columbus, OH 43215

Ray Williams

Head of Education

Freer & Sackler Galleries

MRC 707, Smithsonian Institution
Washington, D.C. 20560

Veronica Jenke

Head of School & Youth Programs
National Museum of African Art
950 Independence Ave. SW
Washington, D.C. 20560

David Young

Director of Education
Atwater Kent Museum
15 S 7% Street
Philadelphia, PA 19106
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Pam Donahue

Family & Community Programs
Dallas Museum of Art

1717 N. Harwood

Dallas, TX 75201

Maria Garcia

Family & Youth Program Coordinator
Denver Art Museum

100 W 14" Avenue Pkwy.

Denver, CO 80204

Brandon Noble

School Programs Assistant
Walters Art Gallery

600 North Charles Street
Baltimore, MD 21201

Carol Royer

Director of Education
Museum of American Art
118 North Broad Street
Philadelphia, PA 19102

Blake Bradford

Director of Education

The Fabric Workshop & Museum
1315 Chery Street, 5™ Floor
Philadelphia, PA 19107

Elizabeth Escamilla

Student, Teacher & Family Audiences
The Getty Center

2100 Getty Center Drive

Los Angeles, CA 90049-1681
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APPENDIX E2
E-MAIL INTRODUCTION LETTER TO MUSEUM EDUCATORS

Subj:  Carla Bednar/Graduate Student/University of the Arts/Philadelphia/Thesis Info
Date:  6/16/01 5:52:17 PM Eastern Daylight Time

From:

To: bbassett@philamuseum.or To: ray.williams@asia.si.edu
To: Kent.Lydecker@metmuseum.org To: jenkev@nmafa.si.edu

To: jones@dia.org To: bnoble@thewalters.or

To: bschneider@mfah.org To: fwmeducation@yahoo.com
To: reskridge@artic.edu To: cro afa.or

To: cameron@slam.org To: gwwakely@sas.upenn.edu
To. PDONAHUE@dm-art.org To: EduYoung@aol.com

To: mgarcia@denverartmuseum.org To: areid@noma.or

To: elizabeth.garrison@pam.org To: cgenshft@cmachio.org

Dear Museum Educator,

I am writing as a graduate student of Art Education at the University of the Arts in Philadelphia,
Pennsylvania. I greatly value your knowledge and expertise in the field of museum education. My
particular interest relates to your experience with elementary school age children as a museum audience.

In a few days, I will be mailing and/or telephoning you with a survey created to further my thesis research
on the effectiveness of pre-visit education. Your answers are very important in understanding the
preparedness of young children as they visit museums and are vital to my analysis of the current state of
affairs regarding such matters. In addition to asking you to complete my survey, I am interested in having
you send me examples of teacher material, exhibition kits, educational brochures, etc. A self-addressed,
stamped envelope will be forwarded to facilitate your response.

Thank you in advance for your time. Your insight and experience and the sharing of educational materials
from your institution are sruly appreciated. Please look for my mailing in the days to come.

Sincerely,

Carla Bednar
Graduate Student/University of the Arts

P.S. In order to entice you to return my survey, I am going to appeal to your sense of humor! One returned
survey will be selected to win a special GRAND PRIZE selected from the gift shop of the Philadelphia
Museum of Art. The prize will be fun and the lucky winner will be announced via my e-mail list serve.
Thanks again!

Comments or questions;
Carla Bednar

Telepho;le:
Fax:
E-mail;



APPENDIX E3

SURVEY LETTER TO MUSEUM EDUCATORS
(SIZE REDUCED FOR REPRODUCTION)
Page 1 of 4

Carla Bednar

June 15, 2001

Name, Title

Business

Address

City State Zip Code

Dear Name Here:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences, and the impact of the use of these materials
on young museurmn visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP

la. Do you provide pre-trip educational materials to elementary school teachers? Ifyes, check all that apply.
[jy Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual)i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

000000

1b. How are these materials disseminated to the teachers?
Upon request
Select mailing list
O Other

lc. Which pre-trip educational materials are used most frequently by the teachers?

Exhibition materials (textual) i.e., wntten biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio—cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

2a. Do you provide pre-trip educational materials to elementary school students? If yes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
Other

oy

266
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Page 2 of 4

2b. How are these material disseminated to the students?
Through teachers
a Through school libraries
| Downloading through the Internet

O Other
2c¢. Which educational materials are used most frequently by the students?
[J Exhibition materials (textual) 1.e., written biographies/descriptions, exhibition games, brochures
[J Exhibition materials (visual) i.e., slides, posters, reproductions
(] Exhibition materials(audio-visual)i.e., CD ROM'’s, videos, audio-cassettes
(] Exhibition materials (Internet) i.e., website, website links
0 Institutional brochures
O Maps
O other
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
If ves, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

[ Institutional brochures

Maps

Other

0a

3b. How are these materials disseminated to the teachers?
Upon their arrival to the museum/admissions
Through tour guides

Throughout the museum

In a gift shop/bookstore

Other

O0O0Oad

3c. Which educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
[J Exhibition materials (visual) i.e., reproductions, postcards, posters
[J Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes
[ Institutional brochures
O Maps
0 other

4a. Do you provide educational materials to elementary school students during their trip?
If yes, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audiocassettes

[ Institutional brochures

| Maps

O other

4b. How are these materials disseminated to the students?
Upon their arrival to the museum/admissions
O Through tour guides
O Throughout the museum
U Ina gift shop/bookstore
0 Other
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Page 3 of 4

4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual)i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures

Maps

Other

OOOocdaad

POST-TRIP

5a. Do you provide educational materials to elementary school teachers after their trip? If yes, check all that apply.
d Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

I o [

5b. How are these materials disseminated to the teachers?
For pickup throughout the museum
[J Take home packets
U cift shop/bookstore purchases
0 Other

6a. Do you provide educational materials to elementary school students after their trip? Ifyes, check all that apply.

O Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
[J Exhibition materials (visual) i.e., reproductions, postcards, posters

[J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

[J Exhibition materials (Internet) i.e., website, website links

U Institutional brochures

O Maps

O other

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
[J Takehome packets
U cift shop/bookstore purchases
[J From their teachers
UJ Other

7a. If you answered ves to any of the above questions, are these materials available
free of charge
for a fee

7b. Briefly explain what is available free and what is available for a fee
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ADDITIONAL QUESTIONS
8 Whatother kinds and ways of providing educational materials are provided by your institution?

9. Do you offer formal teacher educational programs? Ifyes. check all that apply.
During the suinmer
During the school year
ad Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? If yes, check all that apply.
During the summer
a During the school year
Throughout the calendar year (after school and/or weekends)

11.  What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year?

12. Of'these, approximately how many are elementary school age groups?

13. In general, how prepared are most elementary age school children prior to visiting your institution?
Very prepared
[0 Somewhat prepared
0 Under prepared
O varies greatly from group to group (please explain)

14a. Have you conducted research on the effectiveness of your educational materials for children?
Yes

O No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes

O No

Thank you for answering these questions. Please retum this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important corponent in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

Carla Bednar
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APPENDIX E4
MUSEUM EDUCATORS SURVEYS RESPONSES

MUSEUM 1-PAGE 1

Carla Bednar

June 15, 2001

Robert W. Eskridge, Director of Education
The Art Institute of Chicago

111 S Michigan Avenue

Chicago, IL 60603

Dear Mr. Eskridge:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate”
student in art education at the University of the Arts, Philadelphia, [ am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do you provide pre-trip-sducational-materials-to-elementary.school-tea ?_If yes, cheek all that apply.
NH C]” Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochur
{3 [J Exhibition materials (visual) i.e,, slides, posters, reproductions

] Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

WLL_Exhibition materjals (Internet) i.e., website, website links WV
73 Institutional brochure gV T
2 Map el
Other

Ib. How are these materials disseminated to the teachers?
*0 Upon request
N Sselect mailing list

o N Other_al tPzsivid win Sduddle a é.&dm o colfecaniloed our

lc. Which pre-trip educational materials are used most frequently by the teachers?

U Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
O Exhibition materials (visual) i.e., slides, posters, reproductions

O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

(O Exhibition materials (Internet) i.e., website, website links

K] Institutional brochures 5

K Maps

O other

2a. Do you provide pre-trip educational materials to elementary school students? ifyes, check all that apply.

0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

(O Exhibition materials (visual) i.e., slides, posters, reproductions

(J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

O Exhibition materials (Internet) i.e., website, website links

O Institutional brochures

% Maps }
Other_Gtvddnts pavhapahdsn 0 specify Lolltbmabee prsruns muht (€ig

Spetinl pradendls wibted 19 that specttie pronran’
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MUSEUM 1-PAGE 2

2b. How are these material disseminated to the students?
Through teachers
Through school libraries

Downloading through the Internet
Other

. 2¢. Which pre-trip educational materials are used most frequently by the students?

U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
O Exhibition materials (visual) i.e., slides, posters, reproductions
(0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes
 Exhibition materials (Internet) i.e., website, website links
8 Institutional brochures
Maps
)@ Other L Lon
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
“EF check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition matcrials (visual) i.e., reproductions, postcards, posters
(O Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures chvifieS o the
Maps QU‘/ & J.A(J.(M’é ™ UL
$ Oter_wé pucoumgl AE-oudtd Rackss @ delop e oA, % fve/d/h ity Shaat]

v AUl
3b. are these materials disseminated to the teachers? oVl e ( ‘u%q Py
{, Upon their arrival to the museum/admissions T‘Dd\f ba S v
Through tour guides poss ot e

Throughout the museum
U Ina gift shop/bookstore
U Other

3c. Which educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes

Institutional brochures

wROOoooa

Maps ;
Other_ochvM(eS +Wg 12aches prjfues gt thetr giin —See 34
f

4a. Do you provide educational materials to elementary school students during their trip?
Ifves, check allthat apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
O Institutional brochures
| Maps
8 Other  Cuz- 34

4b. Hpw are these materials disseminated to the students?
Upon their arrival to the museun/admissions
Through tour guides
d Throughout the museum
O mna gift shop/bookstore
O Other




oo all
gwp,m’% 0N

s

MUSEUM 1-PAGE 3

4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Institutional brochures

Maps

Other /:/L(, %IL

"ROOO0OO

POST-TRIP

Sa. Do you provide educational materials to elementary school teachers after their trip? Ifyes, dieck all that apply..

Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps /UJ’( o f‘@ J)
Other_t220luns  yocsve gin agpfm pnatl 21N v [9 U MW

w are these materials disseminated to the teachers?
For pickup throughout the museum
Take home packets
Gift shop/bookstore purchases
Other__YPo1 puvivel A= e m

o0 you provide educational materials to elementary school students after their trip? If yes, check all that apply.
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets

Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

w
e

(o2}
1]

T
\EJDDDDDDU SRO0O0OF WOoooooo

‘]‘/\‘M [u Institutional brochures

G0k ’ung Maps ‘

w‘" ”Wm | 4 Other ‘;Tviffme%m apu b wlaphabye jémgmzxs Wigtt Ve specnl inatev &
RyALM— S“— L&

%ﬂ% U#9"" 6b. How are these educationa mZttg'la disseminated to thestudents?

M,\( Wi \ For pickup throughout the museum

Take home packets

d cit shop/bookstore purchases
From their teachers
Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge o
N 7 N
£4 forafee - pris @gé, Qi tems pummgcd W Teacksr MGsone (pnter ~et Lncloed
) brochres

7b. Briefly explain what is available free and what is available for a fee

Qe Qntloed brpchures
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MUSEUM 1-PAGE 4

ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

W have #/jf Saitod ﬁ) ’QVD\/ILLL Y2 SoML il oq line —
S pusom wllate  www. e o Ju

9. Do you offier formal teacher educational programs? ifyes, check all that apply.
During the summer
During the school year
w Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? Ifyes, d;ed(allthat apply. o N
U During the summer Ny bt ‘(CUW"’M( agsvoom pﬂ) NS Ve (WAl [abt ﬁ%
During the school year ! Hu School ot tie (nshitvte ~ 2 wUS M/
Throughout the calendar year (after school and/or weckends) ¢ Mool Ly lsite 74) v (V”@ iy W - d,‘féf}’ C
(5

11. What is the approximate number of school groups (including in schooi, after school, home school,
and community groups) visiting your institution each year? (€. | €D 0770 SALints = (Il dvoreS p)f?dj

Ov bt 2500-3000 “9roups " )
12. Of these, approximately how many are elementary sgcllez)o age groﬁps?(’S Quon). 24-30% (vu . W’Ug‘")
i Z5h

13. In general, how prepared are most elementary age school children prior to visiting your institution?
O Very prepared .
U Somewhat prepared
U Under prepared
g Varies greatly from group to group (please explain)_({$ with an /j[ﬁﬂ“fll Wi all Mpudg

00 Yt Tine qud ghildy 0f T tRacker — Goua toukors (p th o zel
@gihi i) IﬁVZ{M/Q Shdond )Q/DM wunt to LA don + avd o
qmd o wSpunes  (awd oimpld Asnt sem to (A8 to ds m\ﬁtu%

14a. Have you conducted research on the effiectiveness of your educational materials for young children?
O Yes (
(x] No (| wisht we had t Hae!

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
U No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Plcase include samples

(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

%Mv@/ﬂ it ‘/

Best Regards,

Carla Bednar
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June 15, 2001

David Young, Director of Education
Atwater Kent Museum

15 S 7* Street

Philadelphia, PA 19106

Dear Mr. Young:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest toreceive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. you provide pre-trip educational materials to elementary school teachers? Ifyes, check all that apply.
% Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
O Exhibition materials (audio-visual) i.e, CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures )

5 over_ Glossates | Tine e sher mﬁ:t!dap b P v QMLT’L\ of\/esga

1b. How are these materials disseminated to the teachers?
O Upon request
O Select mailing list

i
: Other. 'p&r\”ﬂ\g,f%/jy\ AO()L'[\\;\J a MUSe— V.50

lc. .Y-éhich pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

OOoOoOao

2a. Do you provide pre-trip educational materials to elementary school students? Ifyes, check all that apply.
U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Ot throosh e & Mol st 0 O torclo

%DDCIDD
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2b. How are these material disseminated to the students?
a Through teachers
Through school libraries
O Downloading through the Internet j é
Other a_np QL

2c. gxich pre-trip educational materials are used most frequently by the students?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
U Exhibition materials (visual) i.e., slides, posters, reproductions
O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
[ Exhibition materials (Internet) i.e., website, website links
U Institutional brochures
ad Maps
O Other

TRIP
3a. Do you provide educational materials to elementary school teachers during their trip?

If yes, check all that apply.
’%J Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
TX Exhibition materials (audio-visual) i.e, hands on demonstrations, audio-cassettes
Institutional brochures
Maps
0O Other

3b.\How are these materials disseminated to the teachers?
Upon their arrival to the museurn/admissions
O Through tour guides
Throughout the museum
O ma gift shop/bookstore
O Other

3c. Which educational materials are used most frequently by the teachers during their trip?
@ Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes
O Institutional brochures
O Maps
O Other

4a. Do you provide educational materials to elementary school students during their trip?
check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
\E Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
O Institutional brochures
h Maps
O Other

4b,_How are these materials disseminated to the students?
@ Upon their arrival to the museum/admissions
ad Through tour guides
Throughout the museum
0 Ina gift shop/bookstore
O Other

275
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4c. Which educational materials are used most frequently by the students during their trip?
" Exhibition matenals (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
(J Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
( Institutional brochures
Maps
O Other

POST-TRIP
b‘a\%)’you provide educational materials to elementary school teachers after their trip? i€ yes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

(J Exhibition materials (visual) i.e., slides, posters, reproductions

(J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
(J Exhibition materials (Internet) i.e., website, website links

O Institutional brochures

d Maps

O Other

Sb. How are these materials disseminated to the teachers?
U For pickup throughout the museum
\g Take home packets
0 cir shop/bookstore purchases
O Other

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

6:1,\% you provide educational materials to elementary school students after their trip? iyes, check all that apply.

Oooaa

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
Take home packets
Gift shop/bookstore purchases
From their teachers
O Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge.
\g for a fee ’

7b. Briefly explain what is available free and what is available for a fee

7’[\9_ mafe!‘&/S ale '”\,_ X ‘%\ﬁ JM}SS’/’W\ é@. S
all e el are freg with gl adrris o
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

9. Do you offier formal teacher educational programs? ifyes, check all that apply.
During the summer
During the school year
ﬁ Throughout the calendar year (after school and/or weekends)

10. Do you offier formal children’s educational programs? Ifyes, check all that apply.
During the summer
During the school year
1= Throu;hout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year? 200

12. Of these, approximately how many are elementary school age groups? /50

13. In general, how prepared are most elementary age school children prior to visiting your institution?
d Very prepared
Somewhat prepared
Under prepared
Varies greatly from group to group (please explain)

L Tr vartes @y Loy ek dhe dondlon uzes £ pre - Visit
WEE//Wf‘Qb "/Q_' g__&ﬂw OUPMW%S f?bmﬁf;uee,

14a. Have you conducted research on the effectiveness of your educational materials for young children?
O Yes
No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes

O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15,2001. Thanks again!

Best Regards,

Carla Bednar
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Carla Bednar

June 15, 2001

Carole Genshaft, Director of Education
Columbus Museum of Art

480 E Broad Street

Columbus, OH 43215

Dear Ms. Genshaft:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Aits, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. [ am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of A1t and will be acknowledged in my thesis!)

PRE-TRIP
la. Do provide pre-trip educational materialsto elementary school teachers? If yes, check allthatapply.
(Z/Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
¢! Z/Exhibition materials (visual) i.e., slides, posters, reproductions
GW"‘”L“ "[A Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
¥ Exhibition materials (Internet) i.e., website, website links
Institutional brochures

1b. Howrare these materials disseminated to the teachers?
" 180 Upon request [Leudatit « W Hu‘lw)k( -/\AU//VWM/VW( »
Select mailing list
O Other

lc. Which pre-trip educational materials are used most frequently by the teachers?
%}xhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
" Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
E-Exhibition materials (Internet) i.e., website, website links
U Institutional brochures
d Maps

a

a. Do you provide jre-trip educational materials to elementary school students? ifyes, check all that apply.

Exhibition malerials (textual) i.e.,, written biographies/descriptions, exhibition games, brochures
Exhibition maferials (visual) i.e,, slides, posters, reproductions
Exhibition mgterials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes (,)‘ V)L\
Q

Exhibition mterials (Internet) i.c., website, website links J(\J \)N

Institutional brochures .
: v ;

Maps D,\D

O0o0oooOoa
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2b. %))smfe these material disseminated to the students?

Through teachers

g}uough school libraries
Downloading through the Internet
Other

2c. Which pre-trip educational materials are used most frequently by the students?

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e, slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps

O Other

TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?

If yes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

(0 Exhibition materials (visual) i.e., reproductions, postcards, posters

O Exhibition materials (audio-visual) i.e., hands on demoostrations, audio-cassettes
Institutional brochures

O Maps

O Other

3b. How are these materials disseminated to the teachers?
Upon their arrival to the museum/admissions

Through tour guides

Throughout the museum

In a gift shop/bookstore

Other

w
-

ich educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., writtea biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i. ,trﬁguctions, postcards, posters

Exhibition materials r5-visual) i.e., hands-on demonstrations, audio-cassettes

e

O0O00ORE 00000

=]
1%
g
£
5
E
o

5 4a. Do you provide educational materials to elementary school students during their trip?

(
M’(}A &) If[jg, check sll that apply.
4,

dﬁH ' ,'D Institutional brochures

Exhibition materials (textual) ie., exhibition guid: ibiti es, brochures, booklets ‘g;
wﬂﬁ Exhibition materials (visual) i.e., reproductions; postcardk, posters W l‘”{_ WS Wu
f] Exhibition materials (audio-visual) i.e,, hands o nstrations, audio-cassettes

o tﬂ,«ﬁf% N Q\m%[/ \\{)Mﬂ(& amd L bn (Pl it

{ b.:How are these matenals disseminated to the students?
{hv ? L,\ i ' Upon their arrivat-to-the museunv/admissions

. d Through tour guides
¥ Throughout the museumn

U Ia gift shop/bookstore
O Other

279
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4c. Which educational materials are used most frequently by the students during their trip?

O Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
0 Exhibition materials (visual) i.e., reproductions, postcards, posters
O Exhibition materials (audio-visual) i.c., hands on demonstrations, audio-cassettes
E] Institutional brochures
Maps
O omerfon® o)y, dyttgonhici oald
I \
POST-TRIP

5a. Do you provide educational materials to elementary school teachers after their trip? Ifyes, check
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

280
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all that apply.

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes IL, ng('W){/
I

O Exhibition materials (Internet) i.e., website, website links J\,[/(ﬂjﬁ

itutional brochures ) e
e s o )

R O Other A

5b. Hogware these materials disseminated to the teachers? ‘ MW

For pickup throughout the museum

S\
O Take home packets \n [{\l‘ll' \/\

0 cin shop/bookstore purchases
Other

6a. Do you provide educational materials to elementary school students after their trip? Ifyes, check all that spply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
(O Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links ol /’/N
Institutional brochures 1o Gl

3 oo _nukhy shaet/ Coupon s Phety Juef- (il

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
(O Take home packets
U air shop/bookstore purchases

O From their tgachers
a I(:)therh ZMA{K [‘INZ‘(%‘MA’M Cdlﬁl—g ~{"D @,L(/{AM .2 D@dQ[CK

NN
Ta. Iaou answered yes to any of the above questions, are these materials available CLC IL\V[ 'h{

. 10 wiu [55

Thas +

B e g of tanfe Wi 5$T ot sdowt Yeaclu

Tb. Briefly explain what is available free and what is available for a fee

A 4 padzials gy avadbible $ue - d- Qo i

d
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ADDITIONAL QUESTIONS
8 What other kinds and ways of providing educational materials are provided by your institution?

9. %}o{offer formal teacher educational programs? Ifyes. check allthat apply.
@))uﬁ the summer
EV%{Z the school year
ughout the calendar year (after school and/or weekends)
10. %ydﬂ’ofﬁer formal children’s educational programs? if yes, check all that apply.
E/Dﬂing the summer
@)During the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number o f school groups (including in school, after school, home school, |
and community groups) visiting your institution each year? / SWt

J : i
12. Ofthese, approximately how many are elementary school age groups? _}_( )Y _{Md [_/il a !,f {/‘U,{)zl\, YL%E)

13. In general, how prepared are most elementary age school children prior to visiting your institution?

Very prepared S
O Somewhat prepared W
O Under prepared G_C/
Varies greatly from group to group (please explain) J(O.

/ﬂm o \’V“ff M i ido ;MJ Souttina b)t{ dé@f/f{gyw éﬁ?fwwda

14a. Have you conducted research on the effectiveness of your educational materials for young children?

O Yes

Ove 0y wnedidg uridens eeduation S Laslug

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes

O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards, %
Wgnhe ts pnish / - - - = 78
] Uﬂj; Carla Bednar ‘> \?ﬁ&i /4/[ }
i W yru wuld Slans WWT AW — 2)achen
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Carla Bednar

June 15, 2001

Pam Donahue, Family & Community Programs
Dallas Museum of Art

1717 N. Harwood

Dallas, TX 75201

Dear Ms. Donahue:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, [ am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions? -
(all retumed surveys will be entered in a contest to receive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Dﬁmu provide pre-trip educational materials to elementary school teachers? Ifyes, check ail that apply.
A" Exhibition materials (textual) i.e< written biographies/descriptionsy press releases, brochures

] L. posters,
Exhibition materials (audio-visual) i.e., CD ROM’s g, audio-cassettes /Lo/ MMW) baj we

Exhibition materials (Internet) i.e., websne website

O Institutional brochures THE h(]/l)f, W M 7b 10 /’()"f'(d:ﬂ
O Maps st In the pust

U Other

Ib. How are these materials disseminated to the teachers?

Uponrequest
all awe Sent b ackop et hare booked « dacm-/vgw/xfz/ U

elect iling list
lc. Which pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps 7
Other

2a. Do you provide pre-trip educational materials to elementary school students? Ifyes, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

E xhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institusional brochures

Maps

Other

oooooonos O000000E
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2b. How are these material disseminated to the students?
d Through teachers
d Through school libraries
U Downloading through the Internet
Other

2c. Which pre-trip educational materials are used most frequently by the students?

[ Exhibition materials (textual) i.e., written bio graphies/descriptions, exhibition games, brochures
U Exhibition materials (visual) i.e., slides, posters, reproductions
O Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
U Institutional brochures
0 Maps
O Other
TRIP

3a. Doyou provide educational materials to elementary school teachers during their trip?

If ves, check all that apply.

!, Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
V’éu": Exhibition materials (visual) i.e., reproductions, postcards, posters

(L Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

/ (L\”ul %ﬁé: % ;?;t;;utioml brochures

Other___
/

3 3b? How are these materials disseminated to the teachers?
d Upon their arrival to the musewn/admissions
O Through tour guides
; Turoughout the museum
[ n a gift shop/bookstore
Other

3c. Which educational materials are used most frequently by the teachers during their trip?

0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(0 Exhibition materials (visual) i.e., reproductions, postcards, posters

U Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes

O Institutional brochures

O Maps

O other

4a. Do you provide educational materials to elementary school students during their trip?
Iﬁt_!. check all that apply.
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures
Maps
Other

4b. How are these materials disseminated to the students?
U Upon their arrival to the musewn/admissions
O Through tour guides
d Throughout the museum
E( In a gift shop/bookstore
O Other

283
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materals (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Institutional brochures

Maps

Other

OoO0OOoooOo

POST-TRIP

Sa. Do you provide educational materials to elementary school teachers after their trip? Ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

(0 Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
O Exhibition materials (Internet) i.e., website, website links

O Institutional brochures
a
U
H

)

Maps
Other

5b. How are these materials disseminated to the teachers?
O For pickup throughout the museum

U Takehome packets

U cit shop/bookstore purchases

Other

6a. Do you provide educational materials to elementary school students after their trip? ifyes, check all that apply.

0 "Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
U Exhibition materials (visual) i.e., reproductions, postcards, posters

(0 Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

(0 Exhibition materials (Internet) i.e., website, website links

O mnstitutional brochures

B Maps

O Other

6b. How are these educational material disseminated to the students?
0 For pickup throughout the museum
O Take home packets
U cir shop/bookstore purchases
From their teachers
O Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge

B7 for a fee

7b. Briefly explain what is available free and what is available for a fee

Fred of Chong \The acning pacerd ad correlpss With He ur
the 41009 hAS_hooked
[W; additign Jc’ff/fz/m s Jf&’&flm DACKC e

et Would liee 40 Uce, it he/she hus mit pooked o
qcent- gcwwd 0L
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

W The DMK s in e proce o Jlkding e g
WKk ) Hhe web viee hope Wt %7 Wil maky Hep’
Duore readlily auiilable & deathoy

9. Do you offer formal teacher educational programs? If yes, check alt that apply.
During the summer
During the school year

Throughout the calendar year (after school and/or weekends)

10. Do you offier formal children’s educational programs? If yes, check all that apply.
During the summer
During the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including i B)ol after sc Z?bom }Bool
and community groups) visiting your institution each year? é bﬁ /[D(,( T I ’ 5(7 ‘%( ﬁ'(/’?ff
7
12. Ofthese, approximately how many are elementary school age groups? %O 7L0LU’S / /5; 000_9[2(//‘(/7/j
—

13. In general, how prepared are most elementary age school children prior to visiting your institution?
Very prepared

Somewhat prepared

RN gt e i DI o Cl iy >

U aenardl, o A deachis Pigigp v clans of 10 Spent

ae i Juplued poup> o 100 o e -
(e Sudincty ' demt_ald Hve ihy s 2uckn).

14a. Have you conducted research on the effectiveness of your educational materials for young children?
O Yes
Do

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes

O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

%MV/W/’O Sl / p; ‘

Carla Bednar

. ‘ (ordindtor
Comgiid by Holly ¢ it ;b/(%faﬂafmm of W3-
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Carla Bednar

June 15, 2001

Nancy Jones, Director of Education
Detroit Institute of Arts

5200 Woodward Avenue

Detroit, MI 48202

Dear Ms. Jones:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trp, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Doyou provide pre-trip educational materials to elementary school teachers? Ifyes, check allthatapply.
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures

Exhibition materials (visual) i.e., shdes posters, reproductions
Exhibition.materiats (audio-visual) i.e., CR-ROM'S, videos, Uldﬂﬂs m Mwm‘q

Exhibition materials (Internet) i.e., website, we&sne U
Institutional brochures

O Maps our Jrhps ae hot au 2réd o

O oOther

Ib. Hoy are these materials disseminated to the teachers? { (0 |/ W,Q S l_w

Upon request
lect mailing list
Other

le: ich pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
O Exhibition materials (visual) i.e., slides, posters, reproductions
-Exdubritionr mutesals: (audio: -usu;u) 12 CDROM’s @ udie-cassettes
O Exhibition materials (Internet) i.e., website, website links
O Institutional brochures
a Maps
O other

2a. Do you provide pre-trip educational materials to elementary school students? Ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition-matesals (audio-visual) i.e., CD ROMudio-cassettes
(O Exhibition materials (Internet) i.e., website, website links

(O Institutional brochures

0| Maps

O Other }

MR S SR
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2b. How are these material disseminated to the students?

Through teachers
Through school libraries

% Downloading through the Internet
Other 7
——-—QJ(JLLALLM 2

2c. Which pre-trip educational materials are used most frequently by the students?

I o o

TRIP
3a. Do

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other 60 V\.G‘\' W

you provide educational materials to elementary school teachers during their trip?

[(§, ch eck all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audiocassettes

Institutional brochures

Maps

% Other WLQ A

3b. How are these materials disseminated to the teachers?

K Throughout the museum

g(omer__L %&g_% }ﬁ_}j’,mu

Upon their arrival to the museurn/admissions
Through tour guides

In a gift shop/bookstore

ich educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

Exhibition materials (visual) i.e., reproductions, postcards, posters
% Exhibition materials (audio-visual) i.e., hands-on demonstraliocﬁ; é.dimsseﬂcs )

Institutional brochures

d Maps

4a. Do
If

Other

you provide educational materials to elementary school students during their trip?
check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets

(0 Exhibition materials (visual) i.e., reproductions, postcards, poster
(O Exhibition materials (audio-visual) i.e., handson demons@
U Institutional brochures

)Zl Other

Maps

4b. How are these materials disseminated to the students?

Upon their arrival to the museunv/admissions
Through tour guides
Throughout the museum

0 Inagift shop/bookstoge D R = )
AR TNV OB/ D VA AN W
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition gudes, exhibition games, brochures, booklets
. Exhibition materiais (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstration s , :
Institutional brochures g

Maps
O Other

POST-TRIP
5a. Do you provide educational materials to elementary school teachers after their trip? ifyes, check all that apply.

(J "Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
U Exhibition materials (visual) i.e., slides, posters, reproductions

U Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

(0 Exhibition materials (Internet) i.e., website, website links

(O Institutional brochures

O Maps

O Other

5b. How are these materials disseminated to the teachers?
For pickup throughout the museum
Take home packets
d cin shop/bookstore purchases
O Other

6a. Do you provide educational materials to elementary school students after their trip? Ifyes, check il that apply.

O Exhibition materials’(textual) i.e., exhibition guides, exhibition games, brochures, booklets
(O Exhibition materials (visual) i.e., reproductions, postcards, posters

(J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

[J Exhibition materials (Internet) i.e., website, website links

O Institutional brochures

g Maps

O Other

6b. How are these educational material disseminated to the students?
O For pickup throughout the museum
U Take home packets
O cif shop/bookstore purchases
(O From their teachers
O Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge
O forafee

7b. Briefly explain what is available free and what is available for a fee
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

WedrSite  Cunatdian plists 9 Mhidiie
WWWw. dia. 9y

9. Do you offer formal teacher educational programs? If yes, check all that apply.
During the summer

LT‘l}u.ring the school year
Throughout the calendar year (after school and/or weekends)

10. Do you offier formal children’s educational programs? Ifyes, check all that apply.
During the summer

IE/Dunhg the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your istitution each year? NY2)o)

12. Of these, approximately how many are elementary school age groups? 12X549

13. In general, how prepared are most elementary age school children prior to visiting your institution?
%]{Very prepared
Somewhat prepared
U Under prepared
Varies greatly from group to group (please explain)

l4a. I[{ﬁéyou conducted research on the effectiveness of your educational materials for young children?

M ves ninddle wwr&a-gt(wm NM(WWW

14b. If ges, would you be willing to share the nature and results of your study with me?
Yes

O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc)) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Wantho 10 sssih !

Best Regards,

Carla Bednar
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Carla Bednar

June 15, 2001

Blake Bradford, Director of Education
The Fabric Workshop & Museum
1315 Cherry Street, 5* Floor
Philadelphia, PA 19107

Dear Mr. Bradford:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. - As a graduate
student in art education at the University of the Arts, Philadelphia, [ am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. Iam seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all retummed surveys will be entered in a contest to receive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP

la. Do you provide pre-trip educational materials to elementary school teachers? Ifyes, check all that agply.
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures zo Al 1 e e ves kA)

Maps

Other

OOoxk0O0O0Oa

._.
o
a0
9]

w are these materials disseminated to the teachers?
Upon request

Select mailing list

Other

lc. ich pre-trip educational materials are used most frequently by the teachers?

Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e, CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

2a. you provide pre-trip educational materials to elementary school students? ifyes, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links ,

Institutional brochures

Maps

Other

O0000O0F 000D00RE OO

Y WAV G

[\
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2b. How are these material disseminated to the students?

Through teachers
Through school libraries
Downloading through the Internet

Other
2c. Which pre-trip educational materials are used most frequently by the students?
0 Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(J Exhibition materials (visual) i.e., slides, posters, reproductions
(J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
(J Exhibition materials (Internet) i.e., website, website links
U Institutional brochures
O Maps
O Other
TRIP

3a

3b.

2c)

4a.

4b.

. Do you provide educational materials to elementary school teachers during their trip?
If ves, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures
Maps
O Other

How are these materials disseminated to the teachers?
Upon their arrival to the museurm/admissions

Through tour guides

Throughout the museum

In a gift shop/bookstore

Other

ich educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands-on demoanstrations, audio-cassettes
Institutional brochures
Maps
Other

OOR000E 00RO

Do you provide educational materials to elementary school students during their trip?
Ifves, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

(O Institutional brochures

= Maps

O Other

How are these materials disseminated to the students?
Upon their arrival to the museurm/admissions

O Through tour guides

O Throughout the museum

0 mna gift shop/bookstore

U Other

291
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.c., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Institutional brochures

Maps

Other

O0OOocooa

POST-TRIP

292

5a. Do you provide educational materials to elementary school teachers after their trip? Ifyes, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

wn
=

o 2 o = Y oo o o

w are these materials disseminated to the teachers?
Forpickup throughout the museum
Take home packets
Gift shop/bookstore purchases
Other

o))
)

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

6b.

9

ow are these educational material disseminated to the students?
U For pickup throughout the museum

O Takehome packets

U Gift shop/bookstore purchases

O From their teachers

O Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge

O forafee

7b. Briefly explain what is available free and what is available for a fee

\/\)t 0“‘”!«6 Qvos rc-w Lrocl’wf‘lf 9. -M«H ] \!.mL-f\‘ l"s""‘"k{'wﬂ& Lr-’o\mﬂts
3

p(u "ﬁo\"“"gﬁ L\,z, \g“lb_ £ Couﬂ[&mﬂv\i"ﬁ WJ\'\ 5 Al Y auan AL eal sik

‘/\JL l"“\lL Z\l‘l{:\gw( AO(. Qf)"ar-f N\x‘l‘l &3 0"“51 — ru ’JJ,'ho\ '{‘D L(("‘glho~(

“\wk Our o()._.\s\«cym. 6(ae-wj" F .\1’“5 L‘Lr‘v.r ot Ly (-«,L‘“\ux en
Our Jl\‘°“‘t"\C°*""> \/\ﬁ-(osd’(

you provide educational materials to elementary school students after their trip? Ifyes. check all that apply.
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

Our ».L(;;:k -; I\-A A_zuylo[)mcl\’\l ‘,\NS o A ole()(.\»a.:\ pbp
¥ A) 4

$(\"L¢‘A k"\(—\"‘r chz\vamg N rh"Q U COMInx \jPav |
\ = Al 2

9. Do you offier formal teacher educational programs? Ifyes, check alt that apply.
During the summer
d During the school year
a Throughout the calendar year (after school and/or weekends)

10. Do you offier formal children’s educational programs? Ifyes, check all that apply.
During the summer
During the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year? 80

12. Ofthese, approximately how many are elementary school age groups? ~§

13. In general, how prepared are most elementary age school children prior to visiting your institution?

ad Very prepared
Somewhat prepared

Under prepared
(2] Varies greatly from group to group (please explain) SLJ evJ /@ vh/\,/ e li’-"““"’a“'g Sol/\oal

5\)1 oo D T‘N, MAL()['-‘4¢1 ((_\..k!h | Cam> E&«MQ» o[’ q_;'ﬁzgf Co [<be cdie
k 1 ! 3 ;
g'o N2 ,R OC Dy« J\LL\,L:OV\ im.%a v\ch’ o '}'e-“'[“‘—"'-

14a. Have you conducted research on the effectiveness of your educational materials for young children?
O Yes
No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

o - a I

- Hantors praih!

Carla Bednar
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2b. Hgw are these material disseminated to the students? #
Through teachers

d Through school libraries
g Downloading through the Internet
O other
2c. Which educational materials are used most frequently by the students? ﬁ
U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(0 Exhibition materials (visual) i.e, slides, posters, reproductions
(0 Exhibition materials (audio-visual) i.e, CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
U Institutional brochures
Maps
B oo kst
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
If ves, check all that apply.
[j-'Exhlbmon materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
O Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures

oare otkshads B swpprt ged§guide/

3b. How are these materials disseminated to the teachers?
Upon their arrival to the museum/admissions
U Through tour guides
Throughout the museum

% ch;t;e?ﬁ shop/bookstorei_'W 'm+ TWU\VC- gCW*-h VN’Pa"{' f‘;f D‘QW‘ v‘

3c. Which educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes

Institutional brochures

Maps \iwvleshaol

wW®ROOoo

4a. Do you provide educational materials to elementary school students during their trip?
if yes, check all that apply.
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio—assettes

d
ad
O Institutional brochures
g
O

4b. How are these materials disseminated to the students?
Upon their arrival to the museum/admissions
Through tour guides
ad Throughout the museum
O Ina gift shop/bookstore
O Other

295
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
O Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
% Institutional brochures
Maps
O Other

POST-TRIP

5a. D¢ you provide educational materials to elementary school teachers after their trip? ifyes, check all that apply.
g Exhibition materials (textual) i.e.,, written biographies/descriptions, gallery games, brochures
(O Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
Institutional brochures

0

M
5 aps
H

ow are these materials disseminated to the teachers?
For pickup throughout the museum
Take home packets

g
a
% gi:es;hop@olssto qu\rcbriie(s ; ! IS | E o “‘“. k

<

6a. you provide educational materials to elementary school students after their trip? ifyes, check all that apply.

D
a& Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
(O Exhibition materials (visual) i.e., reproductions, postcards, posters

(O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

(O Exhibition materials (Internet) i.e., website, website links

O Institutional brochures

O Maps

O other

H

ow are these educational material disseminated to the students?
O For pickup throughout the museum
O Take home packets
O i shop/bookstore purchases
From their teachers

2 Other A{; ?uf R ;QH-V'MF?&M

7a. If you answered yes to any of the above questions, are these materials available
free of charge
for a fee

7b. Briefly explain what is available free and what is available for a fee
AN B v wakiads (3o vt dwkucd, post) ave avabubile -
8
for foet.
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

9. Do you offer formal teacher educational programs? if yes, check all that apply.
During the summer
During the school year
Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? ifyes, check sl that apply.
During the summer
d uring the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school. after school, home school,
and community groups) visiting your institution each year? N B

12. Of these, approximately how many are elementary school age groups? b%Lm :

13. In general, how prepared are most elementary age school children prior to visiting your institution?
Very prepared
Somewhat prepared
Under prepared
Varies greatly from group to group (please explain)

14a. I;éve you conducted research on the effiectiveness of your educational materials for children?

Yes — n PSS

Yes

14b.§/es, would you be willing to share the nature and results of your study with me?
No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15,2001. Thanks again!

Best Regards,

/
%’/WM/AWV g Carla Bednar
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June 15, 2001

Dr. Kent Lydecker, Assoc. Director of Education
Metropolitan Museum of Art

1000 Fifth Avenue

New York, NY 10028

Dear Dr. Lydecker:

This letter is a follow-up to anse-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all retumed surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do you provide pre-trip educational materials to elementary school teachers? ifyes, check allthat agply.
U Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures ’
Exhibition materials (visual) i.e., slides, posters, reproductions

g Exhibition materials (audio-visual) i.e, CD ROM'sudio-mssettes
inks

Exhibition materials (Internet) i.e., website, website
O Institutional brochures

a Maps r— ”
O Other chgz s g ,_x&g;‘ng s o ahEt
. € ]
Ib. How are these materials disseminated to the teachers?
% Upon request
Select mailing list
O Other

lc. Which pre-trip educational materials are used most frequently by the teachers?
0 Exhibition materials (textual) i.e., written biographies,fdmixess releases, brochures
% Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
g\ Exhibition materials (Internet) i.e., website, website links
a Institutional brochures

g gtiii_@gﬁ&_ng.mﬂm

2a. Do you provide pre-trip educational materials to elementary school students? Ifyes, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
~Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures

O Maps

O Other

fea
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e,, hands on demonstrations, audio-cassettes

Institutional brochures

Maps

Other

O0000Oo

POST-TRIP

5a. Do you provide educational materials to elementary school teachers after their trip? ifyes, check alithat apply.
U Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
E] Institutional brochures
Maps
0 o aece=(>

5b. How are these materials disseminated to the teachers?

O For pickup throughout the museum
%Take home packets
-Gift shop/bookstore purchases
O Other

6a.

o]

o you provide educational materials to elementary school students after their trip? Ifyes, sheck all that apply.
0 Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets

O Exhibition materials (visual) i.e., reproductions, postcards, posters

O Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

( Exhibition materials (Internet) ie., website, website links

(O Institutional brochures

d Maps

0 Other

6b. How are these educational material disseminated to the students?
O For pickup throughout the museum
O Take home packets
O Gift shop/bookstore purchases
From their teachers
Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge
(™ fora fee } *r;%/\\’

7b. Briefly explain what is available free and what is available for a fee

_é%fzz g _L;;Qg_s_bﬁ\_«é_,@m A
* (nedEa= \y q‘\\}'(; ﬂ@\ﬁx
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

10.

11.

12.
13.

Do you offier formal teacher educational programs? Ifyes, check allthat apply.
During the summer
During the school year
Throughout the calendar year (after school and/or weekends)

Do you offier formal children’s educational programs? Ifyes, check all that apply.
During the summer
During the school year

a Throughout the calendar year (after school and/or weekends)

What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year?

Of these, approximately how many are elementary school age groups?

In general, how prepared are most elementary age school children prior to visiting your institution?
U Very prepared

Somewhat prepared
O Under prepared

Varies greatly from group to group (please explain)

14a. Have you conducted research on the effectiveness of your educational materials for young children?

O Yes
0 No

14b. If yes, would you be willing to share the nature and results of your study with me?

Hetnfre 19 cch! '

Yes

0 No

301

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

Carla Bednar
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Carla Bednar

June 15, 2001

Carol Royer, Director of Education
Museum of American Art

118 North Broad Street
Philadelphia, PA 19102

Dear Ms. Royer:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. [ am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will youplease take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP

la. Do you provide pre-trip educational material$ to elementary school teachers? ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) ie., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes
Exhibition materials (Internet) ie., website, website links

g Institutional brochures

Maps
Other

1b. How are these materials disseminated to the teachers?
Upon request
Select mailing list
O Other

lc. Which pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

O

2a. you provide pre-trip educational materials to elementary school students? 1fyes, check all that apply.

d
0
0
0
O
Do
Exhibition materals (textual) i.e., written biographies/descriptions, exhibition games, brochures
% Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

% Exhibition materials (Internet) i.e., website, website links
Institutional brochures
O Maps
O other
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2b. Hoyw are these material disseminated to the students?
Through teachers
Through school libraries
Downloading through the Internet
Other

2c. Which pre-trip educational materials are used most frequently by the students?

E Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
D Exhibition materials (visual) i.e., slides, posters, reproductions
(O Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes
O Exhibition materials (Internet) i.e., website, website links
O Institutional brochures
a Maps
O Other
TRIP

3a. Doyou provide educational materials to elementary school teachers during their trip?

lt'ég, check all that apply. * ) )
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters

ﬁ Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures
Maps

O Other

3b. How are these materials disseminated to the teathers?
Upon their arrival to the museun/admissions

Through tour guides

Throughout the museum

In a gift shop/bookstore

Other

w
O

ich educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes

Institutional brochures

Maps

Other

OoORODE oooXO

4a. Do you provide educational materials to elementary school students during their trip?
Ifyes, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
O Institutional brochures
a Maps
O Other

4b. How are these materials disseminated to the students?

Upon their arrival to the museum/admissions
Through tour guides

Throughout the museum

In a gift shop/boolsstore

Other

oooxoT

303
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
(J Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures
a Maps
O Other

POST-TRIP
5a. Do you provide educational materials to elementary school teachers after their trip? Ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e,, CD ROM'’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps
Other

DOOROXTA

5b. How are these materials disseminated to the teachers?
g Forpickup throughout the museum
E Take home packets
% Gift shop/bookstore purchases
Other

6a. Do you provide educational materials to elementary school students after their trip? ifyes, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

% Exhibition materials (Intemnet) i.e., website, website links
Institutional brochures

a Maps

O other

6b. How are these educational material disseminated to the students?
U For pickup throughout the museum
Take home packets
Gift shop/bookstore purchases
From their teachers

O Other

free of charge

7a. :gou answered yes to any of the above questions, are these materials available
for a fee

7b. Briefly explain what is available free and what is available for a fee

o Packets and edvaational materipglp #v€ free
 idea,if ot retvingd at Time of £rip cost 3252
o« Mater Trls e Jc,w'@/ N _dopste are purihases.
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

9. Do you offer formal teacher educational programs? If yes, check all that apply.
During the summer

/%: During the school year
Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? Ifyes, check all that apply.
During the summer
During the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year? /,S' 006 dfv/nvf:s %00 gro (/R; D&/ '

12. Of these, approximately how many are elementary school age groups? 7 200 '{'/Z‘;C) W 4"

13. In general, how prepared are most elementary age school children prior to visiting your mstltutlon?
a Very prepared
Somewhat prepared
Under prepared

JX. Varies greatly from group to group (please explain) \Q/12 Q”Wﬁﬁ art V &f'”) W{ g,
(6. pawt reyiontd slidw, MM@M /M/@ n z/m, g hat
Leen 1IVE o N A48 Y 9rnd ss prnre- o L0 77000 Ot 275
hart._L4 £3_10 preperat i degit He N ikl 1o

14a. Have you conducted research on the effectiveness of your educational materials for young chlldren?

;z Ne  ADE rocs oty

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

Dhantbr s prsssts!

Carla Bednar
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Carla Bednar

3 N . i June 15, 2001
(aifie Lobnsan- Cannon
Beth-Schaeides-Di -of Education 0
The Museum of Fiﬁ:iﬁ:s Houston O[)LGN\_ Pfosmvw WV\%

P.O. Box 6823
Houston, TX 77265

Dear Ms. Schneider:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding' my thesis. As a graduate
student m art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular mterest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do you provide pre-trip educational materials to elementary school teachers? Ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
Other,

Ib. How are these materials disseminated to the teachers?
@ Upon request
Select mailing list
O Other

Ic. Which pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

OO 0OXRER

2a. Do you provide pre-trip educational materials to elementary school students? ifyes, chock all that apply.

o U "Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
O Exhibition materials (visual) i.e., slides, posters, reproductions

(O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

O Exhibition materials (Internet) i.e., website, website links

(J Institutional brochures

O Maps

O Other




MUSEUM 10-PAGE 2

2b. How are these material disseminated to the students?

Through teachers
Through school libraries
U Downloading through the [ntemnet

Other
2c. Which pre-trip educational materials are used most frequently by the students?
(O Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(0 Exhibition materials (visual) i.e., slides, posters, reproductions
O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
U Institutional brochures
O Maps
O Other
A\
TRIP

3a

\s\b

3b

3c

4a

4b

. Do you provide educational materials to elementary school teachers during their trip?
If yes, check all that apply.

[:rExhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

/ 0 Exhibition materials (visual) i.e., reproductions, postcards, posters

0 Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures
Maps

O Other

. How are these materials disseminated to the teachers?
Upon their arrival to the museum/admissions
(J Through tour guides
Throughout the museum

In a gift shop/bookstore
Other

Oooa

. Which educational materials are used most frequently by the teachers during their trip?

O Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(O Exhibition materials (visual) i.e., reproductions, postcards, posters

(0 Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes

O Institutional brochures

0 Maps

O Other

. Do you provide educational materials to elementary school students during their trip?
If ves, check all that zpply.

LI Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
O Exhibition materials (visual) i.e., reproductions, postcards, posters

= Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

(O Institutional brochures

d Maps

O Other

. How are these materials disseminated to the students?
Upon their arrival to the museum/admissions
U Through tour guides
Throughout the museum
O ma gift shopbookstore
O Other

307
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations. audio-cassettes

Institutional brochures

Maps

Other__

[ |

POST-TRIP
5a. Do you provide educational materials to elementary school teachers after their trip? ifyes, checkalt that apply.

U Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
[0 Exhibition materials (visual) i.e., slides, posters, reproductions
[0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes
O Exhibition materials (Internet) i.e., website, website links
O Institutional brochures
d Maps
X' Other Eglg{dgsmg foy kids - wrillem lz;i docent ‘Ezgg[a.v\’] coovdinaltov
5b. How are these materials disseminated to the teachers?
U For pickup throughout the museum
0 Take home packets
O cift shop/bookstore purchases
U Other__jy formationn desle—4d ocenks dishibule Kaleidog w{zcs alfler tours.
6a. Do you provide educational materials to elementary school students after their trip? ifyes, ceck all that apply.
d Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
(J Exhibition materials (visual) i.e., reproductions, postcards, posters
O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
0 Inssitutional brochures
d Maps
* @

Otheu&alc.idgimpa;{gzhkis_’ﬂaﬂm_Lq_ie%}_#a_fm_mz&m:x%r

6b. How are these educational material disseminated to the students?
O For pickup throughout the museum
Take home packets
O Gift shop/bookstore purchases
From their teachers
O Other_Same as Sb.

7a. If you answered yes to any oftheabove questions, are these materials available
d free of charge

O forafee

7b. Briefly explain what is available free and what is available for a fee_Audio av]des goc}_ £5 pev pason.
A cchool dours ave fveelwhether docent-led ov Self—JdidedL
* Avtine — School programs newsle Her - distibyled 2x year - frec.
¥ Resoury Cenler - withn dexdval visval @ avdiovisva| malevials for free
checkovl o teachuve ot Z week intewals.
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

% ln-depth pacets accompaiy feadhey Workshops € e\/enivtss fov edycators

9. Do you offer formal teacher educational programs? If yes. check all that apply.
a During the summer
During the school year
X Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? Ifyes, check all that apply.
During the summer
During the school year
‘Throughout the calendar year (after school and/or weekends)

11. What is the approximate aumber of school groups (including in school, after school, home school,

and community groups) visiting your institution each year?__w . [ROO

12. Ofthese, approximately how many are elementary school age groups?_@%,__é@

13. In general, how prepared are most elementary age school children prior to visiting your institution?
0 Very prepared
X Somewhat prepared
Under prepared
Varies greatly from group to group (please explain)

14a. %&ve you conducted research on the effiectiveness of your educational materials for young children?
Yes

O No

14b. If yes, would you be willing to share the nature and results of your study with me? _‘_ i
% Yes — contact Cavine Pobinson- Carwon or 6{-eFVum 1o Plefev in Docent office
No (113)634-7319 (113) 397719
Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materialsare an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)
Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

%OMV/W/N Sl ./ .
?(CO\V\W : \‘\0:\)\&- Carla Bednar

%M\%gg\ W JW\ % (ndicates Samp\ee '\V\C\\)ACA-
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June 15, 2001

Allison Reid, Curator of Education
New Orleans Museum of Art

P.O. Box 19123

New Orleans, LA 70179

Dear Ms. Reid:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. [ am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do youprovide pre-trip educational materials to elementary school teachers? Ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
—1] Exhibition materials (visual) i.e., slldes posters, reproductions S—— TéA.cHgR WORKS? oP
—&] Exhibition materials (audlo—wsual) i.e., CD ROM'’s, videos, audio-cassettes PAckeTs
O Exhibition materials (Internet) i.e., websnte, website links
/E] Institutional brochures
Maps " y, N
— Other STO® o : ARTS OF LOvisAWA — ARTS oF AFRK
> 1z
ALRTS oF EVRoPE "ARTS oF A94

1b. How are these materials disseminated to the teachers?
Upon request ‘
Select mailing list
O Other

Ic. Which pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materals (Internet) i.e., website, website links

Institutional brochures

Maps

Other

DD&DDDD

N
1

ooooooa¥

you provide pre-trip educational materials to elementary school students? Ifyes, check allthat apply.
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps

Other /lﬂ@\) A T_@{LQLWAQ _MMIMM“
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. How are these material disseminated to the students?

=) Through teachers

Through school libraries
Q Downloading through the Internet
Other

2c. Which pre-trip educational materials are used most frequently by the students?

(] Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

(J Exhibition materials (visual) i.c., slides, posters, reproductions

O Exhibition materials (audio-visual) ie., CD ROM’s, videos, audio-cassettes

[ Exhibition materials (Internet) i.c., website, website links

O Institutional brochures

a Maps

O other

Duging THe TRAP,

TRIP JoME TEALRERS

3a

3b.

3c.

4a.

4b.

. Do you provide educational materials to elementary school teachers during their trip? ALRANAE ASTECHAL
[fyes, check all that apply. LZMN“\LA\ exeeener
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures N¢ DE
A . ) . —&hS coOLd INEN
Exhibition materials (\dsual) i.e., reproductions, postcards, posters

gt . i h . . TR VVSU
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes Aok 1

O Institutional brochures A ParDs-on AT RO,
8 Maps A ViDeo RENES ®

< e TR, (N-4AUERy
How are these materials disseminated to the teachers? Ag:;[;\,JMaJT—(f e

Upon their arrival to the museum/admissions

a Through tour guides TesE 4ARe MAVS
Throughout the museum Hewdo ME IF RANED
In a gift shop/bookstore N ADVANCE. HE

Other MRe gelerAL
= 4 '
Which educational materials are used most frequently by the teachers during their trip? ‘Fero TRP* Aiees \

OOoOo

O Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures o LA BEN@MAELS

8 Exbfbgtfon mater}als (vxsu_al) Le, reproductnons, postcards, pgsters _ CSTANM@? _4,./0
Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio—cassettes /S

O Institutional brochures E 4’5‘4 TR

O Maps FresoNAuzed g

O other ALLO M MORTE

Do you provide educational materials to elementary school students during their trip? THe MNOVID

Ifves, check all that apply. NeeDs oF THe
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets W .

Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
O Institutional brochures
a Maps
O other

How are these materials disseminated to the students?
Upon their arrival to the museum/admissions

O Through tour guides
Throughout the museum

U ma gift shop/bookstore

O other

4
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guidcs, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Institutional brochures

Maps

Other

[ o

POST-TRIP

5a. Do you provide educational materials to elementary school teachers after their trip? 1fyes, check allthat apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures
(OLEAGUE
EEERR 5 Refuen © Miscum P

5b. How are these materials disseminated to the teachers?
For pickup throughout the museum
U Takehome packets
Gift shop/bookstore purchases

T Other \'I Do

6a. Do you provide educational materials to elementary school students after their trip? If yes, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets

Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps -
Other_ oF uen Rl VISLZ.

e AANNING .

éDDEIDC]D

lé[:lDDDC]EJ

o)
£
ja oy

ow are these educational material disseminated to the students?
For pickup throughout the museum

Take home packets

Gift shop/bookstore purchases

From their teachers

Other {b‘dl ) ) Ca\r[

7a. If f'ou answered yes to any of the above questions, are these materials available
free of charge

for a fee

0OoOo0o0O

7b. Briefly explain what is available free and what is available for a fee

GUDED SrHoor Toups : FREe Tor. ORICANS PA,Q/M/?//.“R://rs#%
O,

TCAcHeRs' ([ORESHoPs: FREE

VAN qp : FReE=

Resowdce  NATER 14LS » FREE

LEATURES: Free-
BBD@H(‘)Q%/V/L)@ > fFres e /M«/fevg%

Feeselr410d O yovR GRNP : Free
SPeAkce t B/RCAY: FrRE=
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

We ARz Ipreing oN s New 1mPRovEn WEBSITE As v Speat. .

9. [[)ﬁw,offer formal teacher educational programs? Ifyes, check allthat apply.
During the summer

D/ﬁ?ﬁﬂg the school year
oughout the calendar year (after school and/or weekends)

10. Iéoyu offer formal children’s educational programs? Ifyes, check all that apply.
During the summer
ing the school year
cughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year?

12. Ofthese, approximately how many are elementary school age groups?

13. In general, how prepared are most elementary age school children prior to visiting your institution?
d Very prepared
Somewhat prepared

O Under prepared
B (3Varies greatly from group to group (please explain)__ SOME & Rows ‘;ﬂ" M ORLES P2 @Stﬁ

v oL 77 HAVE- N 1<) T Scym BE, :
LHER GEPs  (oMe EVErRy t?;fzm,

14a. Have you conducted research on the effectiveness of your educational materials for young children?
es

0 No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
ONoe [Towewor o SkARe ~ TEAUELS BM/ATioNs (RUESTs A1ecs)

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15,2001. Thanks again!
Best Regards,

e A4 N [

Carla Bednar
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Carla Bednar

June 1D, 2LU1

Barbara Bassett, Curator of Youth & Family Programs
Philadelphia Museum of Art

P.O. Box 7647

Philadelphia, PA 19101

Dear Ms. Bassett:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do,you provide pre-trip educational materials to elerientary school teachers? If yes, check allthat apply.
g Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
E, Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
| Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
Other

1b. How are these matenals disseminated to the teachers?
Upon request
Select mailing list
Other PO\ teiv  recexvolton  for  mucoum vip

le. ich pre-trip educational materials are used most flgeq_lﬁntly by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures

" Exhibition materials (visual) i.e., slides, posters, reproductions

(O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
O Exhibition materials (Internet) ie., website, website links

O Institutional brochures

0 Maps

O Other

2a. Dg you provide pre-trip educational materials to elementary school students? ifyes, dhieckallthat apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audioassettes

% Exhibition materials (Intemnet) i.e., website, website links
Institutional brochures
Maps

O Other

Boch Stud@at Cbef—.n(“\ %(,F ond, Luk @J?«'\OrQ shoes @2 and teackors
nake co‘(\c‘—;
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Through teachers
Through school libraries
(W) Downloading through the Internet

2b. %w are these material disseminated to the students?
d

O other
2c. ich pre-trip educational materials are used most frequently by the students?
% Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition matenals (visual) i.e., slides, posters, reproductions
O Exhibition materials (audio-visual) ie., CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
0 Institutional brochures
a Maps
O other
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
”EF‘ check all that apply. ] ) )
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
y Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Institutional brochures
Maps

O other

3b. Hpw are these materials disseminated to the teachers?
Upon their arrival to the museum/admissions
E Through tour guides
A Throughout the museum
U Ina gift shop/bookstore
O Other

3c. Which educational materials are used most frequently by the teachers during their trip?
Exhibition materals (textual) i.e., written biographies/descriptions, exhibition games, brochures
U, Exhibition materials (visual) i.e., reproductions, postcards, posters
M Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes
(J Institutional brochures

ET Maps

Other

4a. Do you provide educational materials to elementary school students during their trip?
If ves, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
[, Exhibition materials (visual) i.e., reproductions, postcards, posters
ﬁ Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
E( Institutional brochures
Maps
O Other

4b. ‘}‘{ﬁw are these materials disseminated to the students?
Upon their arrival to the museum/admissions
% Through tour guides
Throughout the museum
In a gift shop/bookstore
Other

315
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
(JJ Exhibition materials (visuat) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audiocassettes
Institutional brochures

) Maps
O Other

POST-TRIP
5a. Do you provide educational materials to elementary school teachers after their trip? ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, vidcos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
Other
o]
w are these materials disseminated to the teachers?
For pickup throughout the muscum
Take home packets
Gift shop/bookstore purchases
Other

Sb.

6a. you provide educational materials to elementary school students after their trip? Ifyes, check all that apply.
Exhibitiof materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets y

Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
Take home packets
Gift shop/bookstore purchases
From their teachers

Other i

0 =~ oo o 2 o o o = o o o [ [

7a. If you answered yes to any of the above questions, are these materials available
3 free of charge  (I{ tloy Mode avsevdation or Come +o a teachors Workshap )
for a fee

7b. Briefly explain what is available free and what is available for a fee

Em*hin%'m Rodere wakshop s Sol
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

TFadvrs works\\m‘)g /webaite

9. Doou offier formal teacher educational programs? i€yes, check all that apply.
During the summer
During the school year
Throughout the calendaryear (after school and/or weekends)

10. you offier formal children’s educational programs? If yes, check all that apply.
During the summer
'During the school year
Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year? __hQ. Q00O <egydonts .

12. Of'these, approximately how many are elementary school age groups?_@ 3/; of e toful.

13. In general, how prepared are most elementary age school children prior to visiting your institution?
Very prepared
Somewhat prepared
O Under prepared
Varies greatly from group to group (please explain)

14a. Have you conducted research on the effectiveness of your educational materials for young children?
es
No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
0 No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, resuits, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards.

%WW/@ W '/ -

Carla Bednar
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Carla Bednar

June 15, 2001

Elizabeth Garrison, Curator of Education
Portland Art Museum

1219 SW Park Avenue

Portland, OR 97205

Dear Ms. Garmison:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. [ am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all retumned surveys will be entered in a contest to receive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do you provide pre-trip educational materials to elementary school teachers? Ifyes, dieck allthat apply.
Q), xhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures - ~Lzae s~ ctvrv culuma
Exhibition materials (visual) i.e., slides, posters, reproductions — Aeorl oy cmrtculien (,\e.&- P e A=
Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
B/Maps

0 Other_gugagg_wam.af/heaqlmrmgmjdmlw%%\»‘%

1b. How are these materials disseminated to the teachers?
@/Upon request
Select mailing list

O Other E ]~35h,‘,=5 Lo Educi:n»"ﬁ eﬁ%d&m

Ic. Which pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures ~tecelrar ey culus—
¥ Exhibition materials (visual) i.e., slides, posters, reproductions — \ere)l o oY e Waa, @j\h FK&-
(O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
0 Exhibition materials (Internet) i.e., website, website links
O Institutional brochures

a
a &her_&&mxgm.xg.mw.xlgwi&«&ﬂg 7 wderar e

2a. Do you provide pre-trip educational materials to elementary school students? ifyes, check allthat apply.
U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures

O Exhibition materials (visual) i.e., slides, posters, reproductions

U Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
U Exhibition materials (Internet) i.e., website, website links

(O Institutional brochures

d Maps

O Other

ake Low{m; .
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2b. How are these material disseminated to the students?
Through tcachers
O Through school libraries
O Downloading through the Internet
Other

2c. Which pre-trip educational materials are used most frequently by the students?

U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(O Exhibition materials (visual) i.e., slides, posters, reproductions
U Exhibition materials (audio-visual) ie., CD ROM'’s, videos, audio-cassettes
O Exhibition materials (Internct) i.e., website, website links
U Institutional brochures
0 Maps
O Other
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
[fves, check all that apply.

GJExhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(J Exhibition materials (visual) i.e., reproductions, postcards, posters
xhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures
d Maps
Other

3b. How are these matertals disseminated to the teachers?
pon their arrival to the museum/admissions
Through tour guides
(MThroughout the museum
U mna gift shop/bookstore
Other

3c. Which educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(J Exhibition materials (visual) i.e., reproductions, postcards, posters
xhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes
O Institutional brochures
a Maps
O Other

4a. Do you provide educational materials to elementary school students during their trip?

if ves, check all that apply.
DgExhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
[ Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
Institutional brochures

Maps

Other

Oooa

4b. How are these materials disseminated to the students?
0 Upon their arrival to the museum/admissions
0 Through tour guides
0 Throughout the museum
O mna gift shop/bookstore
O Other

319
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) ie., hands on demonstrations, audio-cassettes

Institutional brochures

Maps

Other

OOooOoao

POST-TRIP

Sa. Dyou provide educational materials to elementary school teachers after their trip? ifyes, check alithat apply.
xhibition matenals (textual) i.e., written biographics/descriptions, gallery games, brochures

Exhibition materals (visual) i.e., slides, posters, reproductions

(J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps

O Other

5b. How are these materials disseminated to the teachers?
U For pickup throughout the museum
U Take home packets
& Gia shop/bookstore purchases

a Othef_b.}(_wn x&"; MJAM

6a. Do you provide educational materials to elementary school students after their trip? Ifyes, check all that apply.
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets

Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

Maps

Other

6b. w are these educational material disseminated to the students?

For pickup throughout the museum
Take home packets

Gift shop/bookstore purchases
From their teachers

Other

o o = o [ [ [ [ [ o

7a. If you answered yes to any of the above questions, are these materials available
. free of charge

{4 for afee

7b. Briefly éxglain what is available free and what is available for a fee

_JLLA;LmDQA&?ﬁMQAﬂxjﬁigunu&uMnm&ﬁﬁg*gﬂkx%&w
. /
axe. QWm,~dhg\guwjgﬁmgﬁ=

\ o )
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

9. Do you offier formal teacher educational programs? Ifyes, check all that apply.
During the summer
G\UE.SW the school year
D\Sﬁo:m:oﬁ the calendar year (after school and/or weekends)

10. Do you offier formal children’s educational programs? 1fyes, check all that apply.
Q\_u:::w the summer
U During the school year
@\.;_.ocm:oﬁ the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year? _ 3J ~U4 0O, 0p )

12. Ofthese, approximately how many are elementary school age groups?___ 15 %7

13. In general, how prepared are most elementary age school children prior to visiting your institution?
J Very prepared
O Somewhat prepared
O Under prepared

R varies greatly from group to group (please explain) E ﬁ U % w& E
W.Ewnfﬁlm Qe @% =G >6>K§(§J 7@.8 ??Dh).fqﬁ a

n\pbwr\oy ;w\»o(o. bo :qu/w\C;any SA x>y o) ,Db\,?p&.kgnv
A O Mmaohe Maon s E&[EE%&%

14a. Have you conducted research on the effectiveness of your educational materials for young children?

M Yes -
. z% Sz@m\((}orb(

14b. mwom would you be willing to share the nature and results of your study with me? — ,2/7&\((,@ @0.((419.#
Yes
O No

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc,) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

a8 Sricde /

Carla Bednar

N A

2 f
%é el

CAANAAAS A,
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Carla Bednar

June 15, 2001

Louise Cameron, Youth & Family Programs
The Saint Louis Art Museum

One Fine Arts Drive, Forest Park

Saint Louis, MO 63110

Dear Ms. Cameron:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP
la. Do you provide pre-trip eddcational materials to elementary school teachers? ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
[Z/ Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
E\dubmon materials (Internet) i.e., websxte website links
B/Insututlonal brochures

o aps 7 . %
@)gther qs ZV\ had\. iy Sp4 f(/Wi}
1b. How are these materials disseminated to the teachers?

g Upon request
elect mailing list

Oher_W$, opavaty_ o Refours (anfes wheys Boachst, can d'tidéodf'aﬂi/m/[@“ﬁ wafnak

lc. Which pre-trip educational materials are used most frequently by the teachers?
Exhibition materials (textval) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
O Exhibition materials (Internet) i.e., websxte website links
D Insmuuonal brochures

Other Qﬂ%ﬁmﬂ_ma'ﬁ_m_w ’zU’zN{T

2a. Do you provide pre-trip educational materials to elementary school students? Ifyes, check allthat apply.
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
[E/E\dubmon materials (visual) i.e., shdes posters, reproductions b’( a -ﬂ/\/‘ mduys
2 Exhibition materials (audlo—wsual)l e.,CD ROM's, videos, audio—cassettes
Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
U Other
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2b. How are these material disseminated to the students?
Through teachers
Through school libraries
O Downloading through the Internet
O Other

2c. Which pre-trip educational materials are used most frequently by the students?
%/Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
{B/Exhibition materials (visual) i.e., slides, posters, reproductions
Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes
O Exhibition materials (Internet) i.e., website, website links
O Institutional brochures
ad Maps
O Other

TRIP
3a. Do you provide educational materials to elementary school teachers during their trip?
If ves_check alf that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
U Exhibition materials (visual) ie., reproductions, postcards, posters
%}xhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Ig)nstjtu(ioml brochures
Maps

O Other

3b. How are these materials disseminated to the teachers?
Upon their arrival to the museurn/admissions = ~»
O Through tour guides

Throughout the museum o fayins “HEIN ]S

P O g
#i J

0 Ina gift shop/bookstore

O oter_ a2t ouy inSomahon conbwy  ~ "

3c. Which educational materials are used most frequently by the teachers during their trip?
Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes

%/lnsﬁtutioml brochures
Maps

O Other

4a. Do you provide educational materials to elementary school students during their trip?
If ves eheck all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters

%’/Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
nstitutional brochures

& ptaps .
E%ﬁir Yondl-on aechnheg

4b. How are these materials disseminated to the students?
Upon their arrival to the museum/admissions
Through tour guides
Throughout the museum
In a gift shop/bookstore

d
[ Other _ M@a_ Augnum sducales
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4c. Which educational materials are used most frequently by the students during their trip?
@)Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes
0 Institutional brochures
a Maps

& other_ANAS- o art Ma'a'mJ wabial s

POST-TRIP
5a. Do you provide educational materials to elementary school teachers after their trip? If yes, checkallthat apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
[B/Exhibition matedals (visual) i.e., slides, posters, reproductions
B/Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
B/Exhibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
O Other

5b. How are these materials disseminated to the teachers?
For pickup throughout the museum
Take home packets
Gift shop/bookstore purchases

d
& other_ Refdyre Cantu/

6a. Do you provide educational materials to elementary school students after their trip? Ifyes, check all that apply.

O Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
(O Exhibition materials (visual) i.e., reproductions, postcards, posters

(0 Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-assettes

(0 Exhibition materials (Internet) i.e., website, website links

O Institutional brochures

O Maps

O Other

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
0 Take home packets
U Gift shop/bookstore purchases
From their teachers
O Other

7a. Ifyou answered yes to any of the above questions, are these materials available
free of charge
for a fee

7. Briefly explain what is available free and what is available for.a feeM&}fmﬁ%ﬁu_

& Toudh-lts  covw Pm%«, f rtury wiail -
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

_ At Reach - owtraach \yctvne; Otvaach Mim_@nmﬁbﬂ_

9. Do you offer formal teacher educational programs? (fyes, check all that apply.
During the summer

E/Dunng the school year
Throughout the calendar year (after school and/or weekends)

10. Do you offier formal children’s educational programs? If yes, check all that apply.
During the summer
B”During the school year
Q/ Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,
and community groups) visiting your institution each year? h)’gu, oNY Y IDO_, oD

12. Of'these, approximately how many are elementary school age groups? % Q(:— 'f]’fall

13. In general, how prepared are most elementary age school children prior to visiting your institution?
O Very prepared
omewhat prepared
Under prepared
B/Vanes greatly from group to group (please explain)_ S

~4o.a gt Yoh Tours aud olhsr ok ofe VSt wn
s Sy wp gy,

14a. Have you conducted research on the effectiveness of your educational materials for young children?
O es
No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
O No

325

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.

Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!
Best Regards,

Moo 28 vl

Carla Bednar
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Carla Bednar

June 15, 2001

Jill Rullkoetter, Director of Education
Seattle Art Museum

P.O. Box 22000

Seattle, WA 98122

Dear Ms. Rullkoetter:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, [ am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. I am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, but is not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected from the gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP

la. Do you provide pre-trip educational materials to elementary school teachers? 1fyes, checkall that apply.
"B Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures - . .
{4 Exhibition materials (visual) i.e., slides, posters, reproductions gl mﬁm e ¢ 1\_&5«5, e xm\§33¢ eslechan
(0 Exhibition materials (audio-visual) i.e.,, CD ROM'’s, videos, audio-cassette
™4 Exhibition materials (Internet) i.e., website, website links
_.m Institutional brochures

X7 wﬁw go ?\ mose_ ?z? \32,,3 r &.\.«J

Ib. How are these materials disseminated to the teachers?
O Upon request
O select mailing list

o i i st v, Mol gt oo

Ic. Which pre-trip educational materials are used most frequently by the teachers?
m Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
O Exhibition materials (visual) i.e., slides, posters, reproductions
(J Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) i.e., website, website links
O Institutional brochures
d Maps
O other

2a. Do you provide pre-trip educational materials to elementary school students? 1fyes, check all that apply.
O Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(O Exhibition materials (visual) i.e., slides, posters, reproductions
U Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
U Exhibition materials (Internet) i.e., website, website links
0 Institutional brochures
( ~&

T ok

Other
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2b. How are these material disseminated to the students?
g Through teachers
0 Through school libraries
Downloading through the Internet

Other
2c. Which pre-trip educational materials are used most frequently by the students?
U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(O Exhibition materials (visual) i.e., slides, posters, reproductions
(O Exhibition materials (audio-visual)i.e., CD ROM’s, videos, audio-cassettes
(O Exhibition materials (Internet) ie., website, website links
0 Institutional brochures
a Maps
O Other
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
Ifves, check all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., reproductions, postcards, posters

3d' Exhibition materials (audio-visual) ie., hands on demonstrations, audio-cassettes — 4,/ Jh\, m l'/; Llme LKAy «"&
g Institutional brochures 'Séﬂ[ 11 ae k, AL (Mﬂiﬂ m dmt ﬁ‘tV& A
O Other dowentar qufio A).M/\

3b. %w are these materials disseminated to the teachers?

Upon their arrival to the museum/admissions
Throughtour guides

a Throughout the museum

0 ma gift shop/bookstore

O Other

3c. Which educational materials are used most frequently by the teachers during their trip?
(O Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(J Exhibition materials (visual) i.e., reproductions, postcards, posters
g:lixhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes /dw,‘,c M&y

Institutional brochures gUFﬁ aded MMUH,

0 Maps
U Other

4a. Do you provide educational materials to elementary school students during their trip?
Ifves, check all that apply.

Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
.%/Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio—\gsual) i.e., hands on demonstrations, audio-cassettes [(,\f;'\é }m}’l/y

& Institutional brochures _SZ“""IM?/J iyyq_hn{_,
Maps
O Other

4b. How are these materials disseminated to the students?
Upon their arrival to the museum/admissions
g Through tour guides
Throughout the museum
O Ina gift shop/bookstore
O other
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4c. Which educational materials are used most frequently by the students during their trip?
Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Exhibition materials (visual) i.e., reproductions, postcards, posters
g/Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-casse(tes(dd,ﬁhc !’MI,;J

Institutional brochures {1\ .
a Maps Ja\[ alt/\dz’ (_J ‘/pé J’W\@

O other

POST-TRIP

5a. Do you provide educational materials to elementary school teachers after their trip? Ifyes, check all that apply.
Exhibition materials (textual) i.e., written biographies/descriptions, gallery games, brochures

Exhibition materials (visual) i.e., slides, posters, reproductions

Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes

Exhibition materials (Internet) i.e., website, website links

Institutional brochures

O Maps 9 N
S Other a.,rrz,gg«mck mntindly iTe b id bofue s alioethe vist.

Sb. How are these materials disseminated to the teachers?
For pickup throughout the museum
O Take home packets
0 cin shop/bookstore purchases
O Other

O0OOooa

6a.

o

o you provide educational materials to elementary school students after their trip? Ifyes, dieck all that apply.
(O Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
(0 Exhibition materials (visual) i.e., reproductions, postcards, posters

(O Exhibition materials (audio-visual) i.e., CD ROM'’s, videos, audio-cassettes

U Exhibition materials (Internet) i.e.,, website, website links

(J Institutional brochures

0 Maps

0O Other

g
0
g
d

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
Take home packets
Gift shop/bookstore purchases
From their teachers
O Other

7a. If you answered yes to any of the above questions, are these materials available
free of charge : L
H forafes )lﬂdu‘JcJ 0 i (ot o AL Pt

7b. Briefly explain what is available free and what is available for a fee
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ADDITIONAL QUESTIONS
8. ‘What other kinds and ways ofprowdmg educational materials are provided by your institution?
S ceitt J/><A<—buu 2N

Gl D prn Agpredic i Quekedts A fivng balal e doien o
7 T

Frilpvie  jUs plbos Aot onled gin o by Frov Thederds at

/'\_/‘//L/"/L-’ Kpred e covn T P i e ) zy-\’:j/ “)’(

9. Do you offier formal teacher educational programs? Ifyes, check allthat apply.
During the summer
| Ng During the school year
Ei Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? If zes, check all that apply.
4 -During the summer
During the school year
19| Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups (including in school, after school, home school,

329

and community groups) visiting your institution each year? M(/Zk‘}(q (¢ ”7& WO b ot 1160 oePT

12. Of these, approximately how many are elementary school age groups? &4% //{m’n ,} M Cxtnbn /

13. In general, how prepared are most elementary age school children prior to visiting your institution?
O Very prepared
Somewhat prepared
U Under prepared
Varies greatly from group to group (please explain)

14a. Have you conducted research on the effectiveness of your educational materials for young children?
Yes
O No

14b. If yes, would you be willing to share the nature and results of your study with me?
Yes
O No

V12

yﬂlfs

Thank you for answering these questions. Please return this survey in the enclosed, self-addressed, stamped envelope.

Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Woantor 29 /st /

Best Regards,

Carla Bednar
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Carla Bednar

June 15, 2001

Brandon Noble, School Programs Assistant
Walters Art Gallery

600 N Charles Street

Baltimore, MD 21201

Dear »«é Noble:

This letter is a follow-up to an e-mail forwarded to you earlier this week regarding my thesis. As a graduate
student in art education at the University of the Arts, Philadelphia, I am conducting research into the types of
pre-trip, post-trip, and tour information available to your audiences and the impact of the use of these materials
on young museum visitors. [ am seeking information regarding your institution’s educational programs. My
particular interest lies in the types of information you have available for elementary school students and their
teachers. This information includes, butis not limited to, specific exhibition materials, brochures, maps, etc.

Will you please take a moment to answer the following questions?
(all returned surveys will be entered in a contest to receive a SURPRISE gift specially selected fromthe gift
shop of the Philadelphia Museum of Art and will be acknowledged in my thesis!)

PRE-TRIP.
la. Do ytu provide pre-trip educational materials to elementary school teachers? Ifyes, check all that apply.
xhibition materials (textual) i.e., written biographies/descriptions, press releases, broShures

ibition materials (visual) i.e., slides, posters, reproductionsc. (})Xm (Cq uq{ 9
ﬁ/E‘xhibition materials (audio-visual) i.e., CD ROM's, videos, audiocassettes ({4 P(yr\ YCC‘\A}/_) d

W‘bition materials (Internet) i.e., website, website links
&

stitutional brochures

D%dﬁ Resour ks

Ib. l‘l{?/‘/ these materials disseminated to the teachers?
B}%;n request

Select mailing list
O Other

lc. Which pre-trip educational materials are used most frequently by the teachers?
B/Exhibition materials (textual) i.e., written biographies/descriptions, press releases, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions
ibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
g’}ih.ibition materials (Internet) i.e., website, website links
Institutional brochures
Maps
O Other

NO

2a. Do you provide pre-trip educational materials to elementary school students? If yes, dieck all that apply.

U Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures
Exhibition materials (visual) i.e., slides, posters, reproductions

O Exhibition materials (audio-visual) i.e., CD ROM’s, videos, audio-cassettes
O Exhibition materials (Internet) i.e., website, website links
0] Institutional brochures
d Maps
O Other
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2b. How are these material disseminated to the students?
d Through teachers
Through school libraries
Downloading through the Internet
O Other

2c. Which pre-trip educational materials are used most frequently by the students?

( Exhibitionmaterials (textual) i.e., written biographies/descriptions, exhibition games, brochures
(O Exhibition materials (visual) i.e., slides, posters, reproductions
(0 Exhibition materials (audio-visual) i.e., CD ROM's, videos, audio-cassettes
O Exhibition materials (Internet) i.e., website, website links
0O Institutional brochures
g Maps
O Other
TRIP

3a. Do you provide educational materials to elementary school teachers during their trip?
If yes; chedk all that apply.

Exhibition materials (textual) i.e., written biographies/descriptions, exhibition games, brochures S{ &CH d-‘\ i
(O Exhibition materials (visual) i.e., reproductions, postcards, posters fy“r\\'\; \)\“,QN
U Exhibition materials (audio-visual) i.e., hands on demonstrations, audio-cassettes

Institutional brochures

Maps
O Other

3b. How are these materials disseminated to the teachers?
Upon their arrival to the museurn/admissions
d Through tour guides

Throughout the museum>=. . oI .
a gift shop/bookstore \, " -3 J./ T O 5 o (TP S AT g
Other _\n\ 6@4\6( fp  ted TTRCE T G ’ :

3c. Whigh educational materials are used most frequently by the teachers during their trip?
Exhibition materals (textual) i.e., written biographies/descriptions, exhibition games, brochures
U Exhibition materials (visual) i.e., reproductions, postcards, posters
Exhibition materials (audio-visual) i.e., hands-on demonstrations, audio-cassettes
U Institutional brochures
O Maps
O Other

4a. Do you provide educational materials to elementary school students during their trip?
L[fje_s, dheck all that apply.
@/E)d‘tibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
IQ}ﬂu’bition materials (visual) i.e., repro@mm,-postcards. ers
Exhibition materials (audio-visual) i.¢_hands on demonstratio udio-cassettes
Institutional brochures
a Maps
O Other

4b. How are these materials disseminated to the students?
S))ﬁon their arrival to the museum/admissions
Through tour guides
Throughout the museum
0 ma gift shop/bookstore
O Other
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4c. Which educational materials are used most frequently by the students during their trip?
(J_Exhibition materials (textual) i.e., exhibition guides, exhibition games, brochures, booklets
Q}xhibition materials (visual) i.e., reproductiens;-pestsa. ers
Exhibition materials (audio-visual) 1e\/ hands on demonstration; nudio-cassettes
Institutional brochures
Maps
O Other

POST-TRIP

5a. Do you provide educational materials to elementary school teachers after their trip? Ifyes, check all that apply.
%}x}uﬁition materials (textual) i.e., written biographies/descriptions, gallery games, brochures
bition materials (visual) i.e., slides, posters, reproductions o —
xhibition materials (audio-visual) ie, CD ROM’s, videos, audio-cassettes U’Wﬂ T q UL
(O Exhibition materials (Internet) i.e., website, website links

Institutional brochures

0 Maps
O Other

5b. How are these materials disseminated to the teachers?
O For pickup throughout the museum
U Takehome packets
0 o shop/bookstore purchases
Other YT )

6a. Do you provide educational materials to elementary school students after their trip? ifyes, check all that apply.
Exhibition materials (textual) i.e., exhibitionguides, exhibition games, brochures, booklets

Exhibition materials (visual) i.e., reproductions, postcards, posters

Exhibition materals (audio-visual) i.e., CD ROM’s, videos, audio-cassettes ‘——L—
Exhibition materials (Internet) i.e., website, website links L/(?O(\ Q( C(\w" '
Institutional brochures

Maps

Other

6b. How are these educational material disseminated to the students?
For pickup throughout the museum
Take home packets

O cit shop/bookstore purchases

0O From their teachers

00 Doooooo

O Other
Ta. I{%&n{n ered yes to any of the above questions, are these materials available
of charge
for a fee

7b. Briefly explain what is available free and what is available for a fee
Curmnicud uen &S can e purtndawds fof 0 fee. nod
Can e !‘mrrawm Lee er r,'r\a'((j( :
Ntdeps Nce dree Ao (Ony
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ADDITIONAL QUESTIONS
8. What other kinds and ways of providing educational materials are provided by your institution?

QutRe ach Lessons — Hu o Bdulasa s er} 4y 17458 e

h Ly . e
And dedniinUie  @eas

ing the summer
During the school year
d Throughout the calendar year (after school and/or weekends)

9. DKol;affer formal teacher educational programs? fyes, check all that apply.

10. %)yu offer formal children’s educational programs? Ifyes, check alt that apply.
During the summer

B/During the school year
Throughout the calendar year (after school and/or weekends)

11. Whatis the approximate number of school groups (including in school, after school, home school, .,
. o e, . . . P : 3
and community groups) visiting your institution each year? ZLFNRE We. ALO ST D TRET D i

HARSLULED L BLNINATIG A 2 APTROL . 5 5, 7 2 AP RDL 2000
12. Of'these, appfé!(imatelyhosﬁgn\;ﬁ)&zﬂﬁﬁtarﬁ ‘s‘zgoﬁ age g;'oﬂpds(.;agégv aE&N/ﬁ’ e '#péﬂ)%/( S —

IR RS L)L 742 j . N
13. In general, how prepared are most elementary age school chllgren pxl'lgo:?to ws{gx{tg yoﬁm lgutlonz.pf/ Zovz. }j/"‘
Very prepared Lyl i e BT yOé’/I/', ,

Somewhat prepared

-

(] Ynder prepared ) P e ;
Varies greatly from group to group (please explain) W Crye 0o 'i\a\,. Oo%
!

M(\\Aﬂf\ﬂ ComrdeS. Soent. Soamnis nadc oo S—%«m’i\}

1
\ A L Xie -~ 2 i~ 7 =
DO YA NA Lonve oty At

i RO S M

you conducted research on the effectiveness of your educational materials for young children?

14a. Ha
s
0 No

14b. If yes, would you be willing to share the nature and results of your study with me?

Yes 2 A . el
One. NI - ynriden evaluomons e doarsis == P T
. 1 acnER2S — OWERCuT T Y€ prodUl 4N [T
Thank you for answering these questions. Please returntfus survey in the enclosed, self-addressed, stamped envelope.
Samples of pertinent education materials are an important component in my data collection. Please include samples
(educational materials, surveys, results, etc.) up to first class postage of $2.02 or about 45 sheets of paper.)

Return this questionnaire and samples postmarked by July 15, 2001. Thanks again!

Best Regards,

Carla Bednar
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©o o o o ©O 0o © o oo o © 0O © 0o 0o =

© ©0 0o o oo

The Getty Center
Museum 7

0

1

1-NMCl4-see below”
1

1

1

0-"Video-grevisit®, not
markedcoutedas
expibition materfals-
audo-visua

0

(]

1“upon confiming a
schoolvisit®

0O 0o o o o

0

1-"video that focuses on
what to expect during
visit”, counted as
‘exhitition matetials-

- audio-visualr®
1-NMCH-see below®

o - O O O

1-"worksheet activiles to
be done in class”, counted
as "extitition materials-
textual

© O O =

1\UCH-see below”

© ©o ©o o

0
1-"Wworksheets™-counted
as ‘exhibition matertals-
textuar®

Metropolitan Museum
Museum 8

(]

0

1

1-Vvideos' is dircled

0

0

0-"packets available on
request”

1-NMCH-see below”

o = O =

(]

0-"packets, galiecy Info
sheets” “descriptions’
circled, “galery info
shaets® written in
category 'Other’

0
[}
0
1
0
[}
[}

0O 0o oo oo o

Museum/Americ:
Museum 9

O = 4 & O A .

O = O = ©O 0O 0O = 0O = = © O 0 0o o =

©C 0o 00 oo =



APPENDIX ES

MUSEUM EDUCATORS SURVEY

NUMERICAL DATA OF RESPONSES - PRE-TRIP

Pre-trip

1a.
1a.
fa.
1a.
1a.
1a.
1a.

1b.
1b.
1b.

2a.
2a.
2a.
2a.
2a.
2a.
2a.

2c.
2c.
2c.
2c.
2c.
20.

2c

Do you provide Pre-trip educationat materials to elementary school teachers? Exhibition materials textual

Do you provide Pre-trip educational materials to elementary school teachers? Exhibition materials visual

Do you provide Pre-trip educational materials to elementary schooi teachers? Exhibition materials audio~visual
Do you provide Pre-tiip educational materials to elementary school teachers? Exhibition materials Internet

Do you provide Pre-trip educational materials to elementary schoo! teachers? Institutional brochures

Do you provide Pre-trip educational materials to elementary school teachers? Maps

Do you provide Pre-trip educational materials to elementary school teachers? Other

How are these materials disseminated to the teachers? Upon request
How are these materials disseminated to the teachers? Select mailing list
How are these materials disseminated to the teachers? Other

. Which pre-trip educational matenals are used most frequently by the teachers? Exhibition materials textual

. Which pre-trip educational materials are used most frequently by the teachers? Exhibition materials visual

. Which pre-trip educational materials are used most frequently by the teachers? Exhibition materials audio-visual
. Which pre-trip educational matenals are used most frequently by the teachers? Exhibition materials Intemet

. Which pre-trip educational materials are used most frequently by the teachers? Institutional brochures

. Which pre-trip educational materials are used most frequently by the teachers? Maps

. Which pre-trip educational matenials are used most frequently by the teachers? Other

Do you provide pre-trip educational materials to elementary school students? Exhibition materials textua!

Do you provide pre-trip educational materials to elementaty school students? Exhibition materials visuat

Do you provide pre-trip educational materials to elementary school students? Exhibition materials audio-visual
Do you provide pre-trip educational materials to elementary school students? Exhibition materials Internet

Do you provide pre-trip educational materials to elementary school students? Institutional brochures

Do you provide pre-trip educational materials to elementary schoo! students? Maps

Do you provide pre-trip educational matenials to elementary schoo! students? Other

. How are these materials disseminated to the students? Through teachers
2b.
2b.
2b.

How are these matenals disseminated to the students? Through school libraries
How are these materials disseminated to the students? Downloading through the Intemet
How are these materials disseminated to the students? Other

Which pre-trip educational materials are used most frequently by the students? Exhibition materials textual
Which pre-trip educational materials are used most frequently by the students? Exhibition materials visual
Which pre-trip educational materials are used most frequently by the students? Exhibition materials audio-visual
Which pre-trip educational materials are used most frequently by the students? Exhibition materials Intemet
Which pre-trip educational materials are used most frequently by the students? institutional brochures

Which pre-trip educational materials are used most frequently by the students? Maps

Which pre-trip educational materials are used most frequently by the students? Other

Note: 1=Marked; O=Not Marked

"NMCH-see below" means "Not Marked, Counted Here"
see comment note directly below the series of questions

Art institute/Chicago
Museum 1
1-\MCH-se¢ below”
1-NMCH-see below”
1-NMCt4-see below”
1-NMCH-see below”

1

1

0

Teachers may request
these materials and othes
resource s from ow
teacher resource center”
0

0

1-"alteachers wio
schedue a guided or seif-
conducted tour”

O = - O O O O

©O 0o o o oo

1-"students participating
in speclfic colaborative
programs might receive
special materials retated
to that specific program™

o 0 0O -

1-"see 2a™

Atwater Kent Museum
Museum 2

- ek DD e -

1-"glossanes, timebnes
other material relatedto
{he exhibition or lesson”

0

0

1-"upon the teacher
booking a nuseum vist”

O 0O ® 00 O =

©O oo oo o

1-“ondy through the
materals sert to the
teacher”

0

0

0

0-"same as 1"
1b-“Wpon the teacher
booking a musewm visit”

© O O O O O =



M/Fine Are Houston
Museum 10

O = =+ O O = =

O <4 O O O = =

O 0o o ©o o o

“No*" written inmargn

© ©o o o

©0O 0O 0O oo oo

New Orleans Museum
Museum 11
1

1-teacher workshop packets

1

0

1

0

1-student workbaoks (avail
on request). "Arts of
Loulsiena® “Asts of Europe®

“Arts of Africa” “Arts of Asla”

-

0O o =+ O 0 O ©o

©O o © o © o

O-through teaching
materials gven to teachers

O O O =

©O o oo © oo

Philadeiphia Museum
Museum 12

1
1
1
1
1
1
o

0

0

1-upon their resesvation
for museum trip”

O O O 0O O = =

1
1
1
1
1
1
0
“Each studest doesnt get

one, but everyone shares,
andteacheys make copies”

O O O =

©O O O O O =« =

Portland Art Museum
Museum 13

O © = - -

1

0-"svitcase museums/
hands on, Interactive,
matesials®

1
1

0-"at Evening for Eucators
program”

1-teacher cumiculum pkt”
1-Teacher curticubumn pids”
o
o
o
o
0~

St. Louis Art Museum
Museum 14

S TN

1-"orlentation sesslons,
teacher workshops,
speclel open house evarnts”

1

1

1-'we operate a resource
center wheretachers can
check out and/or buy
materials®

1
1
1
0o
[}
[}

1+*ori - el

on, matenals, interactive”

©O oo ©o o oo

o © o o

O o0 oo oo o

open house events™

1
1
1
1\da the teachers*
0
o
o

© O O =

O O 0O 0O = = 0

Seattle Art Museum
Museum 15

1

1-see comment betow”™

o

1

1

0

1-"Guidedines for school
groups (musaum rules)”
“*only for speclal
exhibitions-notpennanent
coledions”

)

o

1-"when thoy schedue a
tour, they receivepre-visit
materials™

O O OO O O =

© © © oo o

1-"the pre-trip materials
mailed to the teachers are
used with the students”

o o o o

©O © oo o oo

334

Waiters Art Gallery
Museum 18

1

1

1-Yupon request)”
1-"{upon requiest)”

1

|

1-"Resource kits*

© ©O 0o o © oo © O = =« O - O

© ©o o o

O © 0O oo o o



Columbus Museum/Art Dallas Museum of Art Detroit Institute/Arts Fabric Wrkshp The Getty Center Metropolitan American Art  MFA Houston

Museum 3 Museum 4 Museum 5 Museum 6 Museum 7 Museum 8 Museum 9 Museum 10
0 0 1 1 o 0o o o
o 0-OMCO 0 o o 0o 0o o
0 0 1 1 [ [ 1 (4]
[} 0o [} 3 a [} [} o
0 0o o : | [} o
o [ 0-"audio tours“written here, 0 1-worksheets to ] 0o 0
counted as audio-visual suppart seit-guide No~inmargn
0 [} 1 1 0o 1 0o o
[} [} 0 o L] 1 1 0
0 0 1 1 L] 0o 0o o
[} 0-OMCO (1] o 0o o [} 0
o 0 1-1n specific exhitition o 1-as part of the packet 0 0 0
gaflertes”, counded in they're sert to prepare for
Throughout the museum” their visit
1HMCH-see below” o 1 o o [} o o
[ [} o o 0o 0o o o
0 o 1-‘audio-cassettes’ Is circled 0o 0 0 1 0
[ (] 0o 1 0o [} 0o 0
] o o [} 1 1 0 o
] 0o [ [} T-worksheets 0o 0 0
“couporvpuzzle gven to
teachers to dstribute
written in margn
[} 0 1 0 1 0 0 0 .
1-NMCH-see below* 1-see comment below* ] 0o 0o 0o 0 ]
0o [} 1-NMCH-see below” o 0o 0o 1 []
0 o [} [} 0o 0o o 1)
0 0o o o 0o 0o 0 0
0 0 1 0 [} 0 o 0
~*student packet *audio-cassette’ ‘No” in inargn
available for prchase is circled here
In bookstore. $2
0 0o 1 0 1 0o [} o
0 0 0 [¢] ] 0 1 0
0 o 1 0 0o [} o o
a 1 0 0 0o [} ) 0
1) 0 1-TIn specific exhibition o a 0 0 o
gallerfes” wiitten here
0o o 1 o 1 o 0o )
) o 0o 0 0o [} o o
o 0o 18VICH-see below* 0 0o o 1 0
0 0o 0 [} 0o o 0o o
) o 1 o 1 o o o
1-4MMCH-see below” ) 0o o [} 0o o o
*"some studerts participate™ Other
written on fine beside x-1 (see below for 3 other
“Othef” category martdngs in this category ; 1
answer "n specific exhibition

gakeiies* courtedin,
rough out the museum™;

1 answer "at our information
center™ countedin “pon
theiramivar®, 1 answer in
qriieries " countedin
Throughout the museum”,
Maps; 000-4 “audio-
cassettes' is circled, counted
as audo-visual



Tiip
3a.
3a.
3a.
3a.

3a.

3a.

3b.
3b.
3b.
3b.
3b.

3c.

4a.
4a.
4a.
4a.
4a.
4a.

4b.
4b.
4b.
4b.
4b.

4c.
4c.
4c.
4c.
4c.
4c.

APPENDIX E6

MUSEUM EDUCATORS SURVEY
NUMERICAL DATA OF RESPONSES - TRIP

Do you provide educational materials to elementary school teachers during their trip? Exhibition materials textual

Do you provide educational materials to elementary schooi teachers during their trip? Exhibition materials visual

Do you provide educational materials to elementary school teachers during their trip? Exhibition materials audio-visual
Do you provide educational materials to elementary school teachers during their trip? Institutional brochures

Do you provide educational materials to elementary school teachers during their trip? Maps

Do you provide educational materials to elementary school teachers during their trip? Other

How are these materials disseminated to the teachers? Upon their arrival to the museum/admissions
How are these materials disseminated to the teachers? Through tour guides

How are these materials disseminated to the teachers? Throughout the museum

How are these materials disseminated to the teachers? In a giltshop/bookstore

How are these materials disseminated to the teachers? Other

. Which educational material are used mostfrequently by the teachers during their trip? Exhibition materials textual
3c.

Which educational material are used most frequently by the teachers during their trip? Exhibition materials visual
Which educational material are used most frequently by the teachers during their trip? Exhibition materials audio-visuat

. Which educational material are used most frequently by the teachers during their trip? Institutional brochures
3c.
. Which educational material are used most frequently by the teachers during their trip? Other

Which educational material are used most frequently by the teachers during their tip? Maps

Do you provide educational materials to elementary school students during their trip? Exhibition materials textual

Do you provide educational materials to elementary school students during their trip? Exhibition materials visual

Do you provide educational materials to elementary school students during their trip? Exhibition materials audio-visual
Do you provide educational materials to elementary school students during their trip? Institutional brochures

Do you provide educational matetials to elementary school students during their trip? Maps

Do you provide educational materials to elementaryschool students during their trip? Other

How are these materials disseminated to the students? Upon their arrival to the museum/admissions
How are these materials disseminated to the students? Through tour guides

How are these materials disseminated to the students? Throughout the museum

How are these materials disseminated to the students? tn a gift shop/bookstore

How are these materials disseminated to the students? Other

Which educational material are used most frequently by the students during their trip? Exhibition materials textual
Which educational material are used most frequently by the students during their trip? Exhibition materials visua!
Which educational material are used most frequentiy by the students during their trip? Exhibition material audio-visual
Which educationat material are used mostfrequently by the students during their trip? Institutional brochures

Which educational material are used most frequently by the students during their rip? Maps

Which educational material are used most frequently by the students during their trip? Other

Note: "1=Marked; 0=Not Marked

"NMCH-see below” means "Not Marked, Counted Here" see comment note directly below the series of questions.
"OMCQ" means “Originally Marked - Crossed Out"

Art Institute/Chicago
Museum 1

o o oo

o

1-we encowrage self-quided
teacheis to develop galery
activities on their ouw, and
docents to use props, activity
sheets/etc. on thelr guided
towrs as much as possitie

1

© O O =

© o o o

0
1-activities the teachers
produce on their owmr-see 3a

© 0O 0 = =

- O 0 © o o

Atwater Kent
Museum 2

O 2 O = O =

©O O O O =

o oo o = O =4 0 O = = © 00 o0 o0 =

© 0 0 0o =



New Orleans
Museum 11

©o o o oo ©O o 0o oo © O o 0o o oo o 0o o oo O 0 o © oo

© o © 0o 0o

Wiritten in margin: "dxingthe
trip, some teachers aitange a
special leaming expeilence.
This cowd inciude a curatorial
visit, a hands-on art project,
@ video relatedto the topic, in
gatery assigwnents, etc.
These are always weicome if
planned in advance. The more
general Tiaid trip" adheres to
LA benchimarks (standards)
and each tour is personatized
to accommodate the indvid-
ual needs of the teacher

Philadelphia
Museum 12

]
]
1
: |
1
0

O O 4 = =

o - 0o - 0 O

O =+ = = O O

© O = = @

O = = = 0 O

Portland Art Museum
Museum 13

0o ©o o o o o o o o oo 0O 0 0 - 0 o© O O = = O 0O oo - oo

0 oo o oo

St Louis Art Museum
Museum 14

O = 4 O O =

- O =

0

0-"at our information
center”, counted as
Upon their amivai®

© - 0O 0O O =

1
1
1
1
1

1-hands-onactivities

O = = O

1{hroughmuseun
educators

O = O =

0
f-hands-on ait making
materials

Seattle Art Museum
Museum 15

1)

0

1-audotours for some exhibits

1-solf-guide brochures®
1)

0o

*(when they dont have
an audio tour)

0O 0 0 O =

0o

0

1-audo tours
1-self-guided brochure
0

0

0

0

1-audo tours
1-self-guided trochure
0o

0

o o o o =

1)

1]

1-(audo tours)
1-gelf-guide d brochwres
0

0

335

Walters Art Gallery

1-special exhibitions

0

0

1-NMCH-see below*

0

1-"in galieries”, counted as
Uvoughout the nusewm”

O 0 0 = 2 0o ©O 0000 o =

o o o - o

0
1
1-hands on demonstrations
0
0
0



Columbus MuseunvArt
Museum 3

© 0o 0o oo oo

related, folow<p
activities are part of the
the packet teachers
receive before visit

o 0o o =

1 - NMCtH-see below”
1 - NMCH-see below®

© o © 0o o

“activity sheet/coupon;
poetry/art cards

o0 o 0o 0o

Docents distribute cards
to chikken & package of
activity sheets to teacher

1- NvViICH-see below*
1- NMCH-see below”
*part oftour fee which is
$2 per student

*All of our materials are
available free-of-charge

if picked up at Musewn; a
$5 handing fee if we mail
them

Dallas Museum of Art
Museum 4

o o oo ©oO 0o 0o oo oo

o o oo oo o

O 0o o o o

Free of charge: The teach-

ing packet that corelates
with the tour the group has
booked

Fee: additional teaching
packets or teaching pack-
etsthe educator wouddlike
to use, but hesehe has not
booked a docent-guided
tour

Detsoit Institute/Arts
Museum $

o o oo o o oo oo o

O 0 oo ©oo o

o o0 o oo

The Fabric Workshop
Museum 6

o o © o © 0o o0 oo o

©O ©o 0O oo oo

©o o o o o

We provide progam bro-
chwes, as wet as general
Institutional brochures,
free of charge. The butk of
of complementary media
Is only available on-site.
We have extensive docu-
mantary materials orrsite,
In addtion to exhititions
and our open sfudio,
Elements ofthis Bbrary wit
be Inckided on our forth-
coming website.

The Getty Center
Museum 7

O 0O oo oo =

0

(1]

o

1- As part ofthe packet
sentbefore visit

O 0O 0o 0 o -

o o o

0
0 - As part of pre~vsit
packet

Al of our materials
{pre-visit, dzing & post)
are available for free,

Metropolitan Museum
Museum 8

2 0o o oo o

1 - NViCH-see below*
“packets

©O O 0o o @ o

o0 o o oo

1 - NMCH-see bolow*
1- NMCH-gee below”
“Jboth

free: galery info sheets,
packets + videos to
NYC schools

Museum/American Art
Museum 9

O «+ = O ©O 0O 0O = O =& =

O O O = O = -

O =% a4 = O

Packets and educational
materlals are free. Sides,
if not retumedat time of
trip cost $25. Materiats
and guides inthe book-
store arepurchased



APPENDIX E7

MUSUEM EDUCATORS SURVEY
NUMERICAL DATA OF RESPONSES - POST-TRIP

Post-trip

Sa.
Sa.
Sa.
Sa.
Sa.
Sa.
Sa.

Sb.
Sb.
Sb.
Sb.

6a.
Ba.
6a.
6a.
6a.
6a.
6a.

6b.
6b.
6b.
6b.
6b.

7a.
7a.

7b.

Do you provide educational materials to elementary school teachers after their trip? Exhibition materials (textuaf)

Do you provide educational materials to elementary school teachers after their trip? Exhibition materials (visual)

Do you provide educational materials to elementary school teachers after their trip? Exhibition materials (audio-visual)
Do you provide educational materials to elementary school teachers after their trip? Exhibition materials (Intemet)

Do you provide educational materials to elementary school teachers after their trip? Institutional brochures

Do you provide educational materials to elementary school teachers after their trip? Maps

Do you provide educational materials to elementary school teachers after their trip? Cther

How are these materials disseminated to the teachers? For pickup throughout the museum
How are these materials disseminated to the teachers? Take home packets

How are these materials disseminated to the teachers? Gift shop/bookstore purchases
How are these materials disseminated to the teachers? Other

Do you provide educationai material to elementary school students after their trip? Exhibition materials (textual)

Do you provide educational material to elementary schoo! students after their trip? Exhibition materials (visual)

Do you provide educational material to elementary schoo! students after their trip? Exhibition materials (audio-visual)
Do you provide educational material to elementary schoo! students after their trip? Exhibition materials (intemet)

Do you provide educational material to elementary school students after their trip? Institutional brochures

Do you provide educational material to elementary school students after their trip? Maps

Do you provide educational material to elementary school students after their tiip? Other

How are these educational materials disseminated to the students? For pickup throughout the museum
How are these educational materials disseminated to the students? Take home packets

How are these educational matenals disseminated to the students? Gift shop/bookstore purchases
How are these educational materials disseminated to the students? From their teachers

How are these educational materials disseminated to the students? Other

If you answered yes to any of the above questions, are these materials available? Fres of charge
if you answered yes to any of the above questions, are these materials available? For a fee

Briefly explain what is available free and what is available fora fee -

*Note: 1=Marked; 0=Not Marked

“NMCH-see below" means “Not Marked, Counted Here"
see comment note directly below the series of questions.

Att Institute/Chicago
Museum?1

o o o oo

o

1 - teachers receive an
appropriate evaluation

form (guided or
self-conducted)

o
o
1]
X upon arrival at museum

0o o © oo

o

1 - sfude nts in specific
colaborative programs
might recelve special
materfals program-see 2a;
also all students on guded
+ seft-conductedtours
receive a free family pass
upon awrival

o = O O ©

1
1 - prices vary for iterns
purchased in teacher
resource cefter-see
enciosedbrochures

see enclosed brochutes

Atwater Kent Muset
Museum 2

©O ©O 0O 0 OO =

©c 0 = o

© 0 00 o o =

O 0O O = -

1~ NMCH-see below”
1

“The materials are inchic
the admission fee. So 3

the materials are free
with the admission.



1At M/Fine Arts Houston

des,
of
Is

Museum 10

© © o o o

)

1- kaleldoscope for kids -
wiitten by docert
program coordinator

)

0

0

1- NMCH-see below*
*information desk-
docente dstiibute
kaleidoscopes after tow's.

© © o ©o o

0

1- kaleldoscope for kids -
wiitten by docent
program coondnator

© o o o

1 - NMCH-se e balow*
“same as 5b.

Audo guides cost $5 per
parson. Al schoollours
are free (whether docent-
led or self-gaded).
Astine-school programs
newsletter dstributed 2 x
year-free. Resource
Certer - with textual,
visual, & audovisual
materials for free check-
out fo teachers at 2 week
interval

New Orleans Museum

Philadelphia Museum

Museum 11 Museum 12
1)
0
o
0
0
0
1-free passes for 1]
educator & coft to “No™handwritt
retum to museum for
plarning.
0
o
0
1-by docent o
0
0
o
0
0
0
1-free passes for famity of 1]
four to retumto museum
forvisit.
o
o
)
[¢]
1-by docent 1]
1 1
0 0

Guided school towrs: free
for otleans parish/$1.50
per student afl others
teachers workshops.free
van go:free

resource matevials:free
yoctwgesivideofree
presentation to your
goup:free

speaker's bureau:free
lectures:fiece with

mus eumn adin.

(ifthey made a reser-
vationor come to a
teachers workshop)

Everything in teachers
workshopis free

Portiand Art Museum
Museum 13

©O O ©O O O = =4

0

o

1

1- NMCH-see below™
"by request malting

© 0 0o oo o o

o o © o ©

. 1~ NMCH-s66 below”

1-NMCH-see below*
*7b answer Indicates
both free andfee

a cd.-rom program on the
museum its cobections
are free~one per school

teacher cumricutum pkts/
poster sets are available
for purchase; museun
to ciassroom, fee
suitcases -docents take
to classroom, fea

St. Loius Art Museum
Museum 14

O = A ko A

o
o
o
1-Resawrce Center

©O ©0 0o oo oo

©0 © © o o

-

The only charge is for
Touch-Kits to cover
postage for return mali.

Seattle Art Museum
Museum 15

© ©0 0o 0o o o

1-our pge-Visit materials
may be used before or
after the visit.

o o oo

©O 0O 0 oo oo

o o o ©o o

1- NMCth-see below”
1- NMCH-see below”

*} Includad in the cost of
thetour-

336

Walters Art Gallery
Museum 16

O O O O = = O

upon request

1-mall

0O 0 0o © oo o

Upon request

o o © oo

-

cuTiadum kits can be
pwrchased for a fee and
can be borrowed free of
charge.

videos are free to rem



Columbus Museum/Art  Datlas Museum of Art

Museum 3
No answer

we tour approximately
25,000 students

18,000 (very
appraximate)

o o o

presentation by docents
or teachersarg best
prepared

0

0

only anecetodai written
evakation from teachers

Museum 4

The DMAis In the process
of puttingthe teaching
packets on the web~we
hope that this wik make
themmore readty
availabie to teachers

3,000 towrs/60,000
studerts

approx 750 tours/
15,000 students

0

1]

0

1- Depends on class size>
In general, if a teacher
beings one class of 10
students they aremore
prepared than groups of
100 or moce, (these
students dont alt have
the same teacher).

Detroit Institute/Arts
Museum §

Website cumiculum plans
for teachers
waw.da.org

2,500

1.500

1

0

midde schaolage, not the
very young children

The Fabric Workshop
Museum 8

Our website is in develop
ment and we ara planning
for special teacher pro-
grams In theupcoming year.

~8

0

0

0

1- several of the
elementary school groups,
coRaborative projects or
our refationship witha
teacher.

The Getty Center
Museum 7
0

76,000

63,000

o o a o

1- in progress

Metropolitan Museum
Museum 8
0

0 - no answer

0-no answer

o o o o

Museum/American Art
Museum 9
0

15,000 students/
400 groups per yr.

7,000+/250 per yr.

0

1

0

1- Some groups are very
propared, i.6. have or have
been working on the theme
as part of curricukum.
Othess have [ttle to no
preparetion despite the
materials we send

0
1
not recently.



APPENDIX E8
MUSUEM EDUCATORS SURVEY

NUMERICAL DATA OF RESPONSES - ADDITIONAL QUESTIONS

Additional Questions
8. What other kinds and ways of providing educational materials are provided by your institution?

9. Do you offer formal teacher educational programs? During the summer
9. Do you offer formal teacher educational programs? During the school year
9. Do you offer formal teacher educational programs? Throughout the calendar year (after school and/or weekends)

10. Do you offer formal children’s educational programs? During the summer
10. Do you offer formal children's educational programs? During the school year
10. Do you offer formal children’s educational programs? Throughout the calendar year (after school and/or weekends)

11. What is the approximate number of school groups visiting your institution each year?

12. Of these, approximately how many are elementary school age groups?

13. in generat, how prepared are most elementary age school children prior to visiting you instutition? Very prepared

13. In general, how prepared are most elementary age school children prior to visiting you instutition? Somewhat prepared
13. in general, how prepared are most elementary age school children prior to visiting you instutition? Under prepared

13. In general, how prepared are most elementary age school children prior to visiting you instutition? Varies greatly

14a. Have you conducted research on the effectiveness of your educational materials for young children? Yes
14a. Have you conducted research on the effectiveness of your educational materials for young children? No

14b. if yes, would you be willling to share the nature and results of your study with me? Yes
14b. If yes, would you be willling to share the nature and resuits of your study with me? No

“Note: 1=Marked, 0=Not Marked
“NMCH-see below" means "Not Marked, Counted Here"
see comment note directly below the series of questions.

Art Institute/Chicago
Museum1

We have just ststed to
provideresowce matestal
on fine-see museun
website www.artic.eds

(1]

(1]

L)

No, but fonnal classroom

programs are available

through the school of the

Art institite- see museum/

schoot website fof info
www.artic.edy

©.150,000 students +
chaperones total, or
about 2500-3000 "groups™

approx. 28-30%
(veryrough extimate)

0

0

(1]

1 - as with anything, this
and abilty of the teacher
- some teachess go to
great lenghhs to prepare
students, some want to
but dont have the time or
resources, some simply
don't seem to care lo do

anything

(1]
1-1wishwe hadthe time

Atwater Kent Museum
Museum 2
No answer

200

(1]

1

(1]

1- #t varies by how much
visitmatedals. 1/5 goups
(by our estimation) seems
tomake use of these.



M/fFine Arts Houston
Museum 10

Ier-depth packets
accompany teacher
workshops & evenings

approx, 1200

appeox. 800

1

0

contact Canie Robinson
Cannonor Stephanie
Piefer in Docent Office

New QOrleans Museum
Museum 11

Wa are working on a new,
Improved website as we
speak.

0-no answer

0-no answer

0

o

0

1-Some groups (from
orleans paitsh public
school system) have never
visited a museum before.
Other grotps come every
year.

o

0

dfficukto share ~
teacher's evaluations
{cuestionaires)

Philadeiphia Museum

Museum 12

Teachers workshops/

website

60000 students

5 of the total

o ©o = o

Portland Art Museum
Museum 13
o

35-40,000

75%

1]

0

1]

1-hecause it it up to the
teacher to prepare-one
negver knows how prepared
aclass wil bs. We try to
stress how beneficial it Is
andmake them aware of
our materlals

1:infonnal
1)

St. Loius Art Museum
Museum 14
Art-Reach-outreach
lectures; outreach
programs In community
centers, newwpaper
columm/weeidy now
dscontinued)

wei over 100,000

243 of total

(]

0

1

1-otr reguiar school
progams do a great job.
Tours and other one-off
visiorsare kttie to no
prep.

Seattle Art Museum
Museum 15

Al of our special
exhibition teactier
packets are avallabie to
download online.

Wa also have onine
activities for studeits at
www.seattieatmuseum.
orgtre.

o

1

1

average 38,000
abott 1100 groups

84% (depends on exhibits
each year)

O O = O

337

Walters Art Gallery
Museum 16

outreach lessons-
Museun Educators go to
classrooms and dstribute
materials on-siie

before we closedthe
musewn for renovaiton:
approx. 55,000 students,
after: approx. 21,000
students -

80% numbers wil rise in
2001-2002 b/c {because)
we will reopen.

0

0

(1]

1-wa seive a variety of
Maryland counties.
Some schools have a
strong background
whila others don'.

0

0

NA-witten e valations
from docents + teachers-
difficuit to reproduice
these comments
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APPENDIX E9
SAMPLE OF THANK YOU NOTE TO MUSEUM EDUCATORS

And the winner of the “GRAND PRIZE™ for completmg my survey is.

Pam Donahue
Family and Community Programs
Dallas Museum of” Art

CONGRATULATIONS !

Ms. Domithue receved i fun gt from the Plufadelphia NMuscom ol Art yiishop -
The Orpinal House of Cards designed by Charles Eames.

[he snwnat Howse of Lards pature dod,
was prsducad @ 1982, Amomy the oy
dasignal by Charles nd Ray Eameasthe
House o1 Cands o o umvasal Lavente.

o more mformation contad Wi camaoflice com

I"hanks to everyone tor vour wonderful response!
[ will keep vou posted on my project resulls.
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